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INTRODUCTION
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Book Reviews are arranged under broad Subject Headings. Details about the Author,
Title, Place of Publication, Name of Publisher, Year, Pages, Price, ISBN followed by analytical
review with exact reference to periodicals in which reviewed appeared. It will be our endeavour
to bring out this Book Selection Reference Tool.

Book Reviews will be useful to our faculty members in selecting / recommending
relevant books for our library and also to keep abreast of latest publications in their
specialization.

We eagerly await to receive your views and comments.
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PUTTHIS is the most im-
. pressive  intellectual
biography of any econom-
ist I have ever read. It is
eloquent and passionate,
engaging closely with every
theme Ashwani  Saith
touches, be it Ajit Singh’s
Punjabi Sikh background,
his early engagement with
the support of student de-
mands in Cambridge, his
opposition to the Vietnam
War, his almost 50-year-
long battle to save the core
of the Marshall-Keynes-
Kaldor tradition of eco-
nomics as a subject grap-
pling with real-life
problems from the neo-
classical mafia of theory
without content, and the
enormous  contribution
Ajit made to economics as
a professional. The book
sometimes appears to be
hagiographic, written by
his PhD student, Ashwani
Saith, but Ajit attracted af-
fection amounting to rev-
erence from his other
students also. FFor example,
when Andy Cosh, another
of his PhD students, was
offered by Queens’ College,
Cambridge, a Fellowship
to be created in his name,
Cosh wanted it be named
after Ajit: so there is now
an Ajit Singh Fellowship in
Queens’ College.

Ajit came from a priv-
ileged Sikh background on
both his mother’s and his
father’s side. Saith’s use of
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“radical Sikh” as the appel-
lation of Ajit is justified,
because Ajit was radical,
and he wore his long hair
covered with a colourful
Sikh turban as a proud
marker of his identity
without being a regular
gurdwara-goer all his life.
He was born in Lahore on
September 11, 1940, to
Sardar Gurbachan Singh
and Pushpa (nee Bawa).
Gurbachan was a sub-
judge in the Punjab judi-
ciary and Pushpa, a univer-
sity * student.  Pushpa’s
family stood in the direct
line of descent from the
third Sikh Guru, Amar
Das. Ajit’s paternal grand-
father Deputy In-
spector General of Punjab
Police. Pushpa studied in a
“convent” school and en-
rolled for a BA in history at
the elite Kinnaird College.
Her maternal grandfather

was

. BYAMIYA KUMAR BAGCHI

Ajit Singh of
Cambridge and
Chandigarh

An Intellectual
Biography of the
Radical Sikh
Economist

By Ashwani Saith
Palgrave Macmillan,
New York

Pages: xxxviii + 463
Price: $113.99

was a doctor. After Parti-
tion, Ajit’s father rose to be
asessions judge in Ambala.
Both his parents were keen
that their children study in
a local government school
with vernacular (not Eng-
lish) as the medium of in-
struction so that education
would not distance them
from the ground reality of
their country.

Ajit was a precocious
student. In 1955, aged 15,
he enrolled for a BA degree
at Government College for
Men, Chandigarh. He
chose to study Sanskrit for
nationalistic reasons and
mathematics as the main
subject But, in his own
words, “in order to under-
stand how India could be-
come a modern,
prosperous country”, he
also  studied economics.
There was no formal faith
instruction in Sikhism at

home. There were no regu-
lar  diwan trips every
Sunday to the gurdwara.
These trips were limited to
gurpurabs, Diwali and Bai-
sakhi festival days; the an-
nual akhand path and
monthly sangrant were
performed at home. There
was a separate darbar
sahib where the holy book,
Guru Granth Sahib, was
kept. But ritual obeisance
to the book was not taught
to the children. Pushpa’s
mother being a Hindu, the
children learnt tales of the

Mahabharata and the
Ramayana  and  sang
bhajans.

Ajit got into politics in
college. He won the elec-
tion to be president of the
students’ union of the col-
lege, but the principal
forced him to stand down
in favour of then Punjab

Chief Minister Pratap
Singh Kairon’s son. The
second brush with the
principal was more seri-
ous. The principal had up-
set the entire student body
by using his arbitrary au-
thority over some disagree-
ments, and the students
went on strike. At this
time, the annual college
magazine was released,
with a full-page photo-

graph of the principal
When the principal arrived
in the classroom, student

after student ripped out
the page containing the {
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photograph of the prin-
cipal. The latter picked on
Ajit as the ringleader, and
as punishment his marks
were arbitrarily docked in
the ensuing examination.

JOURNEY TO U.S.
Experiencing this harass-
ment, Ajit decided to leave
India for further study. In
the winter of 1958, Ajit se-
cured  admission  to
Howard University,
Washington, D.C. In that
city, he was welcomed by a
network of Sikh families.
Through the influence of
his Sikh friends, he ob-
tained a job in the India
Supply Mission and with
those earnings he financed
his evening studies at
Howard. He also took the
lead in organising gur-
purabs. Howard mainly
catered to African Americ-
ans and Ajit came face to
face with racism, a form of
internal colonialism. Ajit
completed his MA in eco-
nomics with straight As in
1960. On the advice of a
Sikh cab driver, Ajit made
a three-day journey to
Berkeley, California, arriv-
ing there penniless. An-
other Sikh lent him money
totide him over. There also
he found support from the
expatriate  Sikh  com-
munity.

At Berkeley, Ajit won
the competitive interde-
partmental Alice J. Rosen-
berg Fellowship in
1961-62, boosting both his
reputation and finances.
He mentions being partic-
ularly influenced by Har-
vey Leibenstein, Dale W.
Jorgenson and  Tibor
Scitovsky and realised that
his inclination was in test-
ing theory with facts; this
was further strengthened

under the influence of

Brian Reddaway at Cam-
bridge.  Serendipitously,

FEE DAY

Mantgarw

F

IWindsor

v, 1w Miners picket ouside the Nantgarw/Windsor Colliery near

Caerphilly in gouth Wa es. Under Margaret Thatcher, new laws allowed employers to
sack strikers, reduced dismissal compensation, forbade workers to strike in support of
others, repealed protections preventing courts seizing union funds, and made unions

liable for huge financial penalties.

Robin Marris was spend-
ing a year at Berkeley,
when he took on Ajit as his
research assistant in the
summer of 1961. Marris ar-
ranged for Ajit to go to
Cambridge to work on
Marris’ magnum opus, The
Economic Theory of Ma-

75

nagerial Capitalism. Mar-
ris thanked Ajit fulsomely
for his help in his book.
When Labour won the
election in 1964, Marris

joined the government as

an economic adviser, and
Ajit took over his teaching.
Alan Brown left Cam-

bridge for a Chair at Bris-
tol, leaving a gap in the
Department of Applied
Economics (DALE) and in
the teaching at Queens’.
Ajit joined the DAFE in
196465, and in the course
of 1965 became a Fellow
(Economics) of Queens’
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and Assistant Lecturer in
the Department of Eco-
nomics and Politics. Saith
(page 62) gives a list of
South Asians and Sri
Lankans who did their
PhD in Cambridge, from
the 1950s through the
early 2000s, which begins
with Amartya Sen and
ends with Sukti Dasgupta.
I would add to that list G.
Uswatte-Aratchi, S.K. Rao,
Jitendra Gopal Borpujari
and S.M.P. Suriya Aratchi.
When Ajit joined the
faculty of economics and
politics, the Vietnam War
was raging. As in other
universities, the faculty
was  divided between
hawks who wanted the
Ammericans to continue the
aggression and doves who
wanted them to withdraw
from the war. Ajit natur-
ally belonged to the latter
camp. According to Mar-
tin Bernal, Ajit and he had
been involved in protests
against the Vietham War
from 1962. Ajit and Tariq
Ali were involved in the
teach-in on the Vietnam
War at Oxford Union on
June 16, 1965. On the
American side, there was
not only the U.S. Ambas-
sador, Henry Cabot Lodge,
Jr, but also the Labour
Foreign = Secretary, Mi-
chael Stewart. Stewart and
especially Lodge were so
raucously heckled by the
audience that Lodge ap-
pealed to Christopher Hill,
who was chairing the
meeting, to bring the audi-
ence to order, but to no
avail. So the teach-in
ended in chaos. Ajitimme-
diately followed this up by
writing a booklet, pub-
lished by CND, in which he
demolished Stewart’s ar-
guments point by point.
From 1969, Ajit was
actively involved in ad-
dressing several thorny is-

sues, including the reform
of the examination system
that the students of eco-
nomics demanded. The
first formal Staff-Students
Examinations Committee
was set up in Lent 1969
and was jointly chaired by
Nicholas Kaldor and B.
Rivers-Moore for the stu-
dents, with Ajit as a mem-
ber; a second
Staff-Students committee
was set up with William
Brian  Reddaway and
Rivers-Moore as co-chairs
and Ajit as a member.
There was finally a third
committee set up by the
Faculty Board to look into
the specific issue of having
a by-dissertation-only op-
tion as a substitute for
written examinations,
again with Ajit as a mem-
ber. It shows how much
Ajit was central to the
whole process and how
much students trusted
him.

Of the reform propos-
als, the dissertation-only
alternative to Part II was
dropped but the other pro-
posals were sent by the
Faculty Board to the Gen-
eral Board for approval.
But the General Board per-
emptorily rejected the pro-
posals. The Faculty Board
persisted and asked the
General Board for its ra-
tionale. This was immedi-
ately followed by a huge
Staff-Students meeting in
Lady Mitchell Hall. This
meeting became confront-
ational, with students
from other faculties being
present and demanding
student representation on
faculty  councils  and
boards.

After a student sit-in
there was an inquiry by
Lord Devlin into the
events. Devlin first wanted
to know what Ajit Singh

and Bob Rowthorn, bHoth

members of the Faculty of
Economics, had said in
Lady Mitchell Hall. Ajit
then overnight prepared a
crystal-clear document for
Devlin. The latter was im-
pressed both by this docu-
ment and another
prepared by Ajit, a 24-page
statistical analysis of the
pairs of marks from first
and  second  readers.
Though  Lord  Devlin
pulled up the student body
for excesses, the student
body had effectively won
its argument at the highest
level, so the university was
now obliged to introduce
changes demanded by the
students. The students’ ar-
guments had clearly been
boosted by Ajit’s radical-
ism and hard work.

BATTLE OF IDEAS
From the 1970s, a battle
began Dbetween Keyne-
sians,  post-Keynesians,
Marxists and other hetero-
dox economists on the one
side, and the neoclassical
economists on the other
side. The neoclassical side
was led by the triumvirate
of Frank Hahn, Partha
Dasgupta and Robin Mat-
thews, and those ranged
against them by Ajit and
Robert Rowthorn (the lat-
ter changed sides later).
Behind  the triumvirate
was the benign presence of
James Meade (who also
happened to be the father-
in-law of Partha
Dasgupta), who was the
author of an elaborate neo-
classical theory of growth
and whose Nobel Prize was
primarily for the neoclas-
sical theory of interna-
tional trade. What Hahn
and Co. wanted to do was
to mathematise economics
into pure theory without
content. They accused the
heterodox economists of
mathematical  lliteracy

(although one of the three
had done badly in the
Mathematics Tripos and
minted gold by shifting to
economics). The hetero-
dox side comprised some
brilliant mathematicians,
David Gawen Champer-
nowne, Brian Reddaway,
Richard Stone and
Richard Goodwin. Except
for Stone and Goodwin,
who used formal mathem-
atics in their work, the oth-
ers generally followed the
Cambridge tradition des-
cending from Marshall to
Keynes of hiding their
mathematics in footnotes
or appendices, giving their
findings in clear prose.
Goodwin was a creative
mathematician, collabor-
ating with Le Corbullier
and Iliya Prigogine (a No-
bel laureate in chemistry)
in his work and using dif-
ferential equations to solve
a variational problem in
his paper “Optimal growth
path for a developing eco-
nomy” (Economic Journal,
1961). His short paper for
the Maurice Dobb Fests-
chrift, modelling  the
Marxian theory of growth
cycles, has generated a
huge literature.

So the battle over the

soul of the Faculty of Eco-
nomics and Politics was
not about the use of math-
ematics in economics but
whether economics would
be based on empirical
evidence or not. Ajit, with
his firm grasp of sophistic-
ated statistical methods
and his determination to
confront all hiypotheses (or
theories) with hard empir-
ical evidence, was a natural
leader of the group. That
Ajit was no respecter of
persons was shown by his
Economic Journal article
in 1975 in which he refuted
the theory of takeovers put
forward by Robin Manris,
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the person who eased his
path to Cambridge. Before
I go on, I must correct a
misapprehension of Saith,
who writes on page 89 that
“Kahn and Sraffa, Keynes
and Robertson, or Kaldor
and Sraffa, were unlikely
to consult each other”. In
fact, Kaldor and Piero
Sraffa were good friends
and went mountain climb-
ing together. For many of
that generation, for ex-
ample, "Joan Robinson,
Sraffa was the final arbiter
on questions of theory.
Saith calls Sraffa a recluse,
but he was not: he was
choosy, as I know from my
own experience. Sraffa
used to have long conver-
sations with Amartya Sen,
Luigi Pasinetti, Pierangelo
Garegnani and Krishna
Bharadwaj.

To get back to the main
story of the fight over the
control of the faculty, if
Hahn was Machiavellian
in his tactics, so was Ajit.
In the election of the Fac-
ulty Board, members of the
Faculty of Economics and
Politics as well as members
of the DAE had voting
rights. The latter, being
hard empiricists, were nat-
urally on the heterodox
side. Ajit would mobilise
all faculty members as well
as DAE members on his
side. But the seniors in the
heterodox camp had little
strategic sense. They failed
to recruit young hopefuls
on their side. For example,
they did not try to retain
Pasinetti or recruit Amit
Bhaduri, one of the most
brilliant theorists of the
younger generation.

AGE OF CAPITALISHM

In the meantime, the ex-
ternal environment turned
increasingly in favour of
the neoclassical econom-

ists. (The Golden Age of

British Prime

Minister Margaret Thatcher

with U.S. President Ronald Reagan during a summit in
the Palace of Versailles, France.

Capitalism:  Reinterpret-
tng the Postwar Experience
was a book co-edited by
Stephen Marglin and Ju-
liet Schor, published in
1990. Two years earlier, in
1988, Andrew Glyn, in col-
laboration with Ajit Singh
and two others had pub-
lished a working paper,
“The Rise and Fall of the
Golden Age”.) The wages
and working conditions of
workers in the advanced
capitalist  countries of
western  Hurope, north
America and Japan were
boosted by post-War re-
construction in  Europe
and Japan and the invest-
ments of countries trying
to catch up with U.S. tech-
nology, which had come
out economically much
stronger  than  before.
Workers” movements and
the threat of spread of
communism led most
western European coun-
tries,  formally  social
democratic or not, to insti-
tute wide-ranging social
insurance measures such
as public healthcare, free
education up to the univer-

sity level in Germany,
France, the Netherlands
and the Scandinavian

countries, scholarships for

poor students in the
United Kingdom, old-age
pensions and insurance,
unemployment insurance,
and so on. In several coun-
tries, public utilities such
as railways, electricity and
gas were brought under
public ownership. Rates of
investment in advanced
capitalist countries were
unprecedentedly high and
labour productivity rose
faster than before. For the
world as a whole, manu-
facturing output more
than quadrupled between
the early 1950s and early
1970s.

The whole structure
began to unravel when the
U.S., battered by the costs
of the Vietnam War and
competition from a resur-
gent Germany and Japan
in crucial sectors such as
steel and automobiles, had
large, unsustainable bal-
ance of payments deficits
and decided to delink the
dollar from gold in 1971
and thereby greatly dis-
turbed the currency mar-
kets. Also, the profitability
of capital had been eroded
by high and rising wages,
and capitalists began their
counterattack, getting the
state to undertake repress-

ive measures against strik-
ing workers, banning trade
unions in their companies
and so on.

The counterattack ac-
quired massive force with
the election of Margaret
Thatcher as Prime Minis-
ter of the U.K. in 1979 and
Ronald Reagan as Presid-
ent of the U.S. in 1980.
Even before that, the ap-
pointment of Paul Volcker
as chairman of the Federal
Reserve Bank of New York
marked the advent of mon-
etarism and the pursuit of
deflationary policies in or-
der to protect the assets of
the wealthy and creditors

in general.
In Britain, Margaret
Thatcher smashed the

miners’ strike by building
up enough coal stocks, get-
ting some miners to work
and using the police to
break up pickets by
miners. The coal industry
was privatised in 1994.
Under Margaret Thatcher,
new laws allowed employ-
ers to sack strikers, re-
duced dismissal
compensation, forbade
workers to ‘strike in sup-
port of others, repealed
protections preventing
courts seizing union funds,
and made unions liable for
huge financial penalties.
Changing the law was
not, however, enough: ex-
amples had to be made.
The government inflicted
“a series of defeats on uni-
ons in set-piece battles
with the public sector, and
encouraged private sector
employers to take on the
unions”. The first to face
Margaret Thatcher’s iron
fist were the steelworkers
in 1980, who lost a 13-
week strike battle and
would pay the price with
thousands of jobs. She also
privatised public utilities,
the railways, electricity

77
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and gas. All of them were
downsized and trade uni-
ons lost members. By the
time Margaret Thatcher
finished her 11-year reign,
trade unions had lost half
their numbers. As Sir Alan
Walters, official adviser to
Margaret Thatcher, told
me at an Asian Develop-
ment Bank seminar in Ma-
nila: “T told Mrs Thatcher
to kick the trade unions,
and go on kicking them
when they were down.”

THE CAMBRIDGE
STORY

To go back to the Cam-
bridge story, the first at-
tack by Sir Keith Joseph,
the Minister for Education
in the Thatcher govern-
ment, was against the So-
cial  Science Research
Council (SSRC), then
headed by Michael Posner,
a Cambridge don. Posner
managed to persuade
Joseph to allow the inquiry
to be made by Lord Roth-
schild, a respected zoolo-
gist and scientific adviser
to several governments.
Rothschild renamed the
SSRC as Economic and So-
cial Research  Council
(ESRC) in 1983, ridding
the word “Social Science”,
which, according to the
Conservatives, turned its
scholars into
troublemakers.

One of the first groups,
headed by Wynne Godley,
as head of the DAE, was
the Cambridge Economic
Policy Group (CEPG).
There were basically two
reasons for this. “First, the
economic strategies—such
asimport controls on man-
ufactured goods, keeping
out of the European Com-
mon Market (ECM)—re-
commended by the CEPG
were not compatible with
the new orientations of the
government and its finan-

o

P

the
IMF [International Mon-
etary Fund], which under-

cial back-stoppers,

wrote  the  precarious
bottom line of the eco-
nomy” (Saith, p.118).

“Second, the CEPG
analysis  forecasts and
policy prescriptions were
quite unpalatable for the
Tory monetarists” (Ibid).
In 1982 the SSRC decim-
ated the funding for the
CEPG, which it did
without paying a site visit
or engaging in any signific-
ant consultation. As a
protest Godley resigned as
head of the DAE, and the
Hahn group secured its
first scalp.

The Cambridge
Growth Project (CGP) was
started by Richard Stone
and Alan Brown in 1960
and received substantial
SSRC funding support
from 1967 onwards under
various chairmen.

From 1981, however,
“the CGP applications met
hostility from SSRC, and
in 1987, after a couple of
rounds of grudging condi-
tional extensions, funding
was rejected altogether,
leading to the termination
of the project and its team
of researchers. The de-
cision was made by a Con-
sortium comprising,
among others, experts
from the Bank of England,
Her Majesty’s Treasury,
and the SSRC itself” (Ibid,
page 120).
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The next stage of the
attack on the DAE was op-
erationalised by an unex-
pected Review of the DAE
by the General Board of
Faculties of the University.
The Review lasted from
1984 to mid 1987, the Re-
view hanging like the
sword of Damocles over
DAFE staff.

The Review recom-
mended that the DAE
should be managed by the
director and a manage-
ment committee of profes-
sionals—mostly
outsiders—with no repres-
entation of the DAE staff.
It also recommended sep-
aration of the sociologists
from the DAE. The new
director of the DAE was
David Newbery, a staunch
member of the Hahn
camp. The vote bank of the
heterodox economists was
greatly weakened and the
victory of the neoclassical
camp was more or less
complete.

The truncation of the
faculty and the DAE resul-
ted not only in the expul-
sion of the sociologists to a
new faculty of Social and
Political Sciences (SPS)
but also in the termination

of economic history after
the retirement of Phyllis
Deane, and the extreme
truncation of development
studies. Many of the het-
erodox economists, but not
Ajit, migrated to the Judge
Business School, led by

Alan Hughes. When The
Economic Journal was
taken over by the neoclas-
sical economists, the Cam-
bridge Left started
Cambridge Journal of Eco-
nomics (CJE), with Brian
Reddaway, Goodwin and
Luigi Pasinetti as patrons.
The first issue featured
Ajit’s important paper on
deindustrialisation of the
U.K. economy under the
impact of globalisation.
The CJE has continued to
thrive both professionally
and financially.

I will not try to sum-
marise Ajit’s contributions
to the theory and practice
of economic development
or on stock markets. On
the latter, his basic contri-
bution was to show that
the stock market is rudder-
less: it neither operates ef-
ficiently, nor does it reveal
fundamental values.
Takeovers are more a mat-
ter of financial muscle than
of perception of under-
valuation of firms. Ajit also
crafted policies for indus-
trial development and ad-
vised many governments
in the Third World. What
is remarkable is that his
energy in fighting battles
of the Left and writing an
enormous number of pa-
pers on diverse subjects re-
mained undiminished
over a 35-year-old battle
against Parkinson’s dis-
ease. What is also remark-
able is the number of
collaborators he could at-
tract: I counted 24 of
them.

This book will be useful
not only to the aficionados
of Cambridge University
but to all students of eco-
nomic development and of
the tactics neoclassical
economists have adopted
all over the world to drive
out reality-based hetero-
dox economics. g
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Brigitte Norland enjcys a new book on gardening by Dave Goulson

The Garden Jungle: Or Gardening to Save the Planet
Dave Goulson

Jonathan Cape, 2019

ISBN: 9781787331358

ave Goulson, entomologist, smallholder, pro-
| fessor of biology and founder of the Bumblebee

Conservation Trust, writes with a conviction

grounded in detailed field studies as well as his
own two acres in Sussex. He offers us a conversational over-
view of all the potential habitats we might find or create in
our gardens, a vision of extensive wildlife networks that
could regenerate an environment diminished by decades of
industrial farming. It's not difficult to warm to the man, who
combines the most serious messages with an idiosyncratic
gardening manual and some favourite recipes. He readily
admits his garden practice is still a work in progress —a truth
all gardeners can share.

Goulson’s expertise lies in the ecology of insect life, so it is
not surprising to find the garden’s purposes set out for insect
groups. His discourse on bees, moths, pond life, ants, ear-
wigs and worms opens up their life cycles and the conditions
they thrive in, demanding of us an aesthetic based on our
behaviour. There is a great deal of information lightly deliv-
ered, and knowledge illustrated with captivating anecdotes
and imagery: a cockchafer named Colin adopted by his son,
giant worms, the passion of the Belgian moth hunters, and
his own unsuccessful attempts to breed the pine hoverfly
in his garden. Stories of friends and colleagues show that
the capacity for wonder is a part of good science, carrying
through the painstaking work that reveals so much more
about intricate ecologies. You will look at your garden anew,
each buttercup, fallen apple or heap of forgotten weeds a
resource in itself.

The chapter on pesticides is an essential read, for it exposes
the fallacy that testing each chemical on its own gives reliable
data on its safety. Studies of neonicotinoids and glyphosate
demonstrate their all-pervasive presence in the environment
and living creatures. There are now major cities whose
administrations have banned the use of pesticides within
city limits. Less salutary are the statistics on peat, which
continues to be extracted for the garden nursery industry in
spite of the availability of genuine alternatives. 1 appreciated
Goulson’s advocacy of ‘grow local’ to fill your garden: look
around your area and grow what does well — propagating
from neighbours and growing from seed will give you healthy
plants and successful planting.
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Human sustenance is by no means bypassed; Goulson also
grows a great deal of food, and he weighed every part of his
crops in 2017 to illustrate the productive potential of gardens.
In fact smallholders and allotment growers win out against
industrial farming in quantity, carbon capture, biodiversity
and human health, as well as linking us into a life cycle in
which death, predation and decomposition all have a place.
Goulson’s garden contains eight compost heaps, as he has
the space and the time to let them mature, and he advocates a
pond in every garden to enliven and inspire. His orchard cur-
rently provides apples for cider. He suggests favourite plants:
just sixteen for pollinators and eight for birds, an easy mini-
mum to benefit any garden. While he acknowledges that his
perception of animal behaviour is limited, he expresses some
scepticism about permaculture and biodynamic growing. It all
left me wanting to continue the conversation. You will put the
book down and change your habits, whether it’s to leave old
vegetation standing for the winter, become better acquainted
with solitary bees, or campaign for peat-free potting compost.
It's an essential in every garden bookshop. :

Brigitte Norland gardens on a small plot in Somerset.
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The Ecology of Hedgerows
and Field Margins

John W. Dover (ed.)

Routledge, 2019

ISBN: 9781138562981

the hedgerow. [ am also strongly of the
mind that the fragmentation of our
landscape is one of the most important
conservation issues we need to over-
come —and the easiest way to do that is

to repair the damaged ‘linescape’.
Itis pleasing to find that my prejudices
are reinforced with this rigorous book.
. Hedgerows are clearly vital and are also

~ ince the 19505 the UK has suf-

fered a net loss of around 41%
of its hedgerows. Not all were

_.~ ripped up: many have suffered
the disease of neglect. Hedgerows and
the margins that surround them are
vital for both wildlife and the farmed
environment, yet have not been treated
with the respect they deserve. Around
70% of the UK is under farming of one
sort or another, and the vast majority of

clearly under threat. While now there is
a presumption to keep hedgerows — not
that the recent news surrounding devel-
opers netting and destroying hedges
would suggest that was the case — they
are at risk from the drift of agrochemicals
applied to the fields they enclose. I was
shocked to see that just 0.1% of pesticide
applications reaches the target pest, the
remaining 99.9% being absorbed into
the wider environment.

;%

Hugh Warwick reviews an important book on hedgerow:

the field margins are vital in insulating
hedges from that insult.

The key point to take from this
necessary book is that hedgerows play
a vital part in maintaining wildlife’s
tenuous grip within our farmed land-
scape, and that hedgerows and field
margins can be managed in such a
way as to strengthen that grip. We have
300,000km less hedge in the UK now
than we did Go years ago, and of the
remaining hedges around 60% are not
in ‘favourable condition’. We will lose
what we have through neglect and the
control required by the cult of tidiness,
unless there is a real transformation in
the manner in which they are managed.

The loss of hedgerows mirrors the
decline of much rural wildlife. Without
hedgerows, some landscapes are

wildlife on those farms relies on these

marginal areas.

Issue 316

I have long been prejudiced in my
fondness for hedgerows. My principal
study animal, the hedgehog, as the
name suggests, spends a dispropor-
tionate amount of its life in and around

The problem with agrochemicals hit-
ting hedgerows is that they undermine
their capacity to be useful habitats and
corridors for wildlife. For example, fer-
tiliser encourages the growth of grass or
crops, preventing the diversity of life that
makes a hedge rich from flourishing. So

reduced to écological deserts. This book
provides the robust scientific evidence
for the importance of this rural feature
and is therefore a powerful tool with
which to challenge the present require-
ments for management and subsidy
pavment. We can rebuild this network,
if there is the political will and courage
to do so — but it will not be rebuilt unless
we care enough to argue for its import-
ance. We need these relicts of wildness
to be treated with seriousness, as they
are key to the reconnection of our frag-
mented landscape.

| suppose this review needs a warn-
ing — this is an academic tome, and
some of the chapters are denser than
others. But it remains accessible and
above all important. [ wish this volume
had been around while I was research-
ing for my last book, or at least when
I was recruited to the Chris Packham
project of the People’s Manifesto for
Wildlife. But now it is available for us
all — and well worth the wait.

Hugh Warwick is an ecologist, and author
of Linescapes: Remapping and Reconnecting
Britain’s Fragmented Wildlife (Square Peg,
2017). www.hughwarwick.com
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Anna Turns respon:s to a compelling call for action on climate chaos

' The Uninhabitable Earth:

A Story of the Future
David Wallace-Wells
Allen Lane, 2019

ISBN: 9780241355213

“his is your wake-up call.
Climate chaos is happening
right now, and there’s no

' time to waste. David Wallace-
Wells’s book The Uninhabitable Earth
is an urgent, fact-packed call to action.
As deputy editor of New York maga-
zine, Wallace-Wells is primarily a
storyteller. He doesn’t claim to be an
activist, a scientific boffin or even an
environmentalist. But he has thor-
oughly researched his subject, and his
fresh take on the latest climate science,
predictions and solutions is robust,

comprehensive, and possibly too close
to sci-fi for comfort.

What he does so beautifully is
something few communicators have

managed with this tricky subject: he

makes climate chaos relatable and tan-
gible. Natural disasters, from floods
to hurricanes to the polar vortex, are
becoming a more frequent feature of
our weather than ever before. Wallace-
Wells connects the reader directly to
current extreme scenarios and builds a
picture of what climate change might
look like with two, four or even eight
degrees of global warming.

He explains that climate change is
not a binary issue — it’s a function. It
gets worse over time as long as we con-
tinue to emit greenhouse gases, and
every increase in temperature brings
more climate suffering.

This book equips a new generation

e

with the knowledge to make informed
decisions, and the impulse to voice the
need for dramatic and global change to -
put the brakes on fossil capitalism and
avert catastrophe. Wallace-Wells distils
complex science into 12 easy-to-read
chapters about the elements of chaos,
and disparate issues from heat death to
climate conflict and economic collapse
share a common thread. Ocean acidi-
fication, air pollution, water shortages,
flooding and particulate pollution are
all part of the same problem.

A country’s carbon footprint might be
very different from the climate impact
it is experiencing — geopolitics isn't
fair. While some of the book is a little
US-centric, Wallace-Wells does well in
putting across the global perspective:
India takes the brunt of the western
world’s obsession with fossil fuels, and,
as a rising power, China has the biggest
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Shubha Mudgal’s stories
make transparent the often
from the worlc of

difficult world of Hindustani
: Indlian classical music. Intan:y

classzcal music tasty sireet-food language,
tells us of the mayhern taking
place behind the curtains of -
modern musician’s life.

Fach story COVers some
aspect of Indian classical
miusic in our era. There's
a concert featuring two
popular singers, one Indian
one i, An acclaimed

Hindustani d assical vocalis®
on her first foreign tour

fitbha ?un‘gdl
lovely singin
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Arvambitious classical
rpusic competition i
attemnpted in Punjab. A
brilliant young sinzer
in Bengal struggles
with conflicting loval-
ties. The tale of arian
with a sling-bag full of
original songs prececes
the story of a singer who
confronts a musical pimp.
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commercial une\rlc.
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Music and Misadventure

Searies of

LOCKING FOR
MISS SARGAM
Stories of Music
and Misadventure
by Shubha Mudgal
SPEAKING TIGER
7499; 205 pages
it gt T St ]

suppress, whom to promote.
The many set-pieces are
like TV commercials promot-
ing uniquely Indian forms of
tastelessness. In ‘A Farewell
to Music, for instance, a
video is played to the execu-
tivas of a major music label in
Kolkata of a girl-band called
The Badass Bandariyas. The
dense black dissolved into
light to the sound of heavy
breathing, to reveal a young
woman in ushtrasana, the
camel pose, with an enor-
mous eye painted in the
riddle of her forehead.’ In
‘Foreign Returned’, there's
that moment when the clas-
sical divais made to listen to
her host's young daughter in
their home in Philadelphia,
‘accompanied by a tanpura
and tabla generated from an
app on her Muim's phone.
Mudgal's keen ear for
linguistic quirks resulis in -
spicy passages of Indian
slang. They're charmingin
their variety but the brack-
eted translations into tnglish
break the flow. As for Miss
Sargam? She flits about in the
wings, a perfumed phantom
presence, reminding us of the
values and grace of a now-
vanished era. u
—~Manjula Padmanabhan
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Book Review

the new city
lew Delhi, F

Hermann Kulke, History of Precolonial India: Issues and Debates, English
edition revised and edited by Bharabi Prasad Sahu, New Delhi: Oxford
University Press, 2018, 383 pages, Rs 1195

I Studies,

The book was originally published in the year 2005 as a volume in German,
as Indische Geschichte bis 1750. It was a part of Oldenburg Grundriss der
Geschichte series. The South Asian volume has been translated into English
by Parnal Chirmuley, and revised and edited by B.P. Sahu. The original
text was more than a decade old, and so this book has been updated and
made relevant to current readership. The book follows a clearly defined
structure of being divided into three main parts. The first partis a concise
presentation of historical events, following Ranke’s principle, wie es
eigentlich gewesen ist (how things actually were), and is titled ‘Historical
Representations. The second part, ‘Grundprobleme und Tendenzen der
Forschung’ (‘Basic Problems and Trends of Research’) appears as “Trends
in Research. The third part titled, ‘Bibliography}, comprises comprehensive
and thematically structured bibliographies which are not only used in

substitution of footnotes, but also provide references for further reading
too. This kind of formating is quite student-approachable.
The revised version of the text is specially targeted towards South
Asian students. So, apart from changing some Eurocentric expressions
such as ‘Near East, ‘Middle East, ‘Far East' to ‘west Asia, * central Asia
and ‘South East Asia, depending on context and usage, an effort is also
made to weave the narrative with an understanding of historical processes
befitting an interaction with South Asian students, rather than keeping
it very generalised. Another welcome intervention is the placing of India
in a wider Asiatic/Eurasian backdrop and not confining it to a narrow =
subcontinental definition. Hermann Kulke clearly states that ‘linking
3 Indian history with that of other regions need not arise from a Eurocentric
idea of history, but results from multiplicity of interrelated, though largely
autonomous process in Eurasian context’ (p. 143). This is in line with the
new thinking on the issue. For instance, Irfan Habib’s small text on Indus
Civilisation also pushes young students to look at the Indus civilisation not
as an isolated phenomenon but as a part of larger global processes.

The first part of the text is especially useful for those who seek synoptic
information on pre-colonial India. In over a hundred pages, India’s history 8l
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from early to Mughal times is etched out. It is interesting to note that the
Mughal period is placed under the title of ‘Early Modern Period, quite in line

with current notions of periodisation, particularly that of European history. -

In India, however, the Mughal period is still considered medieval by many. A
snapshot of largely political history is provided in this section. For a German
readership this is a good starting point, but for those delving into serious
research the first part of the volume may appear a little too concise for the
historical sweep undertaken. To be fair to the author, he has acknowledged
the compact nature of this rubric of the text, and states the rationale as
making his German students conversant with broad frames of South Asian
history before serious thematic issues could be taken up subsequently.

It is the second part of the book that grasps the focus of Indian
readership. The subsection on periodisation (chapter 7) holds attention in
no time. It starts with issues relating to the dating problem of the Buddha’s
and Kanishka I's reign, but it is the question of historical periodisation that
occupies central space in this subsection. Kulke informs us that the division
of Indian history between ancient, medieval and modern is critiqued by
many scholars as being ‘alien conceptual hegemony’ (pp. 142-43), and yet
there are other Indian scholars who do see a merit in the periodisation as it
‘counters the conception of unchangeability in Indian society’ James Mill’s
division of Indian history into Hindu, Muslim and British periods remains
a thought-provoking issue for Indian historians; many nationalist historians
followed it, while some scholars felt that such periodisation divided Indian
history into three different cultures. An interesting theme within this
subsection revolves around what has been referred to as the ‘feudalism
debate. Borrowing the concept of feudalism from the European model, R.S.
Sharma, B.N. Yadav and D.N. Jha applied it to the Indian context in the
middle of first millennium CE, to what they understand as a similar crisis
represented by the ‘kaliyuga age’ and decline in long distance trade, while
others such as B.D. Chattopadhyaya, B.P. Sahu, Kesavan Veluthat and even
Herman Kulke oppose this application for lack of proper evidence. B.D.
Chattopadhyaya, influenced by N.R. Ray and in line with Kulke, has put
forth the concept of ‘early medieval’ as a more tenable one, and outlined
its attributes that also emphasise a very strong ‘regional and yet integrative
dimension of ideology and culture of the period. On a closer reading
of both these schools the overlap of arguments is hard to miss, and one
wonders whether the two approaches are substantively distinct and do not
represent mere semantic differences.

The sub-theme on historiography is of special interest to readers as the
author reflects on a revisiting of historiographical traditions since the early
nineteenth century. For a long time, the issue of whether ancient Indians had
a sense of history or not was tied to nineteenth-century European notions
of history largely revolving around ‘administrative, diplomatic and military
history. Anything that did not fit into this understanding was deemed to
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be ahistorical. But the issue has not gone uncontested. Many scholars have
subsequently dwelt upon reasons for the ‘denial of historical consciousness’
and elimination of historical knowledge. Kulke has focused on how some
historians have now begun looking at the politics behind eclectic transfer of
information. Many local chronicles may have fallen prey to ‘political climate
and intrigue of time’ as brahmans and others were less concerned about
preserving earlier chronologies and more about ‘creating elaborate fictitious
genealogies of emerging dynasties’ (p. 156). The chapter also takes a look
at ethno-history as well as historiography of medieval and early modern
India. Earlier historiographical traditions such as the one represented by
Cambridge History of India (published in 1928 and 1937) may have been
rich in factual and descriptive aspects but lacked critical historiographical
analysis of the chronicles. This has been corrected with new researches.
One such work worthy of mention is Tilman Kulke’s on Maathir-i-Alamgiri,
which reveals multifarious dimensions of the text not considered earlier.
The question of Indo-Aryans, discussed in chapter 9, is very topical.
It is perhaps one of the most controversial issues of contemporary Indian
historiography. Both the questions of the origin of Indo-Aryan as well as
the use of term ‘Aryan’ as an ethnic or linguistic and cultural category, have
been given space for discussion. Various theories of Indo-Aryans essentially
touch upon three areas of concern; migration and its route from Central
Asia, whether migration was in waves or invasions and whether there was a
cultural overlap between Aryan and Harappan culture thereby claiming that
India was the original homeland of the Aryans. All these issues have been
linked to political milieu in the past and present. No wonder Rakhigarhi
DNA finds (India Today, 31 August 2018) of a male skeletal that gave an idea
of Central Asian origin of the people of Rakhigarhi four and half thousand
years ago became a little unsettling for those who advocated Indian homeland
theory for Aryans. Somewhere these finds have also got linked with issue of
knowledge and use of horse by Harappan people. It goes to the credit of
author and editor that all possible theories based on study of archaeological
reports, linguistics and mythology have been incorporated in the chapter and
have been organized under various classifications such as Migration theories,
Recasting Migration theories and The Hindu Nationalist Aryan debate that
makes it easy for students to grasp a rather complex debate.
Equally interesting are chapters on ‘State and State Formation’ (chapter
10) and ‘Cities and Urbanisation’ (chapter 11). State and its structural
development, state formation, are fairly contentious issues within academic
circles. Given the size of Indian subcontinent, numerous states emerged over
time and space and the process of state formation also witnessed distinct
trajectories. There have been varied vantages from which the issue has been
perceived; colonial, nationalistic and still later Marxist. The chapter entails
discussion of many paradigms of state in early India and early medieval
period such as oriental despotism, Asiatic Mode of Production and British
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historiographical concepts of Hindu and Muslim states which nationalist
historian inadvertently followed. Within the context of early medieval
India different models are discussed; feudalism propounded by R.S.
Sharma and supported by B.N.S. Yadav and D.N. Jha, Segmentary state
delineated by Burton Stein, and the Integrative model subscribed to by B.D.
Chattopadhyay and Kulke himself. It is interesting that the author gives due
recognition to R.S. Sharma, doyen of debate on Indian feudalism, even as he
differed in stance from him. But more importantly all ongoing researches
in the area are covered and so the chapter becomes a valued read for all,
especially undergraduate students.

The chapter on ‘Cities and Urbanisation’ looks at three levels of
urbanisation: Harappan, Second Urbanisation and Third Urbanisation,
interspersed with phases of decline. In addition, there is discussion on
urbanisation in South India and the emergence of temple cities, monasteries
and pilgrim sites. There is mulling over a connect between first and second
urbanisation where writings of A. Ghosh take primacy as is between the spread
of iron technology and second urbanisation. This discussion was initiated by
R.S. Sharma but found both advocates and critics. The sub-theme on decline
of ‘classical urban culture’ almost forms the preface to Third Urbanisation
between thirteenth and sixteenth centuries. It did become a contentious
issue as some scholars (once again the pioneer being R.S. Sharma) pointed
out the process of urban decay in the post-Gupta period while others (such
as B.D. Chattopadhyaya) showed a spurt in exchange networks regionally.
The merit of this chapter lies in streamlining these seemingly contradictory
processes. The urban decay in north India, so well proven by archaeological
evidences, gave way to dissolution of larger empires and was followed by
emergence of smaller states in south, eastern and western India where there
emerged towns as centres of exchange and regional mobilisation of resources
for the regional states. These would eventually become precursor to full-
fledged urban centres of medieval period.

One of the best chapters in the text is the one on ‘Histories of Women’
(chapter 12). In the context of an increased awareness on gender studies,
this is a much-wanted addition. Even as the issue of ‘women’s question’
was taken up by A.S. Altekar as early as 1930s in The Position of Women
in the Hindu Civilisation, the articulation of women’s agency in historical
processes is a more recent development in the area of women’s studies.
What the early historians had missed out was the location of women in
their social contexts. They also took patriarchal subordination of women
as natural (p. 245). The scholars of early twentieth century were far more
concerned about understanding women in the context of social reform and
the possible roles they could perform in independent India than looking
at their agential capacities that could dent social or historical processes.
The authors have discussed a range of social practices such as marriage,

niyoga, women’s inheritance rights or the lack of those, the true implication
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of stridhana, extension of religious patronage and so on. What became

evident in this short study is that the real power over property or decision

making within and outside household in early India did not rest with
women. With the growth and spread of caste system gender hierarchisation
and subordination of women became more pronounced, running well into
the medieval times. The practice of sati that ‘exemplified wifely chastity
through public immolation, following the death of the husband’ gained
ground. The ideals of pativrata and stridhrama resonated in the texts of the
day especially the Puranas. With the emergence of temples and regional
kingdoms some women such as devadasis, nuns and queens appeared as
religious patrons and at times held some important political position too.
But largely they derived their identity from men folk and many a times
were willing to transfer their religious merit to them as well. The author
has also touched upon location of women in Bhakti traditions commenting
on works on Mirabai, Akkadevi and the like as well as women in Mughal
court and harems. The household acquired a new meaning in the world

of the elite. The important part of this chapter is the acknowledgement

that a simple exploration of historical women has to be matched with an
understanding of gender relations. This opens up a new foray; looking at
issues related to masculinity and alternative sexualities. Today Women's
Studies have also given way to the more expansive Gender Studies. Along
with focusing on women’s histories there is a need to look at other gender
categories while making use of ‘gender’ as a tool of historical analysis.

Finally, a word on the last section of the book, ‘Bibliography, with its
sub-title ‘Sources and Literature. As stated earlier it is a very unique aspect
of the text. The purpose seems to be more than simple referencing; it opens
up vistas of research for students and serious researchers. The section
certainly provides a ‘representative sample of the range of the material
available’ (p. xvi) but becomes really handy for those academics interested
in deeper study. The historiographic sweep covered is both intensive and
extensive even as the bibliographies are arranged in smaller classificatory
sections. The author and editor have sought to take latest published works
into account and have, therefore, made both the contents of the text and its
encyclopaedic referencing relevant to current readership.

Overall the book in its English translation is a valuable text on Indian
history for all across the globe. The only disconcerting aspect for some of
us may be the use of the term pre-colonial in the title which inadvertently
highlights the importance of colonial studies and divides studies on India
into two halves, merging all that happened before the colonial period as
an undifferentiated macro-historical phase. Interestingly, the book itself
discounts that despite its title.

Smita Sahgal is Associate Professor, Department of History, Lady Shri Ram
College, University of Delhi, Delhi.
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PLUNDERERS EXPOSED

tis difficult to describe William
Dalrymple. He does not write fic-
tion, but his books are as readable

4 as fiction. He is not a historian
as hiStorians understand their craft:
he does not plumb obscure sources to
modify marginally the picture of the
past that historians have built up. But
most of his books are about the past.
Indologists would not recognise him as
one of their tribe; among his best books
is one on Byzantium, and he has also
ventured into Afghan history. But he is
onc of the most entertaining writers in
our part of the world and he brings to it
his own, unique point of view.

This book is unlike his others in
two respects. One, it exudes outrage.
Dalrymple’s love of India is reflected in
his writings, but it is subdued enough
for his books to pass as historical trav-
clogues. This is the first book in which
heis engaged. As the title suggests,
he regards the East India Company
as a predator; this is a story of how it
vanquished the Mughal Empire and
looted India, and how it then faded
away when the British parliament woke
up to its misrule. Two, the source work
of"this book is much wider. Dalrymple
has delved into archives in Exeter,
Chambery, Edinburgh, Pasadena, La-
hore and other places to find obscure
material; over 400 sources and 1,000
footnotes give an idea of his labours.
But, it is not a labour of love; it is more
awork of passion. And it is a serious
historical study.

The book begins with the voyage of
Sir Thomas Roe. He brought presents
including a stage coach, a virginal (a
musical instrument like a harpsichord),
mastiffs and greyhounds, mannerist
paintings and crates of red wine and
expected that Emperor Jahangir would
fall for them and grant him permission
to trade. Jahangir was pleasant and
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curious about the Inglish, but he made
Roe wait three years for permission.
Some would wish he had waited forever.
It goes in some detail into the
career of Robert Clive, an incompe-
tent young man sent to India by his
father as a writer. e made a fortune,
returned to England to bribe his way
into parliament, lost the fortune, failed
and had to return to India to make a
second fortune. Dalrymple describes
in detail the contretemps between
Siraj-ud-daulah, the Mughal governor
of Bengal, and Clive, which led to the

battle of Plassey and the beginning of
Company rule in India. It was Clive
who established the company in Ben-
gal. Later in life, he was charged with
corruption, and though he was cleared
by parliament, he could not bear the
disrepute and committed suicide.

Shah Alam, the Mughal emperor,
was painfully aware of the Company’s
sinister plans and tried through the
second half of the eighteenth century
to thwart it. Shah Shuja, his noble-
man, fought and lost two battles
against the Company in Patna and
Buxar; his defeat sealed the fate of the
Mughal Empire. Shah Alam turned to
the Marathas for support; their defeat
by the Company in Assaye and Aligarh
sealed his dynasty’s fate. These, for me,
were the book’s highlights; it goes on
to cover the rest of the Company’s his-
tory up to 1803.

This is history well told. But his-
tory is not just a sequence of events
and the fracas of fighters. Technology
matters: the British won battle after
battle with a very small number of
soldiers. Maybe they were supernatu-
ral; more likely, their guns and powder
were better. Money matters: India’s
prosperity in the 16th and 17th centu-
ries had much to do with the bullion
the Spaniards found in Latin America
which multiplied European demand
for Indian spices and textiles, and its
decline may have something to do with
the end of the bullion bonanza. And
organisation matters: the Company
brought to India an economical organ-
isation unlike the chaotic structure
of Indian kingdoms. Dalrymple has
proved his prowess as a historian, [
hope he will broaden his variables to
bring in the impersonal in history. &

The reviewer is a former
chiefeconomic adoisor
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BY P. A. KRISHNAN

7 am one of those who believe that
the idea of India having always
been a kaleidoscope of contesting
ideas, religion and people hardly
.| needs any emphasis. Of late, how-
"~ ever, I am frequently assailed by
the fear that our tribe may soon be
reduced to a hopeless minority. Manu
Pillai’s Tales from Indian History ass-
ures me that India has seen worse
days and has come out of it looking
the better for wear.

His book is thus a beacon of hope. It
covers a period about 700 years and
speaks about some remarkable Indians.
Kings, queens, concubines, saints, vil-
lains, gods, goddesses, poets, musicians,
and soldiers spill out as soon as you
open the book. It will be quite a task
to house them in your memory. Even
if you don’t, it has many stories which
you can read and savour at leisure.
This is certainly not a serious work of
history. It, however, has a unity which
is as bewildering as that of our coun-
try—real yet indescribable. The author
himself says, “...in the end each reader
must draw her own conclusions—the
book seeks only to light the way.” In
its light, we meet several characters
and works, some well-known and some
hardly known and freshly liberated
from dusty records.

Take, for instance, the story of a
Brahmin who falls instantly in love
with an untouchable woman. This was
written by Shahuji (or Shahaji), the
king of Thanjavur who ruled between
1684 and 1712. Itis arip-roaring parody
conveying that Brahmins who consider
themselves superior to all others
are quite capable of making asses of
themselves and it requires Lord Shiva
himself to intervene and un-ass them.
The dialogues of Sati Dana Suramu are
an absolute delight: “We eat beef, we

eat liquor ... don’t talk to me;” she says....

“We drink cow’s milk,” he replies, ‘but

you eat the whole cow. You must be
more pure’.” ITncidentally, the original
anthology in which this story finds
a place has another lovely story of a
Brahmin widow feeding Shiva’s devo-
tees who are considered untouchables.
The Brahmins of the village are aghast
but, in this story too, Shiva appears in
person as an untouchable and makes
them say that the real untouchables are
they, the Brahmins.

Consider the Mappilas. Pillai tells
us that their language developed into
a unique blend of Malayalam sound
and Arabic script, influenced over time
by Persian as well as by Tamil and
Kannada. Their festivals resemble the
Hindu ones. There is even a Mappila
Ramayana, featuring Ravana as a
sultan. Surpanakha’s proposition to
Rama in this version seeks a sanction
from the Sharia.

Pillai shows how Victoria
was more humane than
those around her. In her
proclamation she wanted a
statement of equality, but
was overruled. She added
other generous promises.

4 Gods Eye View On Untouchability

Uneven as a group of articles must be, Pillai crowds his canvas with all the
main types that make history, with a thread of iconoclasm running through it

Pillai speaks of Muddupalani, a cour-
tesan in the kingdom of Thanjavur and
of her Radha, who is not timid: “She
turned the convention on its head and
claimed her right to bodily pleasure.
TFor the first time in compositions of
this type appeared a woman deter-
mined to quench her desire.” The aut-
hor, T am afraid, is not right. Tamil
tradition has the glorious Andal, whose
poems bristle with sexual longings and
who predates Muddupalani by at least
1,000 years.

The essay I loved is the one on Queen
Victoria. She was much more sensible
and humane than the officials
surrounding her. She wanted to insert
in her proclamation a firm statement
that Indians would be placed on an
equality with all other subjects of the
British crown, but couldn’t succeed.
However, it was she who managed to
add in the document promises of

‘peaceful industry’, ‘works of public

utility’ and a government ‘for the bene-
fit of all Our subjects’.

I have a suspicion, which may be
unfounded, that Pillai has this “oh,
yes, they got us freedom... but then”-
attitude towards our freedom fighters.
As a historian, he is entitled to have his
doubts. Even then, I found his “What
if..” essay on Gandhi overdone. He, a
professional, must surely know that the
imponderables are close to infinity and
it is futile to pick a few and present
them as possibilities.

The problem with a collection of
pieces written for a news magazine is
that its quality is usually uneven. This
book is no exception. It has both gems
and pebbles—fortunately more gems
than pebbles. In any case, ‘bits and
pieces’ have become more than accept-
able to Indians since the adventure of
Ravindra Jadeja in the recently con-
cluded World Cup semi-finals. T am sure
Manu Pillai’s bits and pieces too will be
received well by his fast-growing num-
ber of admirers. I7
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MRS
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PLAYS
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SI'TAR

its women, there is some-
thing new to discover

had tied the clothes we took off in a handkerchief; with —
E that in one hand and brandishing my stick in another

I'boldly sallied forth...” She-Merchants, Buccaneers &3
Gentlewomen charts British exploits in India from their
earliest beginnings through to the inauguration of the Raj, but with
an original twist. Katie Hickman delivers this story from the side-
lines, in the voices of the women of the era.

Historically, women’s voices have rarely been deemed worth re-
cording, especially of those without social status. Hickman turns this
scarcity to her advantage and, instead of a few in-depth studies, as-
sembles a pacey collection of women of every kind. Some are priggish
and feathered, while some are doughty creatures with more grit than
aquarry. All are fascinating and together they create a nuanced por-
trait of ‘Anglo-Indian’ life in the centuries leading up to the Empire.

In the early 1600s, the world’s first transnational corporation, the
notorious East India Company, was nothing more than “a handful
of quarrelsome, drunken, sea- and battle-hardened sailors”. As its
tentacles expanded deeper into the Indian territory, its women-folk
went from “being an expensive nuisance” to a “necessary evil”.

Many came over as part of the “fishing fleet” of women seeking
husbands and few for the sheer joy of adventure. As a recently-de-
parted British woman in India, I warmed to the latter, especially the
unvanquishable Mrs Parkes. Deemed an embarrassment by her more
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posh acquaintances, she was “in love
with all things Indian”. She learnt the
sitar and hated her compatriots’ lack
of respect for local culture.

A similarly immersive approach
was taken by Jane Smart, the first
British woman to visit a courtly ze-
nana: ‘The Nabob’s Lady and her At-
tendants admir’d us all, but thought
our dress very odd. Two of the Ladies
examin’d my Dress till they came to
my Hoop-Petticoat, which they were
astonished at. The lavish account of a
diamond-strewn harem in 1743 is ex-
tended to imagine the encounter from
both sides. ‘The Englishwomen'’s plain
dress and lack of jewellery would
have been suggestive of inferior rank
or, worse, that their husbands and
fathers held them in low esteem.

Hickman challenges contempo-
rary assumptions on the supposed
ignorance of the female inhabitants

WHEN IN INDIA... A painting
of European ladies wearing
clothes made from Indian
textiles and an Indian maid in
similar garb

of zenanas, showing how the igno-
rance belonged, in fact, to their white
observers. Elite women in purdah
were far from powerless, they ‘were
politically influential in ways that,
had they but realised it, would have
confounded British women’.

There’s an ominous slide from the
more ‘tolerant’ 18th century towards
the Victorian era, explored here at its
most hypocritical. In 1830, the EIC
banned its employees from wearing
Indian clothes in public, increasingly
seeking to ‘demonstrate the cultural
superiority of their civilisation’. There
follows a harrowing chapter on the
massacre at Kanpur, including the vi-
ciousness of the subsequent backlash.

There’s lightness too. The 18th
century shopping lists are hilari-
ous and there are gems, such as the
advice that ‘the khitmatgar (butler)
should be generally discouraged from
making [the butter] a medium for a
display of his powers in the plastic art;
itis doubtless gratifying to observe
such yearning after beauty, even in
butter, but it is suggestive of too much
handling to be pleasant’.

Occasionally the author’s own
grandness slips through in phrases
such as ‘a whiff of the demi-monde’
and ‘She was also a tennis blue’. You
can’t help but see her in her own
ostrich-feather hat. But the solid
scholarship combined with an expert
touch in catching poignant moments,
create a gorgeous and satisfying read.

This is a perfect holiday book
thanks to the ancient truth at its
heart: that life is kinder to travellers
who embrace a destination with all
their heart. The words of Mrs Parkes
are true of this book: ‘How much there
is to delight the eye in this bright and
beautiful world ... Oh the pleasure of
vagabondizing through India!’ =

-Bee Rowlatt

SEPT




| feparar|

BT STA: 31T aTe el BT HITE SAERT
T e 1 3T FTH

GeBIRT: FHalel Ufectidior B13;

PIAT: 450 5.

"UATSET U7 ST @b a2

AT uldfcsar Jaw @&, afcws

3T SIIeT B ATed Bt g A,
& 2Alieqol 21 A shaer siiae A
El 2. 3h IO OTd Bbiebd gaTldl
3MTeBTaTI3M &b STy Bl & dalt 27 A<
JER &b AT & FARY BMHRT TG STl
2, T, ftpT arrelt Jeft anfvrer deel & foru
3Tl AT VAT Tt DI Bt 7
ol =nfae, 3 gaan odl @ifEe.” gar
3T BT o AR, 3Tepian A et @
aiforer 3 gferam & 2 ferdav aermat
&b HESAGR 2 ST 3iTet aTe PeT BT
Tlere sfagrer 3o e, saet 9 afder
Bl "eaall 3T e ARk 3 faftrer ar
3 2l 3 geeTa & e uT URit gfer
Bl BUAT-BUI T8 —BId & ol =€
BHIY ATHS IHT T 2.

S YS! Jedlel Afverer: aprardoifa
&7 Flere gfcrgrer & ged) Uz gerarred!
GildeT Dl HEST Ueb AT aar, 3w forer
qoT8] A IHD! A g3 I aotel A
3AE T Blel BT 3T SIATIT &, Jefabt
et foerer 21 &ferer wiv 21 Agt e
TS 3G 3 317 973, (SUPT Ueb eI
31U 33 AT Y 3l g8 anfder arftfe)
3 Ug Jba 2.

qEEle, AWHATH Bl [2g Jferafdfe) &
faeT gfeerr & UheR &) &l SU
# gard g {5 dier aotel F e T

56 | gfemmg | fadEe 2010

S

ofoT T &) 3ihTeT, ABTHTS! 312 BT,
31 Zof cllell abF qots A Blel areft ad
BIH BH B I8 8; 4 &9 fHamel & &y
A IUE B . Zeich NS pblg Ay
Ak o1& afeas geramet! gas o) 2.
U5 graTd & b aiia av aepetlad) JrarRIr
B 3 Rrgidd: 2oy U Ui G Febdl
3. Sflaer &1 3iftrpr Ao st 2
3R Al 2T Betel B! 2. DI ferd
5T faet BT AR usa =01 fepet gefeer &
& e afees gaferl & 2gphad gt A
faet @l ST sar & a1 fopeft & orerd &
geleal Bl 2. 3 avE YT denre o
ot arferepre Bl 2. za siferpra) @ e &b
fer dgnfores wemorenemai & wferrert crom
282 3l 5t o1 ereton & b erre @)
3T 3 ferda aedt o 28 3. A aefler
3d 2 o5 germmer e 3 Jer ek gl
BT T “HAlerd e’ AT “affdHTeTa’ Fefal
Bl DI GBI

q gar g fo v dier avg A g
&, araioiehel goflferafyor & ded
ORI & YRTel 3117 fadset 3iofl @ acet fe
SIUaT = {52 368 SToel W 8l el
e wrrooT. g, gt getferafyon

3 feon & B BT W . AN, Il T8
e B Ad & b fagie sl caaran 3
DI B ATGIG, e FeTATeT Bl YTBlTh
37 BT 90 Jlel 3. forarer, il ferae
wfaer & opTer & aferaTer wt gd &
foru Sifae zora & wrerare o &), e
3PTelt Ut 3% 399ie & Apdl B!

BT B geller B b et i
It AT 3fda: TrAriers ulcharait i
UeonRed o gact STU9. $of UeoNRgs Bl
3NTeipirRTe seferoie & aedier fobarm s
Aepar 8. et & dR uv 9 Ped B op
&2 T gAY IaT F Tet w8 IRAfers
yferfesen 3, fora feamor & &bt o Uar
B QT S AT 2. Bletiies eIy & 33
FEcayut 3MeNe qere g cifeper featmor &
e 3 areft aga omerae) ofef .

ArIAToTehel Sonferdfor & daret
fewr 38, 39 GRU 3 oflor 1@t
A #7oM garait = yfsarait a1 seerer
P2 G TN A ST & ST, U
Avg B Uelle ot dR &1 SuaT.

Ud gae ULTelois: 3Tl aTel AHT
H U gt fepeft abrer a1 ol B, 33 o
AT T AhdT & 371 o & PBal el
& GITRIT ST BT 8. a8 Jdblelel T8
Rerfer 107, aIs 3aTE! Bl SioTE il
il ) aote o anfles wu A dde
ST BT ot A=A BI0TT. aTEeT 3T e
3ATCTHTE SABT SHIAT-STIITAT JeTE20T 2.

31 a8, o1 YT A gfg 3 Adem
31CT9T & 91U 8. 31T g U wele e 73
E Ol A Siee) 3T dadr @1 A A" @
2 3T 3BT Ui Ao o T8 8 SR
AT B THIT B Biell o T8 3. FARY
3ieal @l 3er & 7T H Rifcrarer deit i
SIERIT ST 38T & 3R dga fddet el
SITel dTel STAe! 1 &el el o uer
feparT o1 TET B

fepera & 3retiieTd Teean & Feee
3 ferep] ferepiet o1 . wreds gordf A g5
A AEHAT 0l & B WX I Pl @ellel Bl
TGRS S& B2 kel STATE 37T &
Uz Aot & folv ae-ame ofored S Uh
SRTE ‘9IRIE U e1af & 3refarrelt el ¥

& dad oY A fZR o (UST-196) 9F “eraf” BT WRIT Forae: BT

fau Soal. dhnr, M-Sifes e @t a1 oft STEl o ghom!

goliferarfyar & d&a gaamarl St A darer g TehaTel 37 Ie S9N & [T0 ueele

3nfeftpiorrer s2feroiar ol Uieirea. ga B, forerest 1g arfereer 31 5oy 38 Fe

DT HBHE FeRATS Dl gHAT & feTw aa &b A1 deeTel 3T Agar gferan #

fier 25reln & iR 9pret @t dueht Bferesl  oreter dvel @l weniped et w3\
\VX ¢




UPFRONT -

L BOOKS ]

AN UUNEVEN ACCOUNT

here is no dearth of scholarship
on Indian foreign policy. In
fact, in recent years, academic
i and policy-oriented work on
India’s foreign relations has flourished.
In part, this has been made possible in
the past decade through the efforts of a
new generation of enterprising, young
researchers who have made deft use of
newly declassified Indian, as well as
foreign archives. Yet, few historians or

international relations scholars have
explicitly dealt with India’s foreign
policy in the Cold War years. From

that perspective, Manu Bhagavan’s
edited book India and the Cold Waris a
welcome contribution and addresses an
important lacuna in the field.

That said, it does suffer from a
bane that afflicts most edited volumes.
Bhagavan in his introductory chapter
makes areasonable argument that the
contributions to this volume highlight
Indias role in the Cold War. He also
underscores that this focus represents
animportant departure from previous
scholarship that mostly examined the
impact of the Cold War on India.

Despite this welcome and novel
emphasis, the chapters amount to a
veritable hocge-podge of subjects with
little or no organic or substantive con-
nections between them. For example,
what possible link can one establish be-
tween a chapter dealing with the poetry
of Faiz Ahmad Faiz and India’s decision
to pursue nuclear weapons in the late
1960s? Consequently, despite Bhaga-
van’s efforts in his introductory chapter
to suggest a degree of thematic unity,
the odd selection of subjects results in a
lack of intellectual coherence.

Apart from this, the chapters are
also somewhat uneven in quality. Some
chapters, such as Srinath Raghavan’s,
while dealing with familiar issues, such
as the failed summit between Jawa-
harlal Nehru and Chou Enlai in 1960,
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nevertheless proffers new evidence
and insights. Among other matters,
through a deftuse of archival material,
it shows how Chou’s prevarication on
the delineation of the disputed Hima-
layan borders ultimately led to Indian
intransigence on the subject.

Rohan Mukherjee’s chapter on
India’s nuclear policymaking in the wake
of the 1962 war utilises existing second-
ary literature (and a handful of primary
sources) to argue that considerations
of status certainly influenced India’s
nuclear choices during the 1960s. Never-

theless, it does not wholly demolish the
role of security considerations in shaping
India’s quest for nuclear weapons.

There are other chapters that offer
some useful insights, though their
connection with the Cold War years
is rather tenuous. For example, Rahul
Sagar’s essay deals with the tensions
between idealism and pragmatism
within India’s conservative thought and
practices. However, it’s far from clear
what these opposing forces meant for
the conduct of India’s foreign policy
during the Cold War.

Some essays, such as Waheguru
Pal Singh Sidhus’s discussion on
India’s international peacckeeping
efforts, though historically sound,
tread familiar ground. Similarly, Priya
Chacko’s chapter on India’s economic
diplomacy during the Indira Gandhi
years, while tackling an important
erain India’s foreign relations, does
not offer novel theoretical analysis nor
substantive evidence about the era.
Instead, it effectively recapitulates
much that already exists in the perti-
nent literature on the period.

Apart from these limitations, the
volume also lacks a critical discussion
of India’s marginal significance to the
global order during the latter decades of
the Cold War. Its hoary commitment to
the doctrine of non-alignment combined

~with its material weaknesses made it

a peripheral actor in the international
arena. Its policy pronouncements and
stances were of little or no consequence
and mostly ineffectual. Indeed, it was
not until the end of the Cold War that
India would again emerge as a player of
any weight on the global stage. m
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Sundqvist and Sylvén’s book focuses on extramural
English (EE), a term coined by the first author to
denote L2 learner-initiated involvement with English
outside the classroom walls. The book provides an
overview of theory and research related to EE and
discusses the implications it has for L2 English
teaching and learning. The impetus for writing this
volume was the lack of a comprehensive handbook for
ELT practitioners, student teachers, teacher educators,
and researchers that addresses the new challenges of
teaching L2 English in the 21st century to primary and
secondary school learners, many of whom engage in
English-mediated activities in their spare time. The
authors are based in Sweden, the educational context
for the specific EE-labelled research reviewed in some
sections of the book. It may in some respects be more
relevant to that context, as extreme EE consumers
have been identified among adolescent Swedes, a
case in point being Olsson (2016), whose participants
in one category spent an average of seven hours per
day on EE. However, the book explicitly involves target
readers around the world.

The eight chapters of the book are divided into two
parts: Part |, ‘From Practice to Theory and Research’,
comprising five chapters (1-5), and Part Il, ‘From
Theory and Research to Practice’, comprising three
chapters (6-8). Two-thirds of the book are literature
reviews of theory and research presented in Part

| which form the basis for ELT practices suggested and
discussed in Part Il. A range of researcher-developed
EE-related materials—activities, forms, tests—is also
included in the appendices.

Chapter 1 defines EE as an umbrella term for any
form of voluntary and informal learner involvement
with English outside school. This definition separates
EE from related concepts such as online informal
learning of English, which excludes important
sources of exposure to spoken English through
watching subtitled films or television programmes.
Such exposure is a crucial factor accounting for the
general high English proficiency levels of (notably
young and adolescent) Swedes and other northern
Europeans. The authors allude to this factor but it
is my impression—based on my ELT experience in
Sweden—that it could have been emphasized even
more strongly. Sundqvist and Sylvén introduce a
theoretical model that conceptualizes EE activities
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in relation to other L2 English learning activities

in a graph with four quadrants formed from the
intersection of the x-axis (other-/learner-generated)
and the y-axis (+ distance from the classroom); all

EE activites are thus placed in the upper right-hand
quadrant—Ilearner generated and distant from the
classroom. This model is discussed at length and
provides new explanatory power for ‘what the broad
field of L2 English language learning looks like and
how EE fits into that field’ (p. 10). Intentional and
incidental learning are also mapped onto the model:
the former placed to the left of the x-axis and the latter
to the right of it. These are, however, ambiguous and
loaded constructs and a more nuanced discussion of
them is therefore needed (cf. Hulstijn 2003).

Chapter 2 describes the background to the global
dominance of English, based on Kachru's (198s)
influential three concentric circles introduced in the
pre-Internet mid-1980s: the inner/outer/expanding
circles. However, the Kachruvian approach is no
longer valid as the boundaries between the circles are
fuzzy when it comes the use of English, particularly

in northern European countries where the ubiquity of
English in society entails that it no longer can be called
a ‘foreign’ language, though the countries belong to
the expanding circle. This new sociolinguistic reality
(cf. Crystal 2003) has pedagogical consequences for
two important areas of ELT: norms for L2 English
assessment and the diversity of L2 English classrooms.
For the former, a successful L2 English user should
be the new yardstick for L2 English proficiency rather
than approximations—and enfeebling failures—of
the unrealistic native speaker ideal; for the latter,
most L2 English classrooms today are made up of
learners with a wide range of proficiency levels rather
than being homogeneous. This heterogeneity poses
new challenges for ELT practitioners, who need to
acknowledge it and adapt their practices accordingly
(procedures for which are presented in Part I of

the book).

Chapter 3 presents the history of language teaching
methodologies and describes recent L2 teaching and
learning programmes, notably CLIL, which is covered

in detail. An overview of L2 English curricula around the
globe is provided. from which important issues emerge
such as the optimal age for starting L2 English teaching
where the research evidence indicates that ‘the younger,
the better’ rule is far from universally applicable.
Chapter 4 reviews the large body of SLA theory and
research on factors that impact on L2 learning.

A research rationale for focusing on EE in L2 English
teaching and learning is also highlighted: literature
reviews found that a strong predictor of high levels of
proficiency was when learners consistently used the L2
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in ways ‘that had personal significance for them’ (p. 99).
Assessment of L2 performance is surveyed. Chapter 5
concludes Part | by summarizing empirical research
on the effects of amount and type of EE on L2 English
learning, a major focus being the language learning
effects of digital gaming. The EE house is introduced, a
metaphor that places EE activities inside a house with
two floors: the first floor for easily accessible activities,
such as watching films and television programmes
(activities that are located in separate rooms), and the
second floor for more demanding activities, such as
using the computer in the office.

Chapter 6 opens Part Il, in which the implications of
the literature reviews from Part | are put into practice
in'the ELT classroom. A necessary starting point

for this implementation is the mapping of learner
interests related to EE, and concrete suggestions for
doing so are introduced. The suggestions are followed
by theoretical models for capitalizing on the results
of said mappings, relevant hands-on classroom
activities, and an ELT practitioner initiative: the ‘30-
Day Extramural English Challenge’. In this activity the
teacher challenges learners to try as many different
types of EE activities during a month and report on
them, an innovative activity with great L2 English
educational potential in addressing both learners who
already engage (heavily) with EE and those who are
new to it.

The diverse chapter 7 examines how teachers can
scaffold learners to become motivated, independent,
and lifelong learners of English. The EE house is
revisited at length, with a tour of the ‘rooms’ and
their affordances and constraints for L2 English
learning, putting the inherent metaphors of a house
to maximum use. In line with the book’s practitioner-
oriented approach, the chapter also considers EE

in light of the disparate learner types that teachers
face, and outlines strategies for planning L2 English
lessons. Furthermore, the authors discuss the concept
of ‘subject education’, dmnesdidaktik in Swedish. It
is used in the Scandinavian context and has been
defined for language education as the ‘teaching-
studying-learning process of a foreign language’
(Harjanne and Tella 2007: 204). Sundqvist and
Sylvén elucidate the meaning and use of the concept
in relation to overlapping pedagogical terms and
concepts in English introduced by Shulman (1986).
Chapter 8 closes the book by reconsidering the new
demands on ELT practitioners in the globalized
Internet age, emphasizing the need for collegial
cooperation to meet these demands and recapping
the take-home message of the book: successful ELT
practitioners do not ignore the fact that most of
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their learners are heavily involved in EE activities but
choose instead to embrace it, empowered by collegial
support and an informed understanding of its
implications for optimal classroom practices.

Sundqvist and Sylvén achieve their aim of raising
awareness of the importance of acknowledging and
taking advantage of EE in ELT classrooms. They
have taken the task of promoting this message
seriously by providing a solid theoretical and
empirical research background synthesized in clear
prose, and by conducting an in-depth, balanced and
practitioner-oriented discussion of the classroom
implications of EE. However, while useful per se

for the target audiences of the book, the extensive
literature reviews are unfortunately under-exploited in
Part II. This is most notably the case for the detailed
history of language teaching, CLIL, and theories

of SLA (the exception being motivation, which is
reconsidered throughout the book). Furthermore,
more could have been done to engage the different
categories of target readers of the book: pre- and
in-service teachers of English, teacher educators,
and also researchers to some degree. Based on the
accessible presentation of previous work and the
many well-meant recommendations on how to be a
‘skilled L2 English teacher’, the main target readers
of the book seem to be student teachers of English.
Although the Study Questions after each chapter
may be useful, it is my impression that more could
have been done to involve these readers, notably
during their teaching practicums. This could have
been achieved by including ideas for trial-and-error
lessons followed up by reflection sessions together
with the supervisor, or by suggesting topics for
degree projects on EE-related matters for which the
rich contents of the book may be put to optimal
use, particularly the consistent inclusion of relevant
theoretical frameworks to explain the phenomena
under consideration. As researchers are included
among target audiences, the authors could also
have suggested avenues for future EE studies,
perhaps related to assessment issues, one of several
important pedagogical areas that are introduced

in the book but subsequently not fully developed.
However, it is no simple task to write a handbook
on a burgeoning research field such as EE that
caters to all categories of readers, and on balance,
Sundqvist and Sylvén succeed in contributing to the
field of ELT by making a case for putting learners’
engagement with English outside school (EE) high
on the pedagogical agenda, and by suggesting viable
ways of equpping teachers and learners to use EE as
an educational resource. ‘
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Most language learners watch feature films as a form
of entertainment, and whether they prefer viewing

in English or their L1, watching films constitutes

an important means by which they interact with an
influential cultural product. As a communicative
device, most feature films expose learners to language
scripted for an L1 audience. Although the language
used in films might not be a realistic portrayal of
how speakers use language in the real world, films
are still authentic resources that can be harnessed
for language teaching purposes. In fact, feature films
can serve to enhance language learning by acting as
a medium with which learners may cognitively and
affectively engage in the classroom and in informal
learning settings.

Britta Viebrock’s edited collection explores the

use and value of feature films in ELT. In the book’s
introduction, Viebrock argues that ‘the use of feature
films in educational settings connects to the learners’
experiences outside the classroom and at the same
time has the potential to equip them with a critical
media literacy’ (p. 9). In this book a significant amount
of importance is given to the development of film
literacy. This is informed by the belief that in order for
feature films to achieve their true potential in language
learning, form and function, or form and content need
to be studied in an integrated manner.

Viebrock considers film literacy to be so vital that
she devotes an entire chapter to it at the beginning
of the book. This chapter discusses some of the
theoretical underpinnings for the rest of the book’s
five sections, each of which focuses on a small
selection of films from a particular nation or region.
The book recognizes films as multimodal texts,
multimodality being ‘the use of several semiotic
modes in the design of a semiotic product or event,

together with the particular way in which these modes
are combined’ (Kress and Van Leeuwen 2001: 20).
The multimodality of films requires learners to bank
on the development of multiliteracies in order for
them to be able to experience effective engagement.
According to the New London Group (1996: 78), ‘One
of the key ideas informing the notion of multiliteracies
is the increasing complexity and inter-relationship of
different modes of meaning.’ In line with this idea,
Viebrock maintains that films ‘require an extended
notion of literacy, which enables the learners to
analyse and decode the different semiotic systems
employed and their interplay’ (p. 13). She suggests
that through the crafted combination of visual images,
sounds and other semiotic systems, films are a prime
example of multimodal texts that expect learners to
engage with them via some level of understanding

of how the different systems work together. As a
means of clarifying how such engagement may occur,
Viebrock proposes a useful model of film literacy

that builds on a range of seminal theoretical works
related to film literacy and communication. The model
illustrates how such components as BICS and CALP
(Cummins 2008), learners’ perceptive competences,
as well as their aesthetic and critical competences feed
into the ability to critically and autonomously engage
with feature films, either in a receptive or a productive
manner.

Given that feature films are aesthetic products
characterized by specific techniques and effects,
Viebrock discusses some of the main cinematographic
elements with which language learners might need to
become familiar in order for them to engage with films
in the classroom. These include camera perspectives,
movements, shots and field sizes, as well as colours,
lighting and auditory cues. A glossary at the end of the
book provides definitions of some of the key terms
that teachers and learners might need to use when
engaging with films in the classroom.

Besides considering some of the legal issues and
criteria that teachers may want to bear in mind
when selecting films for the language classroom,
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Viebrock provides a brief overview of the different
approaches that are typically used when inviting
learners to engage with films in a lesson. She outlines
the advantages and disadvantages of each approach
and then explains how the three-step process of pre-,
while- and post-viewing activities works. Although this
is the framework followed by the rest of the book’s
authors when describing a range of useful activities
related to each one of the films they focus on,
Viebrock does concede that ‘universal ideas cannot
be imposed on any possible scenario, but have to be
applied reasonably and purposefully to a specific film
in view of the objectives one wants to achieve in the
foreign language classroom’ (p. 26).

The films that the book’s chapters focus on are grouped
according to where they were produced: Australia, New
Zealand, South Africa, the USA and the UK. If one of
the criteria for selecting the films to focus on in the
book was the official status accorded to English in the
countries in which they were produced, it is somewhat
disappointing that the range of countries is so limited.
This lack of diversity means that films from countries
with an established film industry—such as Canada,
Ghana, India, Ireland and Nigeria—fail to feature in the
book, as are films from countries with a much smaller
film industry but that have produced films in English
(e.g. Jamaica and Kenya). However, this limitation

is due to the risks involved in seeking to achieve
representation. Aware of ‘the danger of equating the
representation of just one film with a differentiated

and accurate portrayal of a particular nation or region’,
Viebrock opted for a smaller ‘selection of films ... that
allows for different perspectives, which can in turn

be compared and coordinated’ (p. 9). The ability to
critically compare and analyse films from the same
region or from different countries is another important
characteristic of film literacy, especially since feature
films can be used for the purpose of making language
learners aware of various geographical, historical,
political and social issues.

The bulk of the book is made up of 16 chapters, in
each of which a feature film is evaluated in terms of
its content, context and the main issues it deals with,
besides consideration being given to its pedagogic
potential in the English language classroom. The
films that the authors focus on are aesthetically
varied and in some cases have attained critical
acclaim and commercial success. For example, many
readers will be familiar with Rabbit-Proof Fence, Whale
Rider, Invictus, 12 Years a Slave and Brick Lane. In
every chapter there is a detailed analysis of selected
scenes from the film in question in terms of how the
narrative, dramatic and cinematographic qualities
relate to each other.

Readers are most likely to appreciate the section

on teaching potential in each one of the chapters
because in it the authors discuss a myriad of activities
that can be used in the pre-, while- and post-viewing
stages. These include discussing film posters in the
pre-viewing stage, filling grids highlighting major

aspects of film analysis in the while-viewing stage, and

creating flowcharts or diagrams to illustrate character
development in the post-viewing stage. Given that in
most of the chapters it is recommended that learners
be shown the entire film—not necessarily in one
sitting—some readers might be unable to utilize all

of the suggested activities if they prefer using a clip
approach to films in the classroom. This also applies
to those teachers who are limited to working only
with brief clips because of time constraints, curricular
restrictions or assessment considerations. However,
the ideas on how to exploit feature films in the
language classroom presented in the various chapters
are sufficiently rich and adaptable that teachers can
deploy the suggested activities when working with
short segments of the selected films or else with other
feature films they might wish to focus on in their
lessons.

In addition to the detailed description of the range of
activities devised for each film that the book focuses
on, an online teaching resource accompanies every
single chapter. This consists of a document that
provides further ideas on how to use the film with
learners in the pre-, while- and post-viewing stages.
Most of the tasks are interactive in nature and a
helpful set of icons indicates whether specific learner
support is required, whether the task is based on
visuals or online sources, whether the task requires
learners to write, and whether the task involves pair
work and group work. The set of 16 online teaching
resources are available for free from: http://www.
narr-studienbuecher.de/index.php/14-roksprocket-
mosaic/120-feature-films-in-english-language-teaching

Besides the somewhat restricted geographical and
cultural representation in its selection of films,
another limitation of the book is perhaps its exclusive
orientation towards the needs of learners at upper
levels of language proficiency. This is partly in
acknowledgement of the fact that the selected ‘films
are rather challenging in terms of language and
content and should thus be used in upper secondary
school” (p. 9). Viebrock claims that this is in line

with CEFR descriptors for audiovisual perception,
which specify that learners can follow a film as long
as the content is ‘delivered clearly in straightforward
language’ (Council of Europe 2001: 71). However, as
already indicated, teachers can adapt many of the
activities mentioned in the book for use with films and
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clips that they might want to use with learners at lower
proficiency levels.

Feature Films in English Language Teaching is a valuable
contribution to the pedagogic literature on the use

of films in the English language classroom. Just like
Stempleski and Tomalin’s Film (2001) and Donaghy’s
Film in Action (2015), Viebrock's edited collection of
chapters provides readers with plenty of practical
ideas on how to exploit films for language teaching
purposes. The book is also a worthy reference guide
because its theoretical grounding means it can serve
as a solid introduction to the rationale for which
teachers might want to harness the potential of such
multimodal texts as feature films in the language
classroom.
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Reflections on Task-Based Language Teaching is a
collection of nine of Rod Ellis’s seminal publications

on Task-Based Language Teaching (TBLT), some with
modifications, threaded together with four new chapters
synthesizing the reprinted chapters’ contribution to the
field as a whole, as well as Ellis’s thoughts on progress
in TBLT and on his own professional commitment to
TBLT. Upon initial inspection, one wonders if a book
that presents chapters and/or past articles from 2000
through to 2018, all linked together with new chapters, is
a feasible format that might come across as disjointed.
On the contrary, the text presents a seamless reading
experience and is arguably a valuable contribution to the
profession.

Part | provides the introduction to the text and
outlines the history of TBLT. It is comprised of two
chapters: a new chapter on the development and
evolution of TBLT, and then an article written by Ellis
in 2000 on the theoretical tenets of TBLT. In the
introductory chapter, Ellis explains the emergence of
TBLT out of the inefficacy of the structural approach
to language teaching. Stating that the ‘proliferation
of definitions’ of task is not productive (p. 12), Ellis
provides his own definition of a task as a workplan
that is comprised of four criteria: (1) a primary

focus on meaning, (2) a presence of a gap, (3) a
requirement that learners rely on their own resources,
and (4) a clearly defined communicative outcome.

A wide range of issues and developments in TBLT are
touched upon, including task complexity, technology-
mediated TBLT, and task-based assessment. | find
great value in the conclusion of this chapter, in which
Ellis highlights some of the continued challenges in
the field, such as the extent to which TBLT should

be implemented based on psycholinguistic versus
cultural factors in teachers’ local contexts.

Part | then provides a second chapter, which is a
reprint of Ellis (2000), and presents the cognitive and
sociocultural foundational perspectives of TBLT and
why they (should) complement each other. Of interest
to me was the relationship between this chapter,
written 19 years ago, and the way in which it flowed
naturally after the new introductory chapter. Many of
the theoretical constructs mentioned, as well as task
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design features (e.g. dialogic scaffolding, planning
time, task repetition, knowledge of subsequent public
task performance) are still and will always be relevant
to TBLT.

In Part Il, ‘Researching Task-Based Teaching', the
reader is presented with three reprinted articles (all
recent publications) and two new chapters. Starting
out as the introductory chapter is Ellis (2013). The
concrete examples (with illustrations) reprinted are
useful as they illustrate tasks that would be ideal for,
for example, beginning-level learners whose task
outcome does not require the production of output,
but rather requires the production of a drawing or
other non-linguistic responses. The next chapter, Ellis
(2016), is a classic read on focus on form (FonF), in
which he explains its psycholinguistic basis and how
it came to be a methodological principle in TBLT. The
differences between FonF and focus on meaning,
and the cognitive variables that can moderate the
efficacy of FonF, such as working memory capacity,
are explained. Chapter s, Ellis (2018a), provides the
reader with a thorough review of everything that she/
he can do in order to set learners up to perform a
task to their fullest potential. Ellis dismisses the
common dichotomy between pre-task and within-
task planning, and argues instead for the construct of
‘task preparedness’ (p. 91). This can include factors
related to internal readiness such as task familiarity,
external readiness factors such as differently timed
planning, and task repetition, to include guided and
non-guided repetition. The recommendations here on
distinguishing between implementation and task-
design variables are helpful.

The remaining two chapters in this section are new
contributions. Chapter 6, ‘Is There a Role for Explicit
Instruction in Task-Based Language Teaching?’,
debates the effects of pre-task explicit instruction

at different timings around a task. Ellis synthesizes
research on the effects of explicit instruction in the
pre-task phase, in the during- or main-task phase

(p. 121: | note here the updated term ‘main-task
phase’; in the past Ellis has most often used ‘during-
task phase’), and in the post-task phase, as well as
delayed feedback. He also summarizes the different
types of explicit instruction that have been used in
this research base. Ellis concludes this chapter by
arguing that explicit instruction does have a place in
TBLT, including in the pre-task phase. | appreciated
this section, as | feel that the topic of explicit grammar
teaching in the pre-task phase is a potential linchpin
that unifies diverse ways of doing TBLT (e.g. task-
based, task-supported, and traditional contexts in




which a teacher might slowly be introducing tasks).
This chapter is also a good read for researchers,
teachers, and methodologists like me whose job is

to support and serve teachers, and | look forward to
the continued debate in the field that this chapter will
spur. The final chapter of this section, Chapter 7, is a
new contribution titled ‘Measuring Second Language
Learners’ Oral Performance of Tasks’. This chapter
caters more for the researcher audience, and concisely
synthesizes ways in which we can assess learners’
task performance in accordance with different
theoretical paradigms (interaction, sociocultural,
psycholinguistic, and personal investment
approaches). The personal investment approach, with
discussions on engagement, engagement-as-a-state,
flow, and engagement-as-a-process, was novel and
exciting to read about. | look forward to more research
in this area; Ellis’s summary of the limitations of this
approach are elucidatory as more researchers explore
these variables.

Part I1l, ‘Task-Based Language Pedagogy’, presents
five key reprinted works, some with minor
modifications and updates. In the brief introduction
to this section, | appreciate how Ellis compares the
ways in which his views on TBLT overlap with, and
deviate from, the work and recommendations of
TBLT expert Mike Long. It is helpful io see where they
differ on the roles of needs analyses, a priori explicit
instruction, and even consciousness-raising tasks

in TBLT. Chapter 8, ‘Task-Based Language Teaching:
Sorting Out the Misunderstandings’ (Ellis 2009), is a
classic reprint and a critical read in both my general
and specialist TBLT courses. Chapter 9, ‘Moving
Task-Based Language Teaching Forward’ (Ellis 2017),
judiciously discusses real problems that TBLT faces.
These include task-based versus task-supported
language teaching (although | personally do not view
this as a dichotomy), the definition of task, the timing
of explicit language teaching around a task, how to
sequence tasks of increasing complexity, and teacher
training. Chapter 10, ‘Towards a Modular Language
Curriculum for Using Tasks’ (Ellis 2018b), espouses a
way to create a syllabus that allows for tasks alongside
a structural checklist. The recommendations here are
fantastic for teachers who want to implement focused
tasks in a task-supported context, and/or who have

to teach, or are used to teaching, with a grammar-
focused syllabus and want to introduce tasks into their
repertoire. Chapter 11 is an updated reprint of the task-
based methodology chapter from Ellis (2003). Ellis’s
task-based methodology model is comprised of the
pre-task phase, the main-task phase, and the post-task
phase. Methodological options for each of the phases
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are described here for teachers. Chapter 12, ‘Teachers
Evaluating Tasks’ (Ellis 2015), explains ways to micro-
evaluate tasks and presents mini case studies of how
teachers individually evaluated tasks. The chapter
concludes with other means of evaluating tasks, such
as obtaining student perceptions.

The final component of this book, the Conclusion,

is Ellis’s synthesis of the collection of chapters
presented, elaborating on how teaching and research
have developed in TBLT. Based on this, Ellis presents a
challenge to the field by suggesting that we must stop
focusing so much on theory/ies for task performance,
and rather, move forward with a research agenda that
is focused on supporting teachers. In fact, this is a
key theme throughout. In his introductory chapter,

he states: ‘I would like to propose that researchers
should focus more on the implementation of tasks

in actual classrooms rather than on the design of
tasks in carefully controlled experiments’ (p. xii).
These avenues for future research include how to
best support teachers, TBLT in real classrooms, and
how to design teacher-training programs. | could not
agree more with this plea. Many other researchers
have called for this same focus in the field, and | think
this emphasis says a great deal about the shared
preoccupations of SLA researchers.

To summarize, this text can serve as a great
introductory reader for a course on TBLT, or as a
resource for graduate students, teachers, language
program directors, and anyone looking to have a
better understanding of TBLT. It does not provide
anything new, but does serve as a key reader of
essential publications in the field of TBLT. If | had

to highlight any limitation, it would be the lack

of detail on other perspectives, such as others’
definitions of tasks, and different models for task-
based methodology. There is value in having others’
perspectives, and | wonder if this volume would

have been stronger had it been an edited version

of multiple scholars’ contributions. For a course on
TBLT, for an understanding of the field, or for teachers
who want to learn more about TBLT and incorporate
it into their practice, | would thus also recommend
key readers such as Long (2015), Samuda, Van den
Branden, and Bygate (2018), Van den Branden, Bygate,
and Norris (2009), and Willis and Willis (2007).
Gonzélez-Lloret (2016) and Gonzalez-Lloret and
Ortega (2014) are additional must-reads for teachers
aiming to develop language teaching tasks in the
online environment. Ellis (2003) is also—still—a
classic reader. This current text differs in that it is
focused on Ellis’s contribution to the field over the
past couple of decades, providing a collection of these
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contributions in one single book, and in a way, is
an honour to the work of one of the most esteemed
scholars in TBLT.
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There has been a strong and steady wave of language
teacher identity (LTI) research as evidenced by recent
special journal issues (e.g. Varghese, Motha, Trent,
Park, and Reeves 2016; De Costa and Norton 2017a)
and edited volumes (e.g. Cheung, Said, and Park
2015; Barkhuizen 2017). And as | write this review,
another special journal issue (Yazan and Lindhal
2019, forthcoming) on TESOL teacher identity

and two LTl-oriented conferences—the inaugural
Conference on Language Teaching and Learning
(https://www.eduhk.hk/ele/ltlci/) and the Eleventh
International Conference on Language Teacher
Education (http://carla.umn.edu/conferences/
lte2o19/call.html)—are being planned. Given this
keen interest in LTI research, Gray and Morton’s
Social Interaction and English Language Teacher
Identity is decidedly refreshing because it provides
an up-to-date account of how this vibrant segment
of language teacher education has grown over the
past few years. A unique contribution of this book

is its fine-grained analysis of social interaction as
the authors demonstrate how teacher identities are
enacted in and through interaction. They balance
this delicate and important task by connecting
microanalyses with wider debates such as the
neoliberal turn in language education (De Costa,
Park, and Wee, in press).

The book can be seen as consisting of three
sections. The first section comprises an introduction
(Chapter 1) and an overview of identity research
(Chapter 2). In their introduction, Gray and Morton
posit that the surge in LTI research can be attributed
to the emergence of practice-oriented theories.
Teacher identity work, they add, is pivotal because it
addresses the fundamental issue of what it means to
be an effective practitioner (for a further discussion
of this issue, see De Costa and Norton 2017b).
Readers are then treated to a concise and helpful
overview of identity research, as the authors trace
how understandings of this construct have evolved
into a 21st-century poststructuralist conceptualization
of identity as being fluid and socially situated, before
articulating their own discursive view of identity.
Chapter 3, which examines the relationship between
identity, agency, and social interaction, draws on a
set of theoretical and methodological tools that can
be utilized to explore how English language teacher
identities are co-constructed. The notions of field,
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habitus, indexicality, and positioning theory are
introduced to the readers. In addition, the authors
also discuss conversation analysis and membership
categorization analysis as methodological tools
which guide their analyses in the chapters that
follow. Interviews and focus groups, they point out,
become valuable data sources that provide insights
on discursively constructed identities. Indeed, it is
this wonderfully seamless discussion of theory and
method that makes this chapter and the rest of the
book appealing and accessible. Such a discussion also
sets the stage for Section 2, which is constituted by
five data-driven chapters.

Section 2 addresses a range of teacher education,
professional practice, and research settings in ELT and
investigates different teacher identities in myriad ways.
Chapter 4, for example, examines how knowledge,
power, and identity are mediated between student
teachers and teacher educators in a pre-service ELT
course. Focusing on trainer—trainee interactions,

we are privy to how practical knowledge and power
asymmetries occur in interaction. As the authors
rightly observe, ‘[tlhese micro acts of compliance
index compliance on a wider scale’ (p. 52), thereby
underscoring the link between micro-level interactions
and macro-level power dynamics that characterizes
pre-service English language teacher education.

Whereas detailed transcripts of lesson-planning
sessions and stimulated recall interviews constituted
the data sources in the preceding chapter, Chapter 5
focuses on the small stories (i.e. stories we tell each
other when we are doing other things) that teachers
narrate in research interviews as they talk about

the mandatory ‘individual learning plans’ (ILPs)

that teachers complete to track students’ progress.
Through their analyses of their ILP-based small
stories, Gray and Morton succeed in drawing our
attention to everyday pedagogical aspects as the
teachers position themselves in relation to wider
institutional and societal expectations. The true value
of analysing the teachers’ small stories is that such
stories demonstrate how the teachers take up different
positions within their respective work contexts,
thereby illuminating our understanding of the ways
top-down imposed bureaucratic practices such as ILPs
impact professional practice.

In contrast to the individual research interviews

in Chapter 5 with ‘native speaker’ ESOL

teachers in England, the teacher participants in
Chapter 6 are ‘non-native speakers’ in Madrid, Spain,
who participated in a group discussion. Analytically,
the authors also change tack in this chapter, adopting
a membership categorization analysis (MCA)
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framework to guide their analysis. MCA, as Gray and
Morton observe, ‘is concerned with how people,
through their talk, make certain identities relevant
by ascribing themselves, and others, to certain
categories’ (p. 80), with its main benefit being that
identity categories are named by the participants
themselves. Their findings revealed that the teacher
participants placed themselves in three categories,
namely, as ‘users of English’, ‘learners of English’,
and ‘teachers of English’. Encouragingly, on the one
hand, these teachers emphasized the practical goals
of communication, rather than focusing on specific
varieties (e.g. ‘British English’, ‘Spanglish’); on the
other hand, the teachers also seemed to reproduce
a subaltern attitude with regard to their so-called
native-speaker peers, thus illustrating the complexities
surrounding language teacher identities. Although
the authors do briefly invoke World Englishes and
English as a lingua franca in this chapter, the chapter
would have been enriched if Gray and Morton had
made links to more recent developments in English
as an international language (e.g. Matsuda 2017)
pedagogical research.

A group interview involving three ESOL teachers
forms the primary data source of Chapter 7. In this
chapter, the authors focus on small stories told by
these teachers, analysing how the latter's social

class and political identity positions emerge from
their stories. Significantly, these stories are situated
against the broader landscape of a marketized ESOL
education sector that is subject to funding cuts by
the British government. Readers are thus introduced
to the systematic unfairness that permeates the
teaching of English to migrants in the UK. Equally
politically charged is the authors’ problematization

of the erasure and lack of lesbian, gay, bisexual, and
transgender (LGBT) representation in commercially
produced ELT materials in Chapter 8. Applying the
concept of framing to analyse the small story of Mark,
a gay teacher, \l\/lark and (John) Gray's identity as

gay men is repeatedly made relevant in the research
interview. The sustained affiliative identity work in
which both the participant (Mark) and researcher
(Gray) engage is also a fine example of how teachers’
sexual and professional identity inevitably ‘intersect
and mutually inform one another’ (p. 7). That said,
the chapter could have benefited from a more
in-depth discussion of researcher reflexivity and the
ethical issues that entail conducting research with
teachers, a point that the authors do briefly raise in
their concluding chapter but one that could have been
explicated in this chapter, given the topical intimacy of
Chapter 8.

236 Reviews

In the third and final section, consisting of Chapter g,
readers are reminded that ‘identity research needs

to take into account the dynamic and co-constructed
nature of the interactional settings in which identity-
related language and discourses are produced’

(p- 142). Gray and Morton do a fine job in generating
a general future LTI research agenda and referencing
the preceding chapters as they also discuss the
implications and applications for English language
teacher education and professional development.
Their looping back on what was discussed in the
earlier chapters contributes to the coherence of the
book. | would like to have seen, however, a more
specific mapping of LTI research tasks for readers, one
that would have extended the delineation of general
identity-inflected tasks suggested in Norton and

De Costa (2018). That aside, | applaud the authors
for placing social interaction front and centre in LTI
research. | also appreciate their willingness to take on
the precarity of discussing key issues such as social
class and sexuality—issues that have often been
overlooked in language teacher education.

[ teach a graduate seminar on identity and ideology
in multilingual settings at my home institution.

This seminar is generally well attended by doctoral
students in second-language studies and teacher
education, as well as MATESOL students. The
timeliness of this book and its theoretical and
methodological detail have coaxed me into making
this volume a primary course text when | teach the
course again in the spring of 2019. | urge other
teacher educators to do the same because a book like
this is necessary if we are to make language teacher
identity a central facet of language teacher education.
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BY PUNEET NICHOLAS YADAV

B T is rare to come across an epic
i work of imagination as powerful
5 and compelling as Babu Bangla-
| desh! A novel that might come to
| Dberegarded as the Midnight’s Chil-
" dren of Bangladesh, ‘unputdown-
able’ is too inadequate an encomium
to describe this startling debut by
Numair Atif Choudhury. It is a pity
that Numair is no more—he died in
an accident just a few days after he
had completed the first draft of the
book, which, incidentally, took him
nearly 15 years.

Set in the future, in 2028, and narrated
by a nameless compere, each word and
line, each passage and chapter breathes
passion—a hungry fire that devours all,
but unsatiated for that. Covering the
bloody birth of Bangladesh in 1971, the
bookflits between fantasy and reality, the
magical realism that does impinge into
the narrative is of a starkly darker nature.
From the tropical swamps of Bangladesh
to the immigrant colonies of New York,
myth, history and truth merge till it is
difficult to disentangle. The systematic
genocide carried out by West Pakistan
on ‘mutinous’ East Pakistan, the horrific
rapes of Hinduwomen, ethnic cleansing—
the book chronicles it all. You cringe as
youwatch ayoung Babuwatch the violent
killing of his beloved Kanu; youwatch the
despair of the Dhaka University students
as their beloved bot tola (the shady ex-
panse underneath a banyan tree)is axed,
dynamited and ultimately pulled down
as they themselves take to the marshy
ponds to avoid Khansena bullets.

When Sheikh Mujibur Rahman, the
father of the nation, comes to power, it
looks as if things will be stable. They are,
albeit for a short while. Soon, ‘secularism’
is expunged from the constitution and
Islam is made the state religion. Amid
rising corruption and nepotism, assassi-
nations, military coups and dictatorships
areback. Intermittently, democracy—like

ﬂ.
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This briliant first, and last, novel is a phantasmagoric exploration of Bangladesh’s
torn past, conflicted present and projects itself into a riddle-ridden future

at present—raises its head. Combined
with all thisis the relentless fury of nature
that ravages the nation almost every year.
Numair knows that in order to show
Bangladesh in the light of all this and
more, he needs a worthy shoulder—Babu
provides him with more than that.
Numair has great symbolic use for
architect Louis 1. Kahn’s design mar-
vel—the Jatiya Sangsad Bhaban, the
Bangladeshi parliament—and the giant,
iconicbanyan tree at the heart of Dhaka

Numair gives readers no
answers, only perspectives .
and questions. Puzzles are
handed out; maybe answers
are outlined. Babu, too, is
glorified and derided.
Therein lies his appeal.

University. A young Babu, aided by two
“mysterious men who shall remain
unnamed” discovers that the Sangsad
Bhaban is more than a marvelous and
grand structure; he finds that it is loc-
ated at a rare intersection of ‘cosmic’
influences. This leads him to study
shamanic practices globally. The ban-
yan, on the other hand, is no longer
there by the time Babu makes his entry

into the world, but he is nonetheless
connected to it, as if by an umbilical
cord—the boy was conceived under the
dying bot tola. The capacious banyan
was also where the student wing of the
Muktibahini was conceived; it served
as arallying point for nationalist strug-
gle. Naturally, when the Pakistani
army starts its indiscriminate killing,
uprooting the tree is high onits agenda.
Divided into five sections—Building,
Tree, Snake, Island and Bird—the book
covers Babu’s birth and growing up
years, his mystic/student/activist days,
his self-imposed exile from the land he
loves to New York, where phobias eng-
ulf him and ultimately his perplexing
disappearance in 2021. In Babu, the
narrator gives us Bangladesh. The bold
language bursts forth with explosive
audacity, where buildings acquire con-
sciousness, trees defy troops, and cos-
mic influences decide crucial outcomes.
But, perhaps, themostimportantaspect
of Babu Bangladesh! is that it gives the
reader no answers, only different per-
spectives. It, of course, throws up que-

. stions: Why? Where? How? But,

answers it has none. None of the loose
ends are tied up. Puzzles are handed out,
maybe the answers are outlined. But,
the answers could be right or wrong.
The reader is free to decode it. While
some see superpowers in Babu, he app-
ears with grave flaws to others. Babu
Bangladesh is decidedly both. And,

. therein lies his appeal.

Like his protagonist, there will always
remain an aura of mystery around
Numair Atif Choudhury. He left without
letting the world get to know him better.
His first, and unfortunately last, book
hints at a brilliant mind. A mind filled
with a thousand different things at once.
A mind that was not afraid of exploring,
going beyond the unknown and patient
about the outcome. Here was one author
who could have, arguably, travelled far-
ther on the road trodden by Marquez and
Llosa. It was nottobe. [
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anto K. Roy

he alleys of Manila’s shums
filled up with corpses. Bikers
would shoot people and ride
off. No one really knows how

many died in the Philippines’ brutal war

on drugs since its vigilante president,
Rodrigo Duterte, was elected in June
2016. Rights organisations estimatc

12,000; some politicians say 20,001,

One politician who pushed back
against the extra-judicial killings found
herself on trial, with online mobs
baying for her blood. An archbishop
condemned the killings, and the online
mobs turned on him too. Next it was
the media’s turn: the ‘presstitutes’ who
dared to accuse the president of murder.

Freedom of speech versus censor-
ship was a clearer conflictin the 20th
century, the former often triumphing.
But what ifthose in power today were to
use information overtlow to drown dis-
senters, let fake news build online mobs
and crush dissent, while always leaving
enough anonymity for deniability?

That is what this superbly re-
searched book is about. More infor-
mation was supposed to mean more
freedom to stand up to the powerful,
but it has also given those in power
new ways to silence dissent, often via
proxy mobs and trolls. There is so much
information, fake news and forwarded
videos, that you don’t know what’s true
any more.

The Soviet-born author, Peter
Pomerantsev, frequently dips into fam-
ily memoirs for contrast. His father was
interrogated repeatedly by the KGB,
often simply for owning books. Then,
the Soviet regime censored and stifled
information. Today, the Kremlin has
adapted to the internet age. Troll farms
in Russia wield inordinate power over
people near and far, including over 1S
voters (as the 2016 election showed).

Inhis 2014-book, Nothing Is True
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and Everything Is Possible, Pomer-
antsev, today a visiting fellow at the
London School of Economics, said that
the capacity to bend public perception
was a key part of Putin’s rule in Russia.
This 2019 sequel shows the post-truth
era at our doorstep: in democracies
worldwide.

Mexican blogger Alberto Escorcia
finds words that will get people talking
to each other online; he can ‘sum-
mon up’ protests. In Belgrade, digital
resistance guru Srdja Popovie can find
common factors to unite supporters.
Far-right movements find and use
words such as Islamification, immi-

grants, Muslim fertility.

Obsessively, the author keeps turn-
ing back to Russia. Yet his insights span
the 2019 world. ‘T see people T have
known my whole life slipping away from
me on social media, reposting conspira-
cies from sources I have never heard of.
Internet undercurrents pull families
apart...the algorithms scem to know
more about us than we do.”

India appeais only once: In 2018,
at a conference in Rome, Indian fact-
checkers told the author about efforts to
stop murder sprees by vigilantes. Hindu
nationalists were spreading rumours on

This Is Not

Propaganda

~= Adventures
in the War

=~ Peter Against Reality
. Pomerantsev

Nuthor of Nothing Ir Tiue and Esersthing s Dhesible i

THIS IS NOT PROPAGANDA
Adventures in the War
Against Reality
by Peter Pomerantsev

¥314 (Kindle edition)

WhatsApp about Muslims killing cows,
eating beef. Fanatics would then de-
scend on the Muslims and lynch them.

Pomerantsev explores the wreckage
ofliberalism, searching for sparks of
sense in ‘the dank corners of the internet
where trolls torture their victims'. He
takes us from Soviet to modern Russia,
from the Balkans to Latin America and
the EU, where we learn of the new meth-
ods used to break resistance movements.

The stories go back and forth, from
digital to real life and death. Take La
Felina, who shared drug-violence bul-
letins on her Twitter handle, so citizens
could be safe. Then a narco gang in
Reynosa, Mexico, was in a shootout
and one of their men was hit. To treat
him, they kidnapped Maria del Rosario,
adoctor. They checked her phone,
and found La Felina’s account. Dr del
Rosario’s last two Twitter messages had
aphoto of her looking into the camera,
and then, lying on the floor with her
face blown off. They had live-tweceted
her execution.

The worldwide war on reality is
starkly outlined in this deeply disturb-
ing book. Pomerantsev’s solutions are
far less clear, though. That, perhaps, is
another sequel. =

Prasanto K. Roy s a policy consultant
and technology writer
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To know how our socicty changed, one only needs to read this history of a tawaif family

heir art usurped
by concert
performers from
‘shareef” families,
their lives distorted when
not marginalised, their
stories papered over, their
contFilution, to not merely
the development of Hindu-
stani music but also popular
culture, effaced, the tawai
have been the worst victims
of an overzealous mission-
ary impulse in modern
Indian society. Saba Dewan
attempts to correct an old
wrong in her collection of
stories, all from one family of
professional singer-dancers

#

with roots in Banaras and
Bhabua (in Bihar).
‘Teted as artistes and

68 |

sought after as lovers, elite
tawaifs enjoyed access to
high prestige and consider-
able wealth. Yet their non-
marital sexuality and the
stigma attached to women
who were in the public gaze,
accessible to all, placed them
on the margins of “respect-
able” society; neither totally
contained within pre-colo-
nial patriarchy nor entirely
outside it. It was this liminal
space that I was interested in
exploring,” she writes.
Having made three docu-
mentaries on stigmatised
woinen performers, Dewan
brings a store of knowledge,
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TAWAIFNAMA
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empathy and wry humour

to the task. In the process,
she also legitimises many
‘self-histories’—the stories of
Dharamman Bibi who fought
the angrez in the revolt of
1857, Bullan and Kallan who
took on the colonial enter-
prise, as well as Asghari,
Phoolmani, Teema, Bindo,
Sultana, and their sisters,
cousins and aunts, who, in
different ways and to varying
degrees, try (and occasionally
fail) to live up to the legacy of
their foremothers. Many in
the present times struggle to

hold on to middle-class no-
tions of respectability against
the backdrop of poverty.

Men and boys have no
role in these stories and when
they do appear, as lovers or
patrons, they are incidental to
the plot. Dewan also explores
the nationalistic discourse
and how the tawaifs fared
within it, occupying a space
on the cross-section of Hindu
and Muslim cultural prac-
tices. The tawaifs and their
(often) Muslim wstads were
seen as ‘interlopers’ in an oth-
erwise sacred music tradition,
by ‘cultural nationalists’.

‘Nationalism’, Dewan
writes, ‘had brought with it
the need for music that was
spiritual, classical, mor-
ally uplifting and reflective
of India’s ancient Hindu
heritage’. Pushed out of royal
palaces and baithaks of rasik

merchants, and purged from
| centuries-old inner-city quar-

ters during ‘clean-up’ drives
by civie-minded citizens and
policemen, some found fame
and fortune in the film indus-
try and, later, dance bars. But
many fell by the wayside.
Dewan retrieves their
stories and foregrounds them
against the ebb and flow
of grand historical forces.
Tawaifnama, then, is not
the story of a tawaifand her
extended family; it’s a sweep-
ing narrative of the forces of
societal change. ‘Sab time-
time kea khel hai) an ageing
tawaif and the main narrato-
rial voice tells the author. ‘Tt is
all a play of time/ fate’. m
—~Rakhshanda Jalil




finrafics ed. by Unnamati Syama Sundar

BY AAKASH SINGH RATHORE

EVIEWS of books generally
exhibit a relatively fixed patt-
ern: the reviewer guides the rea-
i} der through a tour of the book’s
il backstory, then its contents and

' main arguments, then of course
afew of its shortcomings, and conclud-
ing with its recommendation (at times
lukewarm, at times enthusiastic).

Just as reviews of books generally fall
into apattern, so dobooks themselves. No
Laughing Matter, however, does not: it is
unique and idiosyncratic; it has few (f
any) predecessors setting its precedents;
it is unstable in its genre, switching back
and forth like a gestalt image, some mo-
ments looking like ‘political imperative’
(as the editor, Unnamati Syama Sundar
states is his task), which operates in the
world of action, and other moments loo-
king like ‘serious scholarship’ (as its fore-
word writer, Suraj Yengde describes it),
which operates in more contemplative
spaces, like museums and universities.

Ifthe book eludes usual patterns, then
why not its review? So instead of creep-
ing toward a thoughtful recommenda-
tion by way of a narrative enumerating
its qualities, I am going to just say it
straight, outright, here at the outset:
 You. Must. Read. This. Book.

Not because it’s a masterpiece—it has
its shortcomings. But because it is a
treasure. With over 122 cartoon images
culled from archives, it is a feast for the
eyes. And with so many triggering con-
cepts (like hate speech, or atrocities)
and so many flashpoint subjects (like
freedom of expression versus defama-
tion; or, ‘take it easy, it’s just a joke’
versus downright humiliation), it elicits
irrepressible emotions in the reader,
and thatin turn leads its affected reader
to reflection, doubt, reconsideration,
new thoughts, and even insights.

People are talking about this book in
many different forums—journal reviews,
public discussions and debates, and arti-

clesinthe press. All thisis well merited. If
you have yet to hear about it, the gist of it
is that its editor, Sundar (a cartoonist
himself, and a doctoral student well
versed in the cultural politics of visual
arts), has collected together as many
(anglophone) cartoons that he could find
that captioned Ambedkar, and presents
them chronologically, along with edito-
rial comments that contextualise them
historically, and evaluative comments
that critique them socially and aestheti-
cally. In addition, there is a 30-page edito-
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. Cartoons rely on shared

experiences and mores for
the humour to work. In the
case of the Ambedkar
cartoons, one of the shared
values across much of the
readership is casteism.

rial introduction explaining the overall
project, and a six-page foreword. These
deserve praise too: both are pensive but
lucid, moving but well-reasoned, modest
but assertive.

Sundar’s own point of view through-
out this magical history tour is trans-
parent and unmasked. He writes:

“Shankar or any cartoonist was not quite
free to give expression to his freedom of
expression. Working for awage, a carto-
onist often obliges his masters. Besides,
given their social and caste background,
love for Gandhi and the nationalist

No Laughing Matier; The Ambedkar Cartoons 1932-1956 | Navayana | 408 pages | Rs 599

The Strongest Constitution

A quirky compendium of cartoons and the accompanying detailed commentary
spark a bumpy ride to the past, and elicits doubts, thoughts and insights

cause, an easy contempt for the Dalit
cause and Ambedkar came almost nat-
urally to many.” (p.39)

This ‘easy contempt’, Sundar claims,
is a sort of unifying feature throughout
all the diverse cartoon depictions of
Ambedkar from 1932 to 1956. And
Yengde adds in his foreword: “So many
Dalit leaders are profiled in the exact
same manner in print and web media
outlets even now.” (p.19)

Sundarincludes amongthe cartoonists
not only the renowned Shankar (from
Shankar’s Weekly), but many other mas-
ters, like Enver Ahmed (from Hindustan
Times and Pioneer) and RK. Laxman
(from Times of India). He also includes
propagandists like Ravindra (Organiser),
which creates a bit of ambiguity in what
is collected here. At least, it begs the
question, What, exactly, does Sundar
understand by this term ‘cartoon’?

We usually take ‘cartoon’ to signify
simple, satirical drawings that attempt
to humorously exaggerate their subject,
while aiming to capture the essence of
an event or issue (the latter explaining
why newspapers publish them). In
these, the comic element relies on
shared experiences, values and mores
in order for the humour to work. In the
case of the Ambedkar cartoons, one of
the shared values across much of the
readership is casteism.

But there are also propaganda carto-
ons, which aim to manipulate their
target audience and change their values,
or, alternatively, which derisively exag-
gerate their subject aiming to foment
hatred or strong feelings. These deploy
vilifying caricatures to achieve their aim.
It would be a mistake to totally collapse
one form into the other form, as No
Laughing Matter sometimes does. And
yet, what is so engaging about this book
is that, by blurring the lines between
these two distinct forms, it obliges the
reader to try to reestablish that sharp
line herself. This task turns out to be
much harder than you might think. &z
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/7 ince Narendra Modi took

) ¥ 5 ..

Y charge as prime minister
.

~_ 1in 2014, there has been an
' increasing trend—primar-

N ily among Sangh Parivar
leaders—to attribute the historical
mistakes India made to the country’s
first prime minister, Jawaharlal Nehru.
There could be some legitimacy to these
claims, but itis also part of a concerted
propaganda campaign. In the first
week of August, a surprise voice joined
this chorus—former president Pranab
Mukherjee, considered one of the clos-
est confidants of Nehru's daughter and
former prime minister Indira Gandhi.

Speaking at the launch of India’s

Lost Frontier: The Story of the North-
West Frontier Province of Pakistan,
authored by former textiles secretary
Raghvendra Singh, Mukherjee blamed
Nehru for ignoring the conspiracy
hatched by British civil servants
and the Muslim League and letting
the North-West I'rontier Province
(NWEP)—now known as Khyber
Pakhtunkhwa—slip away from the
grip of the Congress and eventually
India. “Two elections were held, in 1957
and 194.6. Despite the province being

§

Muslim-dominated, the Congress won
alarge number of seats. British civil
servants conspired with the Muslim
League to ensure that support was
transferred from the Congress to the
League,” he said. “The League started
gaining strength, and the Congress
started losing support in justacouple
of months—between February, when
elections were held, and August.” When
Nehru was alerted, he was dismissive of
the developments, Mukherjee claimed.
The intent of Singh’s book, though,
1s not Nehru-bashing. It’s a work of
passion by a history buff. Right from
the preface, the book showcases in-
depth research based on a rich trove
of declassified documents, includ-
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INDIA'S LOST FRONTIER:
The Story of the North-
West Frontier Province i
of Pakistan
By Raghvernidra Singh
Om Publications
¥995; 491 pages

ing exchanges between the British
administration and Indian political
leaders of various hues. In 2006, Singh
travelled by road from Rajasthan to
Balochistan—on the southern border
of NWEFP—for a research project. The
former bureaucrat was in an enviable
position to access historical docu-
ments, thanks to the positions he held
in the ministries of home, external af-
fairs, finance and agriculture. He was
also director general of the National
Archives of India.

NWFP, unlike Kashmir and

Balochistan, has been missing from
the dominant India-Pakistan dis-
course. This province negated Pakistan
founder Mohammad Ali Jinnah’s ‘two-
nation’ theory. Muslim-dominated
NWLEP elected a Congress government
in 1946. A referendum was ordered
and the elected government dismissed
on August 22, 19477. While Mahatma
Gandhi and the Khan brothers resisted
the move, the Congress leadership did
not pursue the issue.

With historical anecdotes and
analysis, the author explains the strate-
gic significance of NWFP, and why the
British government favoured giving
the region to Pakistan. In February
1946, the India Office in London had
circulated an important paperto a
select few, like Sir Stafford Cripps
and A V. Alexander, on the subject of
the viability of Pakistan. The paper
highlighted how without the inclusion
of mountainous NWFP, which shares
a border with Afghanistan, Pakistan
would remain vulnerable to external
aggression. The province was also sig-
nificant for army recruitments, as the
paper contended that those from East
Pakistan—now Bangladesh—did not
make good soldiers and the inhabit-
ants of Sindh and Balochistan did not
take to army life.

But the book is not just about
lamenting India’s lost opportunity in
history. It also examines how the docile
acceptance of NWEFP’s integration
with Pakistan may have dangerous
consequences for India’s security in the
future. “The region can only be ignored
at one’s peril. The China-isation of the
region through One Road One Belt will
have serious repercussions,” says Singh.
An interesting argument at a time when
India’s renewed assertion in Kashmir—
in the form of the ‘dilution’ of Article
370—has evoked desperate reactions
from Pakistan and its ally China. w
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O add to the vast body

of literature already
existing on  Mahatma
Gandhi, a fresh series has
appeared on the centenary
of his first visit to Cham-
paran, Bihar, in 1917. The
earlier literature deals
mostly with his contribu-
tions to India’s Independ-
ence through a non-violent
struggle  that  inspired
people across the globe.

However, this focus has
meant that Gandhi’s ex-
tensive experiments in his
personal life and his innov-
ations in the socio-eco-
nomic domains  were
ignored. All of them have
deep implications for the
development  discourse,
the role of science and
technology in human pro-
gress, and for the environ-
ment. From this angle, the
book under review,
Gandhi’s Scarch for the
Perfect Diet: Eating with
the World in Mind by Nico
Slate, is a welcome addi-
tion. It is a work that has
insights from various dis-
ciplines, but I review it as a
social historian of science.

SEVEN CHAPTERS

The book is divided into
seven chapters: “Salt”;
“Chocolate”, “Goat Meat
and Peanut Milk”, “Raw,
Whole, Real”, “Natural
Medicine”, “Farming” and
“Fasting”.  The simple-
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Nico Slate

sounding chapter titles are
deceptive, however, as the
chapters contain intricate
details culled from diverse
sources and analysed from
various angles. The intro-
duction sets the tone for
the study, briefly sketching
Gandhi's approach to diet
in terms of his sociopolit-
ical and ethical grounding
and  goals.  Through
Gandhi’s diet preferences,
Slate follows his evolution
from a shy and reticent stu-
dent in Britain to a public
leader. Gradually, the au-
thor delves deeper into
Gandhi’s passion for diet
and food in general, a
theme little examined in
the past or, at least, never
in the way Slate has done.

For Gandhi, diet was
crucial in life in many
ways: Personally, he was
concerned about diet to
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keep himself healthy to
serve humanity, and con-
trol over his palate was an
exercise in control over his
temptations and desires.

Beyond that, in
Gandhi’s view, the correct
diet was vital for national
health, productive labour
and national development.
Many of theideas and prac-
tices that defined his diet
also “came to shape all fa-
cets of his politics: not just
non-violence, but also tol-
erance, humility, and re-
lentless  experimentation”
(page 6), the author under-
lines in the successive
chapters.

The author starts with
Gandhi’s views on salt,
chocolate, sugar and sweets
(Chapters 1and 2) and then
tackles Gandhi’s engage-
ment with the issues of ve-
getarianism, and  this

mirrors his non-violent op-
position to colonial rule.
He associated himself with
the vegetarian movement
in Britain before he turned
to South Africa and finally
to India (Chapter 3).

“Raw, Whole, Real”
looks at the problems of
poverty and backwardness
of the country and
Gandhi’s concern for the
diet and health of the poor.
Raw food “would emancip-
ate not only India’s poor
butalso its women. If cook-
ing could be avoided, ...wo-
men will be set free from
the prison-house of the kit-
chen”, Gandhi believed
(page 80).

As he pursued multiple
goals—the unity of India,
the end of poverty, and the
liberation of women—he
juggled multiple dietary
plans to achieve them
(page 80). While focussing
on the various elements of
a diet, he also tried to find
substitutes for them from
the wild, and after experi-
menting with many plants
and tubers, he recommen-
ded some of them for pub-
lic consumption, including
luni (purslane), chakwat
(white goosefoot), sarsau
(mustard) and suoa (dill)
(pages 97-98).

The author looks at
simple facts or episodes
and unlocks deeper mean-
ings in them though he oc-
casionally fails to grasp
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¢ [middle row, fourth from left] and his close friend Hermann Kallenbach (next to
him) at Tolstoy Farm, Transvaal, South Africa, in 1910. Gandhi had conjured up a romantic
view of self-sustained village life. He tried to recreate i, first at Tolstoy Farm and later at his

ashrams in India.

their subtleties. Gandhi is
shown to have imbibed
ample influences from the
vegetarian movement in

Britain, but the impact of

his indigenous culture, in-
cluding Jain influences, is
somewhat underestimated
(though referred to on
pages 26, 50-51). Maybe it
is an error in understand-
ing the background.

Nonetheless, Slate has
presented an excellent his-
tory of Gandhi’s dietary
evolution. The Mahatma is
shown to perceive some
kind ot violence even in the
pursuit of agriculture and
consumption of fruits
(pages 95-96). In that, he
may be seen as one of the
earliest exponents of what
we call “deep environ-
mentalism” today.

The chapter “Natural
Medicine” talks about
Gandhi’s perception of

food as a preventive agent
against illness. For this
and to mitigate wide-
spread starvation, he re-
searched and
experimented with nu-
merous ingredients, de-
veloped new recipes and
even offered them to
celebrities such as the
American activist Margret
Sanger (pages 113-18).

HEALING PRACTICES

He also scrutinised all
forms of healing prac-
tices—Ayurveda, Unani,
naturopathy and allo-
pathy. He criticised the
traditional schools for the
tall claims they made
without evidence. He op-
posed modern medicine
but praised its practition-
ers for not shying away
from learning from others
and for owning up to their
mistakes. By the mid

1930s, Gandhi was under-
going significant changes
in his attitude towards
Western medicine and
modern science essentially
because of their emphasis
on evidence, data and ex-
perimentation (pages 111~
12). While he learned from
all traditions, he praised
“evidence-based medi-
cine” rooted in nature and
diet (page 101).

Gandhi’s interest in
food led him to look at
farming and agriculture,
where he was confronted
with a variety of problems.
Malnutrition and starva-
tion introduced him to
famine and unequal land
distribution and, finally, to
the role of colonialism in
the matter. Gandhi had
conjured up a romantic
view of self-sustained vil-
lage life. He tried to recre-
ate it first in South Africa

AFP/SOTHEBY'S

at his Tolstoy Farm and
later at his ashrams in In-
dia. But his stint in rural
India revealed the harsh
realities—poverty, starva-
tion, malnutrition and in-
sanitary conditions.
Therefore, he stepped
up his efforts to alleviate
the situation. He priorit-
ised innovation in diet. He
experimented himself and
consulted with experts in
the field, such as Wallace
Ruddell Aykroyd, director
of nutrition research in In-
dia. When the All India
Village Industries Associ-
ation was founded in 1934
to promote rural uplift,
Gandhi brought on its
board the noted expert
Robert McCarrison, Dir-
ector of the Nutritional
Research Laboratories,
Coonoor (pages. 90-91,
135-36). Thus, “Gandhi
developed an ecological
diet that respected the
many connections
between his food and his
physical, social, and polit-
ical environments. He re-
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1924 in Delhi for communal amity.

fined nutrition in a way to
build a more just world”
(page 4.

Initially, Gandhi con-
sidered the measures the
colonial authorities took
during famines to be phil-
anthropic. But once he
realised the complexity of
the problem, he traced the
genesis of famine to colo-
nialism. Thus, food be-
came a tool of his
opposition to the Raj. The
starvation  during  the
Bengal famine of 194.3 laid
bare the realities. Unequal
land distribution was a
major contributory factor
but was tricky to deal with
because many of the big
landlords were members
of the Congress. So, while
Gandhi did not give up the
issue altogether, he chose
to appeal to the rich to ad-
dress it on moral grounds;
however, he  himself
stepped up initiatives on
the issue in many ways. He
had already been employ-,
ing fasting as a method to
achieve his political, social
and ethical goals; over
time, he used it also at the
level of  spirituality
(Chapters 6 and 7.)

Slate concludes with
an intricate discussion on
Gandhi—the man and the
Mahatma—torn between

worldly desires and spir-
ituality. The author in-
quires into  Gandhi’s
psyche and philosophy, il-
lustrating his points with
examples such as Gandhi’s
love for mangoes and his
fond relations with Sarla
Devi  Chaudhurani, a
Bengali feminist who at
the time was working for
women'’s empowerment.

A little baffled, Slate, a
historian, calls on experts
from other disciplines to
resolve the puzzle that goes
beyond both diet and sci-
ence (pages 162-69).

Slate is no doubt im-
pressed by the Mahatma,
and the epilogue is in part
atribute. He happily notes
that many key elements of
Gandhi’s diet (raw, vegel-
arian and fasting) are un-
dergoing a “renaissance”

. and there is a movement

afoot “to link food to the
social and economic em-
powerment of the poor
and to the health of the
planet”.

The  book  depicts
Gandhi’s obsession with
food—which resembles a
phenomenon  medically
known as the eating dis-
order anorexia (page 8)—
in numerous instances.
But one must not forget
that Gandhi was almost

1, with a six-year-old Indira Priyadarshini, during his 21-day fast in
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equally  obsessed — with

everything he decided to
work at, be it the freedom
movement, the practice of
ahimsa, sanitation, com-
munalism or the charkha
and khadi. He had the
stamina and capacity to
work on many things at the
same time and still main-
tain his composure. His
daily routine was packed
with engagements, yet he
never lost sight of his con-
cerns relating to freedom
for his countrymen and for
humanity from subjuga-
tion, exploitation and
poverty and the welfare of
all species. This was appar-
ent also from his diet. His
constantinterestin experi-
menting and innovations
in diet as a means to good
health  were ultimately
aimed at many of his life
goals. He kept ethics and
the socio-economic con-
siderations of the country
always at the forefront,
Slate demonstrates. ‘
There are many things
one can learn from
Gandhi’s experiments. The
present-day agencies ded-
icated to food and nutri-
tion in India may learn
valuable lessons for re-
search and food and agri-
cultural practices.
Gandhi’s approach in re-

gards to calories, nutrition,
suitability and economic
viability for people em-
ployed in different sectors,
particularly those involved
in hardlabour, deserves at-
tention. Was Gandhi a fad-
dist or futuristic? Most of
his dietary fads have been
favourably validated by
science now. Additionally,
his approach and prefer-
ences (as the one for raw
food) are not only feasible
for everyone but also re-
duce energy consumption
and may increase eco-
nomic productivity and re-
duce health care expenses.

Similar innovations by
Gandhi may be adopted to
develop healthy and af-
fordable food for public
food outlets in places such
as railway stations, gov-
ernment canteens and uni-
versity campuses.

The author’s use of the
obscurest of sources is
amazing. He elaborates on
his theme with current in-
formation and perspect-
ives (pages 50, 61, 98 and
117). Yet it is welcome as it
helps the reader under-
stand the issues properly.
However, the repeated use
of quotation marks re-
duces readability; plain
text with occasional foot-
notes would have been bet-
ter. The book is an
excellent example of inter-
disciplinary and micro re-
search. Itis well produced,
and its bibliography and
notes will be helpful for
further research.

The simplicity and
novelty of “Recipes from
Gandhi’s Diet” make one
feel like joining the Ma-
hatma at mealtime. The
narrative is engaging, and
the book is sure to be a
trendsetter. 1
J.N. Sinha was an associate
professor of history at the
University of Delhi.
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By Gilles Veruiers

he BJP’s rise to power and the
consolidation of its dominance,
both at the national and re-
gional levels, mark a profound
departure from a decades-long process
of political decentralisation in India.
Since 2014, the central government has
asserted its pre-eminence over states in
multiple instances, such as demonetisa-
tion, the introduction of GST and the
early dissolution of the Planning Com-
mission of India. The recent bifurcation
of the state of Jammu and Kashmir and
the demotion of the two new entities
to the status of Union territory is yet
another manifestation of the Centre’s
predilection for a unilateral top-down
approach to decision-making that does
away with the necessity of discussing
or negotiating such consequential deci-
sions. In this backdrop, Louise Tillin’s
Indian Federalism, part of the most-
useful Oxford Short Introduction series,
provides a timely context to the debate
on political centralisation in India.

In fouwr chapters, Tillin covers key
aspects of federalism in India. Chapter
one covers the origins of India’s federal
model, rooted in the aftermath of Parti-

tion. The Constituent Assembly, anxious

to build a system capable of preserving
India’s newfound unity, designed a
‘cooperative’ model of federalism based

INDIAN

FEDERALISM

by Louise Tillin
A~ Oxford

3345;

186 pages

on the idea of interdependence between
the Centre and the states, albeit skewed
towards the former. Tillin describes a
unique system that is strongly central-
ised by design, but not rigid to the point
of cracking under regional pressures.
The argument is that the pre-eminence
given to the Centre vis-a-vis the states
has historically enabled it to introduce
major institutional reforms with greater
casc than a more conventional inter-
locked model of federalism would have
allowed for. These landmark reforms,
such as the creation of new states or the
drawing of linguistic boundaries, have
always been initiated by the Centre on
its own terms and on its own calendar.
Chapter two deals with the question
of diversity and is another illustration of
the inbuilt flexibility of India’s central-

ised model of federalism. The strong
prerogatives of the Centre have enabled
itto accommodate various forms of
social and political identities over time,
although with significant limitations,
such as in Jammu and Kashmir and
parts of the Northeast, where adhesion
to the Union had to be secured by coer-
cion rather than by persuasion.

Chapters three and four detail how
Indias federal system has evolved under
pressures from political and economic
change. Suceessive transformations
of the party system—from one-party
dominance under Jawaharlal Nehru
and Indira Gandhi to a phase of alter-
nation in the 1980s and the subsequent
fragmentation of the political landscape
from the 1990s—have pushed India
towards decentralisation, a movement
compounded by the gradual opening up
of the economy, which also encouraged
competition between states.

Tillin argues that over time, India’s
federal system has proven to be compat-
ible not only with various configura-
tions of party systems but also with
contrasting forms of exercise of power,
which oscillate between centralisation
and cooperation. The original design
has proven to be remarkably resilient
aswell as flexible, stabilising India’s tu-
multuous tryst with democratic politics.

The book’s conclusion, however,
leaves the reader wishing for greater
elaboration on today’s situation. The
author hints that the success of India’s
responses to its current social, political
and economic challenges will depend on
the ability of the Centre and the states
to collaborate and learn from each
other, rather than in the current unitary,
imaginary and centralising tendencies
of today’s BJP. The book falls short of
substantiating this view.

Indian Federalism is aremarkably
clear and well-written account of India’s
unigue model of federalism and a fitting
tribute to the imagination of its makers.
Students, scholars and citizens alike will
find it both useful and enlightening. w

The author s co-director of
the Titvedi Centre for Political
Data, Ashoka University
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The relationship between research, researchers,

and teachers is a complex one. It is normally
acknowledged that teachers do not read research
articles on a regular basis, only few carry out any
research, and an even smaller number publish

their findings. Not reading research is less of a
problem if we assume that SLA research is mostly
irrelevant for language teachers (Medgyes 2017).

It is more of a concern if we assume that, just as
general practitioners need to keep up with medical
research, teachers should be aware of the latest
developments in L2 acquisition (Paran 2017). In the
latter case, however, we face the problem of lack

‘of time and financial resources for access. When it
comes to conducting research and then publishing

it, the hurdles for ordinary non-native speaker

English teachers (the majority in the profession) are
almost insurmountable. As for teacher-research,

not that many years ago, Ur (2013) emphasized

that teachers are too busy preparing for and giving
lessons and cannot research or publish because
these activities are usually not perceived as part of
their job. Throw into the mix the ambitious ministry
directives for continuing professional development for
recertification and the requirement (at least at tertiary
level) to publish research-based articles (preferably, in
journals indexed by prestigious abstract and citation
databases such as Scopus), and you end up with
serious research and academic writing anxiety.

Unquestionably, there is an emerging trend that
focuses strongly on channelling research activity
towards ‘evidence-based second language pedagogy’
(e.g. Sato and Loewen 2019) and makes a strenuous
effort to promote the transfer of SLA findings to the
classroom. There also seems to be a renewed impetus

for classroom practitioners to conduct systematic
inquiry and, as a result, the body of teacher-research
is growing. This is exactly what Medgyes (2017:

491) calls for when he urges the profession ‘to

accord more prominence to the “teacher-inquirer”,
who is a professional capable of analysing their

work on their own and exchanging their knowledge
and experience with fellow teachers.” In this vein,
British Council projects in Chile, India, Nepal, and
Peru have produced several freely downloadable
publications and a wealth of online video materials
(Smith, Connelly, and Rebolledo 2014; Smith 2015;
Rebolledo, Smith, and Bullock 2016) on how the
challenges associated with difficult circumstances and
low resources can become the focus of an exploratory
journey. At a later stage, these inquiries can lead to
action research whose findings are just as credible in
their given context as the hard-to-access, too-complex-
to-understand research results presented by SLA
academics. The present volume is the most recent
expression of this trend.

The Introduction sets out the aims of the publication
in clear terms: it is a practical guide written in an
easy-to-understand manner providing direction for
teachers who wish to conduct classroom research both
for their own professional development and to study
their students’ progress. The authors underline that
exploratory action research should not add to teachers’
already existing burdens, but ‘can in itself be an effective
way to address and cope with difficult circumstances’

(p- 4, original emphasis). In my opinion, the volume
satisfies these criteria by not talking about exploratory
action research, but providing all the required support
to teachers to facilitate carrying out such research by
offering a clear, step-by-step ‘instructions for use’
manual supplying a variety of tools that | will focus on
in my review. In this sense, it is different from other
volumes (guides) that have been widely used in pre-
service and MA in Applied Linguistics courses (e.g.
Wallace 1998; Burns 1999, 2010).

The book can be neatly divided into three units of
three chapters each (with Chapter 10 containing extra
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material and the answer key to the tasks set for the
teachers progressing through the steps of exploratory
action research). The first section (Chapters 1-3)
discusses the foundations of the book, which are
perceived as the teachers, their learners, and the
teachers’ experiences and capabilities, and elaborates
on the concepts of teacher-research and Exploratory
Action Research. Building on the Chilean Champion
Teachers project, the book starts by encouraging
readers to try out a self-diagnosis exercise that helps
teachers identify their competencies with regard

to exploratory action research (pp. 6—7), thereby
introducing a simple, easy-to-manage research
instrument ‘by stealth’ from the word go. The teacher
stories in the following sections—describing both
successful and less positive experiences—highlight
the need to obtain more information (through self-
reflection, by asking colleagues and students) in
order to help us read and interpret the signs we see,
hear, and feel. This process goes beyond reflection:

it requires research in the sense of collecting a lot

of good information (which is how the concept of
data is introduced). It needs to be reiterated that real
examples are used throughout the book; these are
taken from the companion volume already referred
to (Rebolledo et al. 2016) and provide narratives that
are both appealing and stimulating in their own right.
Not only do they help move the stages of exploratory
action research forward, but these first-hand accounts
also represent ‘a new genre of reporting’ (Burns 2014:
5), namely, story-telling that teachers can relate to.

The section on demystifying research in Chapter 2
provides further encouragement to budding teacher-
researchers: research does not necessarily involve
lots of reading and neither does it require writing a
paper. However, it requires questions, a systematic
collection of data, an analysis of the data, and answers
to the research questions. Chapter 3 underlines the
importance of the exploratory phase of research and
why teachers need to resist the urge to act quickly
and apply an intervention before understanding

the underlying causes of what they find puzzling or
challenging. The exploratory phase can be followed by
action (as the staircase diagram on p. 25 represents),
whereby exploratory research is followed by action
research, leading teacher-researchers upwards one
step at a time.

Chapters 46 look at how to design appropriate
questions and explore the issue by collecting and
combining information from different sources (the
authors do not shy away from using key research
concepts such as ‘triangulation’). Due attention is
given to narrowing down the research focus by using
a checklist to decide if the topic we wish to explore

Reviews

is manageable, urgent, significant, and engaging.
Adding to the wealth of useful instruments, a tool
helps us to decide if our questions are SMART
(study-oriented, measurable, accurate, realistic, and
topic-focused). A further section describes the sources
of information, including academic research, under
the title ‘Other people’s written ideas on the topic’.
Importantly, proving that exploratory action research
need not imply an undue burden on teachers when
they are clarifying or narrowing down their topics,
most of the sources of information are deeply rooted
in teachers’ everyday practice, from their own written
reflections through to reflective writing by students,
and to lesson plans. Focus group discussions (inviting
students, other teachers, and parents) are deemed to
be a valuable source of information, often leading to a
higher degree of engagement from these stakeholders.
By this stage the teacher-researcher might feel that
they have far too many options available to them,

so the handbook presents a useful checklist for data
collection as well a< a simple template for setting up

a realistic timeline. Chapter 6 helps readers grasp the
concept of how data combined with analysis lead to
findings, and provides a beginner’s guide to coding
for the analysis and interpretation of qualitative data.
Simple bar, line, and pie charts draw attention to

the power of visual representation, leading up to the
succeeding chapters that describe the way the results
might encourage teachers to take the next step and
start action research.

Chapters 7—9 provide the tools to help decide what
change teachers may wish to achieve, since this will
define the action itself. The teaching ideas translated
into classroom changes may come from our students,
conversations with other teachers, training manuals,
conferences, academic research, etc. The pieces of
advice provided in Chapter 7 are both sensible and
helpful, especially the one highlighting that an action
perceived as bringing about negative effects might
have to be stopped before it has run its full course.
The authors emphasize that reflection on why the
decision to stop was taken is crucial and can lead to
modified action and another try. Interpreting the data
collected during and after the implementation of the
change is similar to how the information gathered

in the exploratory phase took place; the process may
generate recommendations—a step that leads on to
how we can share our findings.

Since sharing one's research findings is commonly
associated with publishing, it is important to consider
the variety of the bottom-up options offered by

the book as to how the results can be publicized/
disseminated. Starting from short presentations
given to colleagues, through to regional workshops
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and (international) conferences, every stage assumes
a more polished presentation given to growing
audiences. One of the suggested methods, namely
giving a poster presentation, is not only a simple but
also a delightfully creative tool. The oral presentation
that describes what is displayed in the poster can lead
rather smoothly to a written report that can be later
shared ‘in a blog, a newsletter, or even in a Facebook
group or on your own webpage’ (p. 86). This is already
a step towards joining wider communities such as
IATEFL, TESOL, and the Teachers Research! Facebook
group. Chapter g then brings the book full circle: it
asks the readers to fill out the same competencies
table that they had filled in months before so that they
can see the improvement and the opportunities for
further development.

The handbook, which can be covered individually but
probably works better when used with colleagues,
champion teachers, or mentors, is a crucial asset for
teachers in many parts of the world where the norm
is large classes and low-resource environments. It
provides both the rationale and the stepping stones to
teacher-research, broken down to chunk-sized, easy-
to-follow tasks with meticulously clear and foolproof
instructions in a user-friendly, yet precise language.

It is far from prescriptive and focuses on teachers’
creativity and reflective capacity, encouraging them to
build on what is available: their own strengths, their
students’ potential engagement, and their colleagues’
camaraderie. As for the validity and generalizability

of this kind of teacher-research, one could argue

that the hundreds of teachers who have taken part

in the workshops introducing them to exploratory
action research may have come up with findings that
are more easily transferable to similar contexts than
the SLA research results that can be hard to access
and digest. This is not to say that exploratory action
research is a panacea. However, the approach, which
is presented in a well-structured and truly bottom-up
manner in this volume, can provide an opportunity for
large sections of the language teaching community

to set out on a journey that is not only valuable, but
pleasurable as well.
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TOWARDS INCLUSION OF ALL LEARNERS THROUGH SCIENCE 2
TEACHER EDUCATION .
e
] M. Koomen | S.Kahn | C. L. Atchison | T.A. Wild (Eds.) B
it
. 2018 Brill Sense Boston, MA. 384 pages. ISBN: 978-20-04-36842-2 5
‘ e
: Towards Inclusion of All Learners Through Science Teacher Education is an edited book focused on science teacher education "
, as the key to promoting inclusive science teaching practice (Koomen, Kahn, Atchison, & Wild, 2018). As | reviewed the .
'i text, | was reminded of the reflections of two recent students in my course on disability required of all preservice
educators. One future science teacher wrote to me of his honest surprise that he would have students with disabilities Al
i in his classes; this was a true revelation to him—something that had never occurred to him as likely to be part of the .
role. The second reflected that before the course she had assumed that the most effective, most just approach to D
: supporting students with disabilities was to provide specialized instruction in schools designed for their needs. Teacher 4
education programs provide the venue for supporting these students in their journey toward inclusive practice and this fo
'/ needed text provides science teacher educators with rich insights on how to support them along the way. -
* Converging forces in the educational landscape make inclusive practice in science education a timely, essential die
topic for science teacher educators. From the science education perspective, the Next Generation Science
: Standards (NGSS) and accompanying reforms emphasize the need to support all learners, including those who have e
’ not typically been well served in science education. From the inclusive education perspective, the majority of ad
‘, students identified as having disabilities participate in general education classes for most of the school day o
(McFarland et al., 2018) and must be provided with effective access to their rigorous and rich curricula. Faced with i

b these expectations, general education teachers overwhelmingly report feeling unprepared to effectively teach all i b
E al
i learners (Kahn & Lewis, 2014). Science teacher educators may experience similar anxiety about how to foster

inclusive practice among their future teachers. Z:“I
j The editors of Towards Inclusion bring together a diverse set of perspectives and examples to support teacher din
; educators in addressing these trends. Anchored in a Disability Studies in Education (DSE) perspective in which disability o
T reflects natural human variation rather than deficit, the goal of the volume is to “focus on the ability and strength of all &l
, students,” (p. xi), paralleling similar efforts in multicultural education. With sections sharing first-person perspectives of
; students with disabilities, models of inclusive science education, approaches to specific aspects of science learning (e.g, e

developing disciplinary core ideas, science practice, science literacy), assessment, advocacy, and science teacher

education, chapters include both original research and practical case studies. The text will likely be useful both to

..‘ current and future teacher educators and to those conducting science education research. It provides rich opportunities hf(
i to consider how perspectives on inclusive education and disability might broaden one’s lens in either role. O‘_ l
} Two key levers arise repeatedly throughout Towards Inclusion as promising targets for science teacher iac;ee
educators and researchers seeking to more effectively attend to goals of inclusive education: Educator dispositions g
4 and inclusive instructional design. Both levers naturally align with othgr equity-focused frameworks that may be S
more familiar, and they reflect the expectations for success for all in the NGSS, making them relevant to all science
teacher education programs. ava'
Science teacher educators have the opportunity to instill in preservice teachers dispositions toward high v
expectations for and engaged listening to all learners; these dispositions are key to meeting the possibilities Sjr(;

afforded by inclusive education. Boda's chapter makes particularly effective connections between the DSE

4 1306 ‘ © 2019 Wiley Periodicals, Inc. wileyonlinelibrary.com/journal/sce Science Education. 2019;103:1306-1313.
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perspective and multicultural education, with both narratives and stances pushing against deficit assumptions. He
emphasizes the use of teacher metacognition to actively work against the risk of “included exclusion” (p. 305) in
~ which students with disabilities may appear to be fully participating but continue to view themselves as unable.
- Students with disabilities are not consistently mentioned in equity-focused science teacher education efforts
despite clear indications of the tendency for students so identified to experience a lack of belonging even when
physically present in the classroom. As Johnson summarizes in her chapter reporting on a study of science class
experiences of students with visual impairments, all reported a feeling of being unwanted and a common “desire to
be treated as a valuable asset to the classroom rather than a drain on resources, or a burden” (p. 7).

Future teachers can be supported in moving away from this deficit orientation through purposeful attention to
it. Asking them to read and reflect on the early chapters in which students with disabilities share their experiences
would be a useful first step. In the concluding chapter for this first scction, editor Wild aptly notes that the
experiences described by students with disabilities emphasize not particular strategies for access but “making sure

'educ?tuen that each student was a fully included member in the classroom” (p. ¢9). Her summary provides several brief
'tev\ied e concrete tips for how to achieve this goal.

Z)lr;?[;:e: The power of this work on dispositions is not to be underestimated in science teacher education or in research
. about science education. With other typically marginalized groups, this sense of belonging in the educational space

meaningfully shapes decisions about whether science is a viable and desirable academic and career interest (Wang &

proach to
[ ' Degol, 2013): there is little reason to think that students with disabilities would differ in this regard. Focusing on

g Te.;\ch(?r affective and motivational experiences of students with disabilities might broaden the perspective of ongoing equity-
e focused research. The second section of the text, and particularly editor Kahn's vision for inclusive science education,
. will be useful in my own research investigating the science-focused motivational beliefs of adolescents with learning
1e:i3:r::el disabilities; other researchers may find this section a fruitful source of new ideas about diversity and dispositions.
—— High expectations for and engaged listening to all students will be ineffective without also attending to the second
. lever through which science teacher educators can have a particular impact: Supporting instructional design that
2::;;:; addresses learner variability from the start. In many chapters, the Universal [Design for Learning (UDL) framework is the
. central approach to inclusive curricula. UDL provides an accessible entry point to considering the inclusive design of
t::c\;v’;: science instruction because it does not require specialized knowledge of particular impairments. As described

] particularly well in chapters about crosscutting concepts (Hebert et al), an ecology-focused informal science learning
to foster
h experience (Huffling et al.) and scaffolding scientific inquiry (Israel et al), the framework instead focuses on three

dimensions along which all learners vary: the affective dimension (what motivates and engages), the recognition

{ teacher ; ) . . . . 5. i )
: dimension (how one takes in and understands information), and the strategic dimension (how one acts on and expresses

]Z;azlfh;: { understanding). This variability often reaches the level of disability in typical learning settings, but when science
) ) educators design learning environments with options that address variability, conditions are not inherently disabling.
E?tt\/es of 5 Huffling and colleagues provide a particularly compelling demonstration of UDL in action and they honestly
ning (e and helpfully describe the evolution of their curriculum from what they thought was inclusive to a more
; it:)i;hz 1 universally designed approach. This team revised their informal science learning curriculum so that students with
o hearing impairments could more fully participate. One example of the UDL principle of providing multiple means
s of representation to address variability in recognition (as especially irmportant when considering students who
7 are Deaf/hard-of-hearing) was the team’s creativity in how to improve the inclusivity of activities using the
‘ te.a(jher identification of frogs via their calls. Inspired by the unique needs of a particular group of students, the team
?OSlUOnS began providing sonograms and radiotelemetry on portable devices. Critically, the designers did not then
' méy be designate this technology as available only to students with identified hearing impairments; instead, they made it
| sEignee available to all and found that many students benefited. Like universal design in the built environment—through
) which a curb cut in the sidewalk benefits people using strollers, skateboards, and rolling suitcases in addition to
v}rc{ 'I‘)./gh people using wheelchairs—building options into the learning environment can provide benefits to all in
/b/f/gfs sometimes-unexpected ways.
! C Il
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The contribution by Israel and colleagues about scaffolding science inquiry describes a critical intersection
between dispositions and instructional design. The authors skillfully address a thorny puzzle in inclusive science
teaching that often leads to a well-intentioned but problematic approach. Self-directed, inquiry-based experiences
are essential to modern methods in science teaching, and yet these experiences may be particularly challenging for
students with various types of disabilities. Because of this likelihood of students experiencing difficulty when not
provided sufficient structure, students with disabilities are often provided with less autonomy and fewer
opportunities to pursue their own investigations. Israel and colleagues provide a helpful framework and practical
examples of how science teachers might support the transition from teacher-led to student-directed learning while
both providing effective scaffolding and maintaining high expectations of competence in inquiry-based learning.

These practice- and curriculum-focused chapters will be useful as background material for teacher educators
and perhaps as assignments in preservice teacher education courses to illustrate inclusive practice. They might
additionally serve as sources of idea generation for researchers focused on teaching and learning. The concrete
challenges described in relation to inclusive practice and the creative solutions used to address them demonstrate
in accessible ways how classroom teachers, university faculty, and researchers might evaluate and improve
instructional practice to more effectively support all learners.

Alongside these strong examples of inclusive practice are chapters that focus on specialized instructional
approaches designed for populations of students with particular disabilities. The editors suggest in their introduction
that this mix is intentional and that DSE-framed and specialized approaches “must be able to coexist” (p. xv). This is an
admirable ideal that is remarkably difficult to put into practice. Examples of the merging of these approaches might be
emphasized more strongly in Towards Inclusion, which instead presents chapters either addressing inclusive practice
(primarily through UDL) or specialized instruction. This consistent separation risks inspiring the potentially stigmatizing
practice that appears often in classrooms attempting to be more inclusive: Providing an alternative that is designed
specifically for and provided only to certain students. When done ineffectively, this can unintentionally cause
stigmatization, separation, and changing of expectations for certain class members.

Overall, this text provides a collection of perspectives and examples that address a critical gap in science
teacher education and will likely also be of value to many science education researchers. As science education
addresses equity across all dimensions of human variability, this is an important contribution to ensuring disability

plays a role in the conversation.

Samantha G. Daley

Warner School of Education and Human Development,
University of Rochester,

P.O. Box 47025, Rochester, NY, 14627.

Email: sdaley@warner.rochester.edu
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Sarbeshwar Sahoo, Pentecostalism and Politics of Conversion in India. Cambridge: Cambridge University
Press, 2018, pp. 205, $99.9 (hardback). ISBN: 978-1-108-41612-2.

Religious change and transformations in societies have been long-standing concerns of sociology ever
since the emergence of the discipline. Religious conversion and subsequent sociocultural transformations
have elicited scholarly attention in the sub-discipline of sociology of religious conversion especially
during the second half of the twentieth century. However, as rightly observed in the ‘Foreword’ to the
book by Professor Hans Joas, sociological attention to the global rise of Pentecostal Christianity is
sparse. Such a gap in the context of Indian subcontinent which is experiencing high politicization of
religion in the twenty-first century has been attempted to be filled, rather successfully, by the volume
under review. ,

An attempt to review this book is challenging, for it has already been commended by four eminent
sociologists of religion whose praises appear in the back cover of the book. The book contains an appreciative
and critical foreword by Professor Hans Joas, Ernst Troeltsch Professor for the Sociology of Religion,
Humboldt University of Berlin. Professor Hans Joas’ concluding comments in the foreword are important
to grasp the substantive contribution of the book. He commented that ‘The author does not turn the one-
sidedness of a materialist reductionism into a cultural reductionism... [The book] is exemplary in its
achievements’. Professor Bryan 5. Turner considers the book as ‘A major contribution to both the study of
modern India and sociology of religion’. Political sociologically, when the nation-state is experiencing the
re-implantation of Hindu-nationalistic politics in contemporary times, Sarbeshwar Sahoo’s political
sociological examination of anti-Christian violence helps us to understand the nature and course of social
processes relating to the spread of Pentecostalism in India.

The book is the result of Sarbeshwar Sahoo’s longitudinal engagement with the field for almost a decade
since 2006-2007. His sensitivity to conversion and violence emerged during his initial examination of the
interface between three ideologically and politically different non-governmental organizations in the tribal-
dominated Udaipur district of Rajasthan and their engagement with developmental practices. In the course
of his field investigations for doctoral studies in the tribal villages of Jhadol and Kotra re/sils, Sarbeshwar
Sahoo had noticed the prevalence of violence against the Christian missionaries and the Christian tribal
population. The survey of literaturc made him realize the absence of scholarly attention to Hindu-Christian
violence in the Indian subcontinent at large. In the introduction to the book, conceptual and methodological
underpinnings of the work are articulated. The study is the result of ethnographic field research.

The growth and implications of Pentecostalism in the Rajput Hindu(tva) ideology-dominated Rajasthan
have been elaborately discussed in the second chapter. Drawing on ethnographic field data, the third chapter |
examines multiple narratives on religious conversion. The chapter points to the multidimensionality of
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conversion as a social process in tribal India. An intriguing issue of why many women are drawn towards
Christianity has been examined in the fourth chapter. The chapter five highlights the reasons for violence
against Christians. It recognizes economic backwardness and contested cultural identity of tribals and
competing projects of conversion adopted by the missionaries and the responses of the Hindu nationalists
as the sociopolitical reasons.

The book is useful for those who are interested in knowing the nature of and reasons for growing
incidents of anti-Christian violence in India during the last two decades. It will be an insightful reading
to those interested in Sociology of religious conversions and religion-related violence and suffering. It is
written in a lucid language, and arguments have been presented cogently. I recommend it as a must
reading for researchers on sociology of religious conversion. At the same time, it is of intellectual use to
students of political sociology and sociology of religion in India.

Ganesha Somayaji
Department of Sociology

Goa University

Goa, India

E-mail: ganesh(@unigoa.ac.in
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. i~ /TTH no disrespect, it
// could be argued that
the belief that mere en-
dorsement of a great Con-
stitution would ensure
India’s unshaken commit-
ment to a pluralist polity
was perhaps the most na-
ive assumption of our
founding fathers. What
many wise people could
not foresee was that an in-
ternal ideological threat
could unsettle the very
political processes and
bundle of rights on which a
pluralist polityis based and
that the existence of a great
Constitution would do very
little to arrest this decline
or transformation.

After the abrogation of
the Article 370, particu-
larly the manner in which
it was done—accompanied
by a lockdown in Jammu
and Kashmir and the ar-
rest of political leaders of
all levels—no one should
have any doubt that a ma-
joritarian state has arrived
with all its arms ready to
respond to the diktats of
the governing elite. This
volume is an attempt to ex-
plain why and how it
happened in 2014, and
what shape it might take in
future. In this volume, ac-
complished scholars
drawn from disciplines
such as history, anthropo-
logy, sociology and polit-
ical science demonstrate
how interdisciplinary

" Rule of the majority

Majoritarian

State

scholarship can be put to

good use in the scrutiny of

the Indian state and its
democratic traditions.

In the introduction, the
three editors, who are
among the finest names in
South Asian studies glob-
ally today, present deep in-
sights into the changing
nature of the Indian state,
especially its particular-
istic characteristics turn-
ing towards
majoritarianism. The Nar-
endra Modi regime, they
recognise, has four partic-
ular features similar to
what is seen elsewhere, say
Donald Trump’s America:
majoritarianism,  popu-
lism, nationalism and au-
thoritarianism. These
scholars further claim two
additional elements about
the Modi regime: its pro-

Majoritarian State
How Hindu
Nationalism is
Changing India
Edited by

Angana P.
Chatterjee,
Thomas Blom
Hansen and

Christophe
Jaffrelot

HarperCollins,
2019

Pages: 537
Price: Rs.899

corporate and upper-caste
bias, and the normalisation
of anti-Muslim/minority
rhetoricin public and polit-
ical discourses.

By bringing these char-
acteristics together, the In-
dian state has acquired a
majoritarian outlook not
by chance or coincidence
but by deliberate choices
and preferences made by
Hindutva elites. While
much of Modi’s attributes
parallel those of strongmen
in politics elsewhere in the
world, the rise of the Hindu
Right marks a historically
complex ideological evolu-
tion for India. Like most
populist leaders, Modi is a
gifted communicator and
he plays upon nationalistic
sensitivities. As a member
of the Rashtriya Swayam-
sewak Sangh (RSS) and

having served as a full-time

pracharak, he remains a
steadfast champion of the
Hindutva ideology, though
with considerable sophist-
ication. As T have argued in
my book Rise of Saffron
Power (Routledge 2018),
Modi happens to be the
first Hindu Right leader
who has understood that
Hindutva can be a back-
door agenda, and hence his
slogan Sabka Sath, Sabka
Vikas. It is now apparent
even to hisloyalists thatthe
slogan is a a key element in
anchoring the Hindutva
agenda.

The editors identify
four factors to explain the
2014 electoral success:
anti-incumbency against
the Manmohan Singh-led
United Progressive Alli-
ance (UPA) regime (2009~
14); voter alienation from
the corruption-tainted
UPA Il regime; the percep-
tion that the UPA regime
was directionless; and
Rahul Gandhi’s failure to
measure up as an alternat-
ive to Modi. The BJP, they
conclude, won by defaultin
2014 Voters also opted for
Modibecause he presented
himself as a “development
man”, wvikas purush. The
volume has a few innovat-
ive chapters that would ap-
pear unconventional in an
academic publication. For
instance, it has a chapter
titled “Rohith Vemula’s
Revolutionary Suicide” by
Abdul R. Jan Mahmmed
and another titled “Kash-
miris in the Hindu
Rashtra” by Mridu Rai.

Christophe  Jaffrelot
has contributed a theoret-
ically sophisticated
chapter in which he argues
that India is fast becoming
a de facto “ethnic demo-
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cracy”. The notion of “eth-
nic  democracy”  was
originally employed by
Sammy Smooha. Jaffrelot
explains that an ethnic
democracy generally pos-
sesses two levels of citizen-
ship, with the majority
enjoying more rights than
the minority, both de jure
and de facto. Jews in Israel
have more rights because
the Jewish state officially
recognises their rights as
opposed to those of non-
Jewish Israelis.

Jaffrelot argues that
given the fact that the 1950
Constitution continues to
be part of India’s political
life, the de jure aspect of
ethnic democracy is absent
but the de facto partis om-
nipresent owing to radic-
ally declining represent-
ations of religious minorit-
jes (Muslims in this case)
in State Assemblies and
the role that vigilante mili-
tias play with the patron-
age of the law enforcement
agencies. The chapter
shares data on various
types of underrepresenta-
tion of Muslims; shows
how vigilante groups are
acting as state actors, and
how even the RSS, a so-
called cultural organisa-
tion, works more as a vigil-
ante group.

In a conclave in
September in 2018, RSS
sarsangchalak Mohan
Bhagwat did share his con-
cern about these vigilante
groups. He noted that
Muslims had a place in
Hindutva but did not spe-
cify what the community’s
place was in society. Jaf-
frelot’s narrative indicates
a clear move towards the
downgrading of the rights
of Muslims in India under
the BJP’s rule.

The Hindutva experi-
ment has been going for a
very long time in Uttar
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Pradesh. Any politic;ll
party or political leader
who aspires to rule India, it
is said, has to win Uttar
Pradesh. Even Modi is
aware of this, and this is
why he shifted his electoral
base from Gujarat to
Varanasi. Ayodhya, per-
ceived as the birthplace of
Ram, is also located in this
State. Angana Chatterji
has examined the process
of the making of a Hindu
nation by investigating the
2013 Muzaffarnagar riot.
Sixty-three people died
and 93 were injured in the
violence. Women were
gang-raped, and close to
50,000 people were dis-
placed. Her paper, written
before results of the 2019
parliamentary election
were known, offers inter-
esting insights into how
the Hindu Right operates.
She has expressed con-
cerns regarding the pos-
sibility of a Hindu nation.

TECTONIC SHIFT
James Manor examines
the sustainability of the
Hindutva project.
Between 2014 and 2019,
Modi’s achievements have
been rather limited and
even disappointing. Yet,
Modi returned to power
with an even greater man-
date than the one in 2014,
which raises doubts about
Manor’s reasoning. He is
perhaps hesitant to recog-
nise that a tectonic shift
has taken place in India’s
electoral landscape, creat-
ing new patterns and in-
validating safe formu-
lations about anti-incum-
bency. Political scientists
should jettison the old ap-
proach to make sense of
the new patterns and ex-
amine the psychology of
voting.

Any ideological move-
menthas a special relation-

e
éhip with interpretations
of history. The Hindu
Right is keen to pursue a
particular  interpretation
of history in order to un-
dercut narratives that le-
gitimise a secular or
pluralistic  polity.  The
strategy of rewriting his-
tory is a prerequisite be-
cause the Hindu Right
believes that its ideological
agenda can take an endur-
ing shape only in the con-
text of an interpretation of
history ~ that  presents
Hindus as victims and
Muslims as aggressors.
According to the noted
historian Tanika Sarkar:
“RSS history is driven by
political needs, popular
beliefs, and myths and
construction of memory
work” (page172). The role
of a massive right-wing
cadre to teach history,
more as propaganda, has
contributed to the erosion
of the influence of India’s
mainstream Left or secular
historiography. This seems
to be the natural develop-
ment in an ideological
power struggle. Tanika
Sarkar recognises that sec-
ular histories, though writ-
ten by the best minds, are
written in isolation from
local sociocultural pro-
cesses. She makes an im-
portant point about
Hindtuva votaries’ engage-
ment with Ambedkar, ar-
guing that Hindutva
cannot make a serious crit-
ical  engagement with
caste. What she does not
take note of is that the
Hindu Right’'s engage-
ment with Ambedkar is
driven with a desire to saf-
fronise Ambedkar. The ef-
forts in this direction are
already seen in various
educational programs and
institutions in regions un-
der the BJP’s rule.
Thomas Blom Han-

sen’s insightful  essay
draws attention to the
shrinking space for intel-
lectual  freedom  and
threats to civil liberties and
points out that the Modi
government has been able
to accomplish its majorit-
arian/authoritarian
agenda without enacting
new laws. Instead, it has
simply used the existing
laws that were promul-
gated by the Congress re-
gimes, and many of these
Jlaws have colonial roots.
He seems to argue that the
so-called deepening of In-
dia’s democracy has per-
petuated the legitimate
power of the majority
without any the percola-
tion of liberal democratic
values. Scholars of Dalit
politics who have been cel-
ebrating the deepening of
democracy with Dalit em-
powerment have now real-
ised that what is unfolding
is the deepening of
Hindutva.

The volume has 21 es-
says covering a wide range
of themes. But the com-
plexity of Indian politics is
such that even these 21 es-
says appear inadequate to
cover all the dimensions of
Hindutva politics.
Nandini Sunder has an in-
teresting chapter on how
the Hindu Right responds
to  Adivasis. “Immoral
Times” by Tan M. Cook
presents a fascinating por-
trait of the activities of the
Hindu Jagarana Vedike,
particularly of an assault it
organised on July 28,
2012, in Mangaluru. Ratna
Kapur explores the diffi-
cult puzzle of the Hindu
nation and rule of law. U
Shaikh Mujibur Rehman
teaches at Jamia Millia
Central University, New
Delhi. He recently edited
the book Rise of Saffron

Power (Routledge, 2018).
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7 'HE book under review

.. provides a historical
analysis of the life experi-
ences of the tribal people
and Dalits of Odisha and
revisits the contested ter-
rain of middle-class polit-
ics and its interactions
with  socially  excluded
groups. It thus contributes
to the broader problematic
of how rural hierarchies
were created and how they
were continually
challenged.

The theme of the book
Is discussed over = six
chapters, with the author,
Biswamoy Pati, taking a
long-term view spanning
the precolonial, colonial
and  post-Independence
regimes. The first chapter
situates the context of the
research and interrogates
the invisibility of marginal-
ised communities.

The second chapter
analyses the nature of colo-
nial intervention and the
social fractures that colo-
nial capitalism created.
The third chapter focusses
on the complex strategies
of survival that evolved
within tribal and “un-
touchable”  communities
and on confrontations and
resistance that challenged

A subaltern
“history

i BY SANJUKTADAS GUPTA

Towands a Social Hiscory of

Leclusion. ¢ 18oo-1950

both the colonial and the

Brahmanic hegemonic
orders.
The two following

chapters explore aspects of
the lived experience of tri-
bal people and “lower-
caste” communities.
Chapter Four highlights
Adivasi traditions and cus-
toms concerning health
and medicine and the
emotive concerns that
characterised the incid-
ence of disease and epi-
demics in tribal localities.
It also discusses the
“medical” gaze of colonial-
ism, which operated to reg-
ulate and “sanitise” Indian
society, thereby condition-
ing the perceptions of the

Tribals and Dalits
in Orissa
Towards a New
Social History of
Exclusion,
c.1800-1950

By Biswamoy Pati

Oxford University
Press, New Delhi,

2019
Pages: 221
Price: Rs.945

privileged classes. Chapter
Five studies the diverse
rituals involved in the ac-
quisition and legitimisa-
tion of power within the
caste hierarchy and under-
scores the subversive trans-
gressions and the
counter-rituals that arose
in the popular sphere, with
special reference to anti-
Brahmanism, the Mahima
movement and the na-
tional movement. The final
chapter examines the State
people’s movements in the
princely state of Nilgiri
between 1937 and 1948,
underlining the role of the
communists.

The book makes several
important points. In the

first place, it argues that
the impact of colonisation
cannot be discussed in
terms of a single narrative,
given the wide geograph-
ical, cultural and social di-
versity of the region. The
author points out the con-
tradictions inherent within
the colonial regime. This is
seen, for example, in the
contrasting processes of
negotiations between colo-
nial officials and the village
leadership, on the one
hand, and of the colonial
“civilising mission” and the
zeal to replace the tradi-
tional order with colonial
modernity on the other.

Tracing the genealogy
of the colonial construc-
tion of “tribe”, Pati points
out the ambiguities and
grey areas that existed
between so-called tribes
and the caste hierarchy.
Furthermore, the author
traces the continuities
between colonial and post-
colonial practices, drawing
attention to the postcolo-
nial “civilising mission”,
and convincingly shows
how contemporary con-
cerns are mapped onlo a
non-existent and imagined
past.

Another important
contribution of the book
lies in its emphasis on the
interface between middle-
class politics and the move-
ments of socially excluded
groups with the Kisan
Sabha and the Praja Man-
dal movement. Challen-
ging the assumptions of
both right-wing and subal-
tern historiographies, the
author highlights the link-
ages between these two do-
mains and provides a new
analytical framework to
understand how the so-
cially oppressed or ex-
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communities. A file photograph.

cluded sought to contest
and alter the systems of

middle-class control/
domination in different
ways.

Perhaps the most novel
proposition of the book is
the author’s thesis of read-
ing survival strategies as
resistance, provoking us to
rethink the everyday pat-
terns of Dalit and Adivasi
confrontation of domin-
ance and exploitation. At-
tempting to understand
how the system of exclu-
sion, discrimination and
humiliation were rooted in
and legitimised by the in-
stitution of caste, the au-
thor critically interrogates
the internal order of ex-
ploitation. In doing so, he
shows how lower caste/tri-
bal resistance drew upon
features of colonial mod-
ernity in order to delegit-
imise Brahminical
Hinduism.

The author also spe-
cifies the inclusive charac-
ter of such resistance,

sources. The author has
made skilful use of a vari-
sources—both

marginalised are difficult
to reconstruct since they
only intermittently feature
mainstream archival

-'" protesting in Bhubaneswar against atrocities against minority

vernacular  writings—in
order to address colonial
and postcolonial trans-
itions. The book makes a
valuable contribution to
the understanding of the
social history of Odisha.
Written in lucid and read-
able prose and free of ab-
struse jargon, the book will
be of interest to a wide
readership.

Tt is tragic that Pati did
not live to see the publica-
tion of this book, which
was so dear to his heart.
His earlier research into
the world of the peasantry
in Odisha encouraged him
to undertake a detailed
study of Dalits and Adi-
vasis. A committed Marx-
ist,  Pati’s  theoretical
leanings inspired him to

look into the richness of

peasant culture and the di-
versities that characterised
peasant resilience against
exploitative regimes.

The outcome of several
decades of serious re-
search, the book does not
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N 2008, the Tamil
. Nadu Tourism Depart-
ment and the Tranquebar
Initiative of the National
Museum of Denmark
launched a joint project to
restore a dilapidated and
abandoned house in the
erstwhile Tranquebar
(now called Tharangam-
padi). Among other things,
the house was once the of-
ficial residence of the Dan-
ish Governor who
administered Tranquebar.
Given the growing schol-
arly interest in the history
of Tranquebar and the
plans of the Tourism De-
partment to promote the
town as a destination for
heritage tourism, it was
only befitting that the
house was restored.
Meanwhile, a host of
historians, architects, re-
storers and conservators
who became involved in
the project meticulously
gathered and examined a
variety of archival material
so that the social and ar-
chitectural history of the
house could be traced and
understood. This was sig-
nificant as it not only de-

. termined the character

X
and course of the restora-

tion but also paved the way
. for putting together a skil--
- fully crafted book that is

lucid, imaginative and
comprehensible to a wide
audience.

THE GOVERNOR'S RESIDENCE
IN TRANQUEBAR

The Hoave and s Dasky bafe of bis People, 1780 1313

Through a narrative
interspersed with
dotes, illustrations, maps,
photographs and excerpts
from archival materials,
the book paints a vivid por-
trait of the past as it unfol-

anec-

ded in the life of the
Governor’s house and its
people. Written by histori-
ans, anthropologists, ar-
chitects and restorers, the
book has rich descriptions
about the architectural
splendour of the house, the
material artefacts that ad-
orned it, and the utilisa-
tion of space within it. It
discusses the symbolic
power and the official
presence that the house
had within the townscape
of Tranquebar. Tt illus-
trates the people who lived
in the house, visited it and
worked in it and even pries
into their private lives, in-

The Governor’s
Residence in
Tranquebar

The House and the
Daily Life of its
People, 1770-1845
Edited by Esther Fihl

Museum
Tusculanum Press,
Copenhagen, 2017

trigues, anxieties and long-
ings. Acknowledging that
restoration has, from the
outset, been the “point of
reference” for putting to-
gether the book, an entire
chapter, towards the end,
is devoted to narrating the
painstaking process of res-
toration and its varied
meanings.
Although the book may
be taken for just another
“cotfee table book”, it is far
from one. It is a book de-
signed to be read closely,
not merely casually looked
at or glanced through. It is
rich in description and de-
tail. The elaborate and col-
ourful anecdotes, images,
illustrations, maps, archi-
tectural plans and photo-
graphs that appear with
the main text deserve to be
read on their own terms.
They interrupt the steady

flow of the main text but
are integral to what the
book is about and provide
amuch better understand-
ing of the people, places
and times that are being
referred to.

NATURE OF CULTURAL
ENCOUNTER

The larger theme under-
pinning the book is one of
cultural encounter.
Through the biography of
the house, the book seeks
to shed light on and com-
prehend the cultural en-
counter that occurred
between Europeans and
Indians in the late 18th
and early 19th century (the
years when the house was
the Governor’s official res-
idence), albeit from the
perspective of the Danish,
who were minor players in
the race for dominance
over overseas trade in the
region.

In 1620, Raghunatha
Nayak, the King of Than-
Jjavur, invited the Danes to
settle in Tranquebar with
the intention of stimulat-
ing trade in his territory
and counterbalancing the
dominance of the Por-
tuguese. Subsequently,
they built a fort and estab-
lished a trading settlement
in Tranquebar. However,
because of insufficient in-
vestment and lack of any
contact with the home
country, there was hardly
any trading activity in the
17th century. It was in the
18th century that trade
began to prosper in Tran-
quebar. The neutral posi-
tion adopted by the United
Kingdom of Denmark-
Norway in European con-
flicts and wars made Tran-
quebar a comparatively
safe place for European

N
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traders to undertake their
trading activities. By the
19th century, as the British
East India Company be-
came a formidable force in
the Indian subcontinent,
the Danes had to give up
their control over Tran-
quebar and, eventually,
handed the trading settle-
ment over to the British in
1845.

In spite of its presence
in the subcontinent for al-
most 225 years, Denmark
could never establish last-
ing trade relations in In-
dia, nor did it become an
important competitor in
the race for colonies. But,
for Tranquebar and the
surrounding areas, those
225 years were crucial in
terms of the cultural inter-
actions that took place
between Europeans and
Indians—an aspect that
was closely examined in an
earlier book brought out
by the Tranquebar Initiat-
ive of the National Mu-
seum (Fihl, Esther and
A.R.  Venkatachalapathy
(eds) (2014):  Beyond
Tranquebar: — Grappling
Across Cultural Borders in
South India, Hyderabad:
Orient Blackswan).

In their everydayness,
the cultural interactions
that took place in Tran-
quebar were marked by
conflicts and misunder-
standings as well as at-
tempts to understand and
accommodate everyone’s

THE DANISH FORT, called Dans Borg, in

Tharangampadi.
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that was once the official residence of the Danish Governor who
administered Tranquebar (now Tharangampadi in Nagapattinam district).

particularities. There were
attempts to protect and se-
gregate everyone’s space,
but there were also mo-
ments when those lines of
segregation became rather
blurred. Using the Gov-
ernor’s house as a point of
reference, the book
demonstrates how the re-
lationship between the
Governor’s family and the
local servants, the various
diplomatic parleys that
happened in the house, the
banquets the Governor
hosted, the artefacts and
furniture that adorned the
house. and the relations
forged by the residents of
the house with other

Furopeans and Indians
became important in-

stances of such cultural

interactions.

Given the fact that
Tranquebar was under the
administrative control of
the Danish Crown and that
Europeans, in general, felt
they were justified in as-
serting their economic and
political dominance in the
region, it would be facile to
assume that these cultural
encounters were not medi-
ated by power. They were
definitely tinted with pa-
ternalism, racial superior-
ity and a sense of
entitlement,  something

that is evident in the rela-
tions between the Gov-
ernor’s family and the local
people. However, this does
not mean that there was a
premeditated and uniform
manner in which power

operated. The unequal re-
lations of power between
the Danes and the local
people, between the vari-
ous imperialist nations vy-
ing for dominance in the
region, and the social hier-
archies that existed among
the Danes and the local
people reveal that there
were multiple centres of
power, and the intersec-
tions and negotiations
between them made the
cultural encounter a more
nuanced, complex and
multilayered process.

In general, the nu-
ances, dilemmas and polit-
ics of cultural encounter
are something that the
book tries to be conscious
and sensitive about. How-
ever, there are occasions
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when it tends to slip into
casual references that im-
ply that the Danes were
magnanimous for not hav-
ing imposed their Danish-
ness on local society and
for being accommodative
of local spaces and culture
inspite of their presence in
Tranquebar for a little over
two centuries; further-
more, there is a tendency
to romanticise the Indo-
European  cultural ex-
change, almost becoming
forgetful of the privileges
and power the FEuropeans
were beginning to wield in

Rather than magnan-
imity or genuine romance
for local culture, it might

5 bemore apt to say that the

limits of circumstances
and the negotiations of

4 power restrained and de-

termined the character of
the Indo-European cul-
tural exchange. The scope

. and limitations of the
. archives and museums
. consulted, which are

. primarily located in Den-
. mark, could be one of the
. reasons for this shortcom-
ing as they mostly privilege
the voices, thoughts and
feelings of the Danes while
the local people tend to be
mute and passive subjects.

RESTORATION AS
STORYTELLING

The main impetus behind
the book was the effort to
restore the Governor’s

MOORTHY

M.

house and turn it into a
cultural centre that would
contribute towards the de-
velopment of Tranquebar
as an important destina-
tion for heritage tourism.
Although the book re-
mains silent about the
political economy of herit-
age tourism—despite the
involvement of various
stakeholders with variant
interests—and its implica-
tions for local society, it
does provide an extremely
instructive account of the
entire restoration process.
It presents the minute
planning and details that
went into the restoration
process—recovering archi-
tectural plans of the build-
Ing complex, excavating
the area in and around it,
and caretully studying the
architectural  modifica-
tions and additions it was
subjected to over the years;
also, deliberating and
working on the various as-
pects of restoration, for in-
stance, the materials to be
used, the craftsmanship to
be employed, the colours
to be painted, ete. It also
delves into the various
concerns and dilemmas
that came up during the
course of restoration.
Because of certain an-
tiquarian anxieties, there
has often been a tendency
to perceive restoration as a
process wherein a remnant
from the past is reinstated
to its “original” or “authen-
tic” self. However, as those
who were involved in the

restoration  work aptly
point out in the last
chapter, restoration in-

volves “a loss of authenti-
city”. A restored structure
is never an exact recon-
struction of the structure
as it appeared at any point
of time but an entirely new
structure that has been put
together taking into con-

sideration what is known
about the building and
what remains of it. It rep-
resents a flattening of time
and an attempt to combine
elements from different
periods in a structure’s
history.

The building complex
had been put to multiple
uses in the past: To begin
with, it was the private
house of an English busi-
nessman. In 1784, it be-
came the official residence
of the Danish Governor.
Much later, in 1845, as
Tranquebar came under
British rule, it became a
place for the Collector of
Thanjavur to hold “the re-
cords and the treasury”,
From 1860 to 1884, it was
turned into a courthouse
and, afterwards, until the
1980s, an office for the Salt
Department. And, the
mandate of the restoration
project was to restore the
building complex taking
into consideration its mul-
tiple lives, to compress
multiple phases of its his-
tory into one.

However, in order to
do this, there had to be a
point of reference, a mo-
ment or an aspect that
would be “the basis for the
major story in the restora-
tion process”. Given the
prominence of the build-
ing complex in the town
when it was the Governor’s
official residence and the
fact that much of the archi-
tectural and historical de-
tails available on it are
from that period, the obvi-
ous choice for the restorers
was to treat that period as
the point of reference,
though they remained
conscious and accommod-
ative of the modifications
and additions that may
have happened during
other periods. The resid-
ence was handed over to

the Tamil Nadu Tourism
Department after the res-
toration was completed in
2011. The book, ending on
a hopeful note, underlines
the potential of the re-
stored structure to become
an important meeting
point for cross-cultural
dialogues, a hub of various
historical and  cultural
activities. Although it is for
the various stakeholders
involved in the restoration
process to assess if it has
served that important pur-
pose, the reflections of a
travel blogger who visited
Tranquebar last year may
be taken earnestly, espe-
cially given the plight of
various restored buildings
and sites in the country. In
her blog, she narrates how
deserted and lifeless the
town and its many re-
stored structures seemed
and wondered whether
those structures were re-
stored “only to be kept un-
der lock and = key”
(https://sudhagee.com/
2018/10/01/travel-explor-
ing- tranquebar/).
Tranquebar is one
among the several places
along the coast of the Bay
of Bengal that have had a
history very different from
thelandlocked hinterlands
of the subcontinent. Given
their proximity to the seas,
such places have been
centres of cross-cultural
exchange and assimilation
for long. Cultural negoti-
ations and contestations
have been an inevitable
part of it. In this respect,
the book provides import-
ant glimpses of how lives
may have been made and
lived in coastal and south-
ern India. .
John Thomas is an
assistant professor of
history at the Department
of Humanities and Social
Sciences, IT Guwahati.
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