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CHAPTER - I 
INTRODUCTION 

 

 

Historically, women‟s education in India has not been given due importance by most 

communities, some sections of the society, extended our traditional forms of education to 

women, and were opposed to changing it in favour of a modern education in government 

schools. The emergence and spread of women‟s education in India began in the mid-nineteenth 

century but got acceptance only in the twentieth century. Social reform movements and women‟s 

organizations realized the significance of women‟s education at all levels and started working 

towards it. Since independence the issue of education and women‟s education in particular, has 

been a special concern of the States and policy makers. Among Independent India‟s first efforts 

in focusing on women‟s education, was the appointment of a National Committee in 1958, 

headed by Durgabai Deshmukh, which recognized that women‟s education is a neglected issue 

that required a bold and determined effort to reduce the gender gap in education. This was 

followed by Hansa Mehta Committee Report on Differentiation of Curricula for Boys and 

Girls’ in 1962, which took an unequivocal stand on differentiation of curriculum for boys and 

girls. It recommended common curriculum at the elementary level and a diversified curricula at 

secondary stages, including subjects like home science, and vocational courses for both boys and 

girls. The Committee on the Status of Women in India was constituted in 1971, which had the 

most significant impact on the education of girls. The report was a revelation as it provided 

statistics on adverse child and adult sex ratios. The reports significantly contributed in framing 

government policy for promoting women‟s welfare and empower them. The efforts made in all 

these committees were reflected in National Policy on Education (NPE) 1986 and the 

Programme of Action (POA) 1992.  

 

All these policy initiatives, led to an overall increase in the female literacy rates of the 

country. Post Independence, the percentage of female literates was barely 9 percent as per 1951 

census, while in 1991 it increased to about 40 percent, in 2001, the percentage further increased 

to 53.7 and in 2011, the percentage was 64.6.  However, in comparison to male literacy rate they 

are still lagging behind as in 1951 it was found that only, 27.16 percent men were literates, while 

in 1991, the percentage was 64.13, in 2001, it was 75.3 and in 2011, the percentage was 80.9. 
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Even the female child sex ratio is 944 per 1,000 boys as per census 2011. Today, we have more 

illiterate women in comparison to men. Women are still relegated to second-class status that 

makes them more vulnerable to abuse and less able to protect themselves from discrimination. 

Thus, it is the need of the hour to change the prevailing mindset of the people in general and 

women in particular.  

 

Several policy initiatives have helped in increasing girls‟ access to elementary education and 

school attendance. Although, they complete their education up to the primary stage now but their 

transition to upper primary level witnesses high dropout rate. There is gender disparity when it 

comes to retention of girls at higher stages of education. These gender inequalities intensify with 

poverty, caste inequality and geographical location. Being out of school, boys may either enter 

the world of work, or while away their time in wandering. The girls on the other hand drop out 

and may enter the world of work in the unorganized sector or be married off and become 

mothers. Therefore, it is imperative to give attention to this section of the society or else, apart 

from physiological problems faced by girls due to early marriage there would be psychological 

disturbances as well.  

 

Socialisation Practices: Limiting Girls’ Education. 

Gender perceptions cut across all social groups.  These perceptions pertain to the role to be 

played by women in the family and the society. These gender specific perceptions are 

responsible for the continued wide gaps in girls‟ education from upper primary to senior 

secondary education. The beliefs that educating female bring low returns, that the skills needed 

in the reproductive sphere require domestic socialization and not many years of schooling, result 

in relatively low female literacy. In the rural areas, gender disparity is more prominent as the 

daughters of the rural parents who are engaged in outside work are found to be performing 

household chores or involved in agricultural activities, because they think that those are their 

prime responsibility above anything. In addition, though women are found to be engaged in 

domestic activities, they generally are not involved in the financial or external matters. 

According to Naeem (2005), “The inferior status assigned to women is a result of social 

evaluation of her biological activities of child bearing and child rearing as the only one‟s 

appropriate to her which give fulfillment in life. On this basis, the stereotypes are formed which 
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take a shape of cultural tradition to validate and justify their inferior status and account for their 

dependency, discrimination and degradation” by the society.  

 

The issues such as female foeticide and child marriage also lead to gender discrimination. In 

some parts of India, birth of a girl child is still considered a curse and burden. In addition, 

violence and sexual harassment in public spaces is also a major reason, which prevents parents 

from sending their girls to schools and colleges located far away from their homes. Though 

bicycles and self-defense training is provided to them but still it has not reduced the fear of their 

security among parents.  

 

The employment avenues in the organised sector for girls are also, very less which does not 

motivate parents for educating the girls. Most jobs women perform are agricultural or domestic 

which do not require a formal education.   

 

Further, issues like long distance to school, poor sanitation facilities, poverty, cultural barriers, 

lack of female teachers and inappropriate curriculum  also lead to drop out of girls. The gender 

discrimination perpetuated at home is also reinforced in the school set up through curricula, 

textbooks, pedagogical skills and attitude of the teachers. Girls also drop out from the schooling 

process, as they are considered economically active. This is supported by qualitative case studies 

such as those by Das in 1998. In one of the case study we see why girls, who joined school had 

to quit soon after.  “Nishita started a school with 45 students, of whom 25 were girls. After six 

months there were only four girls left. The girls were so busy with household chores that they 

had no time to come to school. They had to look after siblings, collect firewood, organize food 

for domestic animals, fetch water, etc. Then they also had to help in the fields, and at home, they 

lent a hand with the parboiling of rice and cutting of beedi leaves. Most parents feel the 

daughters must stay at home and help with “women‟s work” and thus do not send their daughters 

to school whereas, there is a far greater pressure on boys to attend school”. 

 

Another study of beedi workers in Andhra Pradesh revealed that while it was customary even for 

a poor parent to enroll their children in school (even if they were sent only because there was no 

work at home), yet not a single female child of beedi workers attended school. Instead, they 

stayed at home to do work that their mother could not do (Burara, 1987, 8). According to 

another study, „Five year old Mangla comes to school with her nine month old bother in her 

arms. None of the male students ever brought their younger siblings to school with them while 
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most of our female students do so (Das, 1988, 32).‟ It was because the domestic chores 

undertaken by young girls would enable their mothers to go to work, thereby making economic 

contribution to the household.  

 

The girls are not only socialised for their future role, they are also entrusted with different kind 

of tasks. Even if girls are working, they have to assist in household chores, which is not 

applicable to boys. Boys are allowed to play freely in the neighborhood where as the girls are 

only allowed to play near their house. In cities, also we can see boys playing outdoor games in 

the parks on holidays and after school hours whereas the girls are less seen there. Thus, we  see 

how socialization practices create gender disparities in education. The socio cultural biases along 

with poverty have a strong effect on the participation of girls in education.  

  

Muslim Girls’ Education: Some Insights 
 

Five religious communities namely Muslims, Christians, Sikhs, Buddhists and Parsis have been 

notified as minorities under the National Commission for Minorities (NCM) Act-1992. The data 

on religious minorities of 2011 Census has not yet been released. However, as per 2001 

Census, the percentage of Muslims minorities in the country is 72% of the total minority 

population (Table: 1).  

Table 1.1: Minority Population in India 

S.No. Communities of 

Minority 

Population Respective % of the 

Total Population of the 

country (X) 

% of the Total 

Minority 

Population (X/Y) 

1. Muslims 13.81 crore 13.4% 72% 

2. Christians 2.40 crore 2.3% 12.7% 

3. Sikhs 1.92 crore 1.9% 10.14% 

4.  Buddhists 79.55 lakh 0.80% 4.19% 

5. Zoroastrians 

(Parsis) 

69000 0.007% 0.04% 

 Total 18.95 crore 18.4% (Y) 100% 
 

Source: Census 2001 

 

Illiteracy is considered one of the major reasons for poverty in any socio-religious community. 

The 2001 Census data on literacy (Table 2) shows that literacy rate of Muslim female is only 

50.1%, which is lower than all other minorities and lower even than the national average for all 

religious communities in India.  
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Table 1.2: Literacy Rate among Religious Communities, SCs and STs in India 

 Community/Caste Male Female  Total 

India 75.3 53.7 64.8 

Hindu 76.2 53.2 65.1 

Muslim 67.6 50.1 59.1 

Christian 84.4 76.2 80.3 

Sikh 75.2 63.1 69.4 

Buddhist 83.1 61.7 72.7 

Others 60.8 33.2 47 

Source: Census 2001 

 

In 1983, the Report on Minorities (known as the Gopal Singh Committee Report) declared 

Muslims to be a “backward community” in India, with the right to preferential treatment under 

Article 249 in order to bring them at par with the rest of the population. The defining 

characteristic of Muslim backwardness, it said, is their dismal educational and exceedingly poor 

socio-economic status, particularly of Muslim women. 

 

According to the Five Year Plan documents, Muslims remain educationally backward and the 

gap between educational status of Hindus and Muslims are still very wide, although it has 

narrowed to some extent in urban areas. The 2001 nation-wide Muslim Women‟s Survey 

generated a profile of the educational status of Muslim women and the challenge of 

universalizing education upto the age of 14 years. For the first time, the survey presented data 

disaggregated by community, on a range of indices. They indicate that Muslims are 

disproportionately located near the bottom of social and economical hierarchies in both urban 

and rural areas.  

 

Like the women and girls  of other communities, Muslim women and girls also suffer from 

various forms of discrimination. In case of girls belonging to Muslim community, their 

educational levels are still less than their counter parts in other religious communities. For them, 

besides are factors common to all communities, lack of provision for Islamiat, fear of imposition 

of a majoritarian culture through educational programmes biased against Urdu and high cost of 

schooling are some of the major factors that hinder their progress. The factors discussed above 

also prevent them from fulfilling their individual needs as well as from playing their role in 

family and society. A number of social factors i.e. purdah, early marriage and poverty hinder the 

Muslim girls to avail the educational opportunities. Thus, their empowerment is important for the 
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development of community, (Siddiqui 1966, Imam 1975, Ahmed, 1978, Bhargava, 1981, Haq, 

1982).  These researchers have also emphasized that Muslims are at a double disadvantage due to 

low „level‟ of education combined with low „quality‟ of education. However, the Sachar 

Committee (2006) set up to prepare a report on the social, economic and educational status of 

Muslim community in India, relates it to the societal discrimination and faulty development 

policies rather than religious conservatism.  

 

The research carried out by Zoya Hasan and Ritu Menon (2005) in five cities of India: Delhi, 

Aligarh, Hyderabad, Kolkata and Calicut shows that as far as Muslim girls are concerned, 

educational progress is reasonably good in regions, which have enjoyed State support in the form 

of schools in minority concentration areas, scholarship and midday meal schemes for under 

privileged children. According to their study, the percentage enrollment and completion of 

primary level of schooling of Muslim girls is equal to that of Hindu girls but dropout rates in 

middle schools for Muslim girls are higher, which is linked to the community specific factors, 

among them  gender relations. Another important revelation is that rather than conservatism or 

obscurantism, economic and political interests of the Muslim community determine school 

participation rates of Muslim girls. The occupational structure of the majority of the Muslims 

does not require high levels of education, because most of them are pre dominantly, artisans, 

skilled workers, craft person and small scale business families. Therefore, formal schooling is 

not likely to enhance their skills required for these occupations, nor does it improve their job 

prospects. Moreover, some of the families need extra hands for income, as they are poor. 

 The study further revealed that purdah is not a major issue as far as retention and completion of 

girls  education is concerned, but as the teachers of these cities shared, the growing insecurities 

in the community is  because of communal riots which have led to, burqa becoming a symbol of 

Muslim identity, and some schools have even made hijab compulsory. Another important 

revelation is that secular education is preferred by them over religious education as only two 

percent girls attended a madarsa where as ninety eight percent went to government schools. 

Those who want to send their children to government schools face constraint like lack of Muslim 

institutions that impart secular education but function in Muslim ethos. Another community 

specific factor hinders their education, which is the late entry of Muslim girls into schools. 

Unlike girls of other communities, many Muslim girls undergo a course in religious education 

before entering schools. This delay means that while other girls have finished matriculation 
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before they get married, Muslim girls would have barely finished middle school, which leads to 

high dropout rates after middle school. This is particularly a serious problem for poor children 

who go in for religious education because they cannot afford to go to formal schools. Dropout 

rates of girls at middle and higher classes are also high due to the assumed unsafe exposure to the 

outside world once the girl reaches the age of puberty. As there is inadequate provision of Urdu 

medium and single sex schools where they are most needed, it also results in low educational 

status of girls. Low educational attainment of girls is also due  to inadequate quality of 

educational institutions that have unsuitable school timings, irregular attendance by teachers, and 

lack of toilets for girls and ineffective teaching – learning process. The school textbooks also do 

not take into account the experiences of minority children particularly of rural areas. Though 

there is a strong demand for Urdu language but at the same time Urdu, medium schools limit 

opportunities for higher education and white-collar employment.  

 

Therefore, a lot need to be done for Muslim girls‟ education, as it is a crucial indicator of the 

status of women in the society.  

 

Initiatives for Muslim Girls’ Education 
 

The Government of India (GOI) in partnership with State Governments has designed different 

strategies, interventions, and schemes and programmes for girls‟ education drawing upon the 

Constitution and other policy statements articulated in the post-independence period.  In order to 

increase the participation of girls, especially Muslim girls in education the GOI has launched 

various schemes and programmes as envisaged in five-year plan. 

In the Tenth Plan (2002-07), it was noted that minorities, especially Muslims continue to lag 

behind in education as compared to other communities. Non-adoption of modern syllabus in the 

traditional Madarsas not only makes them lag behind the others educationally, but also causes 

impediments in the process of mainstreaming them. Women continue to remain as the weakest 

link of the community because of the economic inability of the family to support education of 

girls and due to the inherent social and cultural gender discrimination. The impact of poor 

educational status and large family sizes has pushed them further down into a vicious cycle of 

poverty. To promote their educational status, the plan, was therefore, committed to modernizing 

and mainstreaming their traditional education system and institutions viz. Madarsas, through 

adopting syllabi that is being followed in the regular education system. Reaching out to the girl 
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child was central to the efforts towards Universalization of Elementary Education (UEE). The 

Government of India launched two focused interventions for girls – the National Programme for 

Education of Girls at Elementary Level (NPEGEL) and the Kasturba Gandhi Balika Vidyalaya 

(KGBV) to reach out to girls from marginalized social groups in over 3282 educationally 

backward blocks in the country where the female rural literacy is below the national average and 

the gender gap in literacy is above the national average.  

 

The Kasturba Gandhi Balika Vidyalaya (KGBV) Scheme was launched in August 2004 for 

setting up residential schools at upper primary level for girls belonging predominantly to the SC, 

ST, OBC and minorities in the educationally backward blocks. This targeted scheme is integral 

to Sarva Shiksha Abhiyan (SSA) for the pursuit of larger goals of UEE. The scheme targets the 

most vulnerable and so far excluded segments of girls. This scheme was introduced in the tenth 

plan period. After receiving a positive response it has since been carried forward to the XIIth 

Plan period under the Kasturba Gandhi Balika Vidyalaya (KGBV) scheme.  

 

In the Eleventh Plan (2007-12), it was recommended that more minority concentration districts 

be identified so that more children from minority groups get facilities under SSA. Recognised 

madarsas were brought under SSA and facilities extended to them. KGBV s were opened in 

Muslim concentration areas with substantial Muslim population and they were provided with the 

option for taking Urdu as a  medium of instruction. The cost of two teachers who would teach all 

subjects in Urdu in such KGBV in addition to regular teachers was provided. 

 

In the Twelfth Plan (2012-17), it was emphasized that since Muslim community records the 

highest percentage of out of school children, there is need for special education of Muslim girls. 

The formal school system should be expanded in Muslim dominated blocks and wards (in 

urban/semi urban areas) through opening of primary and upper primary schools. If required, 

„Girls Only‟ schools may be opened in Educationally Backward Blocks (EBBs) with a 

concentration of above 20 percent Muslims. Transportation and escort facilities be provided for 

Muslim girls to access upper primary schools, if required. It emphasized that the number of 

KGBVs be increased to provide for one more KGBV in EBBs, with a special focus on children 

recording high migration rates in urban and semi-urban areas, and EBBs with a high 

concentration of SC, ST, and Muslim population. A day- boarding KGBV model be developed 

for Muslim girls in EBBs with above 20 percent Muslim population. Transport facility be 
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provided to girls to reach KGBV. The day boarding facility to be operational only for a period of 

three years. Thereafter, through the community mobilization and trust building activities these  

day boarding KGBVs may be converted into the residential KGBV model. 

 

The criteria of educationally backward blocks has been revised with effect from 1
st
 April 2008 to 

cover blocks with less than 30% rural female literacy and in urban areas with less than national 

average of female literacy (53.67%: Census 2001). Under the scheme, out of 3609 KGBV, 544 

have been sanctioned in rural and urban areas of Muslim concentration. The scheme is being 

implemented in 27 States/UTs namely: Assam, Andhra Pradesh, Arunachal Pradesh, Bihar, 

Chhattisgarh, Dadar & Nagar Haveli, Delhi, Gujarat, Haryana, Himachal Pradesh, Jammu and 

Kashmir, Jharkhand, Karnataka, Madhya Pradesh, Maharashtra, Manipur, Meghalaya, Mizoram, 

Nagaland, Orissa, Punjab, Rajasthan, Tamil Nadu, Tripura, Uttar Pradesh, Uttarakhand and West 

Bengal. As per the MHRD Annual Report 2013-14, 508 KGBVs in ST concentrated districts, 

and 330 in SC concentrated districts have also been sanctioned.  

 

According to this report, a total of 347725 girls have been enrolled in the KGBV out of which 

105934 (30.46%) are SC girls, 85793 (24.67%) are ST girls, 108807(31.29%) are OBC girls, 

24244 (6.977) are minority girls and 22947 (6.60%) are BPL girls.  

 

Different Models in KGBV:   
 

Three types of models are followed for KGBV: 

Model I: School with hostel for 100 girls 

Model II: School with hostel for 50 girls 

Model III: only hostel attached to existing school for 50 girls. 

 

The Report on National Evaluation, Government of India (GOI) February 2007 and 2013 on 

KGBV recommends greater efforts to reach out to girls from minority community and other 

extremely disadvantaged social groups. In its recommendations, emphasis is on the need for a 

careful tracking of Muslim girls and identification of causes for less participation of minority 

girls. A National Consultation on KGBV was held in August 2008 at NIE, NCERT. The main 

objective of this consultation was to identify issues pertaining to the effective implementation of 

KGBV scheme. During the consultation, the issue of enrolment of Muslim girls in KGBV 
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emerged.  One of the short-term recommendations of the consultation was to take up research 

studies on lesser participation of Muslim girls in KGBV. 

 

Present Study 
 

NCERT is committed to the promotion of girls‟ education and women‟s participation through 

suitable interventions in policy planning, curriculum transaction and teacher education in the 

area of girls‟ education. The Department of Women‟s Studies (DWS) plans and implements its 

activities in accordance with the NCERT‟s commitments. The Department is committed to 

making significant impact on quality of girls education, playing leading role in removing barriers 

to education, removing discrimination in education and bringing positive societal change in 

favour of the girl child in order to help attain her full potential. The Department also evaluates 

the schemes of Government of India for the benefit of girl‟s belonging to minority and 

marginalised groups.  The schemes are assessed in terms of their implementation across States, 

their impact on girls‟ education and give suggestions based on field perceptions. The KGBV 

scheme is an important component of SSA, which is significantly contributing to girls‟ 

education. It is in this context that the present study was undertaken in the year 2010-2013 to 

“Study the Implementation of KGBV Scheme in the Muslim Concentrated District of Four States 

of India”. The four states from each region were selected having districts with 20 percent of 

Muslim population and low female literacy rates than the national female literacy rates that is 

65.46%. The four States selected that is Andhra Pradesh, Bihar, Jammu and Kashmir and 

Rajasthan have the literacy rates 67.7%, 63.8%, 68.7% and 67.1% respectively. Andhra Pradesh 

has the male literacy rate as 75.6% and female literacy rate as 59.7%, Bihar has male literacy rate 

as 73.5% and female literacy rate as 53.3%, Jammu & Kashmir has male literacy rate as 78.3% 

and female literacy rate as 58.0% and Rajasthan has male literacy rate as 80.5% and female 

literacy rate as 52.7% as per 2011 census of India. As per 2001 census total Muslim population 

of India is 138, 1888, 240 out of which Andhra Pradesh comprises of 6,986,856 Bihar comprises 

of 13,722,048; Jammu and Kashmir consist of 6,793,240 and Rajasthan comprises of 4,788,227 

Muslims. The operational KGBVs in selected states are- 564 out of 743 sanctioned in Andhra 

Pradesh (75.91%), 445 out of 535 sanctioned in Bihar (83.18%) 77 out of 99 sanctioned in 

Jammu and Kashmir (79.80%) and 200 out of 200 sanctioned in Rajasthan (100%).  
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The objectives of the present study were to: 
 

 Assess the availability and quality of infrastructure in the KGBV operationalised in the 

Muslim concentrated districts.  

 Examine the participation of Muslim girls in these KGBV in terms of enrolment and 

retention.  

 Explore the kind of curriculum being followed and the pedagogical process used in the 

KGBVs. 

 Analyze the perception of girls, teachers, parents and community on KGBV scheme for 

enhancing the participation of Muslim girls.  

Research Questions:    

In order to achieve the objectives, the following research questions were formulated: 

 Are the objectives of the KGBV scheme being met in the KGBVs in the Muslim 

concentrated districts?  

 What are the strategies adopted for effective mobilization of dropout Muslim girls in the 

educationally backward blocks? 

 What is the participation of Muslim girls in terms of their enrolment and retention? 

 Does the curriculum transaction in KGBV empower girls?   

 What are the activities and vocational courses offered in the KGBV to make girls self-

reliant?  

 What are the girls‟, teachers‟ and parents‟ perception regarding the functioning of KGBV and 

strategies to be adopted for greater participation of Muslim girls?  

 Methodology of the study: 

a. Sample of the study: 

Andhra Pradesh Jammu & Kashmir Rajasthan Bihar 

Mehbub Nagar Bandipore Tonk Kishan Ganj 

Ranga Reddy Pampore Jhunjhunu Purnia 

  Naval Garh  
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b. Sample size: 

State District Parents Teachers Accountant Warden Girls Cook 

Andhra Pradesh Mehbub 

nagar 

10 1 1 1 10 1 

Ranga Reddy 10 1 1 1 10 1 

Jammu&Kashmir Bandipore 10 1 1 1 12 1 

Pampore 10 1 1 1 10 1 

Rajasthan Tonk 10 1 1 1 10 1 

Jhunjhun 10 1 1 1 10 1 

Naval garh 10 1 1 1 9 1 

Bihar Krishan ganj 10 1 1 1 10 1 

Purnia  10 1 1 1 10 1 

 

c. Description of the tools: 

 

Questionnaires  Warden and Teacher  

Interview Schedule   Girls, Accountant, Cook and Parents of Girls Enrolled 

Focus Group 

Discussion 

 District Gender Coordinator, girls, teacher, warden, parent/community 

members.  

Observations   School – availability and condition of infrastructure, vocational courses 

being offered  

 Classroom – teaching learning processes, classroom environment and 

teaching learning aids, etc.   

 Hostel – spaces provided for living room, cooking space, dining space, 

storage space, toilets, sports and recreational area, health facilities, rooms 

for staff and warden.  

Study of school and 

hostel records  

 All records related to KGBV were observed and looked into. 

The project team designed the tools used for data collection in the present study. The tools were 

designed in both English and Hindi.  

d. Analysis of Data:  
 

Information obtained through observation, focused group discussion, interview schedule, field 

notes and field diary were analyzed. Various observations made by the project team during the 



 13 

visits to the KGBV have been included in the form of photographs and anecdotes wherever 

applicable in the report. The conclusive findings were drawn based on the data obtained through 

information schedules, observation schedule, group discussion and interview of functionaries and 

beneficiaries of the present study.  
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CHAPTER - II 
 

Recent Committee Reports on Muslim Girls’ Education: 

In order to understand the problems faced by Muslim minorities and to understand their social 

milieu Government of India (GOI) constituted various committees. A brief account of the recent 

committees vis-a-vis girls‟ education and women empowerment are given in this chapter: 

Sachar Committee (2006): On 9
th

 March 2005, the Prime Minister Office (PMO) had issued the 

Notification for constitution of the High Level Committee for preparation of Report on the 

Social, Economic and Educational Status of the Muslim Community of India. The Committee 

was an independent body of well-known experts drawn from the fields of Economics, Sociology, 

Education, Demography, Public Administration, Development Planning and Programme 

Implementation. It was mandated to collect, collate, analyze and prepare a report and submit it to 

the Prime Minister. In response to the request of the committee, information was received from 

the various Departments of the Central and the State Government. On a similar format, 

information was sought from many other organizations including the Armed Forces.  

The main purpose was to ascertain if Muslims were under-represented in some departments or 

any other sphere and reasons thereof so that the Government could take corrective steps. During 

the Committee‟s interaction with women‟s groups, some of them seriously articulated a 

grievance that it did not have any woman member. After a half day meeting with women‟s 

groups during its visits to the States, women social activists in large numbers attended all the 

meetings of all the groups and expressed their views and apprehensions in an open and frank 

manner. Their inputs were intensive, brief and relevant regarding about the various matters like 

education, medical facilities, anganwadi requirements, etc. The committee also held one full day 

full meeting in July 2006 exclusively for women from all over India. 

According to the committee report, there is lot of heterogeneity within the Muslim community 

because of which, the problems faced by them is also varied. There are three major types of 

inter- related issues that are- issues relating to identity, issues relating to security and issues 

relating to equity which Muslim minority face in India: 

 

a. Identity related concerns - Differences in socio-cultural practices and background of 

minorities make them different from the rest of the population. The social cultural public 

interaction spaces then become difficult for them to access. The markers of identity like 
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Burqa, beard and topi become a cause of concern in public spaces. Hijab wearing Muslim 

women find it difficult to find jobs and are treated differently in public spaces. Women, 

sometimes of their own will and sometimes because of community pressure, adopt visible 

markers of community identity. Their lifestyle, moral character and movement in public 

spaces are under constant scrutiny and control. A gender-based fear of the „public‟, 

experienced to some degree by all women, is magnified manifold in the case of Muslim 

women. The lines between „safe‟ and „unsafe‟ spaces become rigid. The community and its 

women withdraw into the safety of familiar orthodoxies, reluctant to participate in the project 

of modernity, which threatens to blur community boundaries. It was said that for large 

number of Muslim women in India today, the only „safe‟ space (both in terms of physical 

protection and in terms of protection of identity) is within the boundaries of home and 

community. Everything beyond the walls of the ghetto like markets, roads, lanes and public 

transport, schools and hospitals, police stations and government office is seen as unsafe and 

hostile.  

 

b. Security Related Concerns - Violent communal conflicts and large-scale targeted sexual 

violence against Muslim women have spread affect even in regions of the country that are 

not affected directly by the violence. There is immense fear, a feeling of vulnerability, and 

consequently a visible impact on mobility and education, especially of Muslim girls. The 

lack of adequate Muslim presence in the police force accentuates this problem in almost all 

Indian States as it heightens the perceived sense of insecurity, especially in a communally 

sensitive situation. 

Social boycott of Muslims in certain parts of the country has forced them to migrate from 

places where they lived for centuries, which has affected their employability and means of 

earning a livelihood. Due to the security, Muslims are increasingly resorting to living in 

ghettos across the country. Living in ghettos seems to be giving them a sense of security 

because of their strength of population but this also makes them easy targets for neglect by 

municipal and government authorities. As a result of which, they face problems of water, 

sanitation, electricity, schools, public health facilities, banking facilities, anganwadis, ration 

shops, roads, and transport facilities which are all in short supply in these areas. In the 

context of increasing ghettoisation, the absence of these services impacts Muslim women the 

most because they are reluctant to venture beyond the confines of „safe‟ neighborhoods to 
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access these facilities from elsewhere. Increasing ghettoisation of the community implies a 

shrinking space for it in the public sphere which is an unhealthy trend that is gaining ground.  

 

c.  Equity Related Concerns 

1. Low Levels of Education - The popular perception that religious conservatism among 

Muslims is a major factor for not accessing education is incorrect. There are several other 

factors like: 

 Poverty - The main cause for low levels of education is abject poverty due to which 

children are forced to dropout after the first few classes. This is particularly true for 

Muslim girls. Little children are expected to provide for their families by working in 

karkhanas (small workshop), as domestic help or by looking after their siblings while 

their mothers go to work. It was felt that the incidence of child labour was much higher 

among Muslims as compared to other Socio Religious Categories (SRCs). Poor and 

illiterate parents cannot afford tuition for their children nor can they provide the 

necessary support system at home which has become so essential a part of today‟s 

educational system.  

 Low Perceived Returns from Education - A community specific factor for low 

educational achievement is that Muslims do not see education as necessarily translating 

into formal employment. The low representation of Muslims in public or private sector 

employment and the perception of discrimination in securing salaried jobs make them 

attach less importance to formal „secular‟ education in comparison to other Scio 

Religious Categories (SRCs). At the same time the community, especially the educated 

Muslim middle class, finds itself frustrated and alienated because of the lack of presence 

and opportunities in administrative, policy and political spaces. 

 Poor Access to Schools - Only a few good quality schools, especially Government 

schools, are found in Muslim areas. The teacher pupil ratio is also high in these schools. 

This forces Muslim children to go to private schools, if they can afford to, or else to drop 

out. Schools beyond the primary level are few in Muslim localities. Exclusive girls‟ 

schools are fewer, and are usually at a distance from Muslim localities. This has its 

repercussions because after any incident of communal violence parents pull out their girls 

from school fearing their security. Lack of hostel facilities is another limiting factor, 

especially for girls. This problem gets compounded by the fact that people are unwilling 
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to give rooms on rent to Muslim students. In any case, spending on separate residential 

facilities, in the absence of hostels, is a great financial burden on Muslim families as rents 

for accommodation are very high. 

 School-based Factors - Government schools that do exist in Muslim neighborhoods are 

merely centres of low quality education for the poor and marginalized. The poor quality 

of teaching, learning, absentee teachers, in turn, necessitate high cost inputs like private 

tuitions, particularly in the case of first generation learners from the Muslim community. 

This has a negative impact on retention and school completion. Thus, poverty again has a 

causal link with access to education among Muslims. 

The “communal” content of school textbooks, as well as, the school ethos has been a 

major cause of concern for Muslims in some States. This is disconcerting for the school 

going Muslim child who finds a complete absence of any representation of her 

community in the school text. Moreover, many schools are culturally hostile and Muslim 

students experience an atmosphere of marginalization and discrimination. A growing 

communal mindset among large number of school teachers adds to the „hostile‟ school 

atmosphere. The distrust levels can be gauged from the fact that people actually believe 

that schools in some States have been given instructions to not let Muslim students pass 

in examinations. It is also alleged that it is not easy for Muslims to get jobs as teachers. 

Besides, Muslim teachers are often treated badly. The transfer of Muslim teachers to 

schools at a great distance is not uncommon. Discriminatory stoppage of salaries of 

Muslim teachers has also been alleged. It has been reported that in some locations, Hindu 

parents refuse to let their children go to schools where there are Muslim teachers. 

 Issues Relating to Madarsa Education - Many a time Madarsas are the only educational 

option available to Muslim children, especially in areas where no schools have reached 

the Muslim masses. Very often children go to the Madarsas not out of choice but due to 

non-availability and inaccessibility of other schools, and a near absence of education in 

their mother tongue. There is great concern for modernization of Madarsas, for this they 

need to be affiliated or recognized by regular education boards. Flexibility is also 

required in allowing Madarsa students to move across to regular mainstream education in 

variety of subject areas.  
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 Urdu - A Marker of Identity or a Tool of Education - Students of Urdu medium schools 

have to join regular schools without going through a pre-school education experience 

because of the lack of anganwadis using Urdu language. An important area where this 

neglect of Urdu is visible is in schooling and education. Urdu medium schools are in a 

dismal state. School Board examination results of Urdu medium schools bear this out. 

Lack of Urdu medium schools, the poor quality of teaching in them, vacancies for 

teachers unfilled for several years and the recruitment of Hindi teachers in place of Urdu 

teachers are some of the problems afflicting the teaching of Urdu. 

While Urdu was never exclusively a Muslim language, it is said to have suffered because 

of its identification with the Muslim community. The communal divide that has emerged 

over the issue of Hindi and Urdu has been the major factor contributing to the decline of 

Urdu since partition. Overnight the knowledge of Urdu has become more a liability than 

an asset.  

The Sanskritisation of Hindi and the perversion of the three language formula in many 

Hindi speaking states (providing for only Hindi, Sanskrit and English) has practically put 

an end to Urdu instruction in most government schools, thereby affecting the education of 

a whole generation of Muslims. 

 Minority Educational Institutions - The resistance to recognize minority educational 

institutions has been a matter of serious concern with the community in several states. In 

the absence of minority institutions, some argued the options available to the Muslim 

community to get educated reduces drastically. 

 Women’s Education - Discussions when held on this issue a wide variety of problems 

were raised, these problems result in low enrolment and retention of girls in the education 

system. But it is worth mentioning that while the education system appears to have given 

up on Muslim girls, the girls themselves have not given up on education. There is a 

strong desire and enthusiasm for education among Muslim women and girls across the 

board. Low access to school in vicinity leaves no option for parents but to send their 

children to Madarsas or private school. Poor parents opt to send only their sons to private 

schools rather than girls. The increasing incidents of communal violence prevent parents 

from sending daughters to schools located at a distance where they would have to use 

public transport. This is particularly the case when they reach upper primary and middle 
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school and leads to high dropout rates among Muslim girls in this age group. Systematic 

discriminatory policies against Urdu are also counted among the reasons parents do not 

send girls to Government schools. Since Urdu is no longer taught in most state schools 

some parents prefer to send their daughters to Madarsas. This is also in keeping with 

girls/women being seen more as repositories of tradition and less as wage earners or 

aspirants to salaried jobs. Urdu education is thus seen by some as more „culturally 

appropriate‟ and the preferred choice for girls. Besides, since mainstream education in 

any case does not usually lead to jobs, it is seen as an unproductive investment. Others 

argued that since the Urdu language today has little organic connection with employment 

or the economy. Urdu-medium students are really on the path to nowhere. Further, 

science courses are limited in Urdu medium schools. Many women argued in favour of 

regular English medium schools for Muslim girls.  

As per the committee report it was found that the certain misconceptions and stereotypes 

with respect to education of Muslims are as follows: Muslim parents are not averse to 

modern or mainstream education and to sending their children to the affordable 

Government schools or Madarsa They do not necessarily prefer to send children to the 

affordable Government schools or Madarsas Regular school education that is available to 

any other child in India is preferred by Muslims also. A section of Muslims also prefer 

education through the English medium, while some others would like the medium of 

instruction to be Urdu. The access to government schools for Muslim children is limited. 

There is also a common belief that Muslim parents feel that education is not important for 

girls and that it may instill a wrong set of values. Even if girls are enrolled, they are 

withdrawn at an early age to marry them off. This leads to a higher drop-out rate among 

Muslim girls. Our interactions indicate that the problem may lie in non-availability of 

schools within easy reach for girls at lower levels of education, absence of girl‟s hostels, 

absence of female teachers and availability of scholarships as they move up the education 

ladder.  

2. Issues Relating to Women’s Employment - Muslim women are overwhelmingly self-

employed (engaged in home-based work). Sewing, embroidery, zari work, chikan work, 

readymade garments, agarbatti rolling, beedi rolling are some of the occupations in which 

Muslim women workers are concentrated. Their work conditions are characterized by 
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low income, poor work conditions, absence of toilet and crèche facilities, lack of social 

security benefits like health insurance and the absence of bargaining power. In several 

states, home-based industry has virtually collapsed leaving poor Muslim women spiraling 

downwards to penury. Muslim women are unable to bargain for better work conditions 

because much of the work they do is subcontracted. 

3. Women’s Health - The health of Muslims, especially women, are directly linked to 

poverty and the absence of basic services like clean drinking water and sanitation - 

leading to malnutrition, anemia, a variety of diseases and poor life expectancy. In conflict 

prone areas there is alarming evidence of a host of psychosocial problems, including 

stress, depression, and post-traumatic disorders among women. Health services for 

women living in Muslim concentration areas are much worse than for women from other 

SRCs. Even primary health facilities are available only at long distances. Unacceptable 

behavior that many Muslim women encounter at public health centres discourages them 

from going there. They prefer local health care providers from their own community, 

particularly for gynecological problems, even though they may not be as qualified. This 

hesitation on the part of the Muslim women to access public health facilities often leads 

to their exploitation by private doctors. The few health care centres staffed by women 

doctors are concentrated in urban areas, forcing rural populations to survive with virtually 

no public health care.  

 

 Recommendations of the Sachar Committee 
 

To redress these problems there was a widespread demand for affirmative action, especially in 

the form of reservations. Some argued that policies that promote equality must aim at a 

substantive equal outcome, not merely formal equal or identical treatment. Reservations or a 

separate quota for Muslims in employment and educational institutions was viewed as a means to 

achieve this. Others felt that reservations could become a thorny issue and have negative 

repercussions. Still others argued that good educational facilities combined with non-

discriminatory practices are adequate for Muslims to compete. The Committee in this regard, 

suggested certain Recommendations, which are as under- 

1. Need for Transparency, Monitoring and Data Availability - While there is considerable 

variation in the conditions of Muslims across States, the community exhibits deficits and 

deprivation in practically all dimensions of development. The committee felt that the 
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policies to deal with the relative deprivation of the Muslim in the country should sharply 

focus on inclusive development and „mainstreaming‟ of the community while respecting 

diversity. There is an urgent need to recognize diversity in residential, work and 

educational spaces, apart from enhancing inclusion of the really deprived SRCs in 

„spaces‟ created by public programmes and policy interventions. Mechanisms to ensure 

equity and equality of opportunity to bring about inclusion should be such that diversity 

is achieved and at the same time the perception of discrimination is eliminated. Creation 

of a National Data Bank (NDB) where all relevant data related to social, economic and 

educational conditions for various SRCs are maintained is recommended. An autonomous 

Assessment and Monitoring Authority (AMA) is needed to evaluate the extent of 

development benefits which accrue to different SRCs through various programmes. 

2. Enhancing the Legal Basis for Providing Equal Opportunities - While equity in the 

implementation of programmes and better participation of the community in the 

development process would gradually eliminate the perception of discrimination, there is 

a need to strengthen the legal provisions to eliminate such cases. It is imperative that if 

the minorities have certain perceptions of being aggrieved, all efforts should be made by 

the State to find a mechanism by which these complaints could be attended to 

expeditiously. The Committee recommends that an Equal Opportunity Commission 

(EOC) should be constituted to look into the grievances of the deprived groups. 

3. Enhancing Participation in Governance -  For enhancing participation in Governance, a 

carefully conceived „nomination‟ procedure should be worked out to increase 

inclusiveness in governance. The Committee recommends the elimination of the 

anomalies with respect to reserved constituencies under the delimitation schemes. 

4. Shared Spaces: Need to Enhance Diversities - There is an urgent need to enhance 

diversity in living, educational and work spaces. In this context, while SRCs can be the 

core element for defining diversity, in specific contexts (say employment and education), 

gender should also be included. The challenge is to develop an index of diversity that is 

transparent and easy to implement. The idea of providing certain incentives to a „diversity 

index‟ should be explored. A wide variety of incentives can be linked to this index so as 

to ensure equal opportunity to all SRCs in the areas of education, government and private 

employment and housing. In order to respect and sustain diversity in the development and 
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implementation of innovative programmes or in provision of services, the relevant 

functionaries should be sensitive to diversity and social exclusion. Sensitization 

programmes should be organized for personnel‟s who come in direct contact with the 

public on regular basis like health personnel, teachers, police and other security 

personnel. Most poor children do not have access to parks, libraries and even study 

spaces within their own houses. Such spaces can enhance interaction among SRCs and 

also provide the much needed fillip to educational initiatives; such spaces can be used by 

the community or civil society to organize remedial classes, reading rooms and other 

constructive initiatives. 

5. Criticality of Education -  

- Access to education is critical for benefiting from emerging opportunities that are 

accompanied by economic growth. Relevant functionaries should be sensitive to the need 

to have diversity and the problems associated with social exclusion. 

- Free and compulsory education up to the age of fourteen is the responsibility of the State 

and the fulfillment of this obligation is critical for the improvements in the educational 

conditions of Muslims, in fact, of all socio-economically deprived children. 

- The school text book is one of the most enduring influences in the formative years of 

childhood. Given the influence of the text book, the Committee feels that it can work as 

an important instrument of imparting social values. The textbook should not only reflect 

reality but also help in creating appropriate values. Since the children tend to read their 

textbooks several times, their familiarity with the text is significant and acts to reinforce 

the values being suggested in the text. If the texts do not reflect diversity or derogatory 

with respect to specific communities, they can alienate children of those communities 

from the wider society. Simple things in the text books can sow the seeds for religious 

intolerance, create caste bias and or reduce sensitivity to gender differences, while the 

intent and purpose of texts should be to do just the opposite. The Committee recommends 

that a process of evaluating the content of the school textbooks need to be initiated to 

purge them of explicit and implicit content that may impart inappropriate social values, 

especially religious intolerance. 

- Given the fact that a substantial proportion of households in urban settlements live in 

one-room accommodation it is absolutely necessary to create local community study 
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centres for students so that they can spend a few hours to concentrate on their studies. 

This is an area in which the government, NGOs and the corporate sector can co-operate. 

- High quality Government schools should be set up in all areas of Muslim concentrated 

areas. 

- Exclusive schools for girls should be set up, particularly for 9-12 standards. This would 

facilitate higher participation of Muslim girls in school education. In co-education 

schools more women teachers need to be appointed. 

- Availability of primary education in one‟s mother tongue is constitutionally provided for. 

There is an urgent need to undertake appropriate mapping of Urdu speaking population 

and provide primary education in Urdu in areas where Urdu speaking population is 

concentrated. 

- The University Grants Commission (UGC) should be encouraged to evolve a system 

where a part of the allocation to colleges and universities is linked to the diversity in the 

student population. 

- To facilitate admissions to the „most backward‟ amongst all the SRCs in the regular 

universities and autonomous colleges, alternate admission criteria need to be evolved. 

- Providing hostel facilities at reasonable costs for students from minorities must be taken 

up on a priority basis. 

- Teacher training should compulsory include in its curriculum components which 

introduce the importance of diversity/plurality within the country and sensitize teachers 

towards the need and aspirations of Muslims and other marginalized communities. 

- Given the commitment to provide primary education in the child‟s mother tongue, the 

State is required to run Urdu medium schools. 

- Workout mechanisms whereby Madarsas can be linked with a higher secondary school 

board so that students wanting to shift to a regular/mainstream education can do so after 

having passed from a Madarsa. Recognition of the degree from Madarsas for eligibility in 

competitive examinations is desirable. 

6. Enhancing Access to Credit and Government Programmes - There is a need to promote 

and enhance access to Muslims in Priority Sector Advances. The real need is of policy 

initiatives that improve the participation and share of the Minorities, particularly Muslims 
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in the business of regular commercial banks. It may be desirable to have experts drawn 

from the Community on relevant interview panels and Boards. 

7. Improving Employment Opportunities and Conditions - The country is going through a 

high growth phase. This is the time to help the underprivileged to utilize new 

opportunities through skill development and education. A large segment of Muslim 

community especially women are engaged in home based work. The policy interventions 

are needed to help workers become a part of large network of market oriented firms 

engaged in this sector. Skill upgradation, education and credit availability will help them 

in this. It is imperative to have a more transparent recruitment policy and increase the 

employment share of Muslims particularly in context with public dealing. If there is 

increase in employment share of Muslims in teaching community, health workers, police 

personnel and bank employees especially in muslim concentrated areas it will instill self 

confidence in them. 

8. Enhancing the Efficacy of Infrastructure Provision - The registration of trusts set up by 

the Community, such as Wakf institutions and mosque committees should be facilitated. 

Lack of access to crucial infrastructural facilities is another matter of concern for 

Muslims. Access to schools, health care, sanitization facilities, potable water and means 

of daily transportation are some of the basic facilities which should be provided. 

9. Encouraging Community Initiatives- Community participation is important, thus, 

partnerships between the government, the community and the private sector maybe quite 

useful to deal with problems faced by the Muslims. In this context, better utilization of 

Wakf properties can provide partnership opportunities. 

 

Prime Minister’s 15 Point Programme for the Welfare of Minorities, 2006 - The 

Honorable President, in his address to the Joint Session of Parliament on February 25, 2005, had 

announced that the government would recast the 15- Point Programme for the Welfare of 

Minorities with a view to incorporate programme specific interventions. The purpose of the 

programme were for enhancing opportunities for education; ensuring an equitable share for 

minorities in economic activities and employment, through existing and new schemes, enhanced 

credit support for self-employment, and recruitment to State and Central Government jobs; 

Improving the conditions of living of minorities by ensuring an appropriate share for them in 

infrastructure development schemes; prevention and control of communal disharmony and 
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violence. The programme is to ensure the benefits of the various government schemes for the 

under privileged and to reach the disadvantage sections of the minority communities. The new 

programme envisages location of a certain proportion of development projects in minority 

concentration areas. Education is seen as a necessary intervention to address problems of 

backwardness of any community. It recommend opportunities education to be enhanced through 

the following measures:  

 Equitable availability of ICDS services: Block/villages with substantial population of 

minority communities will be covered through ensuring a certain percentage of ICDS 

projects/centres in such areas. 

 Improving access to school education: Elementary schools are being opened in 

localities/villages across the country, where substantial population of minority 

community lives, under the Sarva Siksha Abhiyan, Kasturba Gandhi Balika Vidyalaya 

Scheme and other similar government schemes. 

 Greater resources for teaching Urdu: Central assistance will be provided for recruitment 

of Urdu language teachers in primary and upper primary schools that serve a population 

in which at least one-fourth belong to that language group. 

 Modernizing Madrasa education: The Central Plan Scheme of Area Intensive and 

Madrasa Modernization Programme will be substantially strengthened and effectively 

implemented. Improving educational infrastructure through the Maulana Azad Education 

Foundation. 

 Scholarships for meritorious students from minority communities: A scheme for Pre-

Matriculation and Post-Matriculation Scholarships for students from minority 

communities will be formulated and implemented, to ensure that poverty does not impede 

continuation of studies of meritorious students from minority communities. 

 Up gradation of skills through technical training: Provision of technical training to the 

large population of minority communities engaged in low-level technical work or in 

handicrafts would upgrade their skills and earning capacities and this will, therefore, be 

located in areas predominantly inhabited by minorities, and a proportion of existing it is 

will be upgraded to „Centres of Excellence‟ on the same basis. 

An exclusive scheme will be launched to provide pre-examination coaching for competitive 

examinations in government and private institutions for candidates from minority communities. 
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Government will also provide funds to pay the fees on behalf of meritorious candidate from 

minority communities. 

 

Report and Recommendations on Minority Girls’ Education, 2012 - To achieve the 

objective of women empowerment through women‟s education, National Commission for 

Minority Educational Institutions (NCMEI), Ministry of Human Resource Development, 

Government of India, constituted its Committee on Girls’ Education in 2007 to formulate and 

submit recommendations on ways and means to ameliorate the grave situation of girls of 

minority communities, in general, and that of Muslim girls in particular. The objectives of this 

exercise was to look into ways to empower religious minority girls in India through education, 

uplift the educational standards of minority girls, enhance educational opportunities for the 

minority girls, take stock of the present scenario, understand challenges and bottlenecks and 

recommend plan of action. The Committee in order to achieve the objectives organized seminars, 

conferences and symposiums at various places in India in collaboration with various stakeholders 

including NGOs, academic institutions, religious leaders and other functionaries working in the 

area. Interactions were held with various institutions- government and private, in order to get in 

touch with ground realities as well as to sensitize parents, NGOs, religious leaders and other 

members within the communities. These interactions with different stakeholders were enriching 

and have deepened the Committee‟s understanding of the issue as well as incoming up with the 

workable strategies for promoting education of Muslim Girls within a holistic framework. The 

Committee after carefully examining all the facts reached to the conclusion that there is a need to 

make an affirmative discrimination especially for Muslim Girls.  The various issues on Muslim 

girls‟ education, discussed in this report are as follows: 

 The phenomenal minority syndrome - Once a class of people is declared to be a minority 

or it takes the things to be so, then a lot of problems begin to impede in its natural 

progress and development, such as psychological, social, political, economical, 

educational, legal, administrative, communal tension and the like. 

 Dealing with the communal prejudice – The perpetuation of communal politics and 

prevalence of communal ideologies in independent India have belied many promises 

made by the national leadership to minority communities of the country. Even the 

Constitutional safeguards did not help these communities much due to the presence of 

communally motivated people in administration and other sections of public life. On the 
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one hand members of minority communities feel barriers in their progress and 

development due to communal discrimination and on the other hand, the bogey of 

“minority appeasement” is raised by the government to thwart such initiatives. The 

communal agenda works by fomenting ever-falsified stereotypes about minorities; such 

as their suspicious allegiance with the country, increasing population, assertion on 

cultural distinctiveness, sensitivity in public domain, orthodoxy etc. 

 Inaction on the part of Government – Inaction on the part of government and 

administration has often been seen as crucial in   pushing minority people towards a 

perpetual backwardness. 

 Change in community attitude - For a long time, the faith has been considered as 

deterrent in the community‟s educational attainments. However, this assumption could 

not be empirically substantiated in due course, Islam obligates acquisition of knowledge 

upon all believers including the women. Apart from various verses of the Quran that 

exhort acquiring of knowledge as a great virtue, the well known saying of the Prophet, “It 

is obligatory upon all Muslim men and Muslim women to acquire knowledge”. The 

notion of something „obligatory‟ in Islam is that is it will be sinful not to do so. This 

obligation is falling upon the individuals, here girls, not on their parents and society in 

the first place. That means if an adult Muslim girl does not strive for acquiring 

knowledge up to her capacity then she will be regarded as committer of a sin which will 

have a ruinous effect on her future. If parents and society comes in her way or fails to 

provide due facilities for this purpose then they will be regarded as the sinners. 

 Parental literacy - It has been felt in many studies that parental literacy is an important 

factor in the promotion of education among their children, especially the literacy and 

educational attainment of mothers has been found very crucial in this regard. Therefore, 

an educated mother exerts immense influence on the educational attainments of her 

children. Since, illiteracy is more prevalent among Muslim mothers, particularly in urban 

slums and in rural localities, promotion of parental literacy could be simultaneously taken 

up. 

  Failing public system of education - Public education system in India is not the first 

choice of parents‟ in spite of the fact that it provides free education up to the elementary 

level. In many research studies it was found that among poor families and disadvantage 
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communities parents make great sacrifices to send some or all of their children to private 

schools as they are disillusioned with the government schools. 

  Lack of awareness - Today, in spite of technological advances and with the availability 

of the latest means of communication many people are hardly aware of the benefits of 

education. So, awareness is a big issue in promoting minority girls‟ education. It should 

be given due importance with the corrective measures. 

 Inadequate Government support - It has often been found that the government measures 

are either nominal or inadequate in comparison to the quantum of action required 

considering the ground realities. Often, the action on the part of the government seems to 

be negligible and out of proportion of the need. It is also assumed that in the schemes for 

general women and girls, the minority girls will automatically avail their due share that is 

generally not the situation many a time. The minority girls need some special provisions 

at par with other deprived communities in the field of education. 

  Dropout issues - The reasons ascribed for this glaring trend comprise illiteracy of 

parents, poverty, non-availability of girls‟ school in the neighborhood, child labor, early 

marriage, perceived barriers regarding future utility of education, communal 

discrimination, non-encouraging atmosphere at home, lesser number of female teachers 

as compared to male teachers, improper infrastructure, non-availability of girls hostels in 

towns and smaller cities, and the like. Illiterate parents do not value and support girls 

education especially in challenging situation. 

  Single-sex institutions - Co-education has become a norm world-wide; however, 

generally speaking, religious communities and many other people are not inclined to 

approve it whole-heartedly. Muslim parents have been shown in many studies as 

disinclined to send their daughters in a co-educational school and instead prefer their 

daughters to drop education and this attitude has been sometimes labeled as orthodoxy 

and fundamentalism. 

  Vocational education - Vocational education becomes even more important for 

members of such communities who are on the one hand regarded as educationally 

backward and on the other they hail from such families where there is a constant pressure 

on younger ones to take part in the household income. It has been seen that a large 

number of boys and girls of educationally backward communities have to dropout 
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halfway of their education due to serious economic condition at home and forced to join 

some sort of occupation for contributing in family income. 

  Professional education - Members of the minorities, particularly Muslims, are less 

visible in professional courses; especially Muslim girls are quite few in professional 

courses. The reasons ascribed for this inadequacy comprise their weak thrust beyond 

elementary level of education, non-competence in getting through entrance tests for 

admissions in professional institutions and social inhibitions to join certain courses. 

  Distance education - Distance education could be useful for under-privileged 

communities since it is economical, flexible and easily accessible. 

  Institution building - The issue of inadequacy of number of schools and colleges 

dedicated to promotion of minority education has been raised over and again in various 

studies and fore. Often, it is found that the number of educational institutions decrease 

with the increase in minority population in a village, block or district. More the 

population of minority in an area it is more likely that either there will be comparatively 

lesser number of schools or their quality will be quite unsatisfactory. 

 

 Recommendations 

After deliberations the committee reached to the following recommendations- 

Creating Culture that Foster Equality and Promote Affirmative Action 

 For promoting and ensuring improved girls‟ education it is important to build an appropriate 

environment. An affirmative or the positive discrimination is essential for bringing such 

social groups out of their malaise. The Constitutional ideals of secularism and social justice 

should have a major say in public life. For this purpose, suitable course contents should be 

introduced in teachers‟ education programme. Moreover, the refresher courses and academic 

development programmes run by the government should also make such contents as their 

integral part. Teacher sensitization programmes may be organized at different levels from 

time to time for promoting communal harmony, which is not only essential for the peaceful 

development of minorities but that of the country as a whole. Educational institutions in 

public domain should not be used for the promotion of a particular culture and a true secular 

environment should be maintained in the government schools. 
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 Closer interactions are also required between the officials and the community leadership for 

a better interface of public aspiration. 

 Legal framework needs to be strengthened. Public grievance cells/sections should be 

established at least at the district level so that a formal interaction of the officials and 

aggrieved people could be possible and concerned matters may be resolved as conveniently 

and timely as possible. The officials should participate in community-based programmes on 

education more frequently and express views and hear the public voices on matters of 

mutual concerns. 

 Members of minority communities should play a creative and constructive role to join the 

mainstream and assert their rights. 

 Education is an instrument for realizing future India. The Constitutional Ideals of 

secularism, democracy, socialism, federalism, freedom, justice, equality and fraternity 

should be included through scrupulously designed curricular contents. The textbooks should 

develop the budding Indians on these great ideals rather than on communal and sectarian 

lines which can only harm the country and its citizens in an unimaginable way. The 

concerned policymakers, experts and executers in the regulating bodies, educational 

institutions and the textbooks developers should be sensitized to earnestly take care of these 

Constitutional obligations while performing their daily obligations. 

 The freedom of expression should not be curtailed on the pre-text of tolerance or 

insensitivities. The dress code, cultural events. Interpretation of history, extracurricular 

activities, etc. should give vent to the perpetuity of the cultural mosaic that is India. The 

minority students especially girls should be allowed to wear the school uniform according to 

their cultural traditions if they so chose to adopt. The school community should emphasize 

on the culture of tolerance and mutual respect. In order to generate such an environment 

suitable mechanism should be considered while formulating norms governing educational 

system. 

Infrastructure Development 

 This has been pointed out again and again that minority girls generally prefer to dropout 

after their elementary education basically due to non-availability of secondary level 

institutions within a safe distance. Moreover, the numbers of primary, middle m secondary 
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and senior secondary schools in the minority concentration areas are quite inadequate. 

Therefore, institutional development in such areas remains a foremost cause. 

 Minority schools or general schools should be scrupulously planned in minority villages, 

blocks and districts, situating them in a way that could encourage minority girls to join them 

in large numbers. The Multi-Sectoral Development Programme (MSDP) should be properly 

used for this purpose. MSDP should mainly be implemented in minority concentration 

localities/residential blocks in a way that the prime beneficiary of the scheme should be the 

members of the minority communities. 

 The scheme „Infrastructural Development of Minority Institutions (IDMI)‟ should not only 

be continued but should be modified in a way that the previous shortcomings may be 

removed. The NGOs promoting development of minorities, particularly girls education, 

should be encouraged to get benefitted from the scheme in an effective way. 

 Establishment of more and more girls‟ hostels and working women‟s hostel remains a 

consistent demand as a strategy for enhancing educational attainments of the women. 

Therefore, it seems an appropriate proposal to establish minority girls‟ hostels in all towns 

and cities having a minority population of fifty thousand or more. In such hostels, it must be 

made mandatory to appoint the warden from the minority community. It is also possible to 

establish such hostels through suitable NGOs working in the area or in the PPP mode.  

 Multi-stream residential schools and professional institutions exclusive for girls have been 

found proper over and again for promoting minority girls education in a significant way.  

15% of the proposed Model Schools under the scheme of central government should be 

allocated to the NGOs working for the educational development of minority communities so 

that they may establish and manage model schools for boys and girls of the communities. 

 7% seats in central schools, Navoday Schools, Model Schools, ITIs, polytechnics and 

professional institutions and in the government run girls hostels be fixed for the deserving 

girls of minority communities with a rider that the Muslim girls shall have the first right on 

5% of such seats. 

Support System 

 There is a dearth of non-government organizations working exclusively among Muslims and 

Buddhists communities. There is need to motivate local Muslim activists to form 
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associations committed to community development in large numbers. District-wise capacity 

building workshops should be organized for them. 

 The Village/Block/District Education Committees should also work to promote girls 

education and generate awareness in minority communities in a systematic manner, apart 

from helping the administration in planning, monitoring and executing local projects under 

the MSDP. They can assist local NGOs in their capacity building and dissemination of 

useful information. 

 The leadership of the minority communities, particularly the Muslim, should form education 

funds for supporting higher and professional education of deserving students. A part of it 

should be reserved for girls. The community-based funds should earmark a specific portion 

of its resources for promoting girls‟ education. 

 Educational awards and other incentives should be instituted by the government and/or the 

communities so that those individuals and organizations serving community development in 

a noteworthy way may be encouraged to do more work or others may have a demonstrative 

effect on their functioning. 

Literacy Drive 

 There is a need for targeted intervention in eradication of the menace of illiteracy, 

particularly in the context of educationally backward minorities. The identified 20 districts 

with minority concentration and lowest female literacy deserve to receive special attention 

in this regard along with other dark pockets. Not only the Sarva Siksha Abhiyan (SSA) but 

also the department of adult education should launch schemes for this purpose. Local NGOs 

and community leaders having an ensured sway on minorities may be involved. 

In the identified districts, the government machinery should chalk out village and block wise 

action plans for targeting the black spots. Sufficient resources should be ensured for mobilisation 

of public support, IEC material, classroom needs, textbooks, certification and promotional 

activities. It has been observed that SHGs play a significant role in the promotion of literacy and 

education among women therefore, they can be involved in special drives on education. 
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Admission Drives 

A number of NGOs in different parts of the country launch admission drives for enhancing 

enrolment rates. This method can be ensured in the minority concentration areas, particularly in 

the identified low education districts, by engaging local NGOs through a small grant each year 

till satisfactory level of female literacy is achieved over there. 

Scholarships 

Scholarship remains one of the most effective tools of promoting education the quota for girls in 

the primary and upper primary sections under the pre-metric scholarships should be increased 

from 30% to 50%. Minority girls if not all minority students should be offered scholarships and 

other benefits equal to the ones received by the students of SC/ST communities. 

Quality Education 

Quality education is a moot question in educating backward minorities. Children of 

educationally backward minority communities hardly receive quality education in elementary 

and secondary levels, resulting into heavy dropout from schooling. In this regard model schools 

and Navodya Vidyalaya must be established in the vicinity of minority concentration localities or 

such institutions should be specially established for the minority children soft loans should be 

arranged through National Minorities Development and Finance Corporation to NGOs and 

institutions for establishing quality institutions and institutions of excellence. Teacher training 

programmes and refresher courses run by different government bodies for the improvement of 

quality of minority institutions should be intensified. 

Relaxation in Norms 

Time bound relaxations in the prescribed norms can be given for establishing schools, vocational 

centres and professional institutions by the community oriented associations. A criterion of turn 

over may also be fixed for distinguishing strong and weak associations for the desired favour. 

Vocational Linkage 

Vocational skill is what the educationally backward minorities needs the most for retention of 

children at secondary level of education as well as for assisting those who left schooling to carve 

out once again somewhat a better future. It is also important for girls of educationally backward 

minorities to acquire some skill simultaneously or on the cessation of their education to learn 

something which could help them in adding to the family income. The NGOs working for the 

uplift of minorities may be given facilities to establish skill development centres in the areas of 

their high concentration in the form of easy registration, meeting the establishment cost and in 
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value addition support in their services. Such NGOs that are dedicated to minority and other girls 

may be given priority. 

Distance Education 

The NIOS, IGNOU, MANUU and other bodies should launch advocacy programmes particularly 

in the MCDs and in urban localities having larger populations of minority people and affiliate as 

many organisations as possible for distance courses. If required certain norms may be relaxed 

and fee waived for minority girls. Urdu must be offered as a medium of instruction in all distance 

education courses and students of madrasa background should be allowed to join these courses 

according to their background and if required they should be offered bridge courses to switch 

over from their traditional line to some modern subjects. 

Remedial Coaching 

On the pattern of SCs/STs, the government should facilitate remedial coaching for weaker 

students of minority communities. Due provisions should be made for attending the needs of 

girls of these communities. 

Entrance Coaching 

The government must establish some quality coaching institutes for minorities in the respective 

states such as Rajasthan, Uttar Pradesh, Bihar, West Bengal and Assam. Such institutes can also 

be opened in the PPP mode or by engaging already existing reputed institutes. 

Targeted Intervention 

There are specific localities (e.g. slums), social (e.g. Biradaris), occupational (e.g. Bidi and 

garment workers) and nomadic (e.g. Gujjaras and Saperas) groups and other marginalised sub-

communities among the minority people of the country which needs targeted intervention for 

alleviating their educational and social backwardness. A large number of women and girls of 

these groups and localities are illiterate and keep themselves engaged in menial works for 

sustenance. Under the SSA or any particular scheme, innovative ways may be deployed for 

bringing them out of the spiral of underdevelopment. 

Mother Tongue 

In predominantly Urdu speaking areas/localities girls should be offered to get educated through 

Urdu also. It has been accepted as a principle that government schools will have an Urdu teacher 

in areas/localities having 10% population of Urdu speaking people; however the posts are 

generally not filled and the teachers who get appointment as an Urdu teacher are involved in 

teaching other subjects. It needs proper way of execution and monitoring. There should be some 
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sort of accountability of the concerning officials and those defaulting should be dealt with 

strictly. It has been seen in Mewat and some parts of Uttar Pradesh that the initial hesitation of 

Muslim parents to send their daughters to nearby private schools went away when they were told 

that Urdu and Arabic is also taught along with modern subjects. This has increased both 

enrollment as well as retention rates. This experience can be generalised by the government 

schools as well as private schools not run by the community itself. 

Parent Literacy 

Suitable scheme for parent literacy needs to be adopted by both the government and private 

schools, especially that of mothers. The PTA‟s can be utilized to sensitise mothers to have basic 

learning at home through their own daughters/sons or some special classes can be operated in the 

institution itself or elsewhere. 

Commuting Incentive 

The commuting incentive is proving a successful technique for enhancing girls‟ enrollment in 

higher classes at distant institutions. The states of Bihar, Madhya Pradesh, Chhattisgarh and 

West Bengal have adopted the scheme of distributing free cycles to the girls opting to continue 

their studies beyond elementary level. The innovation of Nayab Foundation in providing free 

commuting for girls of villages may also be seen as an innovative approach. Therefore, it seems 

pertinent that the Ministry of Human Resource Development takes up this unique experiment for 

augmenting enrollment and retention of minority girls in the upper primary and secondary levels 

of education through local schools. The private institutions may also provide this incentive 

through the proposed Education Funds. It has been observed that during the examination period 

as private students or for attending regular classes a large number of girls commute almost daily 

by bus or train from smaller towns/villages to major towns or cities around. Girls of weaker 

sections may be compensated for movement required for pursuing education beyond the local 

levels or be allowed to commute free of charge on showing ID cards. Due publicity should be 

made to attract more and more girls to avail the benefit. 

Leadership Development programme of Minority Women 

The Ministry of Minority Affairs has planned this scheme in 2009-10. Unfortunately, it could not 

be executed due to different reasons. This scheme is very important for promoting education 

among minority women in the long run. The central government may reconsider to take up the 

scheme for its early implementation. Local NGOs working for the minority cause should be 

given preference under the scheme. 
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School Health Programme 

School health programme is run by several state governments. However, this is limited to 

government institutions and that too in a mechanical way. This scheme should be extended to all 

minority schools and registered madrasas in an effective way. Girls have their specific health 

problems, especially as adolescents. The school health programme should target minority girl 

students through some effective mechanism. Some provisions under the SABLA may be useful. 

Mid-Day-Meal Scheme 

The scheme of Mid-Day-Meal can be extended to minority girls‟ schools run under voluntary 

initiatives and girls‟ madrasas for enhancing enrollment and retention rate. 

Social Reformation 

Social reformation within the educationally backward communities has been a persistent need for 

educating their woman folks. Already a lot of change can be observed in the demolition of 

various taboos. A number of stigmatic tendencies have got removed or reduced from these 

communities with the passage of time. Yet, woman education has not got as much importance 

among them as it should be. For this purpose women education conferences must be organised 

by community leaders and NGOs for the cause. Literature for awareness and advocacy should be 

systematically developed and disseminated among people for their attitudinal change. Women 

education can be promoted among Muslims by emphasising the fact that Islam‟s injunction about 

acquiring of knowledge renders it obligatory on all Muslim men and women. Therefore, during 

the discourses with the community as regards educational attainments it would be advisable to 

positively take Islam as a catalyzing element and not as an inhibiting one. Domestic violence is 

on the rise in Indian families. Minorities are no exception to this. Family counseling can play a 

great role in making things better. The NGOs working among minorities should ascribe 

themselves to this additional responsibility. Education should not be treated just a means to 

acquire employment or as an economic activity but as a virtue in itself. 

Self Help Groups 

Self Help Group (SHG) has been found as an effective instrument of social change, particularly 

of women, and besides economic benefits the group members learn a lot of things during their 

mutual interactions; such as importance of education, human and civil rights, health & hygiene, 

communal harmony, etc. If SHGs are systematically promoted among minority women, they will 

exert positive effect upon girls‟ education as well. The SHGs will also enhance decision making 



37 

 

power of minority women in their families because of social education and earnings in the group 

activities. 

Women Entrepreneurship 

One perceptive barrier in the mind of minority people in general and their women sections in 

particular is that by sending their young daughters to schools will bring nothing significant to 

their lives whereas they will have to forgo whatever they could earn for the family. Training in 

entrepreneurship and the ensuing benefits will do away with this wrong thinking and will have 

an immense impact on the turnover of girls of educationally backward communities. 

Right to Education 

Enactment of Right to Education Act and its execution from 1st April 2010 onwards raised many 

questions from minority communities, apart from others. Consequently, it has been placed for 

amendment in the Parliament. It is hoped that it will be promulgated in the amended form soon 

to ensure certain basic provisions for empowerment of minority communities. Several Indian and 

other experts have pointed out that de-scaling of the curricular targets of primary and upper 

primary levels is essential in the wake of the fact that a large number of children of slum 

localities and villages especially those from weaker sections of society are unable to follow the 

prescribed course with the same pace as other students. Therefore, it is incumbent upon the 

educational system to consider scaling down of the curricular targets for such children so that 

they can learn things with their own natural pace. 

Integrated Child Development Scheme (ICDS) 

The ICDS is playing a key role in promoting education among weaker sections of the country, 

especially women. However, in minority concentration localities, especially in Muslim colonies 

and villages, the Anganwadi centres run under this scheme could not succeed much in attracting 

Muslim families simply due to faith deficit among Muslims about non-Muslim workers coming 

from outside localities. Therefore, there is a growing demand for engaging Muslim workers in 

such localities and areas for the success of the scheme in extending its desired benefits to such 

people. 

The Rajiv Gandhi Scheme for Empowerment of Adolescent Girls – SABLA 

The scheme called SABLA has been launched recently by the central government by creating a 

corpus of Rs 1000 crore for addressing multidimensional problems of adolescent girls, especially 

to up-grade their skills. A targeted benefit of the scheme can be provided to minority girls 

through some agreed mechanism. 
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Madrasa Education 

Though Madrasa education is a contentious issue yet, considering the fact that these play an 

important role, the madrasa system may be linked through state madrasa boards or such bodies as 

NIOS/MANUU in a significant way then it is likely to benefit a large number of youngsters, 

especially Muslim girls. The madrasas, running exclusively for girls, deserve to be given 

preference in any scheme for these traditional institutions, such as the SPQM, since they are 

extending a useful service to the community by educating its daughters. Women NGOs and 

activists may be consulted as the part of the process. 

Social Auditing  

People should be encouraged to undertake social auditing of neighbourhood schools so that their 

functioning may improve. Auditors‟ genuine complaints and suggestions must be honoured by 

the grievance cells or through any other mechanism. 

Reservation of Jobs 

The standing demand of minorities for implementation of Justice Rangnath Mishra 

Commission‟s recommendations making provision for 15% reservation of government jobs and 

seats in educational institutions for minorities needs to be given a sympathetic treatment since 

the very hope of getting due employment in the government system will immensely boost up 

educational attainments among educationally backward minorities, including girls. 

Information Cells 

The NGOs committed for the uplift of minorities may be encouraged to regularly provide 

information to youth of minorities as regards educational and placement opportunities. State 

governments may be encouraged to identify some minority based NGOs to take up the task of 

dissemination of information in the respective state in an effective way. 

Female Teachers 

The report indicates that the very presence of female teachers in more number in a school 

reassures participation of girls in good number. In this regard, the government can encourage 

establishment of exclusive teacher colleges for women with a quota for minorities or minority 

teachers colleges for women so that sufficient number of female teachers from minority 

communities may be available for playing their distinct role in the nation building. 
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Minority Representation in Decision Making Bodies 

It has been a consistent demand from minorities and experts that members of minority 

communities should be included in decision making bodies in sufficient numbers so that 

aspirations of a large number of Indian citizens can be given a healthy and egalitarian vent. 

Report of the Standing Committee of the National Committee for Minorities’ 

Education 2013 - The National Monitoring Committee in its meeting held on 5
th

 March, 2012, 

decided to constitute a standing committee. The committee was tasked with the mandate to 

monitor and recommend to Government suitable monitoring mechanism for the Minority related 

schemes and programmes being implemented by the MHRD. It would suggest modifications in 

these schemes with a view to cater to the needs of the Minority communities. The reports of 

previous Committees which have gone into the issues of minority education and welfare will be 

studied and suggest ways and means to implement the recommendation of those committees. 

Five Sub-Committees to support the NMCME in the areas of vocational education and skill 

development, implementation of schemes, mapping of educational requirements, girls‟ education 

and promotion of Urdu language were constituted. The Sub-Committees held a number of 

meetings in Delhi and outside and provided their recommendations. The Committee found that 

reliable data of participation of religious minorities at various levels of enrolment is very poor. It 

was found that there is a comprehensive system of capturing data from Class 1 to Class 8 under 

District Information System for Education (DISE). However, at present there is no system of 

comprehensive data collection and pattern from Class 9 onwards. 

The district level data should be analyzed and discussed with State Governments so that remedial 

action could be taken by State Governments for addressing the problem of low rates of transition 

from primary to upper primary level. The recommendations of the Committee on elementary 

education are as follows: 

 The State Governments should not refuse assistance to Madrasas and Maktabs under 

SSA. In several areas of the country, the schooling system is not adequate to cater to the 

requirement of the local population, specially religious and linguistic minorities. In 

several areas, schools offering primary education in Urdu medium are not available. In 

such cases many parents prefer to send their children to Madarsas and Maktabs since they 

offer primary education in Urdu medium. Since the constitution (article 350) guarantees 
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education in mother tongue, the committee recommends that financial assistance to 

Madarsas and Maktabs may be continued. 

 The Kasturba Gandhi Balika Vidyalayas (KGBVs) have been established in those 

districts where the population of religious minorities is more than 25%. In order to attract 

more girls to schools, it is recommended that KGBV may be opened in all districts where 

the population of religious minorities is more than 10%. Within such districts also, it is 

recommended that preference may be given to Blocks where there is a higher percentage 

of Muslims for opening of model schools.  

 In large number of KGBVs, the percentage of students of minority community is 

insignificant. It is recommended that the Ministry of HRD may issue suitable advice to 

State Governments that girls of minority communities should be preferentially admitted 

so that the pupose of KGBV is adequately served. The Committee noted that out of 3501 

KGBVs which have become operational only 54 KGBVs have enrolments of more than 

20% Muslim children. 

 There is non-availability of primary schools offering education in Urdu medium even in 

areas where there are large numbers of students whose mother tongue in Urdu. It is 

recommended that all the State Governments may be advised to ensure that education in 

mother tongue is available at primary level if the number of students in a class is more 

than15. It recommends ensuring that sufficient numbers of teachers are appointed who 

could teach in Urdu medium in primary schools.  

 The committee recommends opening of teacher training institutes where teachers of Urdu 

medium can be trained. If trained teachers are not available in any state, they may be 

taken from another State. 

Thus the committees discussed above have focused on the educational conditions of minority 

girls in general and the Muslim girls in particular. They have suggested appropriate measures in 

order to improve the existing situation. In the wake of the above recommendations of the various 

committees on the Muslim Education especially girls‟ education a need was felt to study the 

educational opportunities being provided to them in the Kasturba Gandhi Balika Vidyalayas of 

different States. 

 



41 

 

CHAPTER - III 
 
 

Review of Related Literature 
 

Early Muslims were predominantly trading community and they brought a lot of prosperity with 

their trading activities. The Muslim population was thickly concentrated on and around the 

places of their mosques. The occupation of Muslim men and women were related to mainly dress 

materials. Their social life was connected with the mosques for offering the compulsory prayers 

five times a day and for performing other religious practices. Learning of Arabic was essential 

and religious education was therefore imparted to every Muslim male and female in Arabic. 

With the invasion by the Portuguese and later by British, the mosques were destroyed and there 

was a setback on the educational status of the Muslim community the educational backwardness 

of Muslim was reflected in their occupational structure as well. Several studies have been 

conducted to look into the causal relationship between educational status and economic 

development of Muslims in the country. However, because of the heterogeneous social structure 

of the country, the participation in performance of the educational activities differs from one 

region to the other.  

A brief review of related literature has been provided to understand the educational status of girls 

education especially belonging to Muslim minority. 

 

Hakeem, K. (1982 - 83) carried out a study on “Muslim Managed Schools and College in 

India” wherein he identified reasons for discrimination of the girl child among Indian Muslims. 

Among various factors PURDAH was found as main hindrance to avail the educational 

opportunities for the girl child by him.  

 

Siddiqui. (1984) carried out a similar study on the educational status of Muslim women. He 

found considerable differences among Muslim women with respect of the educational level 

especially in the rural and urban areas. Study revealed that those belonging to urban population 

did much better as compared to their rural counterparts with respect to education. However, the 

illiteracy rate among the urban population was comparatively higher than the general illiteracy 

rate in the area both in case of male and female.  
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Shah. (1985) in the book “The Largest Minority: Some Economic and Educational Aspects of 

Muslims in India” highlights the low Muslim representation in State services and low Muslim 

literacy rates in different States of the country. He argues that various State sponsored schemes 

for minority development have been characterized by corruption and inefficiency. He found that 

a grim picture exists of Muslim managed educational institutions in the country, including the 

lack of infrastructural facilities, sufficient trained teachers, Urdu textbooks and access to state 

financial assistance. 

 

Ansari. (1989) identified that Indian Muslim educational backwardness is mainly because of 

lack of opportunities and motivation for formal education. Factors that affect motivations among 

Muslims are: threat of survival, the socio-cultural ethos, religious leadership, and lack of any 

sense of mission and destiny.  

 

Hussain, S. (1990) studied modernization among Muslim women in Darbhanga district of Bihar. 

Muslims are ranked as most marginalized in Bihar which is attributed to the pre-conversion 

caste/class background of the vast majority of non-ashraf Muslims in the State, these being 

mainly converted from the so-called „low‟ caste Hindus. Modern education for girls in the 

district was seen as in consonance with their understanding of Islam, enabling girls to be better 

Muslims and to distinguish between „right‟ and „wrong‟. Support for girls‟ higher education is 

more evident among younger generation respondents, increasing numbers of whom see such 

education not only as important for girls to be better housewives but also to enable them to be 

economically empowered by taking up employment outside the home, usually as teachers. The 

study noted an alarmingly high drop-out rate of girls after secondary school. This owed to 

several factors, including poverty, lack of separate girls‟ schools, early marriage and community 

disapproval. Another major difficulty is the problem of finding appropriate husbands for highly 

educated Muslim girls. This is because relatively few Muslim boys go in for higher education 

owing to poverty and the perception of discrimination in government employment. This forces 

many Muslim boys to discontinue their education and take to some sort of private employment 

or self-employment in order to augment the family‟s meager earnings. Considerable opposition 

to co-education, fearing this might lead girls astray, forces many families to withdraw their girls 

from education after high school. To add to this is the fear of girls‟ safety, especially if colleges 

that are located far from their homes. 
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The author sees pre-Islamic customs, conservative interpretations of Islam and various economic 

and political factors as contributing to Muslim marginalisation. The study also reveals a sharp 

critique on the part of many educated Muslim women of the ulama, who mistakenly equate 

patriarchy with Islam. These women argue for gender equality but within an Islamic paradigm, 

calling for reforms in Muslim personal law, critiquing the ulama for opposing these demands 

and suggesting that the ulama take the concerns of Muslim women more seriously. 

 

UNESCO. (1992) sponsored a study on “Factors of continuances and Discontinuances of girls 

in elementary schooling” with a focus on urban slums, SC, ST and Muslim minorities. The 

study highlighted that grinding poverty of the household, visible and subtle discrimination of the 

girl child due to the culture of patriarchy, segregation of girls due to the onset of puberty and 

purdah practices have influenced enrolment and retention of girls‟ particularly adolescent girls. 

The study confirmed the positive relationship between economic standing of the household and 

female educational participation. 

 

Mabood, H. A. (1993) studied the “Attitudes of Teachers and Parents of Azamgarh District 

Towards Muslim Girls‟ Education”, the study was based on a sample of 70 Muslim teachers in 

government and government-aided schools and madrasas as well as parents of students studying 

in these institutions. The study notes that while male literacy is fairly high among the Muslims of 

Azamgarh, female literacy rates are very low.  

Almost all the madrasa teachers surveyed believe in the importance of girls‟ education but stress 

that the ideal education that Muslim girl should receive is religious, plus a modicum of general 

subjects that can enable them to become good housewives and mothers. 80% of them believe that 

as far as religious education is concerned there should be no distinction between boys and girls. 

Some of them allow girls to study in schools, but stress that girls must study in all-girls‟ schools 

and under female teachers and must discontinue their studies after the attainment of puberty. 

These schools, they also insist, should be located within the locality where the girls live. No 

madrasa teacher favored only secular education for girls. 

Whereas, all the school teachers stress the importance of girls‟ education. 80% of them are in 

favor of both religious as well as secular education for Muslim girls and 70% of them are not 

opposed to co-education. In contrast to madrasa teachers, almost all of them believe that the 
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observance of purdah is not an obstacle to girls‟ education, and 70% of them are not opposed to 

girls attending school outside their locality. 

The study found that 66.7% of the parents believe that secular education for girls is not forbidden 

in Islam. 83.3% support education for girls, but only till the age of puberty. Only 7% support 

higher education for girls, 10% favored co-education and 6.7% were not opposed to sending girls 

outside the locality to study. The study found that many parents were in favour of sending their 

girls to good schools but were unable to do so because of poverty and the lack of all-girls‟ 

schools in the neighbourhood. This, and the desire on the part of most parents that their girls 

should have a basic grounding in Islam, explains the high proportion of girls studying in maktabs 

in the district. Many parents also support sending their girls to higher-level madarsas after they 

finish their basic Islamic education in maktabs, but, the study notes, that there are very few such 

institutions in the districts, although there are numerous boys‟ madarsas in Azamgarh. Some 

parents are also willing to send their girls to colleges outside their village but are unable to do so 

owing to the lack of proper girls‟ hostels in the towns in the region where such colleges are 

located. Hence, the study concludes, there is an urgent need for establishing more residential 

girls‟ madarsas that teach religious subjects as well as impart a basic grounding in various 

secular disciplines. 

 

Hussain, S. M. (1995) stated that Islam stresses education as a duty for all Muslims, including 

females, yet many Muslim families do not give attention to their daughters‟ education. Based on 

a survey of hundred Muslim girls studying in four colleges in Hyderabad, the author argues that 

this owes to a host of extra-religious social, cultural, economic and historical factors. He notes, 

however, an increasing enthusiasm among younger and economically better-off sections of 

Hyderabadi Muslim society to educate their daughters and even to send them to colleges, 

preferably to all-girls‟ institutions. 

The majority of the respondents surveyed by the author were from „high‟ caste Muslim families, 

few of them were from very poor families. Most (73.36%) of them opted for English as the 

medium of instruction, and the corresponding figures for Urdu and Telugu were 25.79% and 

0.85% respectively. However, the author notes, since Telugu is the official language of Andhra 

Pradesh State, of which Hyderabad is the capital, few of these girls would be able to secure a job 

in any government department. It was found that students who had opted for Urdu-medium 
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instruction faced great difficulties in procuring appropriate textbooks and suffered from lack of 

teachers for different subjects. 

Interestingly, the majority of the respondents stressed that they wanted to work outside their 

home after completing their education. 62% of the respondents said this was necessary in order 

for them to be self-reliant, 27% said it was important in order to supplement their parents‟ 

income, while 6% said it would help improve their social status. 53% of the respondents also 

claimed that the education of boys received more attention than that of girls in Muslim families, 

while 32% did not agree with this statement. 

The study concludes with some suggestions to promote higher education among Muslim girls, 

which include setting up of more girls‟ colleges, scholarship schemes for girls and promoting 

awareness against early marriage. 

 

Praveen, N. (1995) conducted “A Study of Attitudes Towards Higher Education of Muslim 

Girl Students and Their Parents”. This study is based on sample of 30 Muslim girl students of 

the Senior Secondary School of the Jamia Milia Islamia, New Delhi and their parents. The study 

found that the girls are much more enthusiastic than their parents about girls‟ higher education. 

86% of the parents but only 7% of the girls feel that higher education of girls would spoil their 

lives. 73% of parents, as compared to 17% girls, feel that higher education for girls might lead to 

increased chances of divorce. 635 of the parents and 93% of the girls insist on the same sort of 

education for girls and boys. 80% parents and 93% girls feel higher education is necessary in 

order that girls can be economically self-sufficient in the future. 

 

Begum Rokaiya. (1998) in the article on „Education and Muslim Women in Rural West 

Bengal‟ looks at attitudes to Muslim girls‟ education in two villages in the state, one in the 

Burdwan district and the other in the Howrah district. Many women in the villages who are 

officially described as „literate‟ actually only know how to write their names. Some of them had 

been to primary school, but very few had gone on to secondary school and beyond. Muslim 

villagers generally perceive that „modern‟ education for girls is not an economic asset since they 

believe that the proper place for woman is the home. The lack of all-girls‟ schools and the poor 

quality of teaching and infrastructural facilities in state schools are also major factors for the 

distinct lack of enthusiasm for girls‟ education. The dropout rate of Muslim girls from primary 

schools onwards is very high as, after a certain age, their parents withdraw girls from the schools 
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to help with household tasks. The enthusiasm for „modern‟ education for girls is more evident 

among economically better-off families, several of whom send their own daughters to school. If 

the state or Muslim organizations were to establish separate girls‟ schools, the author believes, 

many more families that are Muslim would be willing to educate their daughters. On the other 

hand, the study finds that many Muslim families are in favour of religious education for girls. 

 

Mohd., S. N. (2000) in a study found that educational facilities for girls were insufficient to 

fulfill their requirements. The overall percentage of enrolment at primary level was low, very 

low for girls especially for Muslim girls. The main reasons for low enrolment were economic 

backwardness, need of job oriented education, preoccupied in domestic work, poverty stricken 

parents usually prefer to educate their sons, and the girls do the embroidery of appliqué work and 

work in agriculture fields”. 

 

S. N. Mohd. (2000) studied the educational problems of low enrolment of Muslim girls at 

primary level in selected blocks of Tehsil Handwara, in Kupwara district of the State of Jammu 

& Kashmir. The findings of the study revealed that educational facilities were insufficient to 

meet the need of girls, considering the total female population in the district, the overall 

enrolment percentage at primary level was low especially for girls and particularly in case of 

Muslim girls; economic backwardness was the main reason for low enrolment; the requirement 

of job-oriented education was also a cause; major reason was also that they were involved in 

home with domestic work; poor parents cannot meet the expense of sending all their children to 

school and thereby prefer to educate their sons than daughters; and the girls were engrossed in 

the embroidery of appliqué work and working in agricultural fields for economic reasons. 

 

A. R. Mohd. (2000) conducted a comparative analysis of participation of boys and girls at 

secondary and higher secondary levels in Charai Sharif zone of district Budgaun, Jammu & 

Kashmir. The study revealed that the society was chiefly agrarian and the financial condition of 

majority of people was sound. Therefore, this could be the reason for dropout of girls. One 

reason for their absenteeism was that the girl child was involved in domestic works, due to the 

absence of female staff, the girls sit at home. Illiterate parents do not appreciate the benefits of 

education for girls. They send their boys to school so that they may find a suitable government 

job after getting educated and feel that investment on the girl education may not be of any use to 

them. 
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Nisa, Sehratun, (2001), studied the “Socio-Economic and Cultural Barriers in the Education 

of Muslim Women in the State of Manipur”, this study shows that the female literacy of 

Muslims in Manipur is higher than that of the average female literacy rate in India as a whole, 

although the Muslims of the state, mainly Hindus and Christians, in education. This owes 

principally to poverty, high-dropout rates as girls are withdrawn from school to do various 

household tasks, lack of parental motivation and shortage of girls‟ schools. This explains the low 

number of highly educated Manipuri Muslim girls. The overall drop-out rate among Muslim 

children, both males and females, was 92%. More than 47% children were found never to have 

been enrolled in school at all. 

 

Sanwal, S., & Shilpi, A. L. (2002) studied the degree and causes of gender discrimination at 

home and school, which results in dropout at primary level. The study highlighted that most of 

the parents accepted the importance of education for both the genders. However, their perception 

regarding it was somewhat different. About half of these parents feel education is more 

necessary for boys rather than girls. A large number of girls (64% girls and 36% boys) helped in 

family responsibilities during the school time. Greater percentage of parents of male dropouts 

(52%), rather than the parents of the female dropouts (36%), see individual problems such as 

school disinterest, school failure, ill health and desire to earn money, as a reason for the dropout. 

Also many factors like economic problems, attendance shortage, lack of teacher motivation, and 

unpleasing school atmosphere lead to discontinuing education. Many teachers considered house 

associated factors like poverty, low parental education, illiteracy and their unconcerned outlook 

towards education as reasons for the dropouts, Majority of teachers and parents find irregularity 

in government aided programme also as one of the reason. 

 

Nayar, U. (2002) reviewed the participation of female children in education in India focusing on 

the progress and shortfalls in achievements. The author highlights the fact that the education of 

girls is inextricably linked to the status of women and the underdevelopment of rural areas. Girls 

tend to be less mobile as compared to their male counterparts because of parental concern for 

their safety and thus utilize educational facilities within the village. The educational log of rural 

girls is linked to underdevelopment of rural areas, which includes infrastructure, safe and 

convenient modes of transportation, drinking water, cheap fuel, sanitation, health and education. 
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Small sized villages and sparsely populated remote areas exhibit larger rates of female 

disadvantage in education. The rural-urban gap in female education is further aggravated by the 

shortage of female teachers in rural areas. 

 

Akhtar, (2003) in an article on „Islam and Women‟s Education in India‟ argues that Islam 

stresses education for women as much as it does for men, pointing to the long historical tradition, 

starting from the time of the Prophet Muhammad, of female Muslim religious scholars. It 

discusses the establishment after 1947 of a number of madrasas in India for Muslim girls in order 

to train them as `alimas and fazilas, female religious scholars. Syllabus used in several of these 

madrasas, teach only religious subjects whereas others (such as the Jami`at us-Salihat Rampur, 

the Kulliyat ul-Ayesha, Malegaon and the Jami`a Mohammadiya, Bangalore) provide a mix of 

both religious as well as secular education, some of these use texts approved of by state 

government educational boards for the latter. Some girls‟ madrasas in the country (such as the 

Jami`at ul-Bnat, Hyderabad) have even secured recognition from and affiliation with regular 

universities, enabling their graduates to enroll therein. Some of these institutions are residential 

schools and attract girls from different parts of India. While several Muslim families favour such 

schools for their girls, many of them are reluctant to send their daughter to study there if they are 

located far from their homes. This fear has been compounded with the escalation of violence 

directed against Muslims in different parts of the country in recent years. Few of these madrasas 

have trained teachers and, hence, there is a need for setting up training institutes for teachers in 

such institutions. Many of the existing girls‟ madrasas, especially the smaller ones, have poor 

infrastructural facilities, which need to be addressed. 

 

Nuna, A. (2003) evaluated a centrally sponsored scheme of the Area Intensive Programme 

which was a centrally sponsored scheme launched in 1993 with a view to provide basic 

educational infrastructure and facilities in areas of educationally backward minorities 

concentration that do not have adequate provisions for elementary and secondary education. 

Based on an empirical assessment, it was found that the efforts of State governments in 

increasing enrolment have shown very marginal progress except in Kerala and Karnataka. One of 

the objective of the scheme that is to increase the participation of Muslim girls in the vocational, 

science, engineering and commerce courses remain unfulfilled as no multi stream residential 

Higher Secondary Schools for girls is opened or supported in States under the scheme except in 
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Kerala. Most of the States have not taken up school mapping survey or survey of educationally 

underserved groups/communities before the implementation of the Area Intensive Programme. 

In the case of Bihar and Assam, the situation is worse as they have not utilized the grant properly 

in time. The government of Bihar had released funds to schools run by Jain community instead 

to Muslim managed schools or schools in Muslim concentrated areas. Thus, it is evident that the 

scheme has not been properly and effectively implemented by State governments except in 

Kerala and Karnataka, and that the scheme had not succeeded in achieving its goals in true spirit 

at all India level. 

 

Shervani, N., & Ahmad, R. (2004) wrote an article “In UP, Progress of Muslim Girls in 27 

Years”, this article seeks to dispel the notion that Muslim are apathetic towards the education of 

their girls. It is based on a survey of 15 colleges in Uttar Pradesh. In 1976, 58% of the Muslim 

girl students in these colleges had passed in the Inter Board Examination and 0.12% had attained 

first-division, while the corresponding figures for non-Muslim girls were 65% and 1.63% 

respectively. 27 years later, in the same 15 colleges, 91% of the Muslim girls students passed, 

with 20% getting a first-division, the corresponding figures for non-Muslim girls being 77% and 

19% respectively. In other words, Muslim girls appear to have considerably improved their 

performance over time. In these 15 colleges the number of girl students appearing for the Inter 

Board Examination increased considerably in the 27 year period- from 836 to 2360 or by 2.82 

times in the case of Muslims and from 306 to 649 or by 2.12 times in the case of non-Muslims. 

The number of students who passed the examinations also increased from 489 to 2140 or by 

more than four times in the case of Muslims and from 200 to 498 or by two-and half times in the 

case of non-Muslims. Some improvement in Muslim education was also evident in the Aligarh 

Muslim University, where the number of Muslims earning a first-division increased from 1 in 

1976 to 467 in 2003, an increase by 467 times, while the corresponding growth for non-Muslims 

was from 5 to 125, an increase by twenty-five times. 

 

Siddiqui, (2004) worked on empowerment of Muslims through education. Using macro and 

micro level survey data and findings of researches, he finds Muslims are among those 

denominations in the Indian society who have yet to be empowered through education. 

Performance of education of Muslim girls both in rural and urban areas is quiet poor at the 
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higher secondary level of education primarily because of lack of facilities for segregated female 

schools and colleges within a reasonable distance. 

 

Dua, R. (2004) in her study observed that in case of non enrolment there seems to be a clear sex 

bias against the girls. Non – enrolled girls were interviewed by the researchers and the findings 

of the study revealed that financial constraint is the chief barrier for non-enrolment of both the 

sex. However, it is larger in case of girls (73%) as compared to boys (55%) showing clear sex 

bias against girls. Large family size is another reason for non-enrolment of children. The stress 

of being unemployed in spite of education was also seen as a cause for non-enrolment among 

girls (29%) and boys (48%). A major reason for non enrolment is indulgence of children in 

household work such as helping in household work (girl-67%, boys-30%), looking after young 

siblings (girls-52%, boys-12%) and helping in the parental occupation (girls-32%, boys-17%). 

Involvement of children in some job-related work in order to earn additional money (girls-9%, 

boys-33%) is another reason for non-enrolment. Self illness or of any family member also lends 

to non enrolment (girls-23%, boys-10%).  Another reason cited for non enrolment is migration of 

parents in search of work from one place to another (girls-20%, boys-17%). 

 

Danish, I. (2004) in the report on „Re-Starting Dropout Muslim Girls in Education‟, highlights 

the high drop-out rate of Muslim girls from schools and junior-level madrasas in Uttar Pradesh 

and suggests means through which madrasas can be strengthened in order to prevent or reduce 

this and to promote education among poor Muslim families. It gave various suggestions, 

including recognition to join regular schools; making the Sarva Shiksha Scheme more pro-active 

in its involvement with madrasas; including provision of mid-day meals, scholarships, uniforms, 

para-teachers and schemes for physically challenged students; arranging for vocational training 

schemes in madrasas; facilitating local literate Muslim women to join anganwadis or infant-care 

centres and encouraging them to teach at least part-time in girls‟ madrasas; encouraging 

madrasas to appoint more lady teachers; improving infrastructural facilities in madrasas, 

especially to meet specific needs of girl students, particularly separate toilets; encouraging local 

community, including religious leaders to promote girls‟ education; and upgrading madrasa 

teachers‟ skills and encouraging them as well as students in higher-level classes to enroll in 

courses offered by the National Open School and various open universities. 
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Hasan, Z. & Menon, R. (2005) in their book “Educating Muslim Girls: A Comparison of 

Five Cities” highlighted the dismal state of Muslim female education as well as the efforts being 

made by several Muslim social activists in different parts of India to address the issue. They 

further alleged that the situation in the northern states, especially in rural areas, is said to be 

particularly dismal. 85% of ru 

ral north Indian Muslim women are unable to read or write. On the other hand, the situation in 

the south, especially in urban areas, was found to be considerably better, with 88% urban south 

Indian woman said to be literate. The study then moves on to examine the condition of Muslim 

women‟s education in five cities in India: Delhi, Aligarh, Hyderabad, Kolkata and Calicut. It 

highlights the efforts of valiant Muslim women, many of them from poor families, in promoting 

girls‟ education in their own localities by setting up small schools or launching educational 

awareness drives. Through a series of interviews with these activists, the study points to the 

numerous hurdles that these women face in their struggle to educate their sisters. These include 

the indifference of the State to the conditions of Muslim women, reflected in dismal budgetary 

allocation for their education; widespread poverty in the community; opposition to co-education 

after a certain level; shortage of girls‟ schools and women teachers; and early marriages. 

The book argues that Muslim Education suffered an immense setback, with the migration to 

Pakistan of large numbers of middle class Muslims, who could have expected to play a key role 

in promoting modern education in the community. Today, the authors say, there is a growing 

enthusiasm among many Muslims for educating their daughters, although this is hindered by an 

anxiety to preserve their cultural identity in the face of the Hindutva onslaught and what the 

authors term as a „widely-shared lack of confidence in being employed by the government‟. Yet, 

despite this growing interest among Muslims in educating their girls, the state has done almost 

nothing in this regard. Other factors responsible for continued low Muslim girls‟ education are 

poverty, early marriage, the lack of sufficient local girls‟ schools and female teachers and the 

poor quality of education imparted in government schools, which make them an unattractive 

option for many. In addition, in large parts of the country, especially in areas of Muslim 

concentration, there are no or very few state schools at all. 

In Kolkata, the study found that Muslim lag far behind other communities in terms of education 

due to widespread poverty. West Bengal has dubious distinction of having the lowest proportion 

of Muslim girls studying at the middle and matriculation levels in both rural and urban areas and 
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the highest disparity between Hindus and Muslims in terms of education. Teachers in 

government schools in the state are often involved in party politics and the average number of 

days that they work a year is a mere 90. 

In Delhi, the authors note a growing enthusiasm for „modern‟ education among many Muslim 

families, although this is generally thwarted by widespread poverty and the fear that well-

educated girls might find it difficult to find suitable husbands because of the relative paucity of 

well-educated Muslim men. Another hurdle is the desperate shortage of Urdu schools, which 

many parents would prefer to send their girls to. When students pass out from Urdu primary 

schools they are faced with either being forced to enroll in Hindu-medium secondary schools or 

else drop-out from the formal schooling system. Urdu schools in the state suffer from shortage of 

funds, trained teachers, textbooks and inadequate infrastructure. 

In Hyderabad, girls‟ education has witnessed a considerable boost in recent years due to 

economic prosperity among some Muslim families because of remittances from relatives 

working in the Gulf, reservation for girls and for Muslims in professional colleges and 

government jobs, state aid to Urdu schools, and recognition of Urdu as the second official 

language of the State of Andhra Pradesh. A similar enthusiasm among some Muslims for girls‟ 

education was noted by the author in Calicut and Aligarh, although, for the same economic and 

social reasons mentioned above, Muslim girls‟ continue to be characterized by a high drop-out 

rate from schools. 

 

Khan, F. A., (2005) in her essay on “Other Communities, Other Histories: A Study of Muslim 

Women and Education in Kashmir” examines debate on Muslim women‟s education in 

nineteenth century Kashmir in the context of reform movements concerned with defining a 

Muslim identity in the face of the Dogra Raj and the declining fortunes of the local Muslim 

elites. Such education was seen as a means to improve the fortunes of the Muslim community, 

and assumed particular importance with the rise of a people‟s movement against the Dogra 

rulers. After the coming to power of the National Conference in Kashmir, the author shows, the 

Kashmiri Muslim middle-class considerably expanded, leading to increasing avenues for girls‟ 

higher education. She highlights the role of numerous Kashmiri Muslim reformists in 

establishing girls‟ schools, and points out that even today despite the troubled conditions in the 

Kashmir Valley, enthusiasm for girls‟ education continues to grow. 
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Jeffery et. all (2005) conducted a case study on a Muslim dominated village namely Qaziwala in 

Bijnor district of Uttar Pradesh to explore a number of issues that affect education of Muslim 

children in general and of Muslim girl in particular. The findings revealed that , Muslim 

dominated villages lack school facilities especially at the secondary level. Government and non-

state schools are alike, particularly secondary schools, had less likely been constructed near SC 

and Muslim majority villages as compared to villages dominated by Hindu upper castes. The 

schools that are available do not have proper infrastructure. The non-availability of schools in 

nearby places, therefore, creates problems for those Muslim families also who want to educate 

their daughters because of their inability to meet transport costs. Second, Muslim parents want 

that their children must acquire dini talim (religious instructions) as well as dunya ki parhai 

(worldly education). But the dini talim is not given in schools and therefore, discourage Muslim 

parents to send their daughter to school. Third, many parents still feel that modern education has 

no value in the life of a girl as she is not going to work outside home. Girls need education just to 

read and write their names and prepare them for marriage, childcare and household management. 

They should learn the correct way of fasting and praying. It is, therefore, important to impart 

them few years of Madarsa education to have understanding of mazhabi baten (religious matters) 

and a good grounding in moral education. Fourth, parents who feel that worldly knowledge is 

also important for girls do not want to send their daughters to schools because of girls‟ 

vulnerability. 

Srivastava, G. (2006) is her book on “The Role of Begums of Bhopal in Girls‟ Education”. 

highlighted the contribution of the Begums of Bhopal to girls‟ education. The book highlights 

the strategies adopted by Sikandar, Shah Jehan and Sultan Jehan Begum in promoting education 

of all girls, including Muslims girls. Some of the initiatives highlighted in the book are – opening 

of formal institutions of learning for girls, writing inspirational literature depicting the 

significance of girls‟ education and giving patronage to educational institutions and awarding 

scholarships to needy and meritorious students. Some of the case studies of educational 

institutions begun by the begums have been reflected in the book. They are the Victoria School, 

Madarasa Bilqusia, Birjisia Kanya Pathshala, Arts School, The Sultania Girls‟ School and the 

Village schools. 
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Rawal, S. et. al, (2006) conducted a study to identify reasons behind the low enrolment of 

Scheduled Caste/ Scheduled Tribe girls. The study was carried out in 4 districts of Gujarat 

namely, Narmada, Surendranagar, Banaskantha and Dahod. A survey was done in two blocks in 

each of the four districts, selected randomly and on the basis of ratio of the SC/ST population to 

total population. Data was gathered using questionnaires to principals and households and 

through interviews of DPC and BRC. Secondary sources like school records were used. Finding 

of the study revealed that girls‟ enrolment was found to be low in schools. About half (45%) of 

the sampled schools had 60% to 90% SC/ST girls‟ enrolment. This was due to their involvement 

in household work, economical backwardness, large family size, migration, lack of awareness 

about the benefits of education, social traditions like polygamy and early marriages. The main 

reasons for dropout from the school were- distance from school, scattered houses, lack of health 

facility, lack of proper transport facility, girls helping in agriculture work, girls being send for 

cattle grazing, sibling care, etc. Some other causes for dropout were lack of interest of teachers in 

non-teaching activities, teacher transfers and lack of female teachers. Other factors responsible 

for dropout of girls from school include lack of understanding in textbook language, disinterest 

in mathematics, and employment of teachers having no idea of teaching in local language. 

 

Ramachandran, V.et.al. (2007) explored the issues on the “Incentives in Elementary 

education”, citing parent‟s illiteracy as a major obstacle in children‟s education, the study also 

analysed that parents have to bear minimum expenditure to afford for their children‟s education. 

Simultaneously, stressing the need and importance of incentives, the authors also stated that 

these are not sufficient to enhance children‟s access to quality education. Conducive 

environment equally plays an important role. Mobilization is very important to make the school 

vibrant and responsive. 

 

Nayar, U. (2007) in the book titled, “Muslim Minority Girls‟ in India” stated that Muslim girls 

and women lag behind their male counterparts. The Muslims record the highest incidence of 

poverty with 31% for Muslim women and 53.7% for all communities. Gender disparity in 

literacy rates is 9.67% in rural and 13.11% in Urban areas. Only 3.6% Muslim are graduates as 

compared to the National Average of 6.7% Mean years of Schooling (MYS) for 7-16 years of 

age in 2001 was 3.9 years. In that, it was 3.26 years for Muslims and 2.7 years for Muslims girls. 
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The book agreed that there exists Educational backwardness of Muslims and confirmed the 

unequal status of women. 

 

Gender Unit, TSG-SSA. (2007) assessed whether the principles of KGBV schemes are being 

met in operational KGBVs in order to find the impact on enrolment (category wise) and retention 

of girls. The study covered 12 States: Arunachal Pradesh, Andhra Pradesh, Gujarat, Bihar, 

Jharkhand, Himachal Pradesh, Madhya Pradesh, Karnataka, Rajasthan, Orissa, Uttar Pradesh and 

Tamil Nadu. The major findings of the assessment were that the scheme has gained high 

importance and political attention in majority of the States. It is also encouraged by the 

community due to it being “completely free”. In most of the KGBVs the locale plays a dynamic 

and positive role. The scheme makes the schooling facilities available to the most deprived 

groups. Eight  KGBVs of Rajasthan were situated in minority dominated blocks but only 5% of 

the girls were admitted from this community. On the other hand in the KGBV located in 

minority dominated block of Virangham (Gujarat), all enrolled were Muslims. In eight of the 

twelve States visited, most of the KGBVs approved were functioning. In the remaining States 

like Jharkhand (19), Bihar (18), Uttar Pradesh and Orissa (7), 27 KGBVs were yet to be 

established. Majority of the States had high ratio of elderly girls who had dropped out. In States 

like Bihar, Arunachal Pradesh, Rajasthan, Gujarat and Uttar Pradesh, the out of school girls were 

also enrolled in the KGBVs, with percentage varying from 69% in Gujarat to a 11% in 

Rajasthan. Parents desired that KGBVs should be extended to class X. Andhra Pradesh State had 

already extended the KGBV to class X. 

 

Jaireth, S. (2007-08), conducted “A Study on the Curriculum of Madrasas and Maktabs from 

a Gender perspective in the light of NCF-2005”, One of the objectives of the study was to 

examine the gender perceptions of all the stakeholders involved with the Madrasa education. 

Seven tools were developed in English, which were later translated into Urdu that helped in data 

collection during field visits to different Madrasas and Maktabs. Field data collected with the 

help of tools, viz. questionnaires, interview schedules, group discussions, observations and in-

depth case study approach provided detailed information on gender perceptions of all the 

stakeholders for an overall assessment of the educational scenario of the Muslim girls and to 

know the midset of the community towards them. The data was collected from four districts, viz. 

Jamia Nagar of Delhi, Rampur, Azamgarh and Lucknow of Uttar Pradesh. The field experience, 
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observations and the analysis of data clearly indicated that almost all the Madrasas are serious 

about the education of the minority children. It was observed that both girls and boys receive 

education separately and Madrasas do not have co-education system. Madrasas are good learning 

centres of Urdu and Arabic languages and provide religious, modern and secular education. Most 

of the Madrasas have also prescribed Urdu versions of the NCERT textbooks. 

 

Rao et al. (2008) tried to explore in a study the patterns of girls‟ enrolment in rural and urban 

settings and determined the reasons of low enrolment. Survey was conducted in every district of 

Rajasthan. Of each district, 2 blocks and 3 clusters were sampled and from each block and 

cluster, 2 primary and 2 upper primary schools were sampled through random sampling method. 

Out of the 2 schools sampled at each level, one was girls‟ school and the other was a co-

educational school. Data was gathered through interviews and questionnaires. Finding of the 

study sowed district wise differences regarding girls‟ average enrolment at primary level and 

upper primary level. At primary level, lowest girls‟ average enrolment (31) was recorded in 

Bhilwara and highest (71) in Karavli, average enrolment of every primary school was 53. 3) At 

upper primary level, the girls‟ average enrolment was 116. Enrolment in 6 districts was not more 

than 40. Main reason in teachers‟ view for educational backwardness of girls in poor economic 

condition of parents and girls assisting in economic activities. In the opinion of parents, teacher 

absenteeism in class (40%), involvement in domestic work (35%0, marriage, lack of female 

teachers, and lack of urinals are the main reasons of dropout girls. As per the community 

members- incentives like free text books, mid- day meal free education and encouragement from 

SDMC members, teachers, peer group improved girls‟ education. 

 

Agha, K. F. (2008), in a micro level study on Muslim education in twelve districts of Six States 

namely Andhra Pradesh, Uttar Pradesh, Maharashtra, West Bengal, Rajasthan and Gujarat 

investigated that Muslims are educationally backward. Though there are inter-district variations 

but the general view that emerged from the study was that Muslims are educationally backward. 

Barriers in their educational backwardness are mainly economic, feeling of discrimination, 

illiteracy, ignorance and lack of awareness, religious or traditional mindset, and lack of 

educational opportunities. However, the influence of these barriers varies from State to State. For 

instance, economic factor is found as one of the main factors of their educational backwardness 

in sample districts of Andhra Pradesh, Uttar Pradesh, West Bengal and Maharashtra, where as 
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religious or traditional mindset of the community in Rajasthan and sense of discrimination in 

Gujarat and lack of opportunities in Rajasthan and West Bengal were identified as dominating 

factors of their educational backwardness. The study found significant gender discrimination in 

perceived values of Muslim parents for their children‟s education. 

 

Sikand, Y. (2008) wrote an article on “Anwar ul-Ulum Women‟s Arabic College: New 

Horizons for Muslim Women”. In the article, he highlighted the role of some Islamic reformist 

organizations in promoting education among Kerala‟s Muslims, including women. It focuses, in 

particular, on the Anwar ul-Ulum Women‟s Arabic College (AUWAC) in the village of 

Mongam, an hour‟s drive from Calicut, as an example of a Muslim reformist educational 

initiative for girls. The AUWAC is one of the premier institutions for girls‟ Islamic education in 

Kerala. Established in 1966, AUWAC is run by the Kerala Jami‟at ul-„Ulama, a reformist 

Islamic movement that has played a pioneering role in promoting a blend of „modern‟ and 

Islamic education in the state. 

The college has some 300 students, including around a one third living in the hostel. Several 

come from poor families, and some of them receive scholarships. Qualification for admission is a 

pass in the tenth class examination. The students then train for a five-year course, divided into a 

two year pre-afzal ul-ulama degree and a three year afzal ul-ulama degree, which the Calicut 

University accepts as equivalent to a regular B.A. For those who want to go on for higher 

education, the college offers a two-year post afzal ul-ulama degree, the equivalent of an M.A 

They study a range of disciplines, particularly Arabic, both classical and modern, the Qur‟an, 

Hadith, English and computers. 

Besides their regular course work, the students are encouraged to engage in social work, and the 

college has two wings of the National Service Scheme functioning on campus. The college has a 

unit of the Muslim Girls‟ Movement (MGM), the girls‟ wing of the Kerala Nadwat ul-Mujanidin, 

which arranges for the students to visit nearby settlements and speak to local Muslims about 

Islamic issues, including women‟s rights, the importance of women‟s education, and communal 

harmony. On women‟s rights, the MGM advocated a reformist position, which it sees as 

presenting the true Islamic position. Thus, it opposes dowry and the system of triple talaq in one 

sitting, and insists on the need for women to acquire both „modern‟ as well as Islamic education. 
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It believes that women, too, have the right to pray in the mosques and to lead women‟s prayer 

congregations. 

Graduates of the college, the article says, have gone on to take up a range of careers, for, as the 

Kerala Nadwat ul-Mujahidin, the reformist movement that has sponsored this college sees it, 

Muslim women can indeed work outside their homes, albeit within certain boundaries. Several 

graduates of the AUWAC teach Arabic in government schools, Kerala being probably the only 

state in India where facilities for learning Arabic are available in government schools where 

there is enough demand for it. Several others are now engaged in research in Arabic at Calicut 

University. Some of them are even elected members of local and district level panchayats. 

Several of the teachers of the college, some of them graduated of the college itself, are also 

pursuing higher research, presenting new models for Muslim women to emulate. 

  

Jaireth, S. (2008-09) “Curriculum of Madrasas and Maktabs from a Gender Perspective in the 

light of NCF- 2005” This study was done in Madhya Pradesh and Delhi by the Department of 

women Studies, NCERT. It was found that many of the Madrasas of Madhya Pradesh registered 

with State Madrasa Board are co-educational upto elementary level and follow the State board 

curriculum. These religious curriculum i.e. deeni talim is also being transacted in these Madrasas 

as an integrated condensed course. This Madrasas are also covered by SSA schemes of 

government of India. Howerver, it was observed that this scheme is not being successfully 

implemented due to lapses. Madrasas in Madhya Pradesh and Delhi are running independently 

and follow their own curriculum, based on the philosophies of Deoband and Nadwa School of 

thoughts. 

 

Jaireth, S. (2008-12), conducted “A Study of Madrasas and Maktabs of Southern States of 

India from a Gender Perspective”, the study was undertaken in three Southern States namely 

Kerala, Karnataka and Andhra Pradesh. The objectives of the study were to analyze the 

curriculum and examine the perceptions of the stakeholders from gender perspective. During the 

field visits two sample districts from each of the above mentioned states were covered for data 

collection: districts Malappuram and Thiruvananthapuram in Kerala, Bengaluru and Gulbarga in 

Karnataka, and Hyderabad and Mehboob Nagar in Andhra Pradesh. One additional district 

Ernakulam was also visited in Kerala as a special case because of the distinctive status of the 

district having achieved 100 per cent literacy. Kerala is the only state where private Madrasa 
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Boards are operational and are actively involved in looking after the working of madrasas; and 

therefore, district Calicut was also visited for interaction with board members of four private 

Madrasa Boards. The attempt was made to collect data from a minimum of ten institutions from 

each of the district. Questionnaires were circulated to the students, teachers, head teachers and 

board members of each institution. Focused discussions and interactions were carried out with 

the stakeholders for gathering information on the history, objectives, the curriculum, gender 

perceptions and philosophy of education of each institution. Classroom processes including 

pedagogical practices were observed.  

During the field experience it was found that in southern India the Madrasa education was of 

diverse nature. During school hours children go to schools, and religious education is imparted 

only in the morning, evening and during weekends as sometimes students find it difficult to 

move from Madrasa to school each day. In Karnataka and Andhra Pradesh, situation is different 

from Kerala but quite similar to the independent madrasas of North India. Besides, in Karnataka 

and Andhra Pradesh, few Madrasas were also managing primary schools which were covered by 

SSA. These institutions were receiving all the benefits of SSA viz., mid day meal, free uniform, 

free textbooks and teacher‟s salaries. Besides Arabic language, Urdu was the medium of 

instruction in the Madrasas of Karnataka and Andhra Pradesh for most subjects. Some efforts in 

some of the institutions are also being made for teaching English language.  

In the state of Kerala, besides the Arabic and English languages students are also skilled in local 

language. i.e. Malayalam. In Kerala there are co-educational madrasas especially in the Arabic 

colleges while in Karnataka and Andhra Pradesh, separate Madrasas exist for boys and girls. 

There are separate girls and boys Islamic institutions in Karnataka and Andhra Pradesh. Both 

men and women teachers teach in Kerala Madrasas and Arabic colleges while in other two 

southern states women teachers are nearly absent in boys madrasas. There are no Arabic colleges 

in Karnataka and Andhra Pradesh as in Kerala. Few men teachers are also employed in girls‟ 

Madrasas for teaching higher Arabic literature for which women teachers are rarely found. 

Gulbarga Madrasas are conservative in nature and backward in their approach while in contrast 

some Malappuram madrasas have highly developed infrastructure to the level of advanced 

institutions with computer technologies and subject like Islamic banking etc. opted by both girls 

and boys. Further, no co-education classes could be seen in maktabs at Gulbarga, Hyderabad and 

Mehboob Nagar just in contrast to the morning, evening and weekend madrasas of Kerala. 
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Yadav, M. (2008-10) conducted a study of Mahila Samakhya, SSA and NGO run Kasturba 

Gandhi Balika Vidyalaya (KGBVs) of Uttar Pradesh in terms of the objectives of KGBV 

Scheme. In order to target pockets where girls‟ education is lagging behind, the Government of 

India under SSA has launched a focused intervention for girls, the Kasturba Gandhi Balika 

Vidyalaya (KGBV) to reach out to girls from marginalized social groups in over 3,000 

educationally backward blocks in the country where the female rural literacy is below the 

national average and the gender gap in literacy is above the national average. Three possible 

models for such schools have been identified – those run by NGO, Mahila Samakhya and SSA. 

The study was undertaken to study the strategies adopted by SSA, Mahila Samakhya and NGOs 

in fulfilling the objectives of KGBV Scheme in educationally backward blocks of Uttar Pradesh. 

It was observed that the three organizations were provided with the same guidelines for running 

the KGBVs. But there were differences in the in plementation of the scheme. There were 

differences in the implementation of the scheme in terms of bridge course, curriculum, 

recruitment of teachers, facilities and training provided to teachers, and flexibility in the usage of 

the fund. There were no interlink stages between the KGBVs run by the three organizations. 

Parents of the girls studying in KGBVs were interviewed. All the parents were of the view the 

scheme is good and should be enhanced to class 12
th

 level. 

 

Karol, (2010) analysed the educational status of Muslims in Goa. Analysis revalued that 

Muslims are behind both Schedules Castes (SCs) and Schedules Tribes (STs) in enrolment in 

primary education in Goa. There are multiple reasons for their educational backwardness. First, 

negligible number of Muslim managed educational institutions, most of the Muslim students 

acquire their primary school education in Urdu and face a lot of problem when they are enrolled 

in English medium senior secondary schools. Third reason is that there is lack of leadership 

among Muslims in the State. In Goa, Muslims do not have access to educational institutions as 

most of the educational institutions are located in non-Muslim concentration areas. Primary 

school is not available within a square kilometer in Goa which is essential under Sarva Shiksha 

Abhiyan. 

 

Qureshi, (2010) studied the causes of educational backwardness of Muslims. He observed 

multiple factors responsible for their educational backwardness. But the influence of factors 
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varies from State to State and within a State from one community to another. Prominent among 

them are poverty, lack of basic infrastructure facilities, lack of Urdu medium schools and other 

incentives such as scholarship, school policies etc. 

 

Nuna, A. (2011) conducted a study on barriers in secondary education of Muslim girls. The 

major objective of the study was to identify barriers in enrolment of Muslim girls in Uttar 

Pradesh. The study identified the following barriers lack of access to secondary stage schooling 

facilities, expensive education, poor quality of education, conservative attitude of parents 

towards girls‟ education, community opposition, opposition by family members and relatives and 

attitude of parents towards the need of secondary stage education for sons and daughters. Some 

of the recommendations given by the study are, opening of more schools in Muslim concentrated 

schools, provision of noon meal, free textbooks, free uniforms, transport facility etc. 

 

 Concluding remarks 

The reviews of different literature and reports have shown that Muslims are the educationally 

deprived community in the country. A majority of studies on education of Muslims and in 

particular Muslim girls indicate that Muslims are one of the most educationally backward 

communities in India. As stated by many researchers and scholars Islam stresses education as a 

duty for all Muslim including females and yet the community does not give much attention to 

their daughters‟ education. Many socio-cultural reasons have been cited in these studies for low 

education level especially among girls. Prominent among them are traditional mindset, no 

provision of good quality Madrasa education, lack of Urdu textbooks, segregation of girls due to 

onset of puberty and purdah practices have influenced enrolment and retention of girls‟ 

particularly adolescent girls. Studies have stated both economic and socio-cultural reasons for 

low enrolment. Purdah is no more considered as a hindrance for Muslim girls‟ education. Many 

parents want their girls to be educated but due to lack of proper single sex schools, girls hostel 

and transportation they are hesitant to send their girls. Dismal budgetary allocation for the 

education of Muslim girls by the State, widespread poverty in the community, shortage of 

women teachers and early marriage have been hurdles in girls‟ education.  

While government efforts in girls‟ education initiated during the last six decades have led to a 

substantial progress in enrolments and retention rates of girls at all levels of education, the issues 
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of low educational attainment of Muslim girls is a major problem. There is a mass illiteracy and 

poor schooling among Muslim women. 

To promote girls‟ education there were suggestions for establishing more good quality 

government schools in Muslim concentrated areas. The various government schemes and project 

for education should focus on such areas. Based on various evaluation reports of KGBV and 

consultation it was recommended in the X
th 

plan to open more KGBVs in Muslim concentrated 

area. In the XI
th

 plan period many KGBVs were opened in such KGBVs areas. The present study 

was undertaken to study these KGBVs in the four States of India.    
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CHAPTER - IV 

The State of Andhra Pradesh 
 

Andhra Pradesh at a Glance  
Andhra Pradesh is on the country's southeastern coast. It is India's fourth largest state by area and 

fifth largest by population, with more than 84 million inhabitants (census 2011).  Andhra Pradesh 

is situated on the country's southeastern coast. Its capital and largest city is Hyderabad.  

Source:-www.mapsofIndia.com 
 

Andhra Pradesh is surrounded by Maharashtra, Chhattisgarh and Odisha in the north, the Bay of 

Bengal in the east, Tamil Nadu in the south and Karnataka in the west. It is also known as the 

"Rice Bowl of India”.  

According to the 2011 census, Andhra Pradesh has an overall literacy rate of 67.02%.  The male 

literacy rate is 75.6% and female literacy rate is 59.7%. While in 2001, the female literacy rate 

was 51.17%, which shows the commitment of the state towards women‟s education.  
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Source: Census of India, 2011 

 

However, as per Report and Recommendations on Minority Girls’ Education, p.g.61 (2012), 

the literacy rate among the Muslim females in 15 States and union territories including Andhra 

Pradesh is less than 50% while in 14 states and union territories it falls in the range of 50.1% to 

60%.  

According to Zoya Hasan & Ritu Menon (2005), Muslims form almost 40% of the population 

of  Hyderabad but the literary level among them is very low. However, a growing number of 

girls from economically better-off families are now enrolling in English-medium schools and in 

colleges. Girls‟ education has witnessed a considerable degree of progress in recent years due to 

economic prosperity of some Muslim families on account of remittances received from relatives 

working in the Gulf. Not only this, there is reservation for Muslim girls in professional colleges 

and government jobs, State provides aid to Urdu schools and Urdu has been recognized as the 

second official language for the state of Andhra Pradesh. All this has cumulatively contributed in 

enhancing educational status of girls. Despite these positive developments, Muslim girl‟s 

education continues to be characterized by a high dropout rate compared to other minority 

communities at the school level. In addition, the book reveals that in recent years a number of 

Muslim-managed girls‟ schools have been set up that impart both modern as well as religious 

education. This sort of education is found to be more culturally relevant and acceptable by many 

Muslim families. 

At the time of visit there were 743 KGBVs in Andhra Pradesh, out of which 102 are run 

by Tribal Welfare Society, 73 are run by Social Welfare, 200 by Andhra Pradesh Residential 

Educational Institutions and 368 by Rajiv Vidya Mission. These KGBVs are managed by Sarva 

Shiksha Abhiyan or Mahila Samakhya. The State Project Director, SSA is the leading 

functionary body who implement, this scheme in accordance with the guidelines issued by the 

Government of India. The KGBVs in Andhra Pradesh provide good academic as well as 

residential facilities. Andhra Pradesh has taken a decision to provide education to girls until class 

X in KGBV. The following Table 4.1 shows a brief districts profile where KGBVs are located. 

Table 4.1: Profile of Sample Districts in Andhra Pradesh 

State/District Block Total 

Population 

Muslim 

Population % 

Literacy % Female 

literacy % 

Andhra 

Pradesh 

1128 84,665,533 100% 67.66% 59.74% 

Mehbubnagar Jadcherala 1,995,994 42.41% 56.06% 45.65% 

Ranga Reddy Rajendra Nagar 2,587,702 32.71% 78.05% 71.82% 
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The above table shows that the female literacy of District Mehbubnagar is 45.65% which is 

much below the female literacy rate of the state that is 59.74% where as the female literacy rate 

of District Ranga Reddy is 71.82% which is much above the female literacy rate of the state. 

KGBV in Mehbub Nagar: A Case Study 

The city of Mehbubnagar is located at a distance of 

100 km from Hyderabad. As per the 2011 Census of 

India, Mehbubnagar has a population of 210,143 out 

of which Males constitute 51% of the population and 

females 49%. It has an average literacy rate of 82.5%, 

which is higher than the national average of 74.04%. 

Male literacy rate in this city is 89.33%, and female 

literacy is 76.26%, which is again higher than the 

national female literacy rate.  

In Mehbubnagar, the KGBV is located in rural area, 

which is at a distance of only 3 kilometers from the Jadcherla Block headquarters. This KGBV is 

run by the Andhra Pradesh Residential Educational Institution Society (APREIS).  

Table 4.2: General information about KGBV in Mehbub Nagar 

 

This KGBV is of Model I with a capacity of 200 girls. During the visit, there were 163-girl 

students in KGBV though they have strength of 200 girls as these KBGVs are up to class X. The 

GOI sponsors education only until class VIII but the state has upgraded the KGBVs to class X. 

Interactions with the girl‟s and their parents, revealed that nearly half of the them pursue farming 

as their source of livelihood. Some of them work as cleaner, hotel-worker, homemaker, farmer or 

daily wage earner and their monthly earning ranges from Rs. 3000/m. - Rs. 10,000/m.  

 Awareness about KGBV: 

Parents reported that they came to know about KGBV scheme from neighbors, relatives, village 

panchayats and from school teachers. 62.5% of the girls responded that they came to know about 

KGBV through their parents, 35% came to know about it from neighbors and 12.5% through 

their friends. All girl respondents (100%) mentioned that parents motivated them to join KGBV.  

Name of the district Name of the block Management Model adopted 

Mehbubnagar Jadcherla SSA Model I 
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Parents showed their enthusiasm for their daughters‟ education.  “We want to educate our 

daughter” was the most frequent response elicited from parents when they were asked 

about the reason of sending their daughters to KGBV. 

Efforts are being made by the staff of KGBV at the grass root level for motivating more girl 

students to enroll in KGBV. The teachers, formally or informally also disseminate information 

about the facilities provided in KGBV.  

Selection Procedure of the girl students for KGBV:  

In KGBV, Mehbub Nagar, there is no specific selection 

procedure for admitting the girls. The girl students are admitted 

directly without appearing for any test or examination. It was 

found that many Muslim girls attended other schools before 

joining KGBV, while the BPL students joined directly after 

completing their class V. Few of them also revealed that they 

previously discontinued schooling mainly because of financial 

problems. The State Project Director informed that admission 

of the students is done in June-July every year. The KGBV focuses on admission of girls who are 

dropouts, out of school, never enrolled, orphan, urban deprived, rag pickers, and disabled. The 

special education officers, mandal education officers and teachers visit door to door along with 

the anganwadi workers, to identify out of school girls. They motivate parents for educating and 

enrolling their daughters in KGBV. 

Enrolment and dropout of the girls in KGBV: 

The enrolment figures provided by the special officer show that enrolment figure of minority 

girls is much higher than other groups, i.e. SC/ST/OBC. Interactions with special officer and 

teachers revealed that some girls come from residential special training centers (RSTC) and non-

residential special training centers (NRSTC). Whereas, some girls of BPL category were directly 

admitted in KGBV from primary school as they were potential dropouts because there was no 

upper primary school in their village. According to the teachers and special officer there are still 

out of school girls in the basti who are involved in beedi making. The enrolment figures from the 

year 2008 – 2012 are given below. 

 

 

 

On Enquiry about the 

reason of discontinuing 

education in the previous 

school, a majority of girls 

(75%) reported financial 

problems as the reason for 

discontinuance of study. 
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Table 4.3: Enrolment of girls from 2008 to 2012 in Mehbub Nagar, KGBV 
 

 2008 – 09  

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  05 -  10  15 

VII  02 01  08  11 

VIII  - -  03  03 

        

Total  07 01  21  29 

 

2009– 10 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  09   72  81 

VII  06   23  30 

VIII  05   10  16 

IX  -   03  03 

Total  20   108  130 

 

2010– 11 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  05 -  32  37 

VII  10 -  71  81 

VIII  06 01  23  30 

IX     16  16 

Total  21 01  143  164 

 

2011– 12 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  08  11 50  69 

VII  02  05 321  41 

VIII   01  23  30 

IX     15  15 

Total     122  163 
 

There were a total of 21 minority girls enrolled in 2008-09 which increased to 108 in 2009-10 

and further increase to 143 in 2010-11 but then it reduced to 122 in 2011-12. A large variation in 

enrolment can be seen from the above figure. The team discussed the reasons and possible 

solutions with the school authority and parents regarding this variation in enrollment figures. 
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Bridging materials in all subjects are being 

provided to girls. These bridge materials have 

been prepared by Tribal Welfare Organisations, 

RSTC and NGOs. The duration of these bridge 

courses is for 2 to 3 months. The teachers 

through the evaluation on monthly, quarterly 

and yearly basis closely monitor girls.  

 

Several reasons were attributed by the teachers for dropout of girls from KBGV such as 

early marriage, illness, non adjustment to the KGBV etc. The main reason for dropping-out 

that was cited was illiteracy of parents and their low economic status. When the members 

of management committee were asked, they replied that a number of girls who go on 

vacation or holidays sometime come back rather late and sometime never. For some others 

their parents arrange their daughter’s marriage and do not send them to school again. 

According to the special officer, 4-5 girls dropped out because the school is English 

medium and they could not understand English as they had come from Telgu medium. 

Thus, these girls dropped out of KGBV and joined local Telgu schools. 

 

 

 

There were different reasons cited but the most common reason was family reluctance. The 

parents were not willing to leave their girls in hostel. A few had also cited disinterest in the 

academic subjects by the girls. To develop interest in the academic subjects, it was suggested 

that the subjects should be taught through activity-based teaching and skill education 

should form an important component of the subjects. 

However, if not cent percent, the scheme is succeeding considerably in enrolling a large no of 

students, whether regular, dropout or never enrolled, which show the commitment of the state to 

bridge gender disparities. 

 

 

Bridge course: 

During discussions, it was found that 

based on the academic level of girls 

they were put into two groups (A and 

B) and taught accordingly. Group A 

consist of average girls and group B 

consist of below average girls. 

It was observed that some of the 

students joined KGBV after taking 

bridge courses through RSTC and some without it. The District Level Education Officers told 

that Bridge Course have been provided at three levels for all subjects: Part 1 – Class I-V; Part 2 – 

Class VI-VII; Part 3 – Class VIII.  
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All the girl respondents (100%) reported that they received bridge course after their enrolment in 

KGBV. The bridge course was helpful for the students for understanding various concepts of the 

subjects as well as their social adjustment. The girls were  enrolled in the KGBV for a maximum 

of six years.The SCERT of Andhra Pradesh prepares bridge courses for RSTC. In the KGBV, if 

required, the teachers prepare their own bridge courses. 

Infrastructural Facilities: 

The issue of infrastructure plays the role of paramount importance in the provision of quality 

education. KGBV in Mehbub Nagar had its own building with hostel and school facilities 

provided in the same building. Some portions of the building were still in the process of 

construction. 

This KGBV has sixteen rooms. The rooms are used for the following purposes – 3 dormitories, 1 

store room, 1 office room, 3 class rooms, 1 kitchen, 1 dining hall and 2 rooms for multipurpose 

use. Separate room for each class is provided which helps the teacher make teaching-learning 

process more effective. However, the special officer felt that classrooms in the KGBV are less as 

the school has introduced secondary classes i.e. IX & X. Regarding seating arrangement, it was 

found that 30 girls generally sit in one classroom. The KGBV does not have a proper compound 

wall. Recently the KGBV has been provided with five computers and a computer teacher was to 

be appointed. 

There were good toilet facilities in the KGBV. There was arrangement of water through bore 

well. The toilets were in sufficient number, properly ventilated and adequate lighting was 

provided.  
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The special officer has also reported that for maintaining hygiene within the residential campus, 

a cleaning staff should be hired who would maintain cleanliness on daily basis. Moreover, girls 

are also taught the importance to keep their school clean. In order to meet their daily expenses, 

students receive Rs. 50/- per month. 

As per the information given by the girls, they receive one bed each, two bed sheets, one radio 

for each room and utensils for dining purposes. Girls complained that the mattresses are not 

changed timely. They also reported that the materials & equipments for games and sports like 

Ludo, Badminton, Rings, Ball, Ropes, Table Tennis, Football, Hockey, Carom etc. provided to 

them are not sufficient and they also have inclination towards sports like Kabaddi, Kho-kho etc.  

They have facilities of a separate kitchen and a dining hall. In accordance with the State 

guidelines, the KGBV also has one permanent cook and one helper, who prepare the food 

according to the menu, look after the procurement of kitchen and grocery items, display the  

daily food-menu and clean all the utensils. The kitchen is kept clean and maintained properly. 

Despite these good efforts at KGBV, there are some things that need attention. There is no 

proper transport facility to reach the KGBV. Only private transportation facilities are 

available from the KGBV, which costs high, thereby making it  difficult for the special 

officer to manage things. In addition, there is no provision of fixed landline telephone 

system. The special officer is given SIM Card of the value of worth Rs- 500/- for 

communication/telephonic purposes, which need to be enhanced. 

Text books/Stationary/Uniform: 

The subjects that are taught in KGBV, Mehbub Nagar are Urdu, Telegu, English, Maths, Science 

and Social Science.  The KGBV authorities ensure that all the students receive new books in the 

beginning of the session on the first day after enrolment. Books in Urdu language are also 

supplied. Though, the teacher reported that not every student gets the required books in time. 

Particularly, the supply of Urdu Books is less than the other books. The girl students in 

interviews also reported that they usually receive the books in mid-session, which prevents them 

from studying lessons from the very beginning of a new session. Under stationary items, they 

were not provided anything except notebooks in the whole year. In addition, the girls are also 

provided two sets of stitched uniform in the whole year.  
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 Food and Nutrition:  

The KGBV invites tender and quotations for purchasing the required grocery items and 

vegetables. The joint collector, for purchase of everyday food items, calls local tender.  

 

LPG gas is used for cooking. Special officer, with the help of other teachers, decides the food 

item. The girls who are members of various committees decide the quantity of the food to be 

cooked. Thus, they learn to plan the monthly budget and develop an understanding of financial 

matters. Special food item prepared is given on Sunday. In non-vegetarian menu, egg is provided 

only once in a week.  

 Separate utensils are provided for cooking purpose. In the opinion of cook, these utensils are 

sufficient for cooking. Foods is served in the dining hall which is spacious enough to 

accommodate all. Vegetables and other required items of kitchen are stored in a separate room. 

Drinking water is available through hand pumps within the school as well as in hostel. However, 

there is a need to test whether the water is safe for drinking. This water is pumped from the bore 

well to the overhead tanks. The everyday menu of the food items provided to the students is 

given below. 

Table 4.4: Menu of food items 

Time Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

Morning  Tea Tea Tea Tea Tea Tea Tea 

Break 

fast 

Fried rice Upma Idli Ugrani Khichdi Chapati Puri 

Lunch 

 

Rice+ 

Dal+Curr

y+Sabji 

Rice+ 

Dal+Curry

+Sabji 

Rice+ 

Dal+Curry+Sabji 

Rice+ 

Dal+Curry+

Sabji 

Rice+ Dal+ 

Curry+Sabji 

(Egg) 

Rice+ 

Dal+Curry+

Sabji 

Rice+ 

Dal+Curry+S

abji (Egg) 

Evening 

Tea 

 

Sewai Barger/ 

atukulu 

Bataneelu Buiscuit Sweets Fruits Pesarlu 

or any 

beverage 

Dinner 

 

Rice+ 

Dal+Curr

y+Samber 

Rice+ 

Dal+Curry

+Samber 

Rice+ 

Dal+Curry+Samb

er 

Rice+ 

Dal+Curry+

Samber 

Rice+ 

Dal+Curry+

Samber 

Rice+ 

Dal+Curry+

Samber 

Rice+ 

Dal+Curry+S

amber 
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Safety and Security of Girls  

Karate training is given to girls on Saturday and Sunday for one hour. The karate master is paid 

Rs- 2000/- per month on contract basis. The special officer regrets that they are still not able to 

ensure sufficient security for to the girls‟ due to lack of compound wall which is one of the major 

obstacles in ensuring safety.  It was further reported that two female security guards (trained by 

NGOs) are recruited from a reputed security agency, one each for night duty and for the daytime,  

Teaching-Learning Process: 

The educational needs of girls in the KGBV pose a challenge as well as an opportunity. This is 

because most of the KGBV students had previously discontinued schooling due to domestic 

problems or some other difficult  circumstances. While others might have left the previous 

school out of choice to continue their study in KGBV.  

In order to meet the educational needs of these children. The methods that are being used by 

teachers are – role-play, blackboard writing, activities, written or oral instructions and peer 

learning. 

During the visit, it was  also noticed that there were many wall posters and sketches that were 

being used as teaching learning materials (TLM). There were also models to demonstrate 

concepts such as human body, weight balance and various other science concepts. The girls 

interest in science was revealed, as they were keen to show their science experiments. This 

shows that the teachers are trying to deliver quality education in the KGBV.  Most of the TLM 

were on the concepts of Science and Mathematics, it is suggested that TLM should be developed 

in other subject areas also for overcoming difficulties faced by children in different subjects. It 
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It was stated by officials that KGBVs 

girls complete with other students in 

competitive exams, many have cleared 

AIEEE examination and joined various 

National Level Engineering Institutes. 

 

also came to the fore that the SCERT Andhra 

Pradesh does not provide any support for preparing 

teaching learning material.  

Teachers were of the opinion that KGBV is English 

medium or Urdu medium but some of the never 

enrolled girls come from Telugu medium as a result 

they find difficulty in coping with the studies. Thus, girls should also be taught in Telugu 

medium for better clarification of concepts.  

Girls‟ parliament in KGBV is also constituted for better management. These parliaments are 

further divided for different roles such as – Health, Education, Agriculture and Sports. UNICEF 

sponsored Club activities are organized in the KGBV. To get better idea of the outside world, 

excursion programmes are also arranged for the girl residents.  Local visit to historical place is  

also undertaken to enhance the knowledge of history of the area. During the teaching learning 

process a lot of discussions are held. In KGBV during cultural activities, they also have fashion 

shows. On the last Friday and Saturday of every month, they hold science exhibitions where 

mandal education officers are invited. 

Teachers if needed also provide remedial teaching. The remedial classes are particularly given to 

those who show relatively poor or lower performance in tests. 

The girls of the KGBV actively participated in Independence Day celebration at the district level 

and received a prize from the minister. They also received awards for karate and cultural 

activities. The teachers and special officer stated that they periodically sensitise the students on 

life-skill education. Demonstration method is frequently used for life-skill training. However, 

more efforts need to be made for better life-skill training. 

Physical exercise is also a part of regular assembly activity. The teachers, parents, and principal 

also recognized the importance of physical education. Training in ‘Karate’ was arranged as a 

means of self-defense. Training is given twice a week. It was important to note that girls are 

enthusiastic to join Karate and they have won medals in it.  

Girls liked doing yoga, karate, and involve in gymnasium and sports. Folk dance classes have 

also been provided and the students performed with great confidence. Timetable followed in 

KGBV was found to be flexible. The timetable of the school is as follows: 
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The subject “mathematics” was found as the most difficult subject 

among the girl students and they largely perform either low or 

average. The main reason was perceived as „No clear concept of the 

lesson‟, which signifies their lack of understanding of the 

mathematical concept. 

Table 4.5: Time Table 
 

Class 7:45-  

8:30 

8:30- 

9:15 

T
  

I 
 F

  
F

  
I 

 N
  

9:45- 

10:30 

10:30- 

11:15 

11:15- 

11:55 

L
  

E
  

I 
 S

  
U

  
 R

  
 E

 VIA English Urdu Social 

Science 

Telegu Maths 

VIB Science English Maths Social science PGT 

VII Maths Social science Gen. Science PGT Urdu 

VIII Telegu Physical 

science 

Urdu Biological 

science 

English 

IX Gen. 

Science 

Telegu Telegu English Social 

science 

X Urdu Maths English Physical science Telegu 
 

Girls were asked about the subjects that they find feel difficult and the ones they find interesting. 

Their responses were as under - 

 Common interesting subjects:- Science, Urdu (75% responses for both the subjects) 

 Common Difficult Subjects: - Mathematics (62.5%), Social Science (50%). 

According to the special officer, girls find subjects like English, Maths, Science and Telegu as  

tough and scoreless in these. Mathematics was perceived as the most difficult subject by a 

number of girls at  KGBV, Mahbubnagar. Girls show maximum interest in drawing though all 

the girls use mathematics in their daily life.  
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The text of Holy ‘Quran’ is read on regular 

basis as a means of spiritual development. 

KGBV also observe Eid festival. During 

Ramjan time, the Muslim girls are allowed to 

take leave so that they can practice Namaj 

properly. The students are encouraged to do 

religious practice and to follow religious 
principles daily. Religious discussions are 

also held on various religious celebrations.  

Religious Education 

Regarding religious education, it was observed that to promote religious classes, Arabic classes 

are held daily from 6 - 7a.m. These classes are for muslim girls and a teacher is recruited for this 

purpose who is paid Rs. 2500 per month.  

 

Parent Teacher Meeting  

The parents reported that they attend the parent – teacher meeting whenever called for. The 

issues that are discussed are generally related to children‟s education, health and co-curricular 

activities. They informed that they come to meet their daughter weekly, fortnightly or on 

monthly basis.  

Education for Physically Challenged Students:  

The girls with special needs are welcomed in the KGBV. Physically challenged students were 

enrolled in the KGBV, there were two disabled girls enrolled in classes VI and VII. The Gender 

coordinators are instructed to equip KGBV with proper infrastructure facility so that these 

children can be integrated. This has shown positive result and girls with special needs are 

integrated in large numbers. Three days seminar was held for training special officer and 

contractual teachers for inclusion of children with special needs. Yet, no special facility is 

provided to them. There is lack of teaching aids, which is very important for their appropriate 

physical growth and development. These students are integrated along with other children in the 

classrooms so that a child develops. Understanding each other‟s feelings and learn thing from 

each other.  
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The state officials said that in Andhra Pradesh KGBVs 

have been identified where children with a specific 

disability have been admitted. Like in one KGBV they 

have around ten hearing impaired children whereas in 

another there are sixteen girls who are partially blind. 

According to them, this has been done so that 

concentrated efforts can be made to provide them with 

all the facilities and special teachers. In these KGBVs 

they have suitable infrastructure like ramp, child 

friendly toilets etc. and learning aids like braile books, 

Teachers are appointed for these KGBVs through 

IEDS facilities. 

Vocational Education:  

Vocational courses were limited to stitching and handwork. Part time vocational instructors are 

hired by management committee to give this training. Computer training is provided five days in 

a week by IT professional. However, it was observed that no guidelines or curriculum was laid 

for the vocational training. The analysis of the responses showed that the school is lacking in 

materials and equipments to provide adequate vocational training. Though part-time instructors 

are there, girl respondents mentioned that they had not received any kind of vocational training, 

which needs to be ascertained. It is important to provide vocational & technical education to girl 

students as it will help them to be self-reliant. 

Health 

The provision of Auxiliary Nurse Midwife (ANM) is an appreciable step taken up by the State. 

Monthly medical check-up are organized by ANM. The ANM ensures health and hygiene of the 

girls. In order to ensure sound health of the residents, yoga/physical exercises are practiced by 

girls whenever possible. Health cards for each resident are regularly maintained. Free medicine 

and first aid services were provided inside KGBV. There is also provision of „emergency fund‟, 

the amount of this fund is Rs. 25000/- p.a. It was also informed that in case of emergency, 

residents are taken to nearest private clinic in Jadcherla. In case of any medical emergency, the 

special officer takes the girls in the auto rickshaw of the security guard. The security guard stays 

nearby and can be called as and when required. 
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Cleanliness and hygiene at KGBV is the primary concern of the State government. The teachers 

and the supportive staff ensure this aspect and teach the girls to do the same. The KGBV girls 

participated in the Swasth programme organized by UNICEF for three days. In the programme, 

they sensitized towards issues of cleanliness, health and hygiene.  

Examination and Evaluation 

The special officer was aware about the continuous and comprehensive evaluation process 

followed by State Board. She informed that the tests are conducted weekly and the students are 

given objective and subjective type questions in the unit test. They are also given assignments so 

that they can be evaluated continuously. According to the teachers, the evaluation process helps 

them to obtain adequate feedback and designing/ planning remedial teaching accordingly. 

Teaching and Non-Teaching staff 

There is a special officer in each KGBV who performs the duty of both headmistress and 

warden. These special officer are regular government teachers on deputation and they do not stay 

at night. Nine contractual teachers were working in the KGBV at the time of visit either as part 

time or as full time.   Almost all the teachers were trained and professionally qualified. The 

teachers of KGBV had undergone in-service training i.e. computer training, and training in 

methods of teaching subjects etc. The duration of these trainings programmes were from three to 

five days. The teachers as well as the special officer said that selection for these training mostly 

depends on the merit/expertise/work experience. Subject-wise training is given to teachers, for 

maximum four days. The special officer and ANM also receive training for three days. The 

special officer receives training for running the KGBV effectively and A N M gets training on 

health and hygiene. There is a government approved training institute, which provides eight 

days residential training on computers. It is suggested that continuous training of teachers in 

subject content and accelerated learning can contribute significantly to improve the quality of 

teaching. Teachers need to be trained to assign simple projects to students based on available 

resources and the environment for continuous and comprehensive evaluation.  

All the teachers are contractual teachers serving on full-time basis with a salary Rs.9,000/- pm. 

No additional incentive is provided to the teachers and there is no separate arrangement for 

teachers to stay at night teachers in KGBV. The teachers do night duty on rotation basis.  The 

selection of the teachers in KGBV is done by District Collector and Project Officer (R.V.M.).  
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Local community participation always remains positive for education of girls. The 

Muslim girls never complained regarding any sort of problem to their parents after 

enrolment in the KGBV. Nevertheless, the parents were of the opinion that the Muslim 

girls must wear veil while going to school, particularly after 15 yrs of age. They were of 

the opinion that the religion of a teacher does not have any influence on practicing Islam, 

but they were in the favor of imparting religious education along with academic 

curriculum. Some of them also opposed to co-education. Regarding Madrsas education 

after completing class VIII, some were in favour of it while others were not in favour of 

sending their girls to other schools. They were of the opinion that State Govt. should 

make all the possible efforts to recognize the Urdu language at school level and that the 

KGBVs to be upgraded to class XII. 

 

There is no regular physical education teacher (PET) in KGBV. The PET is appointed on 

contractual basis with a remuneration of Rs. 4,500/- per month. The PET has to report in the 

KGBV at 5.00 am in the morning for taking exercise session and take-up yoga class in the 

evening. Teachers feel demotivated to work as PET for such a small remuneration and hence 

there was no PET when the team visited.  In the previous year, a PET gave coaching for games 

and sports like kabbaddi, khokho, long jump, skipping, carom, chess but she resigned soon 

afterwards. Girls were interested in playing volleyball but there was no playground for it.  

 

In order to select and appoint the eligible teachers, both written tests and interviews were held. 

Amongst the non-teaching staff, the KGBV has two female cooks, two female helpers, one male 

sweeper, one female day watch woman, one male night watch man, one-woman attendant, one 

Auxiliary Nursing Midwife (ANM) and one accountant. The cooks get a salary of Rs. 4500/- per 

month, the helper gets Rs. 3000/-, the sweeper gets Rs. 4500/-, the security guard and watch 

woman gets Rs. 4500/-, the accountant gets Rs. 6000/-, and ANM gets Rs. 5500/- per month. 

They all were of the view that the remuneration paid to them is very less in comparison to the 

work they perform.  The accountant of KGBV was selected by district project officer, district 

collector and on merit basis. The cook was selected based on on practical work/experience. 

Project Officer, SSA and APREI society, Hyderabad, selected the special officer of KGBV.   

APREI Society gave the guidelines for smooth running of the KGBV. To discuss about the 

various account related matter, a committee was also formed which consists of accountant, five 
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Table 4.6: Demographic Profile of Ranga Reddy 

 

senior teachers and special officer. The records maintained by accountant of KGBV are 

cashbook, stock register and other registers. 

The teachers get 120 days of maternity leave without pay and ten casual leave. During 

interaction, it was reported that the staff has to walk four kilometers to reach the KGBV, as there 

is no proper transportation facility.  

KGBV in Ranga Reddy District:  

Ranga reddy District has an area of 7,493 km. In 

2011, Rangareddy had population of 5,296,396 

which consists of 2,708,694 male and 2,587,702 

female (Table4.6). The district encircles the city of 

Hyderabad and serves as the administrative center 

of the district. Average literacy rate of Rangareddy 

in 2011 was 78.05%. With regards to sex ratio, it 

stood at 955 per 1000 male. The KGBV is located 

in the area of Shamshabad which is 35 km from the 

district headquarters. The KGBV is located in the 

Darah area. 

This KGBV follows Model I and this KGBV is run by – Andhra Pradesh Residential Educational 

Institution Society under SSA. 

Awareness about KGBV 

The special officer of KGBV informed that they 

conduct enrolment camps and meetings in the 

locality  to make the community, the girls and their 

families aware about KGBV. They have succeeded 

in doing so which is evident from the increasing 

enrolment figure. In this process, they use 

participatory approach and invite the community to 

be a part of the camps. Forty percent of girl 

respondents said that they came to know about 

KGBV from parents, whereas twenty percent came to know from neighbors and the rest forty 

percent were informed about KGBV by sources such as friends, employers/volunteers of MV 

Description 2011 

Actual Population 5,296,39 

Male 2,708,694 

Female 2,587,702 

Area Sq. Km 7,493 

Density/km2 707 

Proportion to Andhra Pradesh 

Population 

6.26% 
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Foundation etc.  Majority of girls also mentioned that their parents motivated them to join 

KGBV.  

Selection Procedure of the girl students of KGBV 

The selection procedure adopted for enrolment of girls in KGBV is both written and oral. The 

teachers stated that the performance shown by girls in the tests facilitate the teachers to impart 

proper bridging before their actual enrolment in class VI. However, the girl students stated that 

no selection procedure was adopted by the KGBV. They also said that the majority (60%) of 

Muslim girl students attended schools in their locality before being enrolled in KGBV. The 

reason cited by the girls for leaving the previous school was financial constraints. As per 

discussion with teachers, Mandal Education Officers, it was stated that for locating the never 

enrolled, out of school, dropout girls, they approached village Sarpanch and Anganwadi workers. 

With their help parents of out of school girls are motivated and informed about KGBV scheme 

and the provisions provided under it. 

Enrolment and Dropout of the girls in KGBV 

The enrolment figures for the four years show a positive trend. The table 4.8 shows that the 

enrolment of girls in KGBV increased over the period from 2008-11. However, in the year 2011-

12, there was decrease in enrolment for class VI and this figure is half of the total no. of 

enrolment of the preceding year (21/42). The team discussed the reasons for this trend of dropout 

with the authority. They stated that some girls have dropped out on medical ground and some 

joined other schools in their neighborhood.  Strategies to motivate and bring back the girls to the 

KGBV were  discussed by the team with the parents and community members. They all showed 

their willingness to let their daughters continue their schooling and bring back the dropout girls.  

The KGBV started Class X in the last academic session, i.e. 2011-12. The main aim of up 

scaling the KGBV was to reduce the dropout of girls after class VIII. In an interview, a teacher 

said that they are not very sure whether the passed out students from KGBV continue studying or 

dropped out. Thus, up scaling the KGBV seemed to be a good initiative for enhancing girls‟ 

education 

As revealed in discussions at the initial stages, teachers faced problems in retaining the girls as 

they used to find excuse to go back to home but slowly they started liking the atmosphere in the 

KGBV. They had to be groomed in the ways of communication and, with time they changed 

drastically and were motivated to learn. 
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Table 4.7: Enrolment of girls  in Ranga Reddy, KGBV 

2008 – 09 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  10 8 2 10  30 

VII  02 1 4 3  10 

VIII  2 2 1 5  10 

        

Total  14 11 7 18  50 

 

2009 – 10 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI   12 7 32  65 

VII   10 9 31  57 

VIII  01 4 1 11  18 

IX   4  10  15 

Total  1 30 17 84  155 

 

2010 – 11 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI  17 10 17 42  85 

VII  10 9 07 31  57 

VIII 01 4 1 01 11  18 

IX  4 - 01 10  15 

Total  35 20 26 94  175 

 

2011 – 12 

Class 
Category 

General SC ST OBC Minorities BPL Total girls 

VI - 07 19 13 21  60 

VII 01 21 04 05 29  60 

VIII - 13 - 06 17  36 

IX 01 08 01 01 18  25 

X - 11 01 - 07  19 

Total 02 60 25 25 92  200 

 

 Bridge course: 

Bridge course in the KGBV was imparted to all the students.  Tests are conducted to ascertain 

their academic level and accordingly they are provided students bridge course. The teachers 

themselves design and develop the course materials and transactional strategies to transact the 

bridge course. The teachers based on the performance identify hard spots and accordingly the 

teachers teach them.   
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Infrastructure Related 

KGBV is being run in its own building and hostel rooms are attached with school building. 200 

girls reside in the hostel. The special officer shared that the rooms are less in number for all the 

girls. However, they are ensuring that no girl faces any kind of problem. 

The classroom were well equipped with facilities like table & 

chair for teacher, sitting mats for children, blackboard, 

electricity, fans, window etc. Total eight rooms there in the 

KGBV. These rooms were being used for playing, eating, 

sleeping, reading and also as classrooms. There were a 

separate kitchen and storeroom. Adequate facilities were 

available regarding lighting, fan, bed, bed sheet, quilt, clean 

water, store tank, DVD player, radio, cooking utensils, gas/ 

stove, serving dishes, bath soap, detergent soap, bucket, mug, 

brush, paste, comb, oil, sanitary pad, free medicines, medical facilities and clean toilets. The 

facilities in the KGBV were in satisfactory condition.   

Another positive aspect of this KGBV was that it had TV/Cable connection where the students 

could watch some kind of educational programme everyday or every Sunday. Through these 

programmes the students gain knowledge, certain type of programmes also motivate the girls 

towards education and make them realize the value of education. However, besides all these 

facilities there is shortage of room for teaching, for storing, staff room and residential facilities 

for the staff. 

According to special officer, there were a total of eleven toilets and eight washrooms. The toilets 

had proper water facilities, adequate light and ventilation. When visited the toilets and rooms 

The KGBV is located in 

the area where the ground 

water is full of impurities 

(Kala Paani). Thus, the 

Secretary, SSA has given 

special permission to 

provide mineral water.   
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were clean and it was informed that the cleaning staff cleans all the rooms every day and even 

the girls are instructed to keep their rooms clean. 

Text books/ Stationary/Uniform 

The subjects taught in KGBV are Telegu, Hindi, English, Maths, Science, Social Science and 

Urdu. The Medium of teaching is English and Urdu. Girls find English, Hindi and Drawing as 

interesting and subjects like Mathematics and Telegu as difficult. Teachers perceive that the girls 

dislike those subjects in which they do not score good results. On the other hand, subjects such 

as English, Vocational training and Drawing, are liked by them and they pay more attention.   

About 73% of the teachers stated that books, uniforms, sweaters and other necessary items are 

provided timely at KGBV. All the girls receive new books in the beginning of the session 

including, the Urdu books. Two sets of stitched uniform are provided to all the girls, which 

according to girls is sufficient. 

Food and Nutrition 

The female cook with the help of the helper prepares the food. In the food menu, both vegetarian 

and non-vegetarian items are included. Special food is provided to girls on Sunday and festivals 

which includes non-vegetarian items. Non-vegetarian items are provided once in a week. 

Storeroom was provided for storing and keeping the kitchen goods. Teachers purchased  

vegetables and other grocery items by inviting tender  for this purpose. 

According to the girls sufficient food was being provided to them every day and at proper time. 

For cooking purpose, LPG gas facility was used. Firewood was also used as and when required. 
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It was reported that morning tea was sometimes substituted with “BOOST”, considered a 

healthy drink for growing up children, which shows the concern of the authorities for the 

physical development of girls. 

Table 4.8: Every Day Food Menu 

 

The kitchen items were purchased from vendors by inviting tenders. According to the cook 

number of cooking utensils are sufficient. But, there is no separate dining hall to serve the food 

for girls. There are lot of problems faced by the functionaries and the beneficiaries regarding the 

design of the building of the KGBV. There is lack of availability of sufficient rooms for 

teaching, staff room, and residential facilities for the staff. 

 

Teaching-Learning Process: 

The common teaching methods that are used by teachers in the classroom are – role play, 

blackboard work, discussions and peer learning. Teachers sometimes use teaching-learning 

materials (TLM). Teachers also impart remedial teaching if girls show inappropriate 

performance in a subject. But, the girl stated that they were not provided  with any remedial 

teaching. According to the teachers Life – skill training is provided to students, but the students 

shared that no separate life skills training is provided to them.  

Time 

 

Menu 

Monday 

 

Tuesday 

 

Wednesday 

 

Thursday 

 

Friday 

 

Saturday 

 

Sunday 

 

Mornin

g Tea 

Boost Boost Boost Boost Boost Boost Boost 

Break 

fast 

Wheat rava  Bombay 

rava 

Pulihora + 

rasam 

Atuculu Bobbarlu Tomato Rice Idli &  

Chatni 

Lunch 

 

Rice+dal+c

urry 

Rice+dal+eg

g 

Rice+dal+c

urry+fruit 

Rice+dal+egg+ 

buttermilk 

Rice+ dal+ 

fruit+butter

milk 

Rice+dal+ 

buttermilk  

+sabji (egg) 

Chappati+ 

curry 

Evenin

g Tea 

Chana + 

Tea 

Chana + tea Biscuit + 

Tea 

Atakula + Tea Bobbarlu + 

Tea 

Semiya 

Payasam 

Biscuit+ Tea 

Dinner 

 

Rice + 

Chutney 

Rice+ dal+ 

Samber 

Rice+ dal+ 

Brinjal 

Rice+dal+curry

+Chutni 

Rice+ dal+ 

Potato  

Rice+ 

dal+curry 

Rice+ dal+ 

Sabzi 



 87 

In The KGBV, celebrations are held 

specially on girl child Day, Women‟s Day, 

Teachers Day. Debates and discussions are 

also held on these days. Telgu, Urdu and 

English newspapers are available everyday 

for reading. Newspaper reading is done in 

assembly on daily basis.  

Every Monday, they have Bal Bhawan 

programme. There are clubs for physical 

education, Science, Mathematics and 

English. The KGBV has a student‟s 

parliament where they have portfolios like 

Health, Education, Financial, Garden and Sports. 

In the girls‟ parliament issues related to health, 

education, and sports are discussed. 

Club house activities are organized, which 

develops various skills among girls. They have 

houses by the name of Rani Laxmibai, Indira 

Gandhi, Mother Teressa, Sarojini Naidu and 

Vijay Lakshmi Pandit. Various activities are 

held in these houses and value education is also 

imparted through house activities. These 

activities are by and large organized during 

leisure hours or holidays. The following days are 

celebrated in the KGBV, 26
th

 January, 15
th

 August, Teacher‟s day, Children‟s day, Holi, Diwali, 

Id, 2
nd

 October and other days like Women‟s Day, Sankranti etc. 

Religious Education 

Religious education is provided to girls after school hours. The texts are read from holy “Quran”, 

the Muslim teachers impart religious education especially during Ramazan. 
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Physical education   

Girls participate in sport activities like KhoKho, Kabaddi, volleyball, tenny-toit. Indoor games 

are also organized for the girls after school hours especially on holidays. The girls also get a 

chance to show their talent on annual day celebration and other celebrations in the KGBV. 

However, the KGBV should be provided with other sports materials as many students are good 

in other type of sports for which they need formal training and equipment. Physical education in 

the form of Yoga, Karate and Gymnasium was also provided to the students and they participate 

actively. 

Education for Physically Challenged Students 

Provision for education of physically challenged students is there in the KGBV. However, there 

was lack of infrastructural facilities like ramps, friendly toilets and special aids for physically 

challenged. A special educators should be hired on contractual basis for these children. 

Vocational Training  

Tailoring course was provided to the girls in the form of vocational education. There was a 

special instructor for this purpose. However, there were very few sewing machines to run a 

proper tailoring course. The special officer was of the opinion that though the machines are few 

but still, the girls can be self-reliant after doing the course. Exhibition cum sale can be organized 

at the block level for girls to sell their products, which will make them confident and self-reliant. 

Area specific, need based vocational, and life skills should be imparted to girls. Parents of the 

girls who are involved in some skill-based vocation can be invited in the KGBV to teach the girls 

traditional skills. Teachers were of the view that if “Karchub” (Lankhnawi Design) work on 

sarees is taught to them as vocation it will make them self-reliant, as this work is in demand in 

the state.   

Health Education  

All girl residents receive regular medical check-up facility on monthly basis. Health cards for 

each girl student are also made. The KGBV was being benefited by Jawahar Bala Arogya 

Raksha Scheme of GOI. Under this scheme, health programmes are conducted and tablets of  

deworming, iron and calcium are given to girls. The available health facilities in school are - free 

medicines, free treatment, first aid etc. The most common diseases that the residents suffer are 

skin disease and anemia. In case of emergency, the girls are taken to nearby clinic, i.e. Shaden 
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 Monthly medical check-up is carried 

out for the all the boarders of KGBV. 

 Health profile/ record is well 

maintained for each student 

 Emergency fund provision is there 

which can be used on urgent basis. 

The amount of this fund is Rs. 25,000.  

 First-aid service is there. 

 Physical exercise lesson is given by 

physical instructor to ensure a 

healthy life while being in KGBV. 

 

Hospital. As a part of health programme, physical exercises are taught to children. Yoga classes 

are also conducted in the KGBV. 

 

 

Safety and security of girls 

Two security guards were appointed in the  

KGBVs, but there was no proper boundary wall 

and the security guards were not provided with 

equipments  to address security issues. Girls 

were taught karate for self defense. There is no 

residential facility provided to guards outside 

the school boundary.  

Teaching and Non-Teaching Staff: 

The KGBV had nine teachers out of which, one was regular teacher, six were contractual, one 

vocational instructor, one PET and one ANM. The teachers were qualified with a professional 

degree (B.Ed.). The staff said that they had undergone training of one week before joining the 

KGBV. All the full time teachers are contractual and paid an amount of Rs.9,000/- pm. The part-

time teachers were paid Rs. 4500/- pm. One helper for cooking and one for cleaning were 

appointed.  Both of them were paid Rs. 3500/- pm as remuneration. The selection of the teachers 

is done by SSA Project Office. 
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In both the KGBVs visited the girls are 

happy and satisfied with the 

environment of KGBV. They have 

developed self-confidence and there is 

overall change in their personality in 

terms of mannerism, lifestyle, 

cleanliness and communication and 

social skills. They are intrinsically 

motivated and self disciplined. They 

want the school to be extended to XII 

std.  

The accountant was well qualified. He was 

selected by special officer for the post and his 

monthly salary was Rs. 6,000/-. He maintained 

all records such as cashbook, cheque book, bill 

books, challans, stock register, diet sheets, 

stock entries etc. State Office provides 

guidelines for carrying out the expenditure. The 

accountant was of the opinion that the amount 

for recurring expenditure is not sufficient to 

cater to the needs of all the boarders and it 

should be enhanced. The money for buying 

goods for hostel is paid on monthly basis. 

APREIS society keeps the emergency fund for 

recurring expenses and it is not provided to the special officer. 

Suggestions:- 

Infrastructure 

 The infrastructure residential facilities are sufficient for girls but for teaching and non-

teaching staff there are no proper facilities.  

 In all the KGBVs in Andhra Pradesh there is provision of ANM but the KGBVs are not 

provided with separate medical/sick room. There is also no provision of separate 

computer room, library and shelves for girls to keep their luggage and books.  

 For effective inclusion, KGBVs should be provided with infrastructure facility, learning 

material and special teachers for teaching children with special needs. 

 Sports materials in which the girls show interest should be provided in sufficient 

numbers. 

 More wash rooms should be constructed for hostel and separate dining hall should be 

provided. The toilet facilities were satisfactory but the sewage system needs to be 

improved. There should be provision of adequate water supply for cooking and drinking. 

 There was no proper compound wall, which poses a serious issue regarding the safety 

and security for the residents of KGBV. There is an urgent need of a compound wall 

around the KGBV to ensure safety and security of girls. Proper boundary wall should be 
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constructed and security guards should be provided with security equipments to ensure 

safety and security of 200 girls. 

 Since the KGBV at Ranga Reddy districts located in the area, which has ground water 

with lot of impurities there should be provision of RO for water purification.  

 Residential space is less for girls as there are girls of two medium of instruction English 

and Urdu and it becomes difficult to accommodation them separate building should be 

there for Urdu section. 

 Respondents of Ranga Reddy district KGBV were of the opinion that it is sometimes 

very difficult to purchase gas cylinder thus alternative source should also be provided. 

 The guidelines provided to the KGBVs should be in accordance with the guidelines 

meant for running school as well as girl‟s hostels. There should be regular and proper 

monitoring of these guidelines.  

 

Retention of Girls 

 The phenomena of dropout was observed even though KGBVs in Andhra Pradesh were 

self-contained, well funded and with good residential facilities. During the interaction, it 

was revealed that the reason for dropout of girls was different for different girls. Special 

efforts are needed for girls who feel neglected and teachers should be sensitized for 

handling the issues adequately. Detailed tracking of dropout girls will provide insights 

into the reasons of dropout and will enhance retention. Motivation and awareness at the 

village level and stronger efforts will help to bring back girls to KGBV.  

 All the stakeholders demanded for extension of the KGBV to higher secondary stage. 

Thus, efforts should be made to extend the KGBVs to higher secondary stage. 

 There should be provision of counselors to visit the KGBVs regularly for providing 

emotional support to orphan girls and also to provide career counseling.     

 State Government through its various ministries runs other incentive/schemes for girls. 

These schemes can be extended to KGBV girls. 

 

Vocational Education 

 For vocational education proper labs and work areas with equipments should be 

provided. Teachers should be trained in how to use them effectively. Vocational courses 

with proper placement services and accreditation should be provided. 
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 It was observed that there are no guidelines and no curriculum was defined for the 

vocational training. There is need for guidelines and curriculum in vocational education 

with proper acceleration. Vocational training in those areas should be imparted which 

will make the girls more self reliant in the future.  

 

Capacity Building of Teaching and Non-Teaching Staff 

 Capacity building of special officer and teachers for better management and enhancing 

academic competencies is important. Building leadership, financial management, 

maintaining student‟s records and hostel management will help them run KGBV 

efficiently. Capacity building of other staff members like accountant, cook, security 

guard and ANM is also important for running the school and hostel efficiently. Regular 

training of staff members should be organized for the KGBV. 

 The teachers, special officer and others staff members should be trained on adolescent 

issues such as puberty, reproductive health, gender discrimination, early marriage, dowry, 

rape, life skills and on laws related to safety and security of girls.  

 

Teaching Learning Process 

 The textbooks in Urdu language were received late as a result of which the students faced 

difficulty. Thus, textbooks should be supplied on time. Parents strongly felt that Urdu 

should be the medium of education for Muslim girls. It helps them to read Quran. There 

is shortage of Urdu teacher and Urdu books. The state should ensure availability of these 

to retain Muslim girls in KGBV. 

 There should be provision of teaching learning material in all the subjects for addressing 

the learning difficulties of girls in different subjects.  

 Teacher should integrate gender concerns and different forms of local arts and theatre 

during the teaching learning process. 

 

Facilities for KGBV Staff 

 The pay scale and residential facilities for both teaching and non-teaching staff need to be 

upgraded. They are working twenty-four hours for a social cause, thus, it is important to 

provide them with proper grade pay and other service conditions. Timely increments and 

regularization of their posts will motivate the teachers and improve the quality of 

KGBVs. 
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A typical features of the KGBVs in Andhra Pradesh 

 The mandal resource centre is very active in training the out of school girls. The 

data about these girls is available on the computers. 

 There are residential bridging centres (RBC) where these girls are given bridge 

courses. This bridging is carefully planned. The State also emphasizes that girls 

from these RBC should be enrolled in the KGBV. At the RBC the curriculum is 

planned according to the need of the girls and this way the girls are academically 

and socially ready for upper primary education. 

 Female security guards are recruited from reputed security agency. 

 In KGBV of Ranga Reddy district the warden has made arrangement from local 

area  for teachers to teach in Urdu medium section. Some of the teachers are 

KGBV pass out which is motivation for girls studying in KGBV. 

 There is provision of ANM in KGBVs of Andhra Pradesh to address the health 

issues of girls. 

 

 Both the KGBVs in Andhra Pradesh are located in the remote area. The KGBV at 

Jadchela is little off road with no proper road and light facility. It is difficult for teachers 

and other staff members to travel everyday without any public transport system. In case 

of emergency, the teachers face difficulty, as there were no vehicles available for 

transportation in KGBVs. Thus, there should be provision of vehicle for the KGBVs. 

 Female security guards are appointed in the KGBVs but they are not provided with any 

security equipments and other  facilities like separate toilets and accommodation. 
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Source:-www.mapsofIndia.com 

 

CHAPTER - V 

The State of Jammu & Kashmir 

 
Jammu and Kashmir at a Glance 

Kashmir comprises of three natural 

divisions, namely, Jammu, Kashmir and 

Laddakh. For administrative purposes, the 

State is divided into two main divisions, 

i.e., Kashmir and Jammu Provinces. 

Srinagar is the summer capital, and Jammu 

is the winter capital.  

The State is located in the northern part of 

the country and forms the northern 

boundary of the country. Jammu and  

Kashmir (J&K) is the only State in India 

which enjoys special autonomy under. 

Article 370 of the Constitution of India, 

according to which no law enacted by the 

Parliament of India, except for those in the field of defence, communication and foreign policy, 

will be extendable in Jammu Kashmir unless it is ratified by the State legislature of Jammu and 

Kashmir. 

 

The State consists of 22 districts, 59 tehsils, 119 blocks, 3 municipalities, 54 towns and notified 

area committees, 6477 inhabited villages and 281 uninhabited villages. As per Census 2011, 

Jammu and Kashmir now has a population of 1.25 Crores, an increase from figure of 1.01 Crore 

in 2001 census. Total population of Jammu and Kashmir as per 2011 census is 12,541,302 of 

which male and female are 6,640,662 and 5,900,640 respectively. In 2001, total population was 

10,143,700 in which males were 5,360,926 while females were 4,782,774.   

 

A brief profile of Jammu and Kashmir and the surveyed districts in terms of population, (male 

and female), sex ratio, literacy rate are given in the following table (5.1) 
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Table 5.1: Profile of Jammu & Kashmir 
 

 

Literacy rate in Jammu and Kashmir has seen an upward trend and it is 67.16 percent as per 2011 

population census, of this the male literacy is 76.75 percent while female literacy is at 49.12 

percent. The female literacy rate is less than the National Female literacy rate that is 65.46 

percent. However, these figures are less than the national literacy rate of India which have the 

average literacy rate as 74.04 percent and that of male and female is 82.14 percent and 65.46 

percent respectively. In 2001, literacy rate in Jammu and Kashmir was  55.52 percent of which 

male and female literacy rates were 66.60 percent and 42.22 percent respectively. The sex ratio 

in Jammu and Kashmir is 889, which is below national average of 940 as per census 2011. In 

2001, the sex ratio was 900, which has reduced to 899 in 2011. This sex ratio is even below the 

national average, which are 940. A reducing trend in these indicators shows that there is need for 

regular interventions for girls’ education. 

 

As can be seen from the table given below  there are 99 sanctioned KGBVs out of which 79 

KGBVs are operational. The KGBVs operational in J&K have no students from SC population, 

OBC and BPL category, as the majority of the population in J&K belong to Muslim community. 

 

Description Jammu & Kasmir Bandipora Pulwama 

Actual Population 12,541,302 385,099 570,060 

Male Population 6,640,662 201531 297988 

Female Population 5,900,640 183568 272072 

Sex Ratio (per 1000 males) 889 911 913 

Literacy rate (%) 67.16% 58% 65.00 

Male Literacy rate (%) 76.75% 68.41% 75.41% 

Female Literacy rate (%) 49.12% 46.24% 53.81% 

Source: Census of India 2011.  

Table 5.2: 

Status of KGBVs in Jammu & Kashmir up to April, 2011 

State 

Total No. 

of KGBV 

Sanctioned 

up to 

2010-11 

No. of 

KGBVs 

Operati

onal  

Total no. of Girls enrolled in operational KGBVs 

SC 

Girls  

% of 

SC 

Girls   

ST 

Gir

ls 

% of 

ST 

Girls  

OB

C 

Gir

ls 

% of 

OBC 

Girls  

Musli

m 

Girls 

% of 

Musli

m 

Girls  

BP

L 

% of 

BPL 

Girls  

Total 

J&K  99 79 0 0.00 
132

2 
30.87 0 0.00 2961 69.13 0 0.00 4283 

Source: Edcil 
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Source:-www.mapsofIndia.com 

 KGBV in Pampore, Pulwama: A Case Study       

Pampore is located at 34.02°N 74.93°E. The town is 

situated on the eastern bank of Veth also known as 

Jhelum (in Urdu). Most people in this town follow 

Islam. Agriculture is the main occupation of the people 

in Pampore.   

 

 In the larger interests of maintenance of law and 

order, for closer supervision, more effective control and 

above all to ensure balanced development of the area 

District Pulwama was formed in the year 1979. 

Pulwama district comprised of 550 villages, which 

were grouped in five Tehsils viz. Shopian, Pulwama, 

Taral,  Pampore and Awantipora. Again in 2007, the 

district was bifurcated in two parts viz. district Shopian 

and district Pulwama. In district Pulwama there are four 

tehsils namely Pulwama, Tral, Awantipora and Pampore.  

Most of the people i.e. 70% are engaged in the activity of 

agriculture and the remaining 30% are engaged with 

other occupations. The district is also famous for fruit 

cultivation. The district is economically and educational 

backward and planned efforts are needed for its 

development. According to 2011 census 65% are literate, 

the female literacy rate is 53.81 percent and the male 

literacy rate is 75.41 %.   

 

The KGBV is located in village Jeewan 

Sahib Ladhu of Pampore block which is 

13.5 kilometers from the block head 

quarters and it was operational in the 

year 2009.  

 

 

 

Table 5.3: General information about KGBV in Pulwama 

Name of the 

district 

Name of 

the block 
Management 

Model 

adopted 

Pulwama Pampore SSA II 

http://toolserver.org/~geohack/geohack.php?pagename=Pampore&params=34.02_N_74.93_E_
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It is managed by SSA and is of Mode II type with fifty girls as there is no accommodation for 

hundred girls. The KGBV is catering to the education of tribal girls from Gojri community and is 

located in a remote area. It is being run in a rented building, with only a few rooms of an upper 

primary school in the area. The parents of the girls were mainly daily wagers, labourers or tailors 

and their annual income was about Rs.10,000 to 12,000 per annum. Parents were either illiterate 

or less educated.  

It emerged from the discussion that in Jammu and Kashmir the reasons for drop out of girls from 

regular schools were domestic chores, cattle grazing, wood collection and poor financial 

conditions. Besides this there are other emotional factors related to dropout of girls like, the girls 

are mentally disturbed due to the remarriage of their father two to three times which makes their 

mother and them emotionally and financially weak. The father leaves them alone without any 

financial assistance due to which the girls are forced to stay at home and perform domestic 

chores instead of going to school. Early marriage is also one of the reasons that girls do not go to 

schools.  
 

 Awareness about KGBV: 

The parents reported that they came to know about the KGBV from the warden and the district 

gender co-ordinator. The warden visits villages to motivate the girls of the locality to join 

KGBV. Community mobilization programme, advertisement, posters etc. are also used for 

motivating the girls of the locality to join KGBV. Teachers further reported that they made 

posters and visited the homes of drop out girls to motivate them and to make them understand 

the importance of education and schooling. 

 

Selection Procedure of the girl students to KGBV: 

The warden informed that no selection process was followed for admission to KGBV. Though 

the girls reported that oral test was conducted for the admission in KGBV. The parents further 

report that the selection procedure of admission is both-oral and written test. There was no clarity 

among the respondents regarding the selection procedure. It is important that there should be 

some procedure for identifying the level of understanding of subject concepts among girls, based 

on which the girls can be provided academic inputs.   

Enrolment and Dropout of the Girls in KGBV: 

In the academic year 2008-09, the total numbers of students were only 21, which increased to 39 

in 2010-11. This figure again increased in 2011-12 to 43, as can be seen from the enrolment 
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figure given below. There has been increase in the enrolment of girls, which shows the positive 

impact of KGBV on girls’ education.  Still there are vacant seats in the KGBV as it has the 

capacity for fifty girls. The drop out of girls was there in the initial year due to adjustment 

problem after that there was an increase in enrolment and there were fewer dropouts. The major 

reasons cited by the respondents for dropout was economic reason. The warden stated that the 

enrolment in the KGBV was less because they do not have enough space to accommodate more 

girls as the building is rented.  

Table 5.4: Enrolment of Girls in KGBV Pulwama 
 

Year 2008-09 2009-10 

Class General SC ST OBC BPL Total General SC ST OBC BPL Total 

VI - - 03  - 03 - 14 3  -  

VII - - 07  06 13 - 23 2  -  

VIII - - 05   05 - 6 2  -  

Total      21  43 7    

 

 
 

Year 2010-11 2011-12 

Class General SC ST OBC BPL Total General SC ST OBC BPL Total 

VI   18 04  22   05  04 09 

VII   05 03  08   20  05 25 

VIII   05 04  09   05  04 09 

Total      39      43 

 

 

Bridge Course 

According to the warden, there was no provision for bridge course in the KGBV. The teachers 

themselves try to teach the dropout girls by preparing their own material based on the primary 

level. The teachers find a lot of difficulty in teaching these girls as they are sometimes without 

reading and writing skills and a lot of effort and time is to be devoted to them. The girls were 

allowed to stay for three years in KGBV and sometimes more time is required for bridging and 

teaching them the content of classes VI to VIII.  
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Information on Infrastructure 

As stated earlier, the KGBV does not have its own residential building; it is being run in a rented 

building. Thus, the area provided to the school  was the major issue. According to the warden, 

parents and community member, the land allotted for the KGBV was very small. There was no 

facility for sports and other activities. Officers were of the opinion that the villagers were not 

providing bigger land for KGBV and maximum of two to three rooms were available for renting, 

as the village does not have big houses to give on rent. The land being geographically 

mountainous, it was a major issue in whole of the Kashmir for procuring land for construction of 

KGBV. It was reported by the warden that a upper primary school building has been given by the 

State to run the KGBV. The rooms are not sufficient to run residential school. The hostel is in the 

same school building. The intake capacity of the hostel is fifty. There are only three rooms in the 

KGBV. These rooms are for office purpose, classrooms and hostel cum dormitory. It was 

observed that girls were active and thus performed cultural activities but there is no provision of 

auditorium for organizing activities. They are organized within hostel room or classroom 

wherever possible. Extra room in the form of hall or auditorium should be constructed to 

encourage the girls to come forward and participate within and outside the school. 

 

Only one Toilet is there which is not sufficient for 

the residents. Adequate toilets for girls are 

immediately required as it is also a major reason 

for girls dropping out of the schools. Windows and 

lights in toilets, classroom and dormitory were 

adequate. Toilets were clean and a cleaner was 

appointed to clean it. Provision of water tank was there 

to ensure regular water supply. Drinking water facility 

is being provided to girls. Water is being provided 

from reservoir of Public Health Engineer (PHE) 

Department. As it is run in rented building there was no space for kitchen and store room. The 

KGBV did not have proper boundary wall which is an urgent requirement. It is important to 

ensure security and safety issues to girls as the KGBV is located in the forest area and there is 

constant fear of wild animals and other activities in this area. 
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The KGBV had adequate provision of beds, quilts, clean water, water tank, utensils, soap, brush, 

paste, comb, oil, sanitary pad, free medicine and trunks for sharing goods for girls. The 

mattresses are  changed every two years. There is no accommodation for the KGBV  staff to stay 

in KGBV. The parents were of the opinion that there should be separate rooms for teachers and 

support staff of KGBV. Many infrastructural facilities like chairs, quilts, mattresses, mats, 

durries etc all provided by Indian army under “Sadbhavana project. 

 

Text – books/stationary/uniform  

The subjects taught at KGBV were English, Urdu, Social Science, Science, Mathematics, 

Drawing, Kashmiri and Vocational Training. New textbooks were provided to all girls in the 

beginning of the session. Apart from other books, Urdu books were also distributed among 

Muslim girls. The girls were provided with stationary items like pen, notebook, pencil, rubber, 

sharpener, gum, geometry box and school bags. The girls were also provided with one set of 

stitched uniform and night suit.    

 

Food and nutrition 

The cook regularly prepares food for the students of KGBV. Both vegetarian and non-vegetarian 

items are provided to the residents. Warden with the help of the children prepares the menu. 

Non-vegetarian items are cooked for four days in a month and eggs are usually served on Friday. 

Fruits are also provided for maintaining a balanced diet. No special items are served on Sundays 

or festival. A contractor has been assigned through tender to supply daily items. The same 
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contractor gives other items related to sanitation and stationary. Water used for cooking is 

provided through taps by Public Health Engineering Department.  

 

 
 

Safety and Security of Girls  

The KGBV is located in a terrorist prone area and is without any proper transportation facilities. 

The warden and teacher’s were of the opinion that security arrangement are not proper. The State 

Government has instructed that the chowkidar of KGBV should be female, but as reported by the 

warden, no women of the area is willing to take-up the job of the chowkidar and stay there at 

night. Moreover, there is provision of only one chowkidar in KGBV which is in sufficient 

keeping in mind the law and order situation of J&K.  

There should be provision of two male security guards with proper security instruments and 

facilities for the safety and security of girls. Girls should be trained is self defence techniques. 

Strong linkages are also required with the district administration to ensure security of the 

KGBVs. 

 

Teaching-Learning Process 

Teaching learning material (TLM) such as poster, models etc. are developed by teachers and 

students, which help the students to understand the concepts. The teachers conduct activities and 

discussions in the classrooms for better participation of girls. Children with special needs, also 

study along with other students, in the same classrooms. Parents are satisfied with the way the 

teachers teach their daughters. 
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They said that they see improvement in their 

daughters both in academic front and in their 

personality since their enrolment in the KGBV. 

Parent of one girl child being an electrician helped 

his daughter to make a science model on 

electricity, which helped in clarification of the 

concepts. Such parents could be involved in 

teaching certain life skills like  repairing of 

electrical equipments. Similar efforts can also 

be made to involve parents of other girl 

children to help in quality improvement of the teaching learning process. Many women 

know traditional handicrafts and other local skills, they can also be called to teach these 

skills to girls. The training on life skills, disasters management and self-defense is not given 

which is especially required in J & K. TLMs should be prepared on hard spots of children 

in various subjects. 

There is no children parliament in the KGBV but they 

have club and house activities. They have houses by 

the name of Red, Blue, Yellow and Green. There is no 

provision of cable connection and television in the 

KGBV. They celebrate Independence Day, annual day, 

and community mobilization day etc.  

The classroom transaction is not only based on 

textbook reading and traditional method, many other 

methods like activities and discussions are used. Therefore, students get opportunities to express 

themselves. Provision of special coaching/remedial teaching class for academically weaker 

students is also there in the KGBV.  

Among all the subjects, girls find the mathematics subject as difficult and they usually score low 

or average in that subject. According to the teachers, girl students have a fear for mathematics 

and consider it as a difficult subject. It should be the responsibility of the teacher to counsel 

the girls regarding mathematics. They should make them understand that mathematics is 

as interesting as other subjects and it is useful in everyday life. Some girls said that they use 

mathematics in various calculations, while working in the kitchen. 
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Weekly oral examination, written examinations are conducted monthly and the items of the text 

are both subjective and objective which help the teachers to score in one hand and to know the 

understanding level of the students on the other oral examination is carried out whenever feasible 

for better evaluation and to assess the understanding level of the students.  

 

Religious Education  

Religious festivals are not celebrated in KGBV but religious education is being imparted to 

inculcate the values within students. A Maulvi comes regularly to impart religious education. 

The warden gives the money to the maulvi. Each girl has her own Quran Sharif, which is taught 

by the maulvi in the morning. Parents stressed upon providing religious education in KGBV. In 

their view, it should be a part of the curriculum. There are facilities in the KGBV to observe Roja 

during Ramazan. The parents were of the view that hijab is must for the girls.  As per the 

discussions held with the parents and girls, veil is never a hindrance in their educational process. 

They were of the view that girls should be educated and not married at an early age.  

 

Sports Activities  

For the physical development, sports activities are also arranged for the students. The KGBV is 

being run in a rented building, which is small, and does not-have space for a good playground. 

Thus, only indoor games are organized for students. The warden was aware about the importance 

of playground for the physical development of girls. Several types of activities which can be 

carried out within small space and without adequate sports materials such as kabaddi, kho-kho, 

race, badminton, ring ball, chess etc. are organized. 

 

Vocational training  

Vocational training is limited only to courses like tailoring, embroidery, mehndi, designs, 

knitting etc. To give this training, adequate equipments were available within school. However, 

training on certain other skills should be given which would make them self-reliant. They have 

part time teacher for embroidery training.  The classes are held after school time and girls feel 

self-reliant after doing these courses. There was a display of their embroidery work when the 

team visited the KGBV. 
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Health 

Health check-ups are carried out for all girls but is not very regular. In case of emergency girls 

are taken to the nearest public health center in Ladoo. The health cards were not maintained 

properly. Efforts are required in this direction and there should be collaboration between KGBV 

and the Health Department. They do not have any emergency funds with them. Yoga is also not 

conducted in the KGBV. Parents were happy that their daughters receive free treatment if they 

fall sick in the KGBV. They were satisfied with the medical care facilities being provided. The 

girls generally suffer from cold, fever and weakness. With the efforts of the warden, a  

physically challenged girl was operated out of the KGBV funds. 

 

  

Education for Physically Challenged Students 

Provisions for education of physically challenged 

students are there in this KGBV. Orthopedically 

disabled student was enrolled in the KGBV. Extra 

Medical facilities are provided to them whenever 

needed. However, there is no special educator 

appointed for assisting the teachers to teach special 

needs children. 
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Administration and Management of KGBV 

The KGBV works in co-operation with 

CRC/BRC. Chief education officer (CEO), 

District Education Planning Officer (DEPO) and 

District Gender Co-ordinator, carry out 

evaluation/inspection at state level. The 

BRC/CRC visits the KGBV but there is no 

systematic intervention regarding academic 

support to KGBV. The administration raised the 

problems and issues related to salary, building, 

and lack of funds. 

According to teachers, Parents Teacher Meeting is held from time to time whenever required. 

They come to meet their daughters at least once in a month. The girls are allowed to meet their 

parents as and when they want. In these meetings, discussions regarding health and hygiene, 

girls’ education, moral education etc are held.  Parents and community members also help in 

solving problems related to KGBV. The warden has the full support of the community and 

community helps in the functioning of KGBV. At the time of the visit of the team, the 

community assured to help the warden and the administration to provide an alternate space for 

constructing the KGBV. 
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Teaching and Non-Teaching Staff 

Total seven teachers are employed in the KGBV. The teachers are engaged in teaching subjects 

like Maths, English, Social Science, Science, Urdu, and Kashmiri. The teaching staff employed 

at KGBV was well qualified with a professional degree (B.Ed. /M.Ed.).  However, none of them 

had undergone any kind of teacher training for teaching the girls at KGBV. These teachers stay 

in KGBV only in daytime since there is no residential provision for them to stay at night. 

Although, seven teachers are employed, but at the time of visit, there were only six teachers. The 

salary of the teachers is very less, ranging from Rs. 1500 to Rs. 2000 p.m.  It is Rs. 1500/- for the 

first two years, Rs. 2000/- for the next three years and after five years they become permanent 

and get full salary equivalent to any government school teacher. The team observed that the 

teachers get very less remuneration as against their allotted duties. Although the teachers possess 

required professional degrees in education, the teachers do not yet receive salary according to the 

pay scale of regular school teachers of the state. This was discussed with the authorities who 

tried to justify this by saying that the teachers get this amount for initial five years but after five 

years they are appointed as regular teachers with full pay equivalent to the pay scale of other 

teachers working in government schools. This was a motivation for teachers to join the KGBV. 

The teachers of KGBV do not get any transportation allowance and there is no facility to travel 

uphill to the KGBV and the teachers face problem in reaching the KGBV. 

 

The state education department did the selection of warden. The warden is a regular 

schoolteacher posted in KGBV after promotion. He did not receive any sort of training before 

being selected as warden to KGBV. Neither did he receive any kind of training for managing 

KGBV. There was no proper accommodation for warden and other staff in the KGBV. The 

warden gets fifteen days holidays in the whole year.  According to the warden, there should be 

provision of separate accommodation facilities for both teaching and non-teaching staff and a 

male chowkidar s hould be appointed for the KGBV.   

 

The male warden was appointed in this KGBV, which was against the norms. This was done 

because no female teacher was willing to work as warden in this area due to security reasons. 

The area is a border area with constant patrolling of army and there was constant fear of wild 

animals. Due to security reasons, the teachers were not willing to stay at night even on rotation 

basis for an incentive of Rs.500.  
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However, the appointment of the male warden was against the norm but he worked with lot of 

zeal and motivated the community to send their girls to KGBV. It was with his efforts that Indian 

army was providing lot of infrastructure facilities to the KGBV. The parents, teachers and girls 

did not have objection to the male warden working in the KGBV. The whole staff, girls and 

parents praised the warden and were of the view that because of his efforts the KGBV was 

running effectively.  

 

Among the non-teaching staff, there was one cook, one helper one peon one chowkidar and one 

accountant. Except accountant (who gets 1500 p.m as salary), all the other non-teaching staff 

gets a salary of Rs. 1200 p.m. which is not sufficient to lead a healthy life.   

 

One accountant was appointed on part time basis who maintains the record. The records are 

maintained properly like staff register, school attendance, PTM register, stock register for 

supplies, non-food items etc. 
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KGBV in Bandipora: A Case Study 

According to the 2011 census, Bandipora district has 

a population of 385,099. The district has a 

population density of 1,117 inhabitants per square 

kilometer. Its population growth rate over the decade 

2001-2011 was 26.31%. Bandipora has a sex ratio of 

911 females for every 1000 males, and the female 

literacy rate is 53.81% (as per census 2011). 

The KGBV is located in the distrct of Bandipora, 

seven kilometres away from the block office. It was 

formally started in 2009. The KGBV at 

Quilmaqamm in Bandipora was run by SSA and was 

of Model II type with a capacity of fifty girls. It is 

run as a day boarding as the parents do not want their 

girls to stay at night in KGBV away from their 

homes.  

 

 Table No: 5.5: General information about KGBV in Bandipora 

 

The parents are mostly farmers, Rehri wala, sweeper, tailor and their annual income varies from 

Rs.10, 000 to 12,000 per annum which is very less, thus they cannot afford to pay the hidden 

costs of stationary, transportation etc. for their girl’s education. In KGBV education is free with 

no hidden cost and hence they send their girls to the KGBV.  Most of the parents interviewed 

were illiterate and some received education till class IV, which shows that girls studying in 

KGBV are mostly first generation learners. 

 

Reasons for dropout of Girls in the district 

Girls stated that they could not attend the regular school, as they had to do domestic chores, go 

for cattle grazing and wood collection before going to school. According to the teachers, they 

face a lot of difficulty in enrolling girls for education as there is lack of education among parents 

and they do not value girls’ education. Moreover, the monthly income of the parents was very 

Name of the district Name of the block Management Model followed 

Bandipora Quil Muqam SSA Model  II 

http://en.wikipedia.org/wiki/2011_census_of_India
http://en.wikipedia.org/wiki/Demographics_of_India
http://en.wikipedia.org/wiki/Family_planning_in_India
http://en.wikipedia.org/wiki/Sex_ratio
http://en.wikipedia.org/wiki/Women_in_India
http://en.wikipedia.org/wiki/Literacy_in_India
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less due to which they felt investment on girls’ education would not be fruitful, as she has to get 

married and lead a family life. According to the teachers, the parents engaged their girl child in 

domestic activities such as firewood collection, water fetching, looking after domestic animals, 

looking after their younger siblings, and helping parents in household activities. For them 

household work was more important than school education. Parents stated that they were not 

willing to send their girl child to a upper primary school as the school was located far away and 

there was no good transportation to the school. Parents were willing to send their daughters to 

KGBV because there were facilities like food, security and other facilities in KGBV, which was 

not there in normal schools.  

Awareness about KGBV 

The respondents stated that the warden and the teachers try every possible means to motivate the 

girls of the locality and bring them to KGBV. In this regard, they visit the locality, interact with 

the parents and motivate them through discussions and posters. Parents being less educated, it 

was sometimes difficult for the warden and teachers to motivate them and make them understand 

the value of girls’ education. The parents responded that they came to know about the KGBV 

from their neighbours, through gram panchayat and from their children.  

 

Selection Procedure of the girl for KGBV 

Selection tests are conducted for enrolling the students in KGBV. All girl students need to appear 

in the selection tests, which is conducted orally and written. The girls responded that they were 

enrolled in other schools before their enrolment in KGBV. This shows that the girls studying in 

KGBV are neither dropout nor never enrolled. The KGBV is catering to girls who could be 

potential dropouts as the upper primary school is not in their vicinity. The main reason given by 

those enrolled in KGBV was the facilities being provided in the KGBV, which were not being 

provided in other schools. Moreover, the education being provided in KGBV was better than 

other schools.  

 

Enrolment of girls in KGBV 

The enrolment of girls in KGBV in the years 2009-12 can be seen from the table given 

below. Preference is given in enrolment to girls from disadvantaged groups and dropout girls. 

Most of the girls almost ninety percent belong to ST category. The block has more of tribal 

population and there is no SC population in the block. The enrolment has been full and there are 

more girls who want to be enrolled in the KGBV.  Since the KGBV is of Model II they cannot 
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enroll more girls. The warden and teachers want the KGBV to be changed to Model I for 100 

girls, so that they can enroll more girls. All the girls were first generation learners and mostly 

speak Kashmiri and Gojri language. The parents wanted teachers to be from Gojri tribe speaking 

Gojri language as the girls will feel comfortable with them and will help in their teaching 

learning process. 

Table 5.6: Enrolment of Girls in KGBV Bandipora 

Year 2009-10 2010-11 2011-12 

Class SC ST OBC BPL SC ST OBC BPL SC ST OB

C 

BPL 

VI - 30 2 - - 14 3 - - 20 1 - 

VII - 7 3 2 - 23 2 - - 6 5 - 

VIII - 6 - - - 6 2 - - 12 6 - 

Total  43 5 2  43 7   38 12  
 

 

Bridge course 

When girls enter KGBV they are required to take an assessment test, based on which the teachers 

assign them appropriate classes. There is no bridge course for the girls. The teachers themselves 

design and decide what is to be taught. Generally, this course is given for one-month duration. 

The girls are allowed to stay in the KGBV only for three years. They have to be bridged and 

given education for classes VI, VII and VIII in these three years.  

 

Information on Infrastructure 

The Bandipora KGBV is running in its own buildings. The KGBV is built in a forest area, hence 

security is a major concern in this KGBV. The warden reported that the location of KGBV is 

near the forest area and it is not safe as there is a constant threat of wild animals. The building 

was well maintained with proper table and chairs for the staff. However, there were no table and 

chairs for students, girls sat on the jutted floor. It is run as a day boarding and all the rooms were 

used as classrooms. There are total seven classrooms, one dining hall, kitchen, office room, and 

restrooms. The KGBV does not have a boundary wall. However, girls were found to be very 

active, but there is no provision or space for organizing sports activities. Indoor sports are 

organized within the hostel room or classroom. There were a total six toilets, which were 

sufficient for the residents.  
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Cleanliness of toilet is maintained throughout the year. The cleaner cleans the toilets everyday 

and thus, it was hygienic and clean. 
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There is acute shortage of electricity in the 

KGBV. Electricity is made available only 

through generator. Water supply was 

reported as another problem particularly in 

summer season. The lake from where the 

water comes dry up in summer. During that 

time, the Water Department supplies water 

in KGBV is which not very regular.  

The KGBV is being run as day boarding and 

the hostel rooms and classrooms are in the 

same building. The following facilities were 

available in the hostel at the time of the visit: 

good lighting system, generator, mattresses, 

bed sheet, blankets, pillow, drinking water, 

storage water tank, cooking utensils, gas, 

serving and eating utensils, bathing soap, 

bucket, mug, medicine, medical arrangement, etc. All the arrangements for night stay are 

available in the KGBV but girls do not stay at night. The administration should convince the 

parents for night stay in the hostel, as it would help in their personality development. The 

distance of the KGBV from the main market sometimes poses problem for getting the daily 

needs.  

Text – Book/Stationary/Uniform 

The subjects that are taught in KGBV are English, Urdu, Social Science, General Science, 

Mathematics, Drawing, Kashmiri and Vocational. New textbooks are given to all girls in the 

beginning of the session. Apart from other books, Urdu books are also distributed to them. The 

children do not have access to library books as there were not many books available in KGBV 

for reading purpose and neither was there any proper library. The only books available to girls 

were their textbooks.  

It was stated that two sets of stitched uniforms are provided to each girl student of the KGBV. 

Stationery such as pen, pencil, copy, rubber, sharpener etc are provided to each girl students 

whenever they require.  

Changes within girls after enrolment 

in KGBV: 

 The girls were vibrant and 

enthusiastic and when asked 

about their aspirations they all 

had high aspirations some 

wanted to became teachers some 

doctors. Some wanted to join 

police force and some wanted to 

be in the army.  

 The girls performed well in 

dance and singing. They showed 

good interest in signing and 

dancing. 

 The girls disciplined interest in 

studies.  

 They were confident and healthy 
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It was reported that though the authorities received funds for constructing tube well, 

classroom and buildings, the amount was not enough. More funds need to be allocated for 

infrastructural development of KGBV. 

 

 

Food and Nutrition 

Separate kitchen was there in the KGBV. Drinking water facility is provided to girls. The water 

is made available from the nearby lakes, which is stored in the water tank of the school. The 

KGBV being at the height there is problem of water reaching at the overhead tank. There is no 

provision of underground tank and motor in the KGBV for storage of water from the lake that 

could be pumped to the overhead tank. Sometimes in summer, the lake dries up and again there 

is shortage of water. The Sarpanch and the community members volunteered during the 

discussions held to help the KGBV in this regard with the help of village fund.  A cook and 

helper make the food for girls. Vegetarian food is provided to all the girl residents. A storeroom 

is there for storing grains and other items required for cooking.  Marketing of daily items is done 

either by warden or with the help of teachers regularly from local market. LPG is used for 

cooking purpose. No report of food poisoning or water contamination was ever reported by the 

parents and community members. 

 

 

 

 

 

Safety and Security of Girls  

Security of girls is a major challenge in this area. The KGBV is located near the forest area 

where there is a constant threat of wild animals. There is no boundary wall for the KGBV so it 

becomes difficult for the girls to stay at night because of the fear of wild animals. There is only 
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one female chowkidar who is not fully trained or equipped to look after the security of girls. The 

girls are also not trained for  self defense techniques. 

Teaching-Learning Process  

Curriculum transaction is not only based on traditional method but also uses methods such as 

role play, project methods, discussions for effective teaching. Teachers used teaching learning 

material in the form of charts and models. The teachers did not maintain profile of girls. As 

observed by the team, teaching and learning was being done in an interactive mode. The teachers 

were active and helped girls in cultural programme. Girls, when asked about their aspirations 

said they wanted to become teachers and doctors. There were no computers and the girls did not 

have knowledge about computers. There was no science or maths kit in the KGBV. There was no 

separate laboratory for teaching of science. Remedial teaching is given whenever required. No 

physical education is provided in KGBV as there was no playground. The geographical location 

of the KGBV was such that they could not be provided with playground. However, they were 

provided with equipments for indoor games like carom, chess and ring. There was provision of 

Urdu as medium of instruction and Urdu teachers.  There is no cable connection or television in 

the KGBV.  

Girls’ parliament is constituted in the KGBV under which various committees have been 

constituted like - sanitation committee, class management committee and cultural committee 

Among the club activities, drawing, singing, dancing is encouraged. The leisure activities 

included newspaper reading, storybook reading, playing games, tailoring etc. Excursion was 

organised as a part of school activity and all students eagerly participate. Efforts are made to 

teach and gain some knowledge during the excursion tours. They were taken to places like 

Chitranar, Mughal Garden and Gulmarg.  All national days like Teacher’ day, Children’s day, 

Environmental day, 26
th

 January and 15
th

 August are celebrated in the KGBV. There was no 

special enriched curriculum for adolescent girls. The girls performed on local tribal songs, which 

showed their respect for their culture and tradition. Religious festival were not celebrated in the  

KGBV however, religious education is being imparted informally to inculcate values among 

girls. Religious education was  provided  to the girls on Friday every week. 

Among all the subjects, girls find the mathematics most difficult and they usually score less or 

average in that subject. The girls have developed a fear for mathematics and feel that they will 

not be able to solve mathematic problems. According to the teachers the basics of mathematics at 

primary level are not clear to the girls as a result they cannot cope with upper primary concepts. 
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Girls find the subjects such as Urdu, Kashmiri, Vocational education and Science easier than 

other subjects. 

Regular assessment is very important for quality education. Weekly examination is conducted on 

a continuous basis for various subjects. The items of the exam are both subjective and objective 

which help the teacher to know the learning levels of the girls. However, they were more of 

written type. There was no activity-based assessment. Teachers were not clear about continuous 

and comprehensive evaluation (CCE) approach.  
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Vocational  

Vocational course all not provided in a systematic manner with proper certification and for job 

market. Certain skills like embroidery work, knitting and Pashmina work are imparted to girls 

but in a limited manner.  

 

Health 

According to the warden and teachers, none of the girls were diagnosed with any type of disease 

except for viral fever. However, in the KGBV Medical facilities were not adequate. There was 

no regular medical check-up facility for girls. Health card were not made. Only once, they had 

dental check- up.  In case of emergency, girls are being taken to the nearest public health center 

but that is also far. There is no yoga education or regular sports activity in the KGBV. 

 

Teaching and Non-Teaching Staff 

In Bandipora, KGBV there are seven teachers who are engaged in teaching. These teachers are 

serving on part-time basis. The teachers teach different subjects such as English, Urdu, Science, 

Social Science, and Mathematics. The teaching staff employed at KGBV were well qualified 

with a professional degree (B.Ed.). 

The teachers had undergone both in-service and pre-service training of five to twelve days. This 

training was received from DIET situated in the district. There was no special gender training 

given to teachers or administrative staff. The teachers stayed in the KGBV only in day time since 

there was no provision for  them to stay at night. The teachers of KGBV in Jammu & Kashmir 

get very less remuneration that is  only Rs. 2000 p.m as against their allotted duties. They all 

were young and enthusiastic with professional degrees in education but still they do not receive 

salary according to the regular teacher pay scales. It was reported that regularisation of salary is 

made only after serving in the KGBV for five years or more. The selection of warden is through 

Master Grade Promotion. She did not receive any sort of training before her selection as warden 

of KGBV. The warden reported that the teachers are selected on merit basis. The Zonal officer 

selects them on their merit and experience. The salary of the teachers being less and the job 

being contractual, the teachers were leaving KGBV as soon as they get regular jobs. However, 

the contractual teachers are made permanent in KGBV after five years but there was no clarity 

regarding where they would be posted and what would be their upward mobility. Transportation 

… 
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to KGBV is an issue as most of the teachers have to travel to KGBV daily and there is no proper 

transportation facility. 

In the non-teaching staff, the KGBV has one accountant, two cooks, one peon and one 

chowkidar. The non-teaching staff was not given any training or orientation for working in a 

KGBV.  

 

Administration and Management of KGBV 

There was a lot of demand for the KGBV in the area but since it is a model I KGBV the intake is 

not sufficient. The regularity in maintenance of records was observed in the KGBV.  

Parents meetings are called on from time to time whenever required. Parents attend the meeting 

regularly. In these meetings, health and hygiene, girls’ education, moral education etc are 

discussed. ZEO, CEO and DIET co-ordinator, carry out monitoring of this KGBV. The warden 

and the other personnel working in the KGBV were of the view that they got full support from 

the administrative authority. They could discuss their problems regarding electricity, drinking 

water supply, infrastructure etc. with them, There was no special gender training given to 

teachers or administrative staff. 

Parents/community perception - There is a school management committee (SMC) which has 

fourteen members seven from the community and seven from the school.  Parents were satisfied 

with the way the teachers teach their daughters. According to the perceptions of the parents and 

community members (Sarpanch and VEC members) the teachers and warden were working with 

dedication and they were happy with the functioning of the KGBV. They all were of the opinion 

that teachers teach girls in an interesting manner and they were able to comprehend what the 

teachers taught. They felt that not only not girls were being provided quality education but they 

were also learning how to negotiate and cope with the outside world. They were of the opinion 

that the girls have shown improvement in the academics and their personality after their 

enrolment in the KGBV. 

They were satisfied with the meals and other facilities being provided to the girls. Parents had 

never got any health check-up done of their girls. They were happy that health checkup was done 

and their girls were receiving free treatments if they fall sick in KGBV. They were satisfied with 

the medical care facility being provided.  



 

118 

 

 

There was a high degree of ownership and commitment from the village sarpanch. The 

community members were concerned about the future of the KGBV and requested unanimously 

for extension of KGBV schools to class XII and making service conditions of teachers 

appropriate at par with other teachers. 

According to the parents, veil is never a hindrance for education of girls. Parents stressed on the 

importance of providing religious education in KGBV. In their view, it should be a part of 

curriculum. Parents were interested in sending their daughters to school as they believed that 

status of girl’s change if they have better education. Parents showed their willingness for girls’ 

education but not in co-educational institutions.  
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A Typical Features of the KGBV 
 

 The KGBV at Pampore gets the full support from the community. The warden 

though male was a teacher from that local area and was committed towards 

girls’ education. He had motivated the parents of the village to send the girls 

to school He through his own efforts has tried to generate resources through 

the SADBHAVANA Project of the Army. The Army had provided mattresses 

chairs and pillows to the KGBV. The warden along with the district gender 

coordinator developed guidelines on their own for the hostel on the pattern of 

Navodaya Vidyalaya Samiti.  

 The KGBV in Jammu and Kashmir were situated near the villages and had a 

strong community support. The community especially the Sarpanchs the other 

members of the community were willing to provide their support in solving 

the problems such as storage tank for water, constructing of boundary walls 

and regular maintaining. The policy of the state was that for 3 years the 

teachers were appointed as contractual in KGBV after which they were  made 

permanent as a result a lot of qualified young and dynamic female teachers 

were  teaching in KGBV in with the helped Indian Army project is named 

Sadbhawna lot of support was provided to the KGBV in terms of 

infrastructural faciliting like chairs, blankets, gait mattress pillows and bed 

sheet.    
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Suggestions:- 
 

Infrastructure 

 The KGBV Pampore is running in a rented place, it should have its own building. 

Construction site at which the new KGBV building is to be built is very small and there is 

no land for extension. The geographical area is such that no extension is possible.  The 

land being limited there is no provision for playground and open space, which is 

important for physical development of girls. Moreover, the construction of KGBV has 

been put on hold because of cost escalation and the contactors do not agree with that cost.   

 The community members assured the team that they would search for a suitable place and 

if possible give their own land for construction of KGBV. Thus, care should be taken to 

identify proper location of the KGBV and cost required should be escalated.  

 

  The KGBV Bandipora is running in its own new building but it does not have a 

boundary wall. It should be built as soon as possible for the safety of girls as the school is 

situated near the forest area and there is constant fear of wild animals. 

 The parents were not very forthcoming when asked if they will send their daughters to a 

high school once, they complete class VIII. Almost all of them pleaded for extension of 

the scheme to class XII. Thus, the KGBV should be up graded to class XII. 

 Both the KGBV had a lot of demand for admission of girls, thus the KGBVs should be 

upgraded to Model I for hundred girls. 

 Provision of hand pump should be there within KGBV, since in summer season, water in 

lake gets dry which is the only source of water supply to KGBV.  Sometimes water is  

not there in the toilets as water comes from very low area and KGBV is at the high 

altitude,  alternative arrangement for water should be made. 

 The KGBV in J & K should be provided with funds for provision of proper blankets and 

warm water facilities as during winters it becomes difficult for the girls to stay is the 

hostel. 

 There is no provision of fans for summer season. The KGBV do not have any provision 

like generator for supply of electricity during power cuts, which happens often thus it 

becomes difficult to run the KGBV. An alternative source of electricity should be 

provided. 
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 The transport facility and roads facilities are not proper for reaching the KGBV. 

Government should provide them with proper roads and transportation facilities. 

 Parent Teacher Meetings should be organised at least once in a month. Authorities should 

discuss with the parents about the existing educational provisions and other schemes 

provided for the girls. 

 Extra room in the form of hall or auditorium should be constructed to encourage the girls 

to perform various cultural and other activities. 

 According to the community members and parents due to bureaucracy and official 

procedures of passing through many channels there is corruption due to which 

development does not reach the grass root in time. Even in recruitment of teachers there 

is delay because of this reason. Monitoring should be strengthened and a suitable 

mechanism should be evolved so that the money reaches the grass root on time. 

 

Teaching Learning Process 

 For overall development of girls’ playground facility with adequate number of sports 

equipment should be provided. 

 Since the girl students of KGBV are first generation learners, both parents and students 

had reported that teaching instruction should be given in local languages. They suggested  

that teachers in the classroom should use Kashmiri and Gojri languages.  

 Teachers should make the teaching learning material with the help of the students, which 

will help then to understand the concepts. Children’s work should be displayed on the 

wall of the classroom, which will help in motivating children to learn and raise their self-

confidence. 

 There was an examples of inclusion in the KGBV as there was a girl with speech 

impairment. She had a problem with the jaw and could not speak properly. With the 

efforts of the warden the girls was operated and was now able to speak little bit. She 

needed another operation for which the officers of the district promised that they would 

utilize the fund of IEDS scheme and get her operated. Similar efforts should be made in 

other KGBV for inclusion of girls with disabilities. 

 Proper guidelines for parents and students should be formulated for KGBV similar to 

those of other residential school like Novadaya Vidyalayas. 
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Health and Security  

 Health is an important factor for retention of girls at this stage. The girls start their 

menstruation and generally suffer from anemia and skin disease. Health cards were not 

maintained at both the KGBVs. It should be ensured that there is regular monthly 

checkup and health profile maintained. 

 Jammu & Kashmir specially Bandipora and Pampore districts are affected by many 

natural calamities like earthquake and terrorist activities. Girls should be trained on 

disaster management and life skills education to cope with such situations. There was an 

organization working for disaster management in Jammu and Kashmir whose services 

could be used to train the girls at KGBV on disaster management. For providing self 

defence techniques to girls the services of army personnel or any other organization 

working in this area could be used. 

 The area near the KGBV Pampore is prone to terrorist activities as a result proper 

Gunmen should be deployed in KGBV especially at night. There should be provision of 

male chowkidars instead of female. As per the state norms, the chowkidar should be 

female but not many females opt for this job in the State and especially for night. 

Keeping in mind the security concerns of the area an alternative arrangement for hiring of 

female security personnels from security agencies could be made.  

 The KGBVs Bandipora is located in interiors and surrounded with forest area and there 

are other security issues. The security system should be revamped as per the need of the 

terrain with security guards properly equipped. The girls should be provided self defense 

techniques with the help of army or any other organizations working in this area. 

Boundary wall should be constructed as soon as possible 

 There is need for convergence of various central government schemes of other 

departments in the KGBV, which will strengthen them. The Public Health Centre can 

implement various health schemes for adolescent girls in the KGBV. The Food 

Corporation of India schemes or public distribution schemes can be converged with 

KGBVs through which they can get grains and other things at the nominal rates. The 

other kinds of public private partnerships could also be explored. 
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Vocational   

 Vocational education is not being provided in a planned manner and only stitching and 

embroidery were being offered on a small-scale basis. If proper vocations were offered to 

girls they would learn to be self independent and start their own enterprise. Vocational 

training should help them in running their own self help groups and being entrepreneurs. 

It should provide them with skills to market and sell their own products, thus making 

them economically independent. 

 Unconventional courses should be offered with proper job opportunities. Vocational 

equipments should be made available to each girl for making her self-reliant. 

 For linking vocational skills to job, opportunities and better employment of girls there 

should be training on latest vocations like information technology health services etc. 

 

Facilities for KGBV Staff 

 There should be separate residential facilities for teaching and non teaching staff of 

KGBV. There should be a separate room for warden, teachers, chowkidar and cook for 

better functioning of the KGBV. 

 Salary of the teaching and non- teaching staff should be as per State norms for other 

schools. The non-teaching staff should also be made permanent like teaching staff after 

five years. The teaching and non-teaching staff in both the KGBVs was being paid very 

less salary. The salary should be enhanced as per the national norms. 

 In KGBV at Pampore a male warden was appointed as it was a terrorist prone area and no 

female teacher was willing to be posted as warden. The male warden appointed was 

running the KGBV with lot of motivation and zeal. The community was happy with his 

functioning and wanted him to continue as warden. He was in constant touch with the 

army unit deployed is that area and the army also helped him in running the KGBV 

smoothly. Thus, flexibility should be provided in such special cases for smooth running 

of the KGBV. 

 The wardens at both the KBGV were not provided with any telephone or mobile facility. 

There should be provision of funds for mobile facility so that the warden can use it incase 

of emergency. This facility could also be used by girls to speak to their parents. 

 The teaching and non-teaching staff should be provided with proper training for running 

a residential school and maintaining various records. 
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 There should be some incentives for teachers, which will motivate them to work in such 

remote areas. Care should be taken to select teachers who belong to the same localities or 

in an around it who can understand the socio cultural background of the girls and 

motivate them to continue their education.  

 

Others  

 Parents- teacher association should be strengthened for discussions on issues related to 

school and the girls. 

 There were no specific guidelines provided to the KGBV regarding the non- recurring 

grants and if the warden uses the fund for some work of KGBV, it is not reimbursed by 

the district authorities, saying that it is not as per the norms. There should be specific 

guidelines for non-recurring grants and warden should be given freedom to spend some 

amount as per the requirement in the KGBV. 

 The zonal education officers who are overall incharge of the KGBV were only concerned 

with the administration aspect, they were not concerned with the academic aspect. 

Academic aspect of KGBV can be dealt with the help of State Institute of Education and 

District Institute of Education and Training of  Jammu and Kashmir  

 The Gender coordinator who gives gender inputs and visits KGBV is given salary of Rs. 

3000/- which is very less and she is not able to perform her duties well. Thus, salary of 

gender coordinators who are involved in enhancing girls’ education at district and state 

level should be enhanced. 

 Discussion held with district education officers revealed that additional KGBV are 

required in Taral and Keller blocks as they are remote areas and there are out of school 

girls in these areas. 
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CHAPTER – VI 

THE STATE OF BIHAR 
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VI VIII

I VIII I

VIII VI VIII I VIII 

Table: 6.1.

’

( )  

59.06

42.34

 

61.09 

43.19

 

73.39 

53.33

 

82.14

65.46

17.58 17.9 20.06 16.68 

946 930 916 940 

http://censusindia.gov.in/2011-prov-results/data_files/bihar/Provisional%20Population%20 

Totals%202011-Bihar.pdf 

 ] blds vUrxZr 

65.56 47.98

17

http://censusindia.gov.in/2011-prov-results/data_files/bihar/Provisional%20Population
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DVD

 

 

 

 

 

;gk¡ ij yM+fd;ka fgtkc ugha igurh gSaA mUgsa 

;gk¡ ij fdlh izdkj dh dksbZ cafn'k ugha gSA bUgsa 

;gkWa fgUnh ekè;e es i<+k;k tkrk gS rFkk mnwZ Hkh 

fl[kkbZ tkrh gSA exj dqjku dh dksbZ rkfye ugha 

nh tkrhA lk{kkRdkj ds nkSjku geus ik;k fd ds-

th-ch-oh- dh yM+fd;kWa ljdkjh Ldwy ds yM+dksa ls 

T;knk pqLr] nqjLr o gj dk;Z esa vkxs gaSA  
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,d cwan lekbZ xHkZ esa ekWa cuus dk vglkl gqvkA 

lkspk xwatxh fdydkjh] ?kj esa [kqf'k;ksa dk R;kSgkj 

gqvkAA 

ekre lk Nk;k rc ?kj esa] tc irk yxk fd 

dU;k gSA 

nknh cksyh gesa ugha pkfg,] firk dh ugha reUuk 

gSAA 

flQZ fyax tkudj nq[kh gq,] D;k bruh cnfdLer 

gwWA 

ftl ukjh oa'k ls firk rqus tUe fy;k]  

eSa mlh oa'k dh Qwyokjh gwWAA 

ekWa] D;k rqe Hkh Pkkgrh gks eSa ej tkmW] bl tx 

esa vkus ls igysA 

D;k vius fny ds VqdMs dks dj nksxh ;ejkt ds 

gokysaAA 

ekjsxk eq>s fry&fry djds esjk vax&vax dgsxkA 

eSa jksmWa Hkh rks jksmWa dSls] esjs eqWag ls vkokt ugha 

vkrhAA 

;s iki ugha egkiki gS] ekW er cuksa blds HkkxhA 

eSa Hkxr flag] pUnz'ks[kj vktkn tSls csVs tu 

ldrh gwWaAA  
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CHAPTER – VII 

THE STATE OF RAJASTHAN 

             Source:-www.mapsofIndia.com 

 

Table No 7.1 

78.27 87.88 80.51 82.14 

46.01 61.15 52.66 65.46 

32.26 26.73 27.85 16.68 

949 950 926 940 

Source: Census 2011 



165 
 

 : 

14,21,711 

 :   

7,29,390 

  :   

6,92,321 

7 1183 ] blds vUrxZr 

692]321 gSA

78.27 46.01

32

] gSaA blds vUrxZr 

1]042]268 gSA 

 87.88 61.15 

26.73 gS (Census 2011)

                                                                                                                                        

Source:-www.mapsofIndia.com 
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Table 7.2: 

- 45% 45% - - 10% - - - - 

- 25% - - - - 50% 25% - - 

- - 100% - - - - - - - 
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Table 7.5: 

VI VII VIII

10.00 AM – 10.20 AM 

10.30 AM  – 11.10 AM Urdu (N.J.) Computer (B.P.) Maths (M.M.) 

11.10 AM – 11.50 AM         Maths (G.S.) Maths (M.M.) English (B.P.) 

11.50 AM – 12.30 PM Hindi (U.R.) SST (B.P.) SST (N.J.) 

12.30 PM  – 01.20 PM      

01.20 PM – 02.00 PM English (G.S.) English (B.P.) Hindi (U.R.) 

02.00 PM – 02.40 PM 

 

Extra Curricular Activities 

(G.S. & N.J.) 
Hindi (U.R.) Science (M.M.) 

02.40 PM – 03.20 PM 

        
EN. SC. [SST] (U.R.) 

Urdu (N.J.) 
Computer (B.P.) 

Sanskrit (G.S.) 

03.20 PM – 04.00 PM 

        
Computer (B.P.) Science (M.M.) 

Urdu (N.J.) 

Sanskrit (G.S.) 

04.00 PM – 05.00 PM 
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nksLrksa ds lkFk jguk eSaus lh[kk gSA 

luk [kk¡u 

d{kk lkroha 

¡

? 



178 
 



179 
 

 



180 
 

 

earned, causal or maternity leave 

  

¼ ½



181 
 

 

Ù

¼ ½

Ù



182 
 



183 
 

Ø

)



184 
 

 

 

 

 

 

 

 

 

 Ù

 

 

 

 

 



185 
 

 

 

 

 



186 
 

2,139,658 

 1,097,390

  1,042,268 

Jhunjhunu 

Chirawa 

Nawalgarh 

Udaipurwati 

Buhana 

Khetri 

                                                           
 

                                                                                                                   Source:-www.mapsofIndia.com 
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Table 7.6: 
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Table 7.7: 

VI, VII & VIII  

VI, VII & VIII  

VI, VII & VIII  

VI, VII & VIII  
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Jhunjhunu 

Chirawa 

Nawalgarh 

Udaipurwati 

Buhana 

Khetri 
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         Source:-www.mapsofIndia.com 
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7.11: 

VI-VII-VIII      

VI-VII-VIII      

VI-VII-VIII      
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SMC
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Chief Security Jamutal ULAMA Rajasthan
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gekjh Vhe us ds-th-ch-oh- ds ikl gh ,d yM+fd;ksa ds enjlk dk Hkh fujh{k.k fd;kA bldk 

uke ejdt+qy vehu vy blykeh fyy cukr gSA fujh{k.k djus ij geus ik;k fd ogkaW ij 20 

dEI;wVj gSa rFkk flykbZ e'khu Hkh gS tgka ij yM+fd;ksa dks O;kolkf;d f”k{kk nh tkrh gSA  

budk dguk Fkk fd enjlk tdkr nsxk o tdkr ysxk ds uke ls pyrk gSA ;gkaW ij vuqnku 

Hkh fy;k tkrk gSA  ;gka ij igyh ls vkBoha rd d{kk,a gSa ftlesa 100 yM+fd;kaW gSaA ftlesa 

vjsfcd] dEI;wVj o flykbZ&d<+kbZ fl[kk;k tkrk gSA  ;gka ij mnwZ o vjch dh f”kf{kdk,a Hkh 

gSaA ftUgsa izfr ekg 3000# osru fn;k tkrk gS] ;s ;gha ij jgrh gSaA  rFkk tks f”kf{kdk,a ckgj 

ls vkrh gSaA  mUgsa 1800# o 2000# osru fn;k tkrk gSA  ;gka ij yM+fd;ksa ls ckr djus ij 

geus ik;k fd oks gj le; vius iwjs “kjhj dks <d dj j[krh gSaA  gj oDr fgtkc muds flj 

ij <dk jgrk gSA  os ikap le; dh uekt+ vnk djrh gSa rFkk mUgsa tks dqjku dh rkyhe nh 

tkrh gS] mUgsa os vjsfcd esa gh i<+rh o lqukrh gSaA vc muds ckr djus dk y; Hkh vjsfcd gks 

x;k gSA  ,d ckr ij tks gekjh Vhe us xkSj fd;k fd yM+fd;ksa ls ckr djus ij ges eglwl 

gqvk fd mUgsa gj okD;  jVk;k tkrk gSA ;gkaW ij vyx&vyx uke ls gkWLVy cuk gqvk gSA  

;gka ij “kkSpky; dh O;oLFkk T+;knk vPNh ut+j ugha vkbZA ;gka ij vBkjg ftyksa ls yM+fd;kaW   

vkrh gSaA 

ds-th-ch-oh- rFkk enjlk dh rqyuk djus ij ns[kk x;k fd yM+fd;ksa dks ds-th-ch-oh- esa T;knk 

LorU= ekgkSy izkIr gSA  enjlk dh rqyuk esa ds-th-ch-oh- esa yM+fd;kaW   ckdh yM+fd;ksa dh 

rjg jgrh gSa] ;g ckr fcYdqy Hkh eglwl ugha gqbZ fd os fdlh vkSj Js.kh ls lacaf/kr gSaA ds-th-

ch-oh- esa yM+fd;ksa dks eq¶r esa lHkh lqfo/kk,a miyC/k djokbZ tkrh gSa tcfd enjlk esa yM+fd;ksa 

ls 1000# Qhl yh tkrh gS] lkFk gh 1500# vuqnku ds #i esa fy, tkrs gSaA  de ls de 

yM+fd;ksa ls 250# Qhl yh gh tkrh gSA   
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Some Other Suggestions 
 
 

In all the four States, districts visited have a regional variance, which reflects the social processes 

prevalent in that region. The social matrix influences the perceptions of the parents and 

community, which in turn effects the implementation of the educational institutions.  

 

 

Education is a product of social and economic interplay in different regions. In regions, where 

there are developments in economic and social spheres and where state support is good, there is 

demand for education and all groups including minorities benefit from the overall development 

of the region. For example in Andhra Pradesh, there is lot of State support in enhancing girl’s 

education as the KGBVs are till class X. There are Urdu medium and English medium sections 

in Muslim concentrated areas. The girls are performing considerably well in academics as well 

as extra curricular activities. Some of the girls who passed out from KGBVs, further stidied, and 

competed well at National level examinations, some even qualified, engineering and medical 

exams. It was observed that girls preferred to study in English medium sections in Andhra 

Pradesh rather than Urdu medium or regional language, as they were keen to learn global 

language. Moreover, English helped them pursue up higher studies and to obtain good 

employment apportunities. Certain initiatives by the state like establishment of Urdu medium 

schools, coaching for minorities, and opening of educational institutions for Muslim have 

contributed to the expansion of Muslim girls education in this state.  

 

In the states of Jammu & Kashmir and Rajasthan, the KGBVs are being run as day boarding 

institutions while in the States of Bihar and Andhra Pradesh they function as residential 

institutions. Upto the primary level, all the parents, especially mothers,are of the view that their 

daughters should be educated. They also feel that education is important for their upward 

mobility on the socio – economic ladder.  

Although, it came to the fore that parents are relactant for sending the girls to school after 

completion of primary education due to the reasons such as poverty & inaccessibility of school 

near the locality or community. Muslim parents hesitate to send their daughters to school 

especially at a faraway distance or outside the community as they feel that,“the girls comes into 

the eyes of the whole society/men folk when she passes through the whole community/ a locality  
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and reaches the school”, as stated by parents in Rajasthan. Therefore parents are not willing to 

send their girls to regular schools. Another reasons that prevent girls’ education  is the 

involvement girls in household chores which releases their mothers to take up remunerative work 

live making bangles in Rajasthan, working as labourers in Bihar and be engaged in stone work in 

J & K.The social norm of early marriage as soon as a girl attains puberty is yet another reason for 

girls dropping out after primary level. Then, quality of educational institutions like irregular 

teacher attendance, poor teaching, and inadequate toilet facilities for girls also lead to their 

dropout. 

Overall, it is observed that the KGBV scheme is well received by the parents and the community 

members alike. It has responded to the felt needs of marginalized groups especially living in 

remote and inaccessible locations. The girls in most of the KGBVs are happy, confident and 

satisfied with the provisions of the KGBV scheme as they expressed their joy during the visit. 

 

Enrolment and Dropout of Girls 

 KGBV is meant for out of school girls of 11+ age and girls belonging to marginalised 

groups. In certain cases, girls who are in difficult circumstance like orphans as single 

parent child are aslo enrolled in KGBVs especially in Andhra Pradesh. During the visit, it 

was seen that not many girls enrolled were out of school. In the KGBVs of Bihar, the 

special officer informed that they had instructions from the district office to enroll girls 

with class five-pass certificate. Misinterpretation of eligibility criteria had led to 

confusion in Bihar. In some districts, girls are made to drop after class 5 to be eligible to 

to be enrolled in KGBV. It is important to give proper instructions to gender 

coordinators and other officials who are involved in selection of girls. In Andhra 

Pradesh, there is proper bridging of girls through residential and non-residential bridge 

courses. Thus, bridging material is especially designed to help the children to fill the gap 

effectively. Similar bridging mechanism should be done in other states. The state 

government officials involved in identification of out of school girls should be trained in 

identification and motivation processes. 
 

 

Teaching learning procces. 

 There should be enriched curriculum for girls in KGBV. Girls need to be trained on 

adolescent and social issues as well as on life skills to equip them to cope with stress, 
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emotions and to fight violence. Self defence techniques should be taught in more 

rigorous manner rather than limiting it to karate training. Committees should be 

formed with parents. and SMC members to help. The committees can look after 

various aspects of the KGBV.  

 In J & K one of the girls’ parent was an electrician who helped her in making science 

project. Such parents should be involved in the academic process of the KGBV. Not 

only this in Rajasthan many girls’ mother were involved in making Lac bangles. They 

can be called to the KGBVs to teach girls the local skills. In Bihar many parents were 

involved in Madhubani work  and the local art. Parents and community participation 

can help girls to learn the local art and skills.  

 Teachers should maintain the academic profile and a portfolio of girls for making 

learning meaningful. The girls should be trained on gender and leader ship qualities 

for their holistic development.  

 The teaching learning material should be gender sensitive and related to their local 

needs. Sufficient computers should be provided to all the KGBVs. So that all the girls 

get chance to learn computer. A regular trained computer teacher should also be 

appointed.  

 Special coaching classes should be provided to intelligent girls for appearing in 

national level talent search examinations and other competitive exams.  

 Regular physical education teacher who can teach different sports and yoga to girls 

should be appointed. 

Community involvement and private partnership 

 KGBV can be made sustainable if community owns them by providing meaningful 

support in all forms. The community members through SMCs should be involved 

indecisions regarding the management of the KGBVs and should become a part of 

planning and monitoring processes. 

 The community can motivate some economically better off member of the village to 

contribute towards the maintenance of KGBVs. 

 Private partnerships with business houses and foundationswhich are genuinely interested 

in enhancing quality of education of KGBVs  can be  sought. Visits can be made to 
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financial houses like banks and insurance companies who can help in providing 

infrastructure facilities in KGBV. 

Infrastructure and Facilities 

 Most of the KGBVs visited had their own building except the one in Phulwama district of 

Jammu and Kashmir and the one in Rajasthan, which were being run in local school 

building. They did have proper classrooms and play ground but they did not have proper 

hostel building with dormitories, activity rooms, adequate toilets, residential rooms for 

the staff, library, science laboratory etc. The KGBVs running in new building also had 

problems related to drainage system and storage of water. In the KGBV in Bihar the 

drainage system was not there and all the water would stagnate around the building of the 

KGBV with mosquitoes breeding in it. This was very unhygienic and poses major health 

issues. The KGBV was adjacent to the field of the farmer who did not allow water to be 

drained into his fields. The quality of construction was also not very good there was 

seepage in the school building. 

Thus it is important to have adequate and well maintained buildings. There should be 

regular inspection of the KGBV and the follow up should be done at regular interval to 

meet the quality standards. It is also necessary to ensure safety and security of girls with 

proper boundary walls. 

The stipend money is used differently by different states. It is suggested that the stipend 

money should be put as savings in the girl’s account, which can be given to her when she 

leaves the KGBV, which will motivate the parents to enroll girls in KGBV.  

 Counselors should be appointed or called on monthly basis to counsel students on 

adolescent issue and career choices.  

Teachers and other staff 

 Regular in-service training to the special officer, warden and teachers should be provide 

for academic inputs and for understanding the psychosocial needs of the girls enrolled in 

KGBVs. Teachers need to be trained in CCE,this will help placing the girls in 

appropriate level of learning and planning future learning. The special officer, warden 

teachers and other non-teaching staff should be trained to manage a hostel for 

adolescent girls. They need to be active and sensitive towards issues related to girls. 
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Gender sensitive inputs are also needed to train teachers to help the girls to deal with 

issues of discrimination and violence faced by girls in the society. It will help them evolve 

strategies to deal with it. NCERT, SCERT and DIETs should regularly train teachers and 

provide academic support. Other NGOs and agencies like UNICEF can also help in 

training. The Department had conducted a study on KGBVs in Uttar Pradesh in 2010 

where it was seen that a person from DIET was a mentor for the KGBV for the academic 

support which is a good practice. However, not just one person but the different subject 

experts of DIET should regularly provide support to KGBVs. 

 All the four State that were visted had different remuneration pattern for the teachers and 

staff of KGBV. The salary of teachers was less and they were demotivated by the fact 

that the job is not permanent and they would be without job. A lot of uncertainty in the 

job kept them in the vigil and they preferred to join a permanent job. As soon as they get 

opportunity, they leave the KGBV job. Teachers in Jammu& Kashmir were made 

permanent in the KGBVs after a period of five years. A similar kind of strategy can be 

adopted by other States so that the teachers are motivated to work in KGBV.  

 There were variations across four States with regards to full time and part time teachers 

for different subjects, salary structure, recruitment procedures, leave rules and service 

conditions. These variations are seen not only between states but also within a state 

where KGBVs are being run by different organizations (SSA, Mahila Samakhya, NGO 

and Tribal welfare society). States like Rajasthan and Andhra Pradesh deploy regular 

teachers on deputation to KGBV, which provides the KGBV with an experienced, 

qualified and trained teacher. In Andhra Pradesh they have special officers who performs 

the duties of running the KGBV as well as of warden. In Rajasthan the head mistress of 

the school is regular teacher and the warden is separate. 

 There should be set norms for recruiting full time and part time teachers and their 

service conditions should be properly defined and all agencies should follow these 

norms. 

 Adequate staff should be provided especially for Andhra Pradesh KGBV as they have 

been extended to classes 9 and 10.   

  Some States gives casual leaves and maternity leave to teachers where as others do not 

give. There should be proper leave rules for teachers in this scheme. 
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 The salaries of cook, helper, ANM, accountant and security guards should be enhanced, 

as it is very less. They should also be provided with proper leaves and residential 

facilities.  

 There are no residential quarters provided to special officer, warden teachers or other 

staff members. They face a lot of problem, as they cannot accommodate their family 

members and children when they visit the KGBV. Thus all the staff should have proper 

residential facilities.  

 Teachers also need input in planning transaction and academic progress of the girls. 

Teachers were not much aware about the CCE. Science in some KGBVs was not taught 

by activities or conducting experiments as there were no laboratories or kits available 

with the teacher. Science is taught like any other subject, it is very important to provide 

appropriate training and labotanes/kit/activity areas for teaching of science.  

Policy and management  

 The KGBVs being only girls schools with all facilities are in demand by the parents and 

community of minority districts visited. It was stated that sometimes it becomes difficult 

to refuse admission to girls, as the capacity of the girls is maximum 100. Moreover in 

States like Rajasthan and Jammu& Kashmir where the KGBV are being run as day 

boarding, the KGBVs are located in area surrounded be muslim population as a result 

parents feel safe to send their girls to KGBV rather than sending them to the local schools 

and Madrasas. Therefore, the capacity of KGBVs should be increased as per the 

requirement of the block. All the stakeholders (girls, parents, community and teachers) 

were of the view that the KGBVs should be upgraded to class XII. 

 The KGBVs visited in Jammu& Kashmir are located in terrorists prone areas like 

Bandipore and Pulwama, special financial sanction should be provided for their safety 

and security. Moreover, the demographic feature and terrain is such that special efforts 

are needed to provide basic amenities. The cost of construction should be provided 

according to the terrain. There are Armed Forces run projects like Sadbhawana which 

can be converged in the KGBVs which would help to provide security as well as improve 

infrastructural facilities as being done in KGBV Pompore. 
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 The community member especially from the state of Jammu and Kashmir complained 

about the regular fund flow, which hinders the functioning of KGBV. Regular and timely 

fund should be ensured. 

 Some KGBVs were not adhering to the RTE norms related to required space for teaching 

learning, availability of essential learning material including library, facility of sports and 

overall development of children. Thus proper guidelines of KGBV and the need for 

implementing RTE effectively should be adhered by all agencies in plementing KGBV. 

 The linkages between civil society and KGBVs need to be strengthened for better 

implementation of the scheme. 

 The public private partnership model needs to be adopted by all States in order to 

strengthen the interface between SSA and its partners. 

 According to XII plan Urdu as a medium of instruction was recommended in the KGBVs 

located in Muslim concentrated blocks. However, during the field visits to KGBV at 

Andhra Pradesh and Jammu and Kashmir the teachers told that girls prefer to study in the 

English medium as it will help them in higher education and get jobs. Thus more sections 

of English medium should be provided as per the demand instead of Urdu. 

 As there were girls being enrolled in the KGBVs from regular schools it is important to 

put in place a system that would ensure effective targeting and reach. The database on 

girls should be carefully maintained for greater rigour in reaching the unreached. The 

database will also help in effective monitoring. 

 All the agencies involved in implementing the KGBV in one state should meet frequently 

and share good practices. There can be student exchange programmes in these KGBVs, 

so that the girls get opportunity to interact with each other and share resources available 

in KGBVs for example the KGBVs being run by Mahila Samakhya in Bihar have a strong 

gender component which can be shared with KGBVs run by other agencies. 

 The State government should ensure convergence of other government schemes in the 

KGBV like tribal welfare schemes, health schemes, mid day meal scheme, minority 

schemes for self-reliance of girls. 

 In Bihar, the KGBV is of model III where the girls go to the nearby school. The schools 

in the vicinity do not have proper infrastructure facilities and the quality of teaching in 

these regular school again impacts their enrolment and leads to dropout. More over in one 



228 

 

of the KGBV in Bihar at Purnia the warden was facing lot of difficulty regarding 

finances. In model III the financial powers are given to the principal of the regular state 

schools where the girls go to study. The principal had rigid mindset and was not willing 

to give any money in the hands of the warden. Even for day-to-day expenses and 

maintenance he would refuse the mony to the warden as a result warden was facing lot of 

difficulty in maintaining the KGBV. Thus it is suggested that in Bihar the State should 

adopt model I instead of model III.    

Children with special needs (CWSN) 

 The KGBVs visited had very few children with special needs. There were one or two 

girls in KGBV of Bihar and Jammu and Kashmir but Andhra Pradesh had few girls. 

In Bihar, there were conscious efforts to reach out to such girls. In Jammu and 

Kashmir with the special efforts of the warden the girl with hearing impairment at the 

KGBV was provided finances for the operation and she had shown improvement in 

hearing. In Andhra Pradesh, the KGBVs visited had few girls from CWSN but the 

team was told that at the district level KGBVs are being identified where CWSN can 

be enrolled in large numbers where infrastructural facilities and special teachers will 

be provided to these KGBVs. Special efforts are needed at the state level to enroll 

CWSN girls in the KGBVs and to provide them with necessary facilities.  

 

The researches is of the view that as recommended in the national report on evaluation of 

the KGBV programme in December 2013,that the GOI should create a sangathan on the lines 

of Navodaya Vidyalaya sangathan.  
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 loZ f’k{kk vfHk;ku 

dh lgk;rk ls 

yM+fd;ksa dk 

ukekadu fyf[kr o 

ekSf[kd ijh{kk }kjk 

p;uA 

foKkiu o izpkj] 

ipk;r vkSj loZ 

f’k{kk vfHk;ku dh 

lgk;rk ls 

yM+fd;ksa dk 

ukekadu ekSf[kd 

ijh{kk }kjk p;uA 

loZ f’k{kk vfHk;ku 

dh lgk;rk ls 

yM+fd;ksa dk 

ukekadu fyf[kr o 

ekSf[kd ijh{kk }kjk 

p;uA 

efgyk lek[;k@ 

fcgkj loZ f’k{kk ds 

ek/;e ls yM+fd;ksa 

dk ukekadu  

fyf[kr o ekSf[kd 

ijh{kk }kjk p;uA 

 
yM+fd;ksa dh MªkWi 

vkmV nj esa o`f)A 
yM+fd;ksa dh MªkWi 

vkmV nj esa o`f)A 
yM+fd;ksa dh MªkWi 

vkmV nj esa o`f)A 
yM+fd;ksa dh MªkWi 

vkmV nj esa o`f)A 

 
Vksad dk viuk 

futh Hkou] [ksy 

ds eSnku dh 

miyC/krk] 

’kkSpky;ksa dh 

lqfo/kktud 

fLFkfrA 
uoyx<+ dk viuk 

futh Hkou] [ksy 

ds eSnku dh 

miyC/krk] 

’kkSpky;ksa dh 

Bhd&Bhd 

O;oLFkkA 

Ckkanhiqjk dk viuk 

futh Hkou] [ksy 

ds eSnku dh 

vuqiyC/krk] 

’kkSpky;ksa dh 

lqfo/kktud 

fLFkfrA 
thoulkgc ynw 

dk izkbejh Ldwy 

ds lkFk lka>k 

Hkou] [ksy ds 

eSnku dh 

vuqiyC/krk] 

’kkSpky;ksa dh 

n;uh; fLFkfrA 

jktsUnz uxj dk 

viuk futh Hkou] 

[ksy ds eSnku dh 

miyC/krk] 

’kkSpky;ksa dh 

lqfo/kktud 

fLFkfrA 
tM+psyk dk viuk 

Hkou] [ksy ds 

eSnku dh 

miyC/krk 

’kkSpky;ksa dh 

lqfo/kktud 

fLFkfrA 

fd’kuxat dk 

viuk Hkou] 

izkbejh Ldwy dk 

lka>k [ksy dk 

eSnku] ’kkSpky;ksa 

dh fLFkfr Bhd 

BhdA 
iqf.kZ;k es ck;lh 

CykWd dk futh 

Hkou] [ksy ds 

eSnku dh lqfo/kk] 

’kkSpkyk;ksa dh 

dkQh n;uh; 

fLFkfrA 

 
fczt dkslZ dk dksbZ 

izko/kku ughaA  
fczt dklZ dh dksbZ 

fuf’pr :ijs[kk 

dk izko/kku ughaA 

fczt dklZ dh 

fuf’pr le;kof/k 

vkSj izko/kkuA 

fczt dkslZ ds fy, 

vc dksbZ fuf’pr 

:ijs[kk miyC/k 

ughA 

 

cksMZ dk ikB~;Øe 

i<+k;k tkrk gS 

ÅnwZ iqLrdksa dk 

ikB;dze es 

mi;ksx] dEI;wVj 

dk iz;ksx o 

ikB;lkexzh }kjk 

iBuA 

tEew o d’ehj dk 

ikB~;dze i<+k;k 

tkrk gSA ÅnwZ 

iqLrdksa dk 

ikB;dze es 

mi;ksx] lkekU; o 

vfrfjDr 

ikB;lkexzh }kjk 

iBuA 

vka/kz izns’k cksMZ dk 

ikB~;dze i<+k;k 

tkrk gS rFkk vU; 

lkexzh dk Hkh 

ikB~;dze esa 

mi;ksx@jksy Iys 

vkfn }kjk iBuA 

fcgkj jkT; ds gj 

ftysa dk ds-th-ch-

oh- esa dsoy 

vkolh; O;oLFkk 

gSA os i<+us ds 

fy, ikl ds 

izkbejh Ldwy esa 

tkrs gSA cksMZ dk 

ikB~;Øe i<+k;k 

tkrk gS rFkk 

lkekU; ikB~;dze 
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dk mi;ksxA 

 

jkstxkj izf’k{k.k 

ij fo’ks’k iz;Ru] 

C;wVh ikyZj o 

flykbZ dk 

izf”k{k.k fn;k 

tkrk gSA vkRe 

j{k.k izf’k{k.k 

vkfn fn;k tkrk 

gSA thou dkS’ky 

dh FkksMh cgqr 

tkudkjh gSA 

QqVdj :i ls 

jkstxkj izf’k{k.k] 

T+;knkrj flykbZ 

d<+kbZ 

izf’k{k.k@vkRe 

j{k.k izf’k{k.k ugh 

fn;k tkrk gSA 

thou dkS’ky dh 

FkksMh cgqr 

tkudkjh gSA 

QqVdj :i ls 

jkstxkj izf’k{k.k] 

T+;knkrj flykbZ 

d<+kbZ] C;wVh ikyZj 

o esagnh dk 

izf’k{k.k@vkRe 

j{k.k izf’k{k.k o 

thou dkS”ky dh 

tkudkjh gSA 

QqVdj :i ls 

jkstxkj izf’k{k.k] 

T+;knkrj flykbZ 

d<+kbZ] isafVx 

vkkfn dk 

izf’k{k.kA vkRe 

j{k.k laca/kh FkksMh 

cgqr izf’k{k.k o 

thou dksS’ky dh 

dksbZ tkudkjh 

ughA 

 
LokLF; dkMZ ugha 

cuk gqvk gSA 

fu;fer ekfld 

LokLF; tk¡p gksrh 

gS 

LokLF; dkMZ ugha 

cuk gqvk gSA 

fu;fer efld 

LokLF; tk¡p ugh 

gksrh gS 

LokLF; dkMZ cuk 

gqvk gSSA fu;fer 

ekfld LokLF; 

tk¡p gksrh gS vkSj 

ANM dk izko/kku 

LokLF; dkMZ ugha 

cuk gqvk gSA 

fu;fer ekfld 

LokLF; tk¡p ugha 

gksrh gS 
 loZ f’k{kk vfHk;ku 

}kjk lapkfyrA 
tEew o d’ehj 

loZ f’k{kk vfHk;ku 

}kjk laPkkfyrA 

vka/kz izns’k loZ 

f’k{kk vfHk;ku 

}kjk lapfyrA 

efgyk lek[;k o 

fcgkj loZ f’k{kk 

vfHk;ku }kjk 

lapkfyrA 
 ds-th-ch-oh- esa tkus 

ls igys 7 fnu dh 

fo”ks’k Vªsfuax rFkk 

okMZu dks dksbZ 

Vªsfuax ugh  

ds-th-ch-oh- esa tkus 

ls igys Vªsfuax nh 

tkrh gSA okMZu 

dks dksbZ fo’ks’k 

Vªsfuax ughA 

ds-th-ch-oh- esa tkus 

ls igys 7 fnu dh 

fo”ks’k 

VªsfuaxAokMZu dks 

dksbZ Vªsfuax ughA 

ds-th-ch-oh- esa tkus 

ls igys Vªsfuax nh 

tkrh gSA okMZu 

dks dksbZ fo”ks’k 

Vªsfuax ugh nh 

tkrhA  

 

xq.koÙkk dh n`f"V 

ls lqfo/kk,¡ izkIr 

gksrh gS] Hkkstu dh 

ikSf"Vdrk dks /;ku 

esa j[krs gq, Hkkstu 

esa ikS"kd rRoksa dh 

miyC/krk ’kkfey 

dh tkrh gS 

xq.koÙkk dh n`f’V 

ls lHkh lqfo/kk,¡ 

izkIr ugha gksrh gS 

dsoy Hkkstu dh 

ikSf"Vdrk dks /;ku 

esa j[krs gq, Hkkstu 

esa dqN ikS’kd 

rRoksa dks ’kkfey 

fd;k tkrk gS 

xq.koÙkk dh n`f’V 

ls mÙke lqfo/kk,¡ 

izkIr gksrh gS dsoy 

Hkkstu dh 

ikSf"Vdrk dks /;ku 

esa j[krs gq, Hkkstu 

esa dqN ikS’kd 

rRoksa dks “kkfey 

fd;k tkrk gS 

xq.koÙkk dh ǹf’V 

ls lHkh lqfo/kk,¡ 

izkIr ugha gksrh gSA 

u gh Hkkstu dh 

ikSf"Vdrk dks /;ku 

esa j[krs gq, Hkkstu 

esa dqN ikS’kd 

rRoksa dks “kkfey 

fd;k tkrk gS 
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isM+ gS gedk thou 

isM+ksa dh j[kokyh gks 

gel c feydj isM+ yxk,a 

thou esa [kq”kgkyh gks 

thou feyrk gS ,d ckj 

dqN djds fn[kykuk gS 

isM+ ls iwjh gksrh lf̀’V 

;g lcdks crykuk gS 

feyrk gS isM+ksa ls thou 

vui<+ gks Fkk Kkuh 

isM+ gekjh gS nqfu;k 

vkvks lc feydj isM+ yxk,a 

vius ?kjksa dks LoxZ cuk, 

      & 
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esjs jkT; dk uke fcgkj gS 

blesa ygjkrs ou vkSj ckx gSa 

fdlkuksa us bu [ksrksa dks ltk;k gS 

xxu fueZy esa Nk;k gS 

esjs jkT; dk uke fcgkj gS 

;gka ds Qwy f[kys gSa 

nq”eu nq”eu HkkbZ gSa 

nksLr Hkh viuk I;kjk gS 

esjs jkT; dk uke fcgkj gS 

;gka ds >jus >j >j xkrs 

vius /kqu esa ty cjlkrs 

nq[k esa lq[k esa I;kl cq>krs 

gj jkT; ls lcls I;kjk fcgkj jkT; gS 

esjs jkT; dk uke fcgkj gS 

lcls lqUnj lcls euksgj 

“kku gS] lEeku gS 

esjs jkT; dk uke fcgkj gS 

esjs jkT; dk uke fcgkj gS 

esjk Hkh uke eqLdku gSA           
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vks esjs ikik I;kjs ikik 

lc ikik ls vPNs ikik 

rwus eq>dks [kq”kh nh 

gj d’Vksa ls nwj j[kk 

rwus lkjk nq[k >syk 

eq>dks lkjk lq[k fn;k 

esjs izk.k gSa rq>esa clk 

rw gh esjk nsork 

esjh lkal esa rqEgha lek;k 

gj iFk ij rsjk gh lgkjk 

rsjk ;g ,glku gS eq>dks 

esjk ;s tk dqckZu gS rq>is 
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तारो से चमकत ेहॉस्टऱ हो ! 
फूऱों से महकत ेबच्च ेहो ! 

अल्ऱाह! तुम्हें कामयाबी दे !  

के.जी.बी.वी. तुम पर नाज़ करे ! 
हॉस्टऱ तुमको आना है !  

हॉस्टऱ का नाम कमाना है !  

मैडम की उम्मीदें हैं तुम पर ! 
उम्मीदों को पूरा कर डाऱना है ! 

तारों से चमकत ेहॉस्टऱ हो ! 
फूऱों से महकत ेटीचर हो ! 

जजस हॉस्टऱ में अपनी पढ़ाई हो ! 
उस हॉस्टऱ में खुशाऱी हो ! 

ये ककताबें तुम्हारे ज़ेवर हो ! 
ये बोडड तुम्हारा आइना ! 

तारों से चमकत ेबच्चें हो ! 
फूऱों सी महकती मैडम हो ! 

तालऱम की महकफऱ में बैठो ! 
कोई गम ना तुम्हारे पास आए ! 

ना आवाम का पहरा हो तुम पर ! 
मेरे ददऱ की दवुाएॉ रॊग ऱाये ! 

रब पढ़ता हुआ रखे तुमको ! 
तुमको पढ़ने की आदत हो ! 

तारो से चमकत ेहॉस्टऱ हो ! 
फूऱों से महकत ेबच्च ेहो ! 
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Questionnaires and Schedules: 
okMZu ds fy, vuqlwph 

(Interview Schedule for Warden) 

 
1-  uke % 

 Name: 
2- mez % 

 Age: 

3. ftyk@CykWd % 

District/Block: 
4- Js.kh%   vuqlwfpr tkfr@ vuqlwfpr tutkfr@vU; fiNM+k oxZ@lkekU; 

 Category: SC/   ST/    OBC/   General 
5- “kSf{kd Lrj o vuqHko % 

 Education & Experience: 
6- osru % 

 Income: 
 

7-   Pk;u izfØ;k ls lacaf/kr (Related to Selection Procedure): 
7-1 vkidk ds-th-ch-oh- fdlds }kjk lapkfyr gS\ 

          efgyk lek[;k @loZf”k{kk vfHk;ku @xSj ljdkjh laxBu  

KGBV in your state is run by which organization? 

               Mahila Samakhya/Sarva Shiksha Abhiyan/NGOs 
 

7-2 vkidk ds-th-ch-oh- dkSu ls ekWMy dk gS \  

 ekWMy I   u;k fo|ky; $ 100 yM+fd;ksa ds fy, vkoklh; lqfo/kk 

 ekWMy II  u;k fo|ky; $ 50 yM+fd;ksa ds fy, vkoklh; lqfo/kk 

 ekWMy III  igys ls miyC/k mPp izkFkfed fo|ky;ksa esa 50 yM+fd;ksa ds fy, vkoklh; lqfo/kk 

 Your KGBV is of which model?  

 Model – I New Schools + Residential facility for 100 girls  

 Model – II New Schools + Residential facility for 50 girls  

 Model – III  Residential facility set up in an existing upper primary school for 

50 girls 
 

7-3 CykWd eq[;ky; ls ds-th-ch-oh- fdruh nwjh ij fLFkr gS\ 

How far is KGBV situated from the Block Headquaters? 
 

7-4 vki okMZu ds fy, dSls pqus x, \ 

How were you selected as Warden? 
 

7-5 ds-th-ch-oh- ds lkFk tqM+us ls igys D;k vkidh dksbZ Vªsfuax gqbZ Fkh\     gk¡@ugha 

  Was any training provided to you before joining KGBV?                     Yes/No     
 

7-6 ;fn gk¡] rks fdrus fnuksa dh \ 

If yes, for how many days? 
 

7-7 yM+fd;ksa dks ds-th-ch-oh- esa vkus ds fy, fdl izdkj ls izsfjr fd;k tkrk gS\  

How are the out of school girls motivated to join KGBV? 
 

  7-8 D;k Nk=kokl esa izos”k ysus ds fy, yM+fd;ksa dh dksbZ p;u izfØ;k gksrh gSa\   gk¡@ugha  

    Is there any selection procedure for girls to get enrolled in KGBV?             Yes/No 
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7-9 ;fn gka] rks p;u izfdz;k dSlh gksrh gS &                                    fyf[kr@ekSf[kd@nksukas 

 If yes, what is the process?                        Written/   Oral/   Both 
 

7-10 yM+fd;kas dk fo|ky; eas Bgjko gSa ;k ugha \                          gk¡@ugha 

 Is there retention of girls in KGBV?                  Yes/No  
 

7-11 ;fn Ldwy NksM+rh gSa] rks fdl dkj.k ls \  

If no, the reasons for dropout of girls? 
 

 ?kj esa cgqr dke gksrk gS  

Plenty of work at home 
 

 mudh utj esa f”k{kk T;knk egRoiw.kZ ugha gS  

For them education is not relevant 
 

 fo|ky; cgqr nwj gS  

School is very far 
 

 Lo;a cPpksa dh Ik<+us esa :fp ugha gS  

Children themselves are not interested in studies 
 

 vkfFkZd ifjfLFkfr;ksa ds dkj.k  

Because of economic conditions 
 

 NksVs HkkbZ&cguksa dh ns[kHkky ds dkj.k  

To look after younger brother and sister 
 

 vU; ¼d`Ik;k fooj.k nhft,½  

Other, please give details 
 

8- vk/kkj lajpuk ls lacaf/kr (Related to Infrastructure) 
8-1 D;k vkids Nk=kokl dk viuk futh Hkou gS \                    gk¡@ugha  

 Is KGBV being run in its own building or rented?                      Yes/No 
 

8-2 ;fn gka] rks fdruk fdjk;k nsuk iM+rk gS & 

If rented, what is the rent per month? 
 

8-3 vkids Nk=kokl esa dqy fdrus dejs gSa\  

 How many rooms are there in your Hostel? 
 

8-4 dejs fdl&fdl pht ds fy, bLrseky gksrs gSa \ 

 For what purpose are these rooms used? 
8-5 D;k Nk=kokl esa vyx ls jlksbZ dk dejk gS \                 gk¡@ugha 

 Is there any separate room for kitchen in your KGBV?                      Yes/No 
 

8-6 D;k vkids Nk=kokl vkSj fo|ky; esa ,d gh Hkou esa gSa \          gk¡@ugha 

 Does your hostel and school run in the same building?                     Yes/No 
 

8-7 D;k fo|ky; esa “kkSpky;ksa dh O;oLFkk gS \                        gk¡@ugha 

 Is there toilet facility in your KGBV?                      Yes/No 
 

8-8 ;fn gka] rksa fo|ky; esa fdrus “kkSpky;ksa dh O;OkLFkk gS \    

If yes, how many toilets are there? 
 

8-9 “kkSpky; esa D;k&D;k oLrq,a miyC/k gS] uhps nh xbZ rkfydk esa gk¡ ;k ugha dk fu”kku yxk,a A  
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What are the equipments available in toilets? Mention below. 
“kkSpky; esa oLrqvksa dh miyC/krk 

Availability of equipments in Toilets 

gka 

Yes 

ugha 

No 
ikuh dh mfpr O;oLFkk 

Proper arrangement of Water 

  

ckYVh Bucket   

ex Mug   

f[kM+dh  Window   

jks”kuh Light   

 

8-10 D;k fo|ky; ds “kkSpky; lkQ&lqFkjs gS \       gk¡@ugha 

 Are the toilets neat and clean?                 Yes/No 
 

8-11 D;k “kkSpky; dh lQkbZ izfrfnu dh tkrh gS \      gk¡@ugha 

 Are they cleaned on daily basis?                  Yes/No 
 

8-12 “kkSpky; dh lQkbZ dkSu djrk gS \       Lo;a yM+fd;k¡@lQkbZ fu;qDr deZpkjh@feytqydj@vU;  

 Who does cleaning of toilets?               Girls itself/cleaning staff/collectivety/others 
 

8-13 d{kk o jgus ds dejs dh lQkbZ dkSu djrk gS \   Lo;a yM+fd;k¡@lQkbZ fu;qDr deZpkjh@feytqydj@vU; 

Who does cleaning of classrooms and hostel’s rooms?  

Girls itself/cleaning staff/collectivety/others  
 

8-14 vkids Nk=kokl esa fdruh yM+fd;ksa ds Bgjus dh O;oLFkk gS \ 

 How many girls can stay in your hostel? 
 

8-15 orZeku esa fdruh Nk=k,a gSa & 

 At present how many girls are there in hostel? 
 

8-16 fo|ky; eas ukekafdr Nk=k,a fuEu eas ls fdl Js.kh o fdl d{kk esa gSa rFkk mudh la[;k D;k gS \ 

 Category-wise enrolment figures of KGBV in the years given below –  

¼o’kZ 2008 &09½ Year (2008-09) 
d{kk  

Class 
Js.kh (Category) 

lkekU; 

General 

,l-lh 

SC 

,l-Vh- 

ST 

vks-ch-lh- 

OBC 

vYila[;d 

Minorities 

Ckh-ih-,y- 

BPL 

dqy yM+fd;k¡ 

Total girls 
        

        

        

        

dqy 

Total 

       

¼o’kZ 2009 &10½ Year (2009-10) 
d{kk  

Class 
Js.kh (Category) 

lkekU; 

General 

,l-lh 

SC 

,l-Vh- 

ST 

vks-ch-lh- 

OBC 

vYila[;d 

Minorities 

Ckh-ih-,y- 

BPL 

dqy yM+fd;k¡ 

Total girls 
        

        

        

        

dqy 

Total 
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¼o’kZ 2010 &11½ Year (2010-11) 
d{kk  

Class 
Js.kh (Category) 

lkekU; 

General 

,l-lh 

SC 

,l-Vh- 

ST 

vks-ch-lh- 

OBC 

vYila[;d 

Minorities 

Ckh-ih-,y- 

BPL 

dqy yM+fd;k¡ 

Total girls 
        

        

        

        

dqy 

Total 

       

 

¼o’kZ 2011 &12½ Year (2011-12) 
d{kk  

Class 
Js.kh (Category) 

lkekU; 

General 

,l-lh 

SC 

,l-Vh- 

ST 

vks-ch-lh- 

OBC 

vYila[;d 

Minorities 

Ckh-ih-,y- 

BPL 

dqy yM+fd;k¡ 

Total girls 
        

        

        

        

dqy 

Total 

       

 

8-17 vkids ;gka ds-th-ch-oh- esa fdruk Vhfpax o ukWu Vhfpax LVkQ gS rFkk mudk osrueku D;k gS\  d`Ik;k fooj.k 

nsa A 

Please specify the teaching and non-teaching staff in your KGBV with their pay 

scale/consolidated pay in the table given below- 

Vhfpax (Teacher Staff) 
 ikVZ VkbZe  

(Part time) 

Qqy VkbZe  

(Full time) 

Oksru 

(Pay scale/consolidated pay) 

fo’k;(Subject)    

    

    

    

ukWu & Vhfpax (Non-teacher Staff) 
 ikVZ VkbZe 

(Part time) 

Qqy VkbZe  

(Full time) 

Ikn 

(Post) 

Oksru  

(Pay scale/consolidated pay) 

fo’k;(Subject)     

     

     

     

 

8-18 D;k ;g Vhfpax LVkQ Ik;kZIr gS \              gk¡@ugha 

 Is the teaching staff provided sufficient?                Yes/No 
 

8-19 D;k ;g ukWu Vhfpax LVkQ Ik;kZIr gS \             gk¡@ugha 

 Is the non-teaching staff provided sufficient?                Yes/No 
 

8-20 ;fn ugha] rks dkSu&dkSu ls Vhfpax o ukWu Vhfpax LVkQ vkSj gksus pkfg, \ d`Ik;k fooj.k nsaA 

 If not, then which other teaching and non-teaching staff are required for the KGBV? 
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fo’k; 

(Subject) 

Vhfpax 

(Teacher Staff) 

ukWu Vhfpax 

(Non-teacher Staff) 
ikVZ VkbZe 

(Part time) 

Qqy VkbZe 

(Full time) 

ikVZ VkbZe  

(Part time) 

Ikn 

(Post) 

Qqy VkbZe  

(Full time)  
Lka[;k   

 

    

 

8-21 D;k Vhfpax LVkQ o ukWu Vhfpax LVkQ dks dksbZ izf”k{k.k fn;k x;k gS \ 
 

                              dsoy Vhfpax LVkQ@ukWu Vhfpax LVkQ@nksuksa dks@ fdlh dks ugha 
 

For the effective implementation of the scheme, was any training provided to teaching 

and non-teaching staff regarding their roles and functions? 
 

                Only teaching staff/   non-teaching/   both/   none 

 
8-22 ;fn gk¡] rks Vhfpax LVkQ dh fdrus fnu dh vkSj ukWu Vhfpax LVkQ dh fdrus fnu dh Vªsfuax gqbZ gS \ 

 If yes, please specify the number of days? 
   

  Teaching Staff  Non-teaching Staff 
 

8-23 tks Vhfpax LVkQ ds-th-ch-oh- esa fu;qDr fd;s tkrs gSa mudh p;u izfØ;k D;k gS] fdl vk/kkj ij mudk p;u 

gksrk gS\ 

What is the selection procedure for the teaching and non-teaching staff, who are selected 

in KGBV? 

Teaching Staff                     Test/  interview/  both /  none   

Non-teaching Staff             Test/  interview/  both/  none 
 

9- fczt dkslZ ls lacaf/kr Bridge Course related 
9-1 yM+fd;ksa dk Lrj fu/kkZfjr djus ds fy, D;k dksbZ tkap ijh{kk yh tkrh gS\   gk¡@ugha  

 Is there any test to set the level of girls?                Yes/No 

 
9-2 D;k ds-th-ch-oh- esa yM+fd;ksa dks dsoy 3 o’kksZa ds fy, gh j[kk tkrk gS\    gk¡@ugha  

Are these girls enrolled only for 3 years in KGBV?               Yes/No 
 

9-3  ;fn ugh] rks D;k mu yM+fd;ksa dk 3 o’kkZas ds Ik”pkr~ l= dks vkxs c<+k;k tkrk gS\    

  If no, then for how many years maximum? 
 

9-4   D;k bu yM+fd;ksa dh “kSf{kd Lrj dks tkapus ds fy, dksbZ izfdz;k gS\    gk¡@ugha 

  Is there any procedure for identifying the academic level of out of school girls joining 

KGBV?                             Yes/No 
 

9.5  ;fn gka] rks D;k izfdz;k gS\ 

  If yes, what is the procedure? 
 

9-6 ;fn mUgsa NBh d{kk ls de ds Lrj dk Kku gS rks D;k mUgsa dksbZ fczt dkslZ fn;k tkrk gS\   gk¡@ugha  

                    

Is their any bridging mechanism for the out of school girls having academic level less 

than VIth standard?                   Yes/No 
 

9-7 D;k bu yM+fd;ksa dks dksbZ fczt dkslZ ;k lacaf/kr lkexzh nh tkrh gS\     gk¡@ugha 

 Is there any bridge course or bridge material provided to girls for bridging?           Yes/No 
 

9-8 fczt dkslZ tks vki viukrs gSa] mls dkSu fufeZr djrk gS \ 
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Bridge course has been prepared by which organization/agency? 
 

9-9 fdrus fnu dk fczt dkslZ fn;k tkrk gS \  

Bridge course is provided for how many months? 
 

10- ;kstuk,¡ o lqfo/kk,¡ Schemes and facilities related 

 
10-1  ds-th-ch-oh- esa dkSu lh lqfo/kk,a iznku dh xbZ gaS \ 

Kindly indicate the type, quality and quantity of the facilities provided in the KGBV in 

the table given below- 

lqfo/kk,a (Facilities) gk¡ 

(Yes) 

ugha 

(No) 
Xkq.koRrk (Quality) Ekk=k 

(Quantity) 
  vPNh 

(Good) 

Bhd 

(Satisfactory) 

[kjkc 

(Poor) 

 

jks”kuh dh O;oLFkk 

(Lighting) 

      

Ika[kksa dh O;oLFkk 

(Arrangements of fan) 

      

tSujsVj dh O;oLFkk (Generator 

system) 

      

fcLrj (Bed)       

pknj (Sheet)       

jtkbZ (Quilt)       

Rkfd;k (Pillow)       

LoPN ty (Clean water)       

LVksj VSad (Store tank)       

Mh-oh-Mh- Iys;j (DVD Player)       

Vh-oh- (TV)       

Vsi fjdkMZj (Tap Recorder)       

jsfM;ksa (Radio)       

[kkuk idkus ds crZu (Cooking 

utensils) 

      

xSl@pwYgk (Gas/Stove)       

[kkuk ijkslus ds crZu (Serving 

dishes) 

      

ugkus dk lkcqu (Bath soap)       

diM+s /kksus dk lkcqu (Detergent 

soap) 

      

ckYVh (Bucket)        

ex (Mug)       

czq”k (Brush)       

isLV (Paste)       

da?kk (Comb)       

rsy (Oil)       

iSM¼ekfld /keZ ls lfEcfU/kr½ (Pad)       

fu%”kqYd nokbZ;ka       
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(Free Medicine) 

fpfdRld dh O;oLFkk (Medical 

arrangement) 

      

“kkSpky; dh O;oLFkk (Tiolet 

arrangements) 

      

vU; lqfo/kk,a (Any other)       

 

10-2  3 o"kZ ds varjky ;k gkWLVy esa ftrus le; ds fy, yM+fd;ka jgrh gSa] D;k muds xn~ns cnys tkrs gSa\ 

                    gk¡@ugha 
 Are the mattresses on which girls sleep changed after a certain period of time?  

                                       Yes/No 

10.3 ;fn gka] rks fdrus le; ds vrajky esa xn~ns cnys tkrs gSa\ 

If yes, specify the time period.   

     
10-4  mu o"kkZas ds nkSjku ,d fcLrj ij fdruh yM+fd;ka jgrh gSa\        ,d@nks@rhu@rhu ls T;knk 

How many girls sleep on one bed?    one/two/three/morethan three 
 

11- fdrkcksa ls lacaf/kr Related to books 
11-1 D;k yM+fd;ksa dks fo|ky; ls lHkh fdrkcsa fesyrh gSa \                     gk¡@ugha 

   Do girls get all books from school?                          Yes/No 
 

11-2 yM+fd;ksa dks fdl rjg dh fdrkcsa feyrh gSa \                         ubZ@iqjkuh  

 Quality of books given to them-                           New/old 
 

11-3 D;k yM+fd;ksa dks fo|ky; esa lHkh fdrkcksa ds lkFk mnwZ dh fdrkcsa feyrh gSaA    gk¡@ugha 

 Do they get Urdu books with other books?                       Yes/No 
 

11-4 yM+fd;ksa dks fdrkcsa dc rd izkIr gks tkrh gSa\     

           l= ds izkjaHk esa@l= ds e/; esa@l= ds vUr esa  

Books are provided to girls- 

                        Beginning of the session/ mid-session/end of session 
 

12- LVs’kujh ls lacaf/kr Related to Stationary 
12-1 vkids ds-th-ch-oh- esa yM+fd;ksa dks dkSu&dkSu lh LVs”kujh miyC/k djokbZ tkrh gS \ 

 What types and quantity of stationary items provided to the girls in your KGBV? Kindly 

mention. 

 
LVs”kujh ds izdkj  

Types of Stationary 

gk¡ 

Yes 

Ukgha 

No  

lky esa feyus okyh ek=k  

Total quantity in year 

dye (Pen)    

dkih (Copy)    

isafly (Pencil)    

jcj (Rubber)    

“kkiuj (Shapener)    

xksUn (Gum)    

vU; (others)    

 

13- ;wfuQkeZ ls lacaf/kr Uniform related 
13-1 D;k yM+fd;kas  dks fo|ky; ls ;wfuQkeZ feyrh gSsss\                         gk¡@ugha 

 Are girls provided with the uniforms?                           Yes/No 
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13-2 ;fn gk¡ rks lky esa fdrus lSV fn, tkrs gSa \                            ,d@nks@rhu 

 If yes, then how many sets are given in one year?            One/two/three 

 
13-3 yM+fd;ksa dks dSlh ;wfuQkeZ feyrh gS \                  flyh gqbZ@fcuk flyh gqbZ 

 Which type of uniform is provided to the girls?                        Stitched/unstitched  
 

14- Hkkstu ls lacaf/kr Food related 
14-1  D;k Nk=kvksa vkSj v/;kidksa ls [kkuk cukus eas enn yh tkrh gS\      gk¡@ugha 

 Do girls students and teachers assist in making food?                   Yes/No 

 
14-2  Nk=kokl esa Hkkstu dkSu cukrk gS \          Lo;a yM+fd;ka@jlksbZ;k@okMZu@v/;kid@vU;  

 Who prepares food in the KGBV?                 Girls themselves/cook/warden/teacher/others 

 
14-3 D;k lIrkg esa yM+fd;ksa dks ekalkgkjh Hkkstu fn;k tkrk gSA         gk¡@ugha 

 Do the girls get non-veg. food in a week?                Yes/No 

 
14-4 ;fn gk¡] rks fdrus fnu fn;k tkrk gS\ 

 If yes, then for how many days in a week? 

 
14-5 D;k [kkuk cukus ds jk”ku o lfCt;ksa dks ,df=r djus ds fy, dksbZ LVksj :e gS\   gk¡@ughaa 

Is there any store room to keep Rasion and vegtables?                   Yes/No 

 
14-6 gkWLVy esa lfCt;ka dkSu [kjhnrk gS vkSj dgka ls\ 

Who buys vegetables and from where? 

 
14-7 nky] rsy] elkys rFkk izfrfnu dh lfCt;ka o nw/k dgka ls [kjhns tkrs gSa\ 

From where, do you purchase pulses, oil, spices, vegestables and milk? 

 
14-8  jlksbZ esa [kkuk cukus ds fy, fdl bZa/ku dk iz;ksx djrs gSa & 

 Which fuel is used in making food-  

 ,y-ih-th- ¼xSl½ LPG Gas 

 dSjkslhu LVkso (Kerosene stove) 

 ydM+h (Wood) 

 vU; (Others) 
 

14-9 D;k vkids ;gka ij ihus dk LoPN ty feyrk gS \              gk¡@ugha 

 Is pure drinking water available in your school?                 Yes/No 

 

 
14-10 ;fn gk¡] rks ihus ds ikuh dk L=ksr D;k gS & 

 If yes, then what is the source of water. 

 daqvk (Well) 

 Uky (Tap) 

 gSaMiEi (Hand pump) 

 V~;wcoSy (Tube well) 

 Uknh (River) 

 vU; (Other sources – please specify) 
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14-11 ;k ihus ds ikuh dks ,df=r djus ds fy, fdlh Vsad dh lqfo/kk gS\        gk¡@ugha 

Is there any facility for collecting drinking water? Where is it stored?       Yes/No 

                      
14-12 Hkkstu ls lacaf/kr  ¼ Nk=kokl esa feyus okys Hkkstu ds le; ,oa ek=k laca/kh uhps nh xbZ rkfydk esa gk¡ ;k 

 

Kindly specify the time and quantity related aspects in the table given below- 
 gk¡  

Yes 

Ukgha 

No 

dHkh&dHkh 

Sometimes 

dHkh ugha 

Never 

fdrus cts 

Time 

eSU;w D;k fn;k tkrk gS 

What is the menu   
lqcg dh pk; 

Morning Tea 

      

Ukk”rk 

Breakfast 

      

e/; Hkkstu 

Breakfast 

      

“kke dh pk; 

Evening Tea 

      

jkf= Hkkstu 

Dinner 

      

  

14-13 D;k fo|ky; esa dHkh dksbZ [kkuk [kkdj ;k ikuh ihdj chekj iM+k gS \  

 Has there ever been a case of food poisoning in your school? 

 

14.14 D;k fo|ky; esa dHkh dksbZ ikuh ihdj chekj iM+k gS \  

Has any students fallen ill due to water contamination?  
  

15- f’k{kd izf’k{k.k izfØ;k Teacher Training related 
15-1 ds-th-ch-oh- esa dkSu&dkSu ls fo’k; i<+k;s tkrs gSa \ 

 Which subjects are taught in KGBV? (Please specify) 
 

15-2  lkekU;r% yM+fd;ka fdl fo’k; esa de vad ykrh gSa \ 

 Generally, in which subject girls score low? 
 

 

15-3  dkSu lk fo’k; yM+fd;ksa dks dfBu yxrk gS vkSj D;ksa \ 

  Which subject generally girls find tough and why? 
 

15-4 fdl fo’k; esa yM+fd;k¡ vf/kd :fp ysrh gSa &         vaxzsth@fgUnh@xf.kr@jkstxkj izf”k{k.k@MªkbZax@vU; 

 In which subject girls show their interest maximum? Kindly tick. 

               English/Hindi/Mathematics/Employment training/Drawing/others 

 
15-5 yM+fd;k¡ xf.kr fo’k; esa fdl rjg ds vad izkIr djrh gSa\                        de@ek/;e@T;knk 

 What scores do the girls get in the subject of Maths?                  Low/Average/High 

          
15-6 ;fn de vad izkIr djrh gSa] rks mldk D;k dkj.k gS\ 

If they get low score, then what is the reason for that? 
 

15-7 bu yM+fd;ksa dks xf.kr fo’k; esa fdl izdkj dk Hk; jgrk gS\ uhps fn;s x;s fodYiksa esa lgh dk pquko djsa\ 

What kind of fear do they have for Mathematics? Choose the correct alternative from the 

following. 
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i. loky xyr gks tkus dk Hk; 

Fear of solving the problem 
 

ii. fo|ky; esa ltk fn;s tkus dk Hk; 

Fear of being punished.  
 

iii. ijh{kk ifj.kke dk lehdj.k [kjkc gksus dk Hk; 

Fear of scoring poor in the examination. 
 

iv. vU; 

Any other (please specify) 
 

15-8 D;k yM+fd;k¡ xf.kr fo’k; lh[kdj nwljs dk;ksZa ;k vU; nSfud thou esa xf.kr dk iz;ksx djrh gSa\ gk¡@ugha 

                      

Is the maths taught to them related to their daily life?               Yes/No 

                              
 15-9 ;fn gk¡] rks fdu&2 dk;ksZa esa iz;ksx djrh gS\ 

 If yes, where do they use in their daily life? 

 
15-10 v/;kid i<+kus ds fy, dkSu ls rjhds dk bLrseky djrs  gSa \ 

  Which teaching methods are used by teachers in teaching? 

 jksy Iys Role play 

 ckrphr djds Orally 

 “;keiV~V Blackboard use 

 fy[kdj Written 

  lgikfB;ksa ds lkFk Peer learning  

 vU; Others 

 
15-11 D;k f”k{kd dksbZ f”k{k.k&izf”k{k.k lkexzh dk mi;ksx djrs gSa\                    gk¡@ugha 

 Do teachers use any teacher learning material (TLM)?                         Yes/No 

 
15-12 ;fn gk¡] rks bls dkSu cukrk gS \ 

  If yes, then who makes them? 
 

 

15-13 D;k vkids fo|ky; esa detksj cPpksa ds fy, vyx ls d{kk,a yh tkrh gSa\    gk¡@ugha 

 Are their remedial classes for girls who are weak in the subjects?                   Yes/No 

 
15-14 yM+fd;ksa dh f”k{kk ls lacaf/kr fdu leL;kvksa dk lkeuk fo|ky; dks djuk iM+rk gS\ 

 What are the problems faced by school related to girls’ education? 
 

15-15 D;k v/;kid le; ls fo|ky; esa igqap tkrs gSa \                            gk¡@ugha  

 Are teachers punctual?                  Yes/No 

 
15-16 D;k fo|ky; esa cPpksa dh dksbZ laln cuh gqbZ gS \            gk¡@ugha 

  Is there any girls’ parliament in the KGBV?                        Yes/No 

 
15-17 ;fn gk¡] rks laln dk uke crkbZ;s \ 

 If yes, what are their names? 
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15-18 D;k fo|ky; esa dksbZ Dyc xfrfof/k gksrh gS \          gk¡@ugha 

  Are there club houses activities in the KGBV?               Yes/No 
 

15-19 ;fn gk¡] rks dkSu&lh Dyc xfrfof/k;k¡] muds ckjs esa crkbZ;s\ 

  If yes, kindly give the types of activities organize. 
 

15-20 D;k fo|ky; esa [kkyh le; esa dqN djok;k tkrk gS \          gk¡@ugha 

 Are there any activities organized for girls during spare time?              Yes/No 

 
 15-21 ;fn gk¡] rks D;k&D;k djok;k tkrk gS \ 

If yes, name some activities. 
 

15-22 D;k vki CCE ls voxr gSa\                   gk¡@ugha 

Are you aware about continuous and comprehensive evaluation?                      Yes/No 
 

15-23 ;fn gk¡] rks ;g ds-th-ch-oh- esa dSls fd;k tkrk gS\  

 If yes, how is it done in the KGBV? 

     
15-24 ;g VsLV fdl izdkj dk gksrk gS \                                 oLrqfu’B@fo’k;fu’B 

 What is the format of the test?                   Subjective/objective 

 
15-25 D;k fo|ky; es dksbZ /kkfeZd mRlo euk;k tkrk gS\                      gk¡@ugha 

 Do the school celebrate any festival day? 

 26 tuojh (26 January)  

 15 vxLr (15 August) 

 f”k{kd fnol (Teacher’s day) 

 cky fnol (Children’s day) 

 gksyh (Holi) 

 nhokyh ( (Deewali) 

 bZn ( (Eid) 

 fdzLkel ( (Christmas) 

 2 vDVwcj ( (2
nd

 October) 

 dksbZ vU; (Any other (please specify) 

  
15-26 D;k bu R;ksgkjksa o fnolksa dks eukus esa lHkh dh Hkkxhnkjh gksrh gS \     gk¡@ugha 

   Do every one participate in these celebrations?                          Yes/No 

 
15-27 D;k Hkze.k ds fy, Nk=kvksa dks ckgj ys tk;k tkrk gS \            gk¡@ugh 

 Are girls students taken out for excursion?                              Yes/No 
 

15-28 ;fn gk¡] rks vc rd dgk¡&dgk¡ ys tk;k x;k gS \ 

 If yes, what are places visited so far? 
 

15-29 D;k vkids fo|ky; esa Vh-oh- o dscy duSD”ku gS\               gk¡@ugh 

 Does the KGBV has VCR/TV/Cable connection?                            Yes/No  

 
15-30 ;fn gk¡] rks yM+fd;ksa dks dkSu&dkSu lh dk;ZØe o fQYe fn[kkbZ tkrh gS\ 

 If yes, then what are the programmes and movies seen by the girls? 
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15-31 D;k ds-th-ch-oh- esa yM+fd;ksa ds fy, ukV~;”kkyk ;k laxhr dk izko/kku gSA    gk¡@ugha 

       

 Are there any facilities/instruments related to singing or Drama for KGBV girls? 

            Yes/No 

 
15-32 D;k yM+fd;k¡ buesa viuh :fp izxV djrh gS\              gk¡@ugha 

 Do girls show any interest in it?                            Yes/No 

 

16 [ksy rFkk LokLF; Sport and Health related  
16-1 D;k fo|ky; esa yM+fd;ksa ds fy, [ksy rFkk “kkjhfjd f”k{kk ls lacaaf/kr lkexzh dh O;oLFkk gS \  gk¡@ugha      

 Is there sports and physical education facilities/equipments in the KGBV?             Yes/No 
                       

16-2 ;fn gka] rks os D;k gSa \ 

 If yes, what are they? 
 

16-3 D;k [ksy ls lacaf/kr lkexzh yM+fd;ksa dks le; ij nh tkrh gS \            gk¡@ugha 

 Are these sports equipments sufficient for all girls?                       Yes/No 

 
16-4 D;k yM+fd;ksa dks vkSj fdlh [ksy lkexzh esa :fp gS\        

What other sports equipments of girls interest is required?            

 
16-4 vkids fo|ky; esa vf/kdrj yM+fd;ka dkSu lh chekjh ls T;knkrj xzflr gksrh gSa & 

 Girls of KGBV suffer from which of the following common diseases- 

 cq[kkj Fever 

 lnhZ&tqdke Cold 

 [kqtyh Itching 

 detksjh Weakness 

 ,uhfe;k Anemia 

 Ikhfy;k Jaundice  

 eysfj;k Malaria 

 egkokjh dh leL;k Menstrual related problems  

 chekj ugha gksrh gSa Don’t fall sick 

 vU; ¼chekjh dk uke crkbZ;s½ Any other (please specify) 
 

16-5 D;k vkids fo|ky; esa LokLF; dh fu;fer tkap gksrh gS \              gk¡@ugha 

Is regular medical check-up conducted for the girls?                       Yes/No 

 
16-6 ;fn gk¡ rks dc&dc 

If yes, then what is the frequency? 

 lkIrkfgd Weekly 

 v/kZekfld Fortnightly 

 ekfld Monthly 

 okf’kZd Annual 

 vU; Others 
 

16-7 D;k yM+fd;ksa ds LokLF; ls lacaf/kr C;kSjk j[kk tkrk gS\         gk¡@ugha 

 Is health profile maintained for KGBV girls?                      Yes/No 
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16-7 D;k ds-th-ch-oh- esa vkus ds ckn dksbZ yM+dh chekj gqbZ gS \              gk¡@ugha 

Has any girl fallen sick after being admitted to the KGBV?                     Yes/No 

 
16-8 ;fn gk¡] rks fdl dkj.k chekj gqbZ gSa \ 

 If yes, due to which reason? 

 
16-9 vkikrdkyhu fLFkfr esa yM+fd;ksa dks dgk¡ ys tk;k tkrk gS \  

 Where are the girls usually treated in emergency? 

 
16-10 YkM+fd;ksa dks vkikydkyhu fLFkfr esa vLirky ys tkus ds fy, fdl okgu ds }kjk ys tk;k tkrk gS\ 

 What is the conveyance mode for taking girls to hospital in case of emergency? 

 
16-10 D;k fo|ky; ds ikl fdlh izdkj dk dksbZ vkikrdkyhu QaM gS\         gk¡@ugha 

 Do the school have any emergency fund?                Yes/No 

 
16-11 ;fn gk¡] rks fdruk\ 

 If yes, then what is the amount? 
 

16-14 D;k fo|ky; esa izkFkfed mipkj dh lqfo/kk gSa\       gk¡@ugha 

 Is there any facility of first aid in KGBV?                  Yes/No 
16-15 D;k fo|ky; esa ;ksxklu o vU; “kkjhfjd xfrfof/k;ka djokbZ tkrh gSa \     gk¡@ugha 

 Are there any activities organized for girls related to yoga or physical exercises? 

                      Yes/No 

17- O;kolkf;d f’k{kk Vocational Training 
17-1 fo|kfFkZ;ksa dks dkSu ls O;kolkf;d dkslZ djok;s tkrs gSa \ 

 What are the vocational courses offered to students in KGBV? 
 

17-2 D;k fo|ky; esa izR;sd O;kolkf;d dkslZ ds fy, vyx ls v/;kid gSa \     gk¡@ugha     

 Do the school has special teacher for different vocational courses.                     Yes/No 
 

17-3 vkids fo|ky; esa O;kolkf;d v/;kid iwjs le; ds fy, gS ;k ikVZ VkbZe gS\    gk¡@ugh      

 Are there vocational training teacher’s full time or part time instructor?            Yes/No 

                    
17-4 D;k vkids fo|ky; esa O;kolkf;d dkslZ ds fy, Ik;kZIr midj.k vkfn dh lqfo/kk gS \   gk¡@ugha 

  Do the school have sufficient equipment for vocational courses?                        Yes/No 

 
17-5 ;fn ugha] rks dkSu&dkSu ls midj.k miyC/k ugha gSa \ 

 If no, then which equipments are required? 
 

17-6 D;k ds-th-ch-oh- esa nh tkus okyh O;kolkf;d f”k{kk yM+fd;ksa dks LokoyEch cukus ds fy, Ik;kZIr gS \  

                gk¡@ugha 

Is the vocational training provided in the school sufficient to make the girls empowered 

for being self reliant?                           Yes/No 

 

18- izca/ku ls lacaf/kr Administration related 
18-1 D;k vki lh-vkj-lh- vkSj ch-vkj-lh- ls tqM+s gSa \          gk¡@ugha 

 Are there linkages with CRC and BRC?                Yes/No 
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18-2 D;k vki viuh leL;kvksa dks izca/ku ds lkFk crk ikrh gSa \         gk¡@ugha 

 Are you able to communicate all the issues/problems to the administrations?         Yes/No 
18-3 ;fn gk¡] rks izca/ku ds lkFk fdu&fdu leL;kvksa ij ckr gqbZ gS\  

 If yes, then what the issues discussed with the administration? 

 
18-4 ;fn ugha] rks mlds dkj.k D;k gSa\ 

 If no, what are the reasons. 
 

19- Lkqj{kk Security 
19-1 D;k ds-th-ch-oh- esa lqj{kk ds iq[rk bartke gSa \          gk¡@ugha 

Do the KGBV has adequate security arrangement?                                  Yes/No 

 
19-2 Nk=kokl esa fdrus xkMZ gSaA                   ,d@nks@rhu@pkj@ikap 

How many security guards does the KGBV have?             One/two/three/four/five 

            

19-3 Have there been discussions in your KGBV regarding changes in the body menstrual 

health, child sex abuse and problems of growing up?              Yes/No 
  D;k ds-th-ch-oh- esa ekgokjh LokLF;] cky mRihM+u] vkfn ls lacaf/kr fo’k;ksa ij fopkj&foe’kZ gksrk gS\ 

gka@ugha 

19-4 D;k Nk=kokl ds vUnj iq:’kksa ds izos”k dh vuqefr gS \                        gk¡@ugha 

Is the male entry allowed in the hostel?                Yes/No 

 
19-5 D;k yM+fd;ka viuh leL;kvksa ds ckjs esa vkidks crk ikrh gSa \             gk¡@ugha 

Are girls able to communicate their issues/problems to you?             Yes/No 

 
19-6 ;fn gk¡] rks yM+fd;ksa dh leL;kvksa dk lek/kku dSls fd;k tkrk gS \ 

If yes, then how do you solve them? 
 

19-7 D;k yM+fd;ksa dks vkRej{kk ds fy, dksbZ izf”k{k.k fn;k tkrk gS \          gk¡@ugha 

 Are girls provided any self-defence training?                         Yes/No 

 
19-8 ;fn gk¡] rks fdlds }kjk \ 

If yes, by whom and for how many days? 
 

20- vU; Other 
20-1 D;k ds-th-ch-oh- esa vkus ds ckn yM+fd;ksa dks vius ifjokjtuksa ls feyus fn;k tkrk gS \  gk¡@ugha 

Are the girls allowed to meet their parents/relatives?                        Yes/No 

 

20-2 Does your hostel and school have a provision for telephone/mobile phone for contacting 

girls, parents and for other purposes?             
D;k vkids gkWLVy esa VsyhQksu rFkk eksckby Qksu dh lqfo/kk yM+fd;ksa] vfHkHkkodksa rFkk vU; dk;ksZa ds fy, 

miyC/k gS\ 
 

20-3 ;fn gk¡] rks dc&dc \ If yes, then how many times? 

 lIrkg esa ,d ckj  (Twice in a week) 

 15 fnu esa ,d ckj  (Fortnightly) 

 eghus esa ,d ckj  (Monthly) 

 6 eghus esa ,d ckj  (Half yearly) 

 o’kZ esa ,d ckj  (Once in a year) 

 vU;     Others (please specify) 
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20-3 D;k fo|ky; esa /kkfeZd funsZ”kksa dh dksbZ O;oLFkk gS\      gk¡@ugha 

 Is there any provision for imparting any religious education to Muslim girls?         Yes/No 

            
20-4 ;fn gk¡] rks D;k ;g lkIrkfgd dk;Zdze ds varxZr gS ;k fo|ky; ds lkekU; le; ls vyx\ 

If yes, is it imparted in regular or school timing or some other time? Kindly mention the 

numbr of times a week. 
 

20-5 D;k blds fy, dksbZ iqLrd crkbZ xbZ gSA                 gk¡@ugh 

 If there some book prescribed for this purpose?               Yes/No 

 
20-6 ;fn gk¡] rks fdrkc dk uke crkvks\ 

 If yes, kindly give the name. 

 
20-7 D;k fo|ky; esa dksbZ /kkfeZd mRlo euk;k tkrk gSa\          gk¡@ugha 

 Is any regilious function organized in the KGBV?                       Yes/No 

 
20-8 ;fn gk¡] rks mRlo dk uke crkvks\ 

If yes, then give their names. 

 
20-9 D;k jetku ds eghus esa yM+fd;ks dks Nqfê;k¡ nh tkrh gSa\         gk¡@ugha 

Is there any provision for providing leave to Muslim girls during Ramjan?             Yes/No 
 [[            
20-10 D;k yM+fd;ksa esa fnu esa ikap ckj uekt i<us ds fy, le; fn;k tkrk gS\   gk¡@ugha 

 Do girls get time for Namaj during the daily routine?              Yes/No 
 

20-11 ;fn gk¡] rks fdruh ckj \ 

If yes, then for many times? 
 

20-12 uhps eqfLye Nk=ksa ds 8 oha d{kk ls iwoZ gh f”k{kk NksMus ds dqN laHkfor dkj.k gSA izR;sd dkj.k ds lkeus fn;s 

x;s vkadMs rnkuqlkj mldh oS/krk dks n”kkZrs gSa% 

 Below are some reasons for dropout of Muslim girls before completing class VIII. Kindly 

rate the reasons according to the percentage given below. 

(i) 75%  to 100% (iii) 25%  to 49% 

(ii) 50%  to 74% (iv) 0%  to  24% 

 vki mldh oS/krk ij viuk er ,d ;k vf/kd la[;kvksa ij xksyk cukdj n”kkZ ldrs gSaA Kindly circle the 

option assign the percentage according to your thinking. 

 ekrk&firk }kjk f”k{kk dh vuns[kh       i / ii / iii / iv 

Neglect of education by parents 
 

 f”k{kdksa dh vfHk:fp dk vHkko       i / ii / iii / iv 

Teachers not interested 
 

 ekrk&firk dh vkfFkZd fo’kerk       i / ii / iii / iv 

Financial problems of parents 
 

 “kh/kz fookg         i / ii / iii / iv 

Early marriage 
 

 
 

 cPps dks /kuksikftu dk ek/;e le>uk       i / ii / iii / iv 

Treat children as medium of earning by parents 
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 cgqr vf/kd ikB~;dze         i / ii / iii / iv 

Plentiful syllabus  
 

 cPpksa dh dqlaxfr        i / ii / iii / iv 

Bad company of children 
 

 vR;f/kd x̀gdkZ;         i / ii / iii / iv 

Plenty of homework 
 

 fo|ky; esa i<+kbZ u gksuk        i / ii / iii / iv 

Lack of teaching in school 
 

 f”k{kdksa dh vuqifZLFkfr        i / ii / iii / iv 

 Absence of teachers 
 

 fo|ky;@?kj esa vR;f/kd ltk fn;k tkuk      i / ii / iii / iv 

More punished is given in family/school 
 

 cPpksa dh vuqifLFkfr        i / ii / iii / iv 

Absence of children 
 

 fu;Zeh ekrk&firk        i / ii / iii / iv 

Pathetic parents  
 

 lakLd`frd vkSj /kkfeZd fo”okl        i / ii / iii / iv 

Cultural and religious beliefs 
 

20-13 ds-th-ch-oh- ls lacaf/kr vkidh D;k leL;k,a gSa \ 

   What are the issues/problem related to KGBV? 

 
20-14 vki D;k lq>ko nsuk pkgsaxs & 

 Would you like to give any suggestions? 

 

20.15 Do you seek any support from other organizations/ NGOs or govt. departments for better 

functioning and benefits for girls in KGBV? 
D;k vki fdlh vU; laLFkk ;k ljdkjh rFkk xSj ljdkjh laLFkkuksa ls ds-th-ch-oh- ds csgrj dk;ksZ ds fy, enn 

ysrs gSa\ 

 
20.16 If yes, kindly specify?  Which organization and what kind of support? 

;fn gka] d`Ik;k fooj.k nsaA fdl laLFkk }kjk o fdl izdkj dh lgk;rk yh tkrh gS\ 
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 v/;kidksa ds fy, vuqlwph 

Interview Schedule for Teachers 
 

1- Name  : 
uke    % 

2- Age  : 
mez  % 

3- District/ Block: 
ftyk@CykWd %  

4- Category : SC/ ST/ OBC/ General 
Js.kh % vuqlwfpr tkfr @vuqlwfpr tutkfr@ vU; fiNM+k oxZ@lkekU;  

5- Education & Experience: 
“kSf{kd Lrj o vuqHko % 

6- Income: 
osru % 

7- Related to Selection Procedure 
p;u izfØ;k ls lacaf/kr 

 

7-1 Who has selected you for this post and to what procedure was adopted? 
bl in ds fy, vkidh fu;qfDr dSls o fdl ds }kjk dh xbZ\  

  

7-2 What was your Selection Procedure? 

Written/ Oral/ Experimental/ All Three/ None 
vkids p;u dh izfØ;k D;k Fkh\ 

        fyf[kr@ ekSf[kd @iz;ksxkRed @ rhuksa @dksbZ ugha 

 

7-3 What is your Monthly Income? 
vkidk ekfld osru D;k gS\ 

 

7-4 Do you work as fulltime or part-time employer in KGBV? 
D;k vki ds-th-ch-oh- es iwjs le; dke djrs gSa ;k ikVZ VkbZe\ 

 

7-5 Which staff category do you come under? 

Teaching staff/ Non-teaching 
vki Vhfpax LVkQ esa vkrh gSa ;k ukWu Vhfpax LVkQ esa \  

 

7-6 Have you gone through under any training before joining KGBV?                     Yes/No       
ds-th-ch-oh- ds lkFk tqM+us ls igys D;k vkidh Vªsfuax gqbZ Fkh\            gk¡@ugha 

 

7-7 How are the girls motivated to join KGBV? 
yM+fd;ksa dks ds-th-ch-oh- esa vkus ds fy, fdl izdkj ls izsfjr fd;k tkrk gS\ 

 

7-8 For the effective implementation of the scheme was any training provided to teaching 

and non-teaching staff regarding their roles and functions? 
D;k Vhfpax LVkQ o ukWu Vhfpax LVkQ dks dksbZ izf”k{k.k fn;k x;k gS\ 

dsoy Vhfpax LVkQ @ ukWu Vhfpax LVkQ @ nksuksa dks @ fdlh dks ugha 

 

7-9 If yes, please specify the number of days? 
;fn gk¡] rks Vhfpax LVkQ dh fdrus fnu dh vkSj ukWu Vhfpax LVkQ dh fdrus fnu dh VªSfuax gqbZ gS\ 
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7-10 What is the selection procedure for the teaching and non-teaching staff who are selected 

in KGBV? 
tks Vhfpax LVkQ ds-th-ch-oh- esa fu;qDr fd;s tkrs gSa] mudh p;u izfØ;k D;k gSA fdl vk/kkj ij mudk p;u 

gksrk gS\ 

 

8 - Bridge Course related 
fczt dkslZ ls lacaf/kr  

 

8-1 Is there any test to set the level of girls?            Yes/ No 
yM+fd;ksa dk LRkj fu/kkZfjr djus ds fy, D;k dksbZ tkap ijh{kk yh tkrh gS\          gk¡@ugha 

 

8-2 Are there girls enrolled only 3 years in KGBV?              Yes/ No     

If no, then how many years maximum? 
 

8-3 Is there any procedure for identifying the academic level of out of school girls joining 

KGBV? 

     Yes/ No 

8.4 Is there any bridging mechanism for the out of school girls having academic level less 

than VIth standard?                          Yes/ No 
;fn mUgsa NBh d{kk ls de ds Lrj dk Kku gS rks D;k mUgsa dksbZ fczt dkslZ fn;k tkrk gS\         gk¡@ugha 

       

8.5 Is there any bridge course or bridging material provided to girls for bridging?       Yes/ No  

 If yes, for which subjects? 
fczt dkslZ ds fy, tks ikB~;Øe o ikB~;p;kZ nh tkrh gS mls dkSu fu/kkZfjr djrk gS\ 

 

8.6 Bridge course has been prepared by which organization/ agency? 
fczt dkslZ tks vki viukrs gSa] mls dkSu fufeZr djrk gS\ 

 

8.7 Bridge course is provided for how many months? 
fdrus fnu dk fczt dkslZ fn;k tkrk gS\ 

 

9 - Related to Books 
fdrkcksa ls lacaf/kr 

 

9-1 Do girls get all Books from school?                 Yes/ No 
D;k yM+fd;ksa dks fo|ky; ls lHkh fdrkcsa feyrh gSa\      gk¡@ugha 

 

9-2 Quality of books do the girls get?                New/Old 
yM+fd;ksa dks fdl rjg dh fdrkcsa feyrh gSa\            ubZ@iqjkuh 

 

9-3 Do the girls get Urdu books with other books?                 Yes/No 
D;k yM+fd;ksa dks fo|ky; esa lHkh fdrkcksa ds lkFk mnwZ dh fdrkcsa feyrh gS\       gk¡@ugha 

         

9-4 When the books are provided to the girls? 

Beginning of the session/ mid-session/ end session 
yM+fd;ksa dks fdrkcsa dc rd izkIr gks tkrh gSa\ 

l= ds izkjEHk esa @ l= ds e/; esa @ l= ds vUr esa  
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10  -          Teacher Training related 
f”k{kd&izf”k{k.k izfØ;k  

 

10-1 Which subjects are taught in KGBV (please specify)? 
ds-th-ch-oh- esa dkSu&dkSu ls fo’k; i<+k;s tkrs gSa\ 

 

10-2 Generally in which subject do girls score low? 
lkekU;r% yM+fd;k¡ fdl fo’k; esa de vad ykrh gSa\ 

 

10-3 Which subject generally girls find tough and why? 
dkSu lk fo’k; yM+fd;ksa dks dfBu yxrk gS vkSj D;ksa\ 

 

10-4 In which subject girls show their interest maximum (kindly tick) 

English/ Hindi/ Maths/ Employment Training/ Drawing/ Others 
fdl fo’k; esa yM+fd;k¡ vf/kd :fp ysrh gSa& 

vaxzsth @ fgUnh @ xf.kr @ jkstxkj izf”k{k.k @ MªkbZax @ vU; 

 

10-5 Whatsoever do the girls get in the subject of Maths?     Low/ Average/ High 
yM+fd;k¡ xf.kr fo’k; esa fdl rjg ds vad izkIr djrh gSa\     de @ ek/;e @ T;knk 

 

10-6 If they score less, then what is the reason for that?   
;fn de vad izkIr djrh gSa] rks mldk D;k dkj.k gS\ 

 

10-7 If they obtain good marks, so why are they scared of it? 
;fn os vPNs vad izkIr djrh gSa] rks Hkh mUgsa Hk; D;ksa jgrk gS\ 

 

10-8 What kind of fear do they have for Mathematics?  Choose alternative from the following: 
 

Fear of Solving the problem 

 Fear of punishment in school 

Fear of scoring poor in the examination 

Any other (Please specify) 
 

bu yM+fd;ksa dks xf.kr esa fdl izdkj dk Hk; jgrk gS\ uhps fn;s x;s fodYiksa esa lgh dk pquko djsa\ 

loky xyr gks tkus dk Hk; 

fo|ky; esa ltk fn;s tkus dk Hk; 

ijh{kk ifj.kke dk lehdj.k [kjkc gksus dk Hk; 

vU; ¼d`i;k fooj.k nsa½ 
 

10-9 Is the maths taught to them related to their daily life?             Yes/ No 
D;k yM+fd;k¡ xf.kr fo’k; lh[kdj nwljs dk;ksZa ;k vU; nSfud thou esa xf.kr dk iz;ksx djrh gSa\  

           gk¡@ugha 

10-10 If yes, where all do they use in their daily life? 
;fn gk¡] rks fdu&fdu dk;ksZa esa iz;ksx djrh gSa\ 

 

10-11 Which methods are used by the teachers to teach girls? 

 Role play 

 Blackboard 

 Written 

 Orally 

 Peer learning 

 Any other (please specify) 
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vki yM+fd;ksa dks i<+kus ds fy, dkSu ls rjhds dk bLrseky djrs gSa\ 

 jksy Iys 

 “kkjhfjd xfrfof/k 

 fy[kdj i<+kuk 

 ckrphr djds 

 vU; ¼d`i;k fooj.k nsa½ 

 

10-12 Do teachers use any teacher-learning material (TLM)?                Yes/No 
D;k vki dksbZ f”k{k.k&izf”k{k.k lkexzh dk mi;ksx djrs gSa\     gk¡@ugha 

 

10-13 If yes, then who makes them? 
;fn gk¡] rks bls dkSu cukrk gS\ 

 

10-14 Are there remedial classes for academically poor girls?             Yes/ No 
D;k fo|ky; esa detksj cPpksa ds fy, vyx ls d{kk,a yh tkrh gSa\     gk¡@ugha 

 

10-15 What are the problems faced by school related to girl’s education? 
yM+fd;ksa dh f”k{kk ls lacaf/kr fdu leL;kvksa dk lkeuk fo|ky; dks djuk iM+rk gS\ 

 

10-16 Is there any girls Parliament in the KGBV?               Yes/ No 
D;k fo|ky; esa cPpksa dh dksbZ laln cuh gqbZ gS\      gk¡@ugha 

 

10-17 If yes, what are their names? 
;fn gk¡] rks laln dk uke crkb;s\ 

 

10-18 Are there club or houses activities in the KGBV?              Yes/ No 
D;k fo|ky; esa dksbZ Dyc xfrfof/k gksrh gS\       gk¡@ugha 

 

10-19 If yes, kindly give the type of activities organized? 
;fn gk¡] rks dkSu&lh Dyc xfrfof/k;k¡] muds ckjs esa crkb;s\ 

 

10-20 Are there any activities organized for girls during spare time?            Yes/ No 
D;k fo|ky; esa [kkyh le; esa dqN djok;k tkrk gS\      gk¡@ugha 

 

10-21 If yes, name some activities? 
;fn gk¡] rks D;k&D;k djok;k tkrk gS\ 

 

10-22 Are you aware about continuous and comprehensive evaluation?            Yes/ No 
yM+fd;ksa ds Kku dh ijh{kk ds fy, D;k dksbZ VsLV fy;k tkrk gS\    gk¡@ugha 

 

10-23 If yes, how is it done in the KGBV? 

Daily/ Weekly/ Monthly/ Fortnightly/ Annual 
;fn gk¡] rks VsLV fdrus le; esa fy;s tkrs gSa\ 

Izfrfnu @ lkIrkfgd @ ekfld @ v/kZekfld @ okf’kZd 

 

10-24 What is the format of the test?      Objective/ Subjective 
;g VsLV fdl izdkj dk gksrk gS\           oLrqfu’B@fo’k;fu’B 

 

 

 



261 

 

10-25 Do the school celebrate any festival/ day? 

 26
th

 January 

 15
th

 August 

 Teachers’ Day 

 2
nd

 October 

 14
th

 November 

 Childrens Day 

 Holi 

 Diwali 

 Eid 

 Christmas 

 Others 

 

10-26 Do every one participate in these celebrations?              Yes/ No 
D;k bu R;ksgkjksa o fnolks dks eukus esa lHkh dh Hkkxhnkjh gksrh gS\    gk¡W@ugha 

 

10-27 Are there any facilities/ instruments for KGBV girls related to singing or Drama? 

          Yes/ No 
D;k fo|ky; esa yM+fd;ksa ds fy, ukV~;”kkyk ;k laxhr dk izko/kku gS\     gk¡@ugh 

 

10-28 Do girls show their interest in it?                Yes/ No 
D;k yM+fd;k¡ buesa viuh :fp izxV djrh gS\      gk¡@ugha 

 

11 Vocational Training 

O;kolkf;d f’k{kk 
 

11-1 What are the vocational course offered to students in KGBV? 
fo|kfFkZ;ksa dks dkSu ls O;kolkf;d dkslZ djok;s tkrs gSa\ 

 

11-2 Do the school have sufficient equipment for vocational courses?            Yes/ No 
D;k vkids fo|ky; esa O;kolkf;d dkslZ ds fy, i;kZIr midj.k vkfn dh lqfo/kk gS\   gk¡@ugha 

       

11-3 If no, then which equipments are required? 
;fn ugha] rks dkSu&dkSu ls midj.k miyC/k ugha gS\ 

 

11.4 Is the vocational training provided in the school sufficient to make the girls empowered 

for being self reliant? 
D;k fo|ky; esa nh tkus okyh O;kolkf;d f”k{kk yM+fd;ksa dks LokoyEch cukus ds fy, i;kZIr gSa\ 

 

12.     Given below are some possible causes responsible for the drop-out of Muslim pupils 

before the completion of Class-VIII.  The number shown against each cause indicates 

validity for the cause in the subsequence: 

(i) 75% to 100% (iii) 25% to 49% 

(ii) 50% to 74% (iv) 0% to 24% 
 uhps efLye Nk=ksa ds 8 oha d{kk ls iwoZ gh f”k{kk NksMus ds dqN laHkfor dkj.k gSA izR;sd dkj.k ds lkeus fn;s 

x;s vkadMs rnkuqlkj mldh oS/krk dks n”kkZrs gSa% 

(i) 75% ls 100% (iii) 25% ls 49% 

(ii) 50% ls 74% (iv) 0% ls 24% 



262 

 

  

 You may express your opinion by encircling one or more figures to show the validity 
 vki mldh oS/krk ij viuk er ,d ;k vf/kd la[;kvksa ij xksyk cukdj n”kkZ ldrs gSaA 

 

 Parents not serious about education       i/ ii/ iii/iv 

 ekrk&firk }kjk f”k{kk dh vuns[kh       i / ii / iii / iv 

 Teachers lack enthusiasm       i/ ii/ iii/ iv 

 f”k{kdksa dh vfHk:fp dk vHkko       i / ii / iii / iv 

 Financial difficulty of parents      i/ ii/ iii/ iv 

 ekrk&firk dh vkfFkZd fo’kerk       i / ii / iii / iv 

 Early marriage        i/ ii/ iii/ iv 

 “kh/kz fookg         i / ii / iii / iv 

 Child needed as earning member      i/ ii/ iii/ iv 

 cPps dks /kuksikftu dk ek/;e le>uk       i / ii / iii / iv 

 Too heavy curriculum       i/ ii/ iii/ iv 

 cgqr vf/kd ikB~;dze         i / ii / iii / iv 

 Bad company of the child       i/ ii/ iii/ iv 

 cPpksa dh dqlaxfr         i / ii / iii / iv 

 Too much home work       i/ ii/ iii/ iv 

 vR;f/kd x`gdkZ;         i / ii / iii / iv 

 No teaching in school       i/ ii/ iii/ iv 

 fo|ky; esa i<+kbZ u gksuk        i / ii / iii / iv 

 Teacher’s frequent absence       i/ ii/ iii/ iv 

 f”k{kdksa dh vuqifZLFkfr        i / ii / iii / iv 

 Too severe punishment at home/ school     i/ ii/ iii/ iv 

fo|ky;@?kj esa vR;f/kd ltk fn;k tkuk      i / ii / iii / iv 

 Frequent absence of child       i/ ii/ iii/ iv 

 cPpksa dh vuqifLFkfr        i / ii / iii / iv 

 Unseemly pathetic parents       i/ ii/ iii/ iv 

 fu;Zeh ekrk&firk         i / ii / iii / iv 

 Cultural or religious beliefs       i/ ii/ iii/ iv 

lakLd`frd vidk /kkfeZd fo”okl        i / ii / iii / iv 

 
13- ds-th-ch-oh- ls lacaf/kr vkidh D;k leL;k,a gSa \ 

  What are the issues/problem related to KGBV? 

 
14- vki D;k lq>ko nsuk pkgsaxs & 

 Would you like to give any suggestions? 
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yM+fd;ksa ds fy, vuqlwph 

Interview Schedule for Girls 
 

1- District: 
ftyk %   

2. Name: 
uke  % 

3. Age: 
mez  % 

4. Category:  SC/    ST/    OBC/   General 
Js.kh % vuqlwfpr tkfr @vuqlwfpr tutkfr@ vU; fiNM+k oxZ@lkekU;  

5. Class: 
d{kk % 

6. Year of admission in KGBV: 
ds-th-ch-oh- esa izos”k dk o’kZ % 

 

7 Pk;u izfØ;k ls lacaf/kr Related to Selection Procedure 

7-1 Have you gone through any selection procedure before coming to KGBV?            Yes/No  
ds-th-ch-oh- fo|ky; esa izos”k ysus ls igys D;k dksbZ p;u izfdz;k dh xbZ Fkh\         gk¡ @ ugha 

 

7-2 If yes, then what type of selection procedure?    Written/   Oral/   Both   
;fn gka] rks fdl rjg dh p;u izfdz;k Fkh \         fyf[kr@ ekSf[kd@nksuksa 

                       

7-3 Did you study in another school before coming to KGBV?                       Yes/No 
D;k vki ds-th-ch-oh- essa vkus ls igys fdlh nwljs fo|ky; esa Ik<+rh Fkha \          gk¡ @ ugha 

 

7-4 If yes, in which class did you study and at where? 
;fn gk¡] rks dkSu&lh d{kk eas i<+rh Fkha vkSj dgk¡ \ 

7-5 Why did you dropout from there? (Please tick the correct reason from the following- 
;fn vki igys fdlh fo|ky; esa Fkha rks mls fdl dkj.k ls NksM+k \

dk fu”kku yxk,a^&  

 Due to financial problems 
vkfFkZd dkj.kksa ls 

 Parents don’t want them to study 
ekrk&firk i<+kuk ugha pkgrs Fks 

 Teachers were not good 
f”k{kd vPNs ugha Fks 

 Because of marriage 
“kknh gksus okyh Fkh 

 Not able to understand studies 
Ik<+kbZ le> eas ugha vkrh Fkh 

 Books were not available 
fdrkcsa ugha feyrh Fkha 

 Domestic work 
?kjsyw dke&dkt 

 Scared of punishment given in schools 
Ldwy esa cgqr MkV iM+rh Fkh  

 Not interested in studies 
Ik<+us eas eu ugha yxrk Fkk 
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 To look after younger brother and sister 
NksVs HkkbZ&cgu dh ns[kHkky ds dkj.k 

 Security reasons 
Lkqj{kk lacaf/kr dkj.kksa ls  

 Any other (please specify) 
vU;  

7-6 From where did you get to know about KGBV? 
vkidks ds-th-ch-oh- ds ckjs esa dSls irk pyk \ 

 From parents ekrk&firk ls  

 From friends nksLrksa ls 

 From Gram Panchayat  xzke iapk;r ls 

 Through advertisement foKkiu ls 

 From neighbours vkl&iM+ksl ls 

 From social workers lkekftd dk;ZdrkZvksa ls 

 From any other source vU; lks= 

 

7-7 Who motivated you to join KGBV? 
ds-th-ch-oh- esa izos”k ysus ds fy, fdlus izksRlkfgr fd;k \ 

 Parents ekrk&firk us 

 Friends lf[k;ksa us 

 Neighbours iM+ksfl;ksa us 

 Teachers v/;kidksa us 

 Any other (please specify) vU; ¼d`i;k fooj.k nsa½ 

 

8- Related to Bridge Course fczt dkslZ ls lacaf/kr  

8-1  Have you been given any Bridge Course before entering in class VI?        Yes/No 
  NBh d{kk esa izos”k ysus ls iwoZ D;k vkidks dksbZ fczt dkslZ fn;k x;k \           

gk¡ @ ugha 

8-2 Was there any selection procedure for entering into KGBV?           Yes/ No 
D;k ds-th-ch-oh- esa izos”k ysus ds iwoZ vkidh dksbZ ijh{kk yh xbZA    gk¡@ugha 

  

8-3 After selection, which class were you placed in? 

            Class – I/ II/ III/ IV/ V/ VI/ VII/ VIII 
;fn gk¡] rks ijh{kk ds ckn fdl Js.kh esa M+kyk x;k \  

         d{kk I/ II/ III/ IV/  V/ VI/ VII/ VIII  
 

9. Related to facilities lqfo/kkvksa ls lacaf/kr 

9-1 Are you aware of all schemes and facilities provided in KGBV?             Yes/No 

           
D;k vkidks ;gka ij feyus okyh lqfo/kkvksa vkSj ;kstukvkas ds ckjs esa tkudkjh gS \                                            

gk¡ @ ugha 

 

9-2 Tick the facilities provided to you in your class from the following-  
vkidks d{kk eas fdu phtksa dh lqfo/kk,a izkIRk gSa\ d̀Ik;k uhps fn, x, fodYiksa esa ls fu”kku yxk,a& 

 Facility of Table and chair 
est o dqlhZ dh O;oLFkk 



265 

 

 Facility of mat for sitting  
njh dh O;oLFkk 

 Facility of blackboard 
“;keiV~V dh O;oLFkk 

 Facility of electricity (whether regular or irregular kindly specify) 
fctyh dh O;oLFkk 

 Facility of fans 
ia[kksa dh O;oLFkk 

 Facility of window 

[kM+dh dh O;oLFkk  

 

9-3 How many girls sit in a class?         10/  20/  30/  more than 30 
  ,d d{kk esa fdruh Nk=kvksa ds cSBus dh O;oLFkk gS \        10@ 20@ 30@ 30 ls vf/kd  

    

9-4 How many rooms are there in school?         1/ 2/ 3/ 4/ 5/ 6/ 7/ 8/ 9/ 10/ more than 10 
fo|ky; esa dqy fdrus dejs gSa \         1@2@3@4@5@6@7@8@9@10] 10 ls vf/kd  

 

9-5 For what purpose are these rooms used? 
dejs fdl&fdl pht ds fy, bLrseky gksrs gSa \ 

 

9-6 Is there separate room for kitchen in your KGBV?              Yes/No 
D;k fo|ky; esa [kkuk idkus ds fy, jlksbZ?kj  gS \               gk¡@ugha 

 

 If no, then where is the food prepared? 
;fn ugha] rks [kkuk dgka curk gS \ 

 

9-7 Does your hostel and school run in the same building?             Yes/No  
D;k vkids Nk=kokl vkSj fo|ky; ,d gh Hkou esa gSa \           gk¡@ugha 

 

9-8 Is there toilet facility in your KGBV?                           Yes/No 
D;k fo|ky; esa “kkSpky;ksa dh O;oLFkk gS \                    gk¡@ugha 

 

9-9 How many toilets are there in your school?   One/ two/ more than two 
fo|ky; esa fdrus “kkSpky;ksa dh O;OkLFkk gS\      ,d @nks@nks ls vf/kd 

“kkSpky; esa oLrqvksa dh miyC/krk 

Availability of equipments in Toilets 

gka 

Yes 

ugha 

No 
ikuh dh mfpr O;oLFkk 

Proper arrangement of Water 

  

ckYVh Bucket   

ex Mug   

f[kM+dh  Window   

jks”kuh Light   

lQkbZ ds fy, c”kZ Brush for cleaning   

Disinfectant cleaning power/liquid   

vU; midj.k Any other equipment   

 

9-10 Are the toilets neat and clean?        Yes/No 
D;k fo|ky; ds “kkSpky; lkQ&lqFkjs gS \        gk¡@ugha 
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9-11 Are they cleaned on daily basis?        Yes/No 
D;k “kkSpky; dh lQkbZ izfrfnu dh tkrh gS \ gk¡@ugha 

 

9.12. Who does the cleaning of the toilets?     Girls itself/cleaning staff/collectively/others 
“kkSpky; dh lQkbZ dkSu djrk gS \        Lo;a yM+fd;k¡@lQkbZ fu;qDr deZpkjh@feytqydj@vU;  

 

9.13 Who does the cleaning of classrooms and hostel’s rooms? 

Girls itself/cleaning staff/collectively/others 
d{kk o jgus ds dejs dh lQkbZ dkSu djrk gS \ 

Lo;a yM+fd;k¡@lQkbZ fu;qDr deZpkjh@ feytqydj@vU; 

 

9-14 How many girls can stay in your hostel? 
vkids Nk=kokl esa fdruh yM+fd;ksa ds Bgjus dh O;oLFkk gS \ 

 

10- Related to textbooks fdrkcksa ls lacaf/kr 

10-1 Do you get all books from school?                 Yes/No 
D;k vkidks fo|ky; ls lHkh fdrkcsa feyrh gSa \                    gk¡@ugha 

   

10-2 What quality of books do you get?             New/Old 
vkidks fdl rjg dh fdrkcsa feyrh gSa \                               ubZ@iqjkuh  

 

10-3 Do you get books in Urdu language also?               Yes/No 
D;k vkidks ;gka mnZw esa fdrkcsa feyrh gSa\            gk¡@ugha 

 

10-4 When do you get books from school? 

Beginning of the session/  mid-session/  end of session 
vkidks fdrkcsa dc rd izkIr gks tkrh gSa\      

  l= ds izkjaHk esa@ l= ds e/; esa@ l= ds vUr esa  

11- Related to Stationary LVs’kujh ls lacaf/kr   

  

11-1 What types of stationary items are provided to you in your KGBV from the 

following?  

lgh dk fu”kku yxk,a^&  

 

LVs”kujh ds izdkj  

Types of Stationary 

gk¡ 

Yes 

Ukgha 

No 

dye (Pen)   

dkih (Copy)   

isafly (Pencil)   

jcj (Rubber)   

“kkiuj (Shapener)   

xksUn (Gum)   

vU; (others)   
 

12 Uniform related  ;wfuQkeZ ls lacaf/kr  

12-1 Are you provided with the uniforms?               Yes/No 
D;k vkidks fo|ky; ls ;wfuQkeZ feyrh gSsss \                gk¡@ ugha 
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12-2 If yes, then how many sets are given in one year?      One/  two/  three 
;fn gk¡ rks lky esa fdrus lSV fn, tkrs gSa \                  ,d@nks@rhu 

 

12-3 Which type of uniform is provided to the girls?          Stitched/ unstitched 
vkidks dSlh ;wfuQkeZ feyrh gS \                   lyh gqbZ@fcuk flyh gqbZ 

 

13- Food related Hkkstu dh miyC/krk  

13-1 Kindl specify the time and quantity related aspects in the table given below- 
¼Nk=kokl esa feyus okys Hkkstu ds le;] xq.koRrk ,oa ek=k laca/kh uhps nh xbZ rkfydk esa gk¡ ;k ugha ij 

 

 

13-2 Give details of food items given at different times? 
vyx&vyx le; ij Hkkstu eas feyus okyh oLrqvksa dk fooj.k nsa\a  

Time 
Lke; 

Menu eSU;w 

Monday 
lkseokj 

Tuesday 
Ekaxyokj 

Wednesday 
cq/kokj 

Thursday 
c`gLifrokj 

Friday 
“kqØokj 

Saturday 
“kfuokj 

Sunday 
jfookj 

Morning Tea 
lqcg dh pk; 

       

Breakfast 
Ukk”rk 

       

Lunch 
e/; Hkkstu 

        

Evening Tea 
“kke dh pk; 

       

Dinner 
jkf= Hkkstu 

       

 

13.3 Who prepares food in the KGBV? 

 Teachers 

 Girls themselves 

 Cook 

 All together 

 Daily 
izfrfnu  

Sometimes 
dHkh&dHkh  

Never 
dHkh 

ugha 

Quality Xkq.koRrk Quantity Ekk=k 

Very 

good 
cgqr vPNk 

Good 
vPNk 

Satisfactory 
Bhd         

Sufficient 
mfpr      

Not 

sufficient 
vuqfpr         

Morning Tea 
lqcg dh pk; 

        

Breakfast 
Ukk”rk 

        

Lunch 
e/; Hkkstu 

        

Evening Tea 
“kke dh pk; 

        

Dinner 
jkf= Hkkstu 
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 Any other (please specify) 
fo|ky; esa [kkuk dkSu cukrk gS \   

 v/;kid 

 Lo;a yM+fd;k¡ 

                 jlksbZ;k 

 vU; ¼d`Ik;k 

fooj.k nsa½ 

 lHkh 

feytqydj 

 

 

13-4 Is there any helper with cook?                Yes/No 
jlksbZ;s ds lkFk D;k dksbZ lgk;d Hkh gS \          gk¡@ugha 

 

13-5 Is pure drinking water available in your school?                     Yes/No 
D;k vkidks ihus ds fy, LoPN ikuh feyrk gS \                   gk¡@ugha 

 

13-6 If yes, then what is the source of water. 
;fn gk¡] rks ihus ds ikuh dk L=ksr D;k gS \ 

 Well (dqavk½  

 Tap (uy½ 

 Hand pump (gSaMiEi½ 

 Tube well V~;wcoSy½ 

 River (Uknh½  

 From outside (ckgj ls eaxok;k 

tkrk gS½ 

 Any other (vU;½  

 

13-7 Has any student fallen ill due to water contamination?             Yes/No 
D;k dsa th ch oh esa dksbZ yM+dh dHkh ikuh ihdj chekj iM+h gS\      gk¡@ugha 

 

13-8 Has there ever been a case of food poisoning in your school?                      Yes/No 
D;k dsa th ch oh esa dksbZ yM+dh dHkh [kkuk [kkdj chekj iM+h gS\      gk¡@ugha 

 

14- Related to hostel gkWLVy ls lacf/kr  

14-1 Kindly indicate the type, quality and quantity of the facilities provided in the 

KGBV in the table given below- 
vkidks ds-th-ch-oh- esa buesa ls dkSu&lh lqfo/kk,a izkIr gSa & 

(Facilities) 
oLrqvksa ds izdkj 

gk¡ 

(Yes) 

ugha 

(No) 
Xkq.koRrk (Quality) Ekk=k 

(Quantity) 
   vPNh 

(Good) 

Bhd 

(Satisfactory) 

[kjkc 

(Poor) 

 

Bed fcLrj        

Sheet pknj        

Quilt jtkbZ        

Pillow Rkdh;k        

Bathing soap 
ugkus dk lkcqu 

      

Detergent soap 
diM+s /kksus dk lkcqu 

      

Bucket ckYVh        

Mug ex        

Brush czq”k       

Paste isLV       
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Comb da?kk       

Oil rsy        

Pad iSM+¼ekfld /keZ ls lacf/kr½         

 

Medical arrangement 
fpfdRld dh O;oLFkk 

      

Almarh  
vyekjh leku j[kus ds fy, 

      

TV/Radio 
Vh-oh@jsfM;ks 

      

Cooking utensils 
[kkus ds crZu 

      

 

14-2 Are the mattresses on which girls sleep changed after a certain period of time? 

                             Yes/No 
vki ftrus le; ds fy, gkWLVy esa jgha ;k rhu o’kZ ds varjky] D;k vkids xn~ns cnys x;sA 

                    gk¡@ugha 

If yes, when are they changed? 
;fn gka] rks os dc cnys tkrs gSa\ 

 

15- Teaching learning related f’k{kd izf’k{k.k laca/kh 

15-1 Which subjects are taught in KGBV? 
vkidks ds-th-ch-oh-esa dkSu&dkSu ls fo’k; i<+k, tkrs gSa \ 

 

15-2 Are you taught Urdu along with other subject?              Yes/No 
vkidks ds-th-ch-oh- esa D;k vU; fo’k;ksa ds lkFk mnwZ i<k;k tkrk gS\                      gk¡@ugha 

15-3 What is the medium of teaching?      Hindi/English/Urdu/Other 
vkidks i<+kus dk ek/;e dkSu lk gS\              fganh@vaxzth@mnwZ@vU; 

 

15-4 In which subject you show your interest maximum? (Kindly rate them according 

to interest starting from 1,2…..) 
vkidks fdl fo’k; esa :fp gS & 

 English vaxzsth 

 Mathematics xf.kr 

 Hindi fgUnh  

 Sanskrit laLd`r 

 Sports [ksydwn 

 Drawing MªkbZax 

 Urdu mnwZ 

  

 Social Science lkekftd 

foKku 

 Science foKku 

 Vocational training jkstxkj 

izf”k{k.k 

 Any other vU;  

 

15-5 Which subject you find tough and why? 
vkidks dkSu lk fo’k; dfBu yxrk gS vkSj D;ks \ 

 

15-6 Do you feel Mathematics is less interesting than other subjects?             Yes/No 
D;k vkids vuqlkj xf.kr fo’k; vU; fo’k;ksa ls de :fpdj gSaA    gk¡@ughaa  

15-7 If yes, then give reasons? 
;fn gk¡] rks dkj.k crkb;s\ 
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15-7 If you face difficulty in understanding, does your friend help you?             Yes/No 
D;k fdlh izdkj dh dfBukbZ gksus ij vkids lgikBh fo’k; le>us esa vkidh enn djrs gSa\  

              gk¡@ugha 

15-9 Which parts of mathematics subject you find difficult? 
xf.kr fo’k; esa dkSu&dkSu lk Hkkx vkidks eqf”dy yxrk gS\ 

 

15-13 How important is mathematics according to you? 
vkids fopkj esa xf.kr fdruk mi;ksxh gS\ 

 

15-14 What is utility of Mathematics in your daily routine? 
 vkids nSfud dk;ksZa esa xf.kr dh D;k mi;ksfxrk gS\ 

 

15-15 How teachers teach in class? 
f”k{kdksa ds i<+kus dk rjhdk dSlk gS \ 

 Interesting :fpdj 

 Not interesting v:fpdj 

 General lkekU;  

 

15-16 Which teaching methods are used by teachers in teaching? 
v/;kid i<+kus ds fy, dkSu ls rjhds dk mi;ksx djrs gSa \ 

 Role Play  
jksy Iys 

 Through physical activities 
“kkjhfjd xfrfof/k;ksa }kjk  

 Orally 
cksydj i<+kuk 

 By using Blackboard 
“;keiÍ ij i<+kuk 

 Syllabus textbooks 
ikB~;Øe iqLrdsa 

 Resource books 
fjlkslZ iqLrds 

 Peer learning 
lgikfB;ksa ds lkFk 

 Written method 
fy[kdj i<+kuk  

 By explanation  
O;k[;ku }kjk  

 Any other (please specify) 
vU; ¼d`i;k fooj.k½ 

 

15-17 Do teachers use any teacher learning material (TLM)?             Yes/No 
D;k f”k{kd dksbZ f”k{k.k izf”k{k.k lkexzh dk iz;ksx djrs gSa\          gk¡@ugha 

 

If yes, then who makes them? 
;fn gk¡] rks bls dkSu cukrk gS \ 

15-18 Are their remedial classes for girls who are weak in the subjects?            Yes/No 
D;k vkids fo|ky; esa detksj cPpksa ds fy, vyx ls d{kk,a yh tkrh gS \  gk¡@ugha  
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15-19 Are you motivated by teachers?                Yes/No 
D;k vkidks dHkh f”k{kdksa ls izksRlkgu feyrk gS                    gk¡@ugha 

 

 If yes, then how are you motivated by them? 
;fn gk¡] rks fdl rjg dk izksRlkgu feyrk gS\ 

 

15-20 Do you get corporal punishment in school?                         Yes/  No/  Sometimes  
D;k fo|ky; esa vkidh fiVkbZ dh tkrh gS \         gk¡@ugha@dHkh&dHkh@xyrh djus ij  

 

15-21 Are teachers punctual?                 Yes/No 
D;k v/;kid le; ls fo|ky; esa igqap tkrs gSa \              gk¡@ugha 

 

15-22 Is there any girls’ parliament in the KGBV?                        Yes/No 
D;k fo|ky; esa cPpksa dh dksbZ laln cuh gqbZ gS \        gk¡@ugh 

 

If yes, what are their names and functions. 
;fn gk¡ rks laln dk uke crkb,a vkSj mldk D;k dk;Z gSA 

 

15-23 Are there club/houses activities in the KGBV?              Yes/No 
D;k fo|ky; esa dksbZ Dyc xfrfof/k gksrh gS \          gk¡@ugha 

 

15-24 If yes, kindly give their names? 
;fn gk¡] rks dkSu&dkSu lh gSaA  muds uke crkb;s \ 

 

15-25 Are there any activities organized for you during spare time?            Yes/No 
D;k fo|ky; esa [kkyh le; esa dqN djok;k tkrk gS \                          gk¡@ugha 

 

If yes, name some activities. 
;fn gk¡] rks D;k & D;k djok;k tkrk gS \ 

 

15-26 Are there any test taken related to your knowledge.                       Yes/No 
D;k vkids Kku dh ijh{kk ds fy, VsLV fy, tkrs gSa \         gk¡@ugha  

 If yes, for  how many times?          

        Daily/ Weekly/ Monthly/ Fortnightly/Annually 
;fn gk¡] rks VsLV fdrus le; esa fy, tkrs gSa \ 

izzfrfnu@lkIrkfgd@ekfld@v/kZekfld@okf’kZd 

 

15-27 Do the school celebrates any religious festival and national celebrations?  

          Yes/No 
D;k fo|ky; esa dksbZ /kkfeZd mRlo euk;k tkrk gSA         gk¡@ugha 

 26 tuojh (26 January)  

 15 vxLr (15 August) 

 f”k{kd fnol (Teacher’s day) 

 cky fnol (Children’s day) 

 gksyh (Holi) 

 nhokyh ( (Deewali) 

 bZn ( (Eid) 

 fdzLkel ( (Christmas) 
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 2 vDVwcj ( (2
nd

 October) 

 dksbZ vU; (Any other (please specify) 
 

15-28 Do every one participate in these celebrations?              Yes/No 
D;k bu R;ksgkjksa o fnolksa dks eukus esa lHkh dh Hkkxhnkjh gksrh gS \   

     gk¡@ugha 

15-29 Have you participated in any festival?               Yes/No 
D;k vkius fdlh rjg ds lekjksg esa Hkkx fy;k gS          gk¡@ugha 

 

 If yes, in which celebration you have participated? 
 ;fn gka] rks fdl rjg ds lekjksg esa & 

 

15-30 Is there any provision for imparting any religious education to Muslim girls? 

 Yes/No 
 D;k fo|ky; esa /kkfeZd funsZ”kksa dh dksbZ O;oLFkk gS\         gk¡@ugha 

 

 If yes, is it imparted in regular of school timing or some other time? Kindly 

mention the number of times a week. 
 ;fn gk¡] rks D;k ;g lkIrkfgd dk;Zdze ds varxZr gS ;k fo|ky; ds lkekU; le; ls vyx\ 

 

15-31 If there some book prescribed for this purpose?              Yes/No 
 D;k blds fy, dksbZ iqLrd crkbZ xbZ gSA                    gk¡@ugh 

 

 If yes, kindly give the names. 
 ;fn gk¡] rks fdrkc dk uke crkvks\ 

 

15-41 Is any moral/religious discussions organized on various religious in the KGBV? 

                                       Yes/No  
 D;k fo|ky; esa uSfrd@/kkfeZd okrkZyki ds dk;Zdze gksrs gSa\        gk¡@ugha 

 

15-42 If yes, by whom and when? 
 ;fn gk¡] rks fdlds }kjk rFkk dc&dc\ 

 

 

15-43 Is there any time-table for your daily routine?              Yes/No  
 D;k vkids izfrfnu dh fnup;kZ dh le; lkj.kh cuh gqbZ gS \        gk¡@ugha 

 

15-44 What is the routine of Sunday? 
 jfookj dh fnup;kZ D;k gksrh gS \ 

 

15-45 Are you ever taken out for excursion (picnic or movie)?                              Yes/No 
D;k fo|ky; ls dHkh vkidks fidfud eukus o fQYe fn[kkus ds fy, ys tk;k x;k \ gk¡@ugha 

 

 If yes, what are places visited so far and which movies have you watched? 
;fn gk¡ rks dgka o fQYe dk uke crkbZ,A 

15-46 If yes, how many times? 
;fn gk¡] rks fdruh ckj\

 Once in a week lIrkg esa ,d ckj  
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 Once in a month eghus esa ,d ckj 

 Half yearly N% eghus esa ,d ckj  

  Once in a year Lkky esa ,d ckj  

    Any other vU; 

 

16- Sports related [ksy dwn laca/kh  

16-1 Are you provided with the facilities related to sports?             Yes/No  
D;k fo|ky; eas vkidks [ksyksa ls lacaf/kr lqfo/kk,a nh xbZ gSa \      gk¡@ugha 

 

If yes, then what types of facilities are provided? 
;fn gk¡] rks fdl izdkj dh lqfo/kk,a nh xbZ gSa \ 

 

16-2 Is there any playground in your school?               Yes/No 
D;k fo|ky; eas [ksy dk dksbZ eSnku gS \         gk¡@ugha 

 

16-3 If no, where do you go for playing? 
;fn ugha] rks [ksyus ds fy, dgka tkrh gSa \ 

 

16-4 What types of sports do you like? 
vkidks fdl rjg ds [ksy ilan gSa \   

Indoor sports vkarfjd [ksy  outdoor sports ckgjh [ksy 

Caram board dSje cksM   Kabadi  dcM~Mh 

Ludoo ywMks    Khoo-khoo [kks&[kks 

Judo-karate twM+ks&djkVs    Cricket   fdzdsV     

Chess pSl    Badminton cSMfeUVu     

Any other vU;  

      

16-5 Do the school has sports teacher?                           Yes/No 
D;k [ksyksa ds fy, dksbZ mfpr f”k{kd fu;qDr gS \     gk¡@ugha 

 

16-6 Are sports equipments available to all girls?               Yes/No 
 D;k [ksyksa dh lkjh lkexzh lHkh dks izkIr gks tkrh gS \     gk¡@ugha 

 

17- Health related LokLF; laca/kh 

17-1 Is regular medical check-up conducted for the girls?                   Yes/No 
 D;k vkids fo|ky; esa LokLF; dh fu;fer tk¡p gksrh gS \     gk¡@ugha 

17-2 If yes, then when  

Weekly/  fortnightly/ monthly/ annually/ other 
;fn gk¡ rks dc&dc % 

lkIrkfgd@v/kZekfld@ekfld@okf’kZd@vU; 

 

17-3 Do you have health card/health profile?               Yes/No      
 D;k vkidk LokLF; dkMZ cuk gqvk gS \         gk¡@ugha 

                                                            

17-4 What health facilities are provided to you? 
LokLF; lac/kh dkSu lh lqfo/kk,a iznku dh xbZa gSa  \ 

 Free medicines fu%”kqYd nokbZ;ka 

 Money for medicines nokbZ;ksa ds fy, iSls 
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 Free treatment eqQ~r fpfDRlk 

 First aid izkFkfed mipkj  

 Other vU;  

 

17-5 Girls of KGBV suffer from which of the following common diseases- 
vkids fo|ky; esa lkekU;r% vf/kdrj yM+fd;ka dkSu lh chekjh ls T;knk xzLr gSa \  

 cq[kkj Fever 

 lnhZ&tqdke Cold 

 [kqtyh Itching 

 detksjh Weakness 

 ,uhfe;k Anemia 

 Ikhfy;k Jaundice  

 eysfj;k Malaria 

 egkokjh dh leL;k 

Menstrual related 

problems  

 chekj ugha gksrh gSa Don’t 

fall sick 

 vU; ¼chekjh dk uke 

crkbZ;s½ Any other 

(please specify) 
 

 

17-6 Has any girl fallen sick after being admitted to the KGBV?                      Yes/No 
D;k fo|ky; vkus ds ckn vki fdlh chekjh ls xzflr gqbZ gSa \             gk¡@ugha 

 

17-7  Whom do you inform first, when you fall sick? 
  chekj gksus ij lcls igys fdls lwpuk nsrh gSa\ 

 Classmate lgikBh dks 

 Warden okMZu dks 

 Teacher f”k{kd dks 

 Parents ekrk&firk dks 

 Doctor fpfdRld dks 

 Any other vU; 

 

17-8 Where are you usually treated in emergency? 
vkidks vkikrdkyhu le; ¼chekj gksus ;k pksV yxus ½ ij dgk¡ ys tk;k tkrk gS \ 

 

17.9 How are you taken to public health centre or hospital during emergency? 
 vkikrdkyhu fLFkfr esa vkidks vLirky dSls ys tk;k tkrk gS\ 

 

17-10 Is there any facility of first aid in KGBV?                    Yes/No 
D;k ;gk¡ ij izkFkfed mipkj dh lqfo/kk gS\        gk¡@ugha 

 

17.11 Are there any activities organized for you related to yoga or physical  exercises? 

                      Yes/No 
  D;k vkids fo|ky; esa “kkjhfjd O;k;ke djk;k tkrk gS\        gk¡@ugha 

 

17-12  What types of other activities are organized for you other than physical activities? 
  fo|ky; esa “kkjhfjd O;k;ke ds vykok dkSu&dkSu lh xfrfof/k;ka djokbZ     

  tkrh gS \ 

 Self-defence training vkRej{kk laca/kh izf”k{k.k 

 Life skill training thou dkS”ky laca/kh izf”k{k.k 

 Dance u`R; 

 Singing laxhr 

 Aerobic ,jksfcd 
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 Handicraft training gLrdyk f”k{kk 

 Drama ukVd 

 Other (please specify) vU;¼d`I;k fooj.k nhft,½ 

 

18-  Vocational training related jkstxkj izf’k{k.k lacaf/kr  

18-1  Are you provided vocational training in KGBV?              Yes/No 
  D;k vkidks fo|ky; esa jkstxkj izf”k{k.k Hkh fn;k tkrk gS \       gk¡@ugha 

 

18-2  What are the vocational courses offered to students in KGBV? 
  vkids fo|ky; esa dkSu ls jkstxkj izf”k{k.k miyC/k djok, x, gSa \ 

 Stitching flykbZ&d<+kbZ 

 Knitting cqukbZ 

 Computer dEI;wVj 

 Electronic bysDVªksfud 

 Home science [kku&iku 

 Any other vU; 

 

18-3 Do the school has special teacher for different vocational courses?            Yes/No 
  D;k jkstxkj izf”k{k.k ds fy, vyx ls dksbZ f”k{kd gS \              gk¡@ugha 

18-4  Do you get sufficient equipment for vocational courses?                        Yes/No 
  D;k jkstxkj izf”k{k.k ls lacaf/kr lHkh phtsa izkIr gks tkrh gS \             gk¡@ugh 

a 

18-4 Is the vocational training provided in the school sufficient to make you 

empowered for being self-reliant?                 Yes/No 
  Tkks jkstxkj izf”k{k.k fn;k tkrk gS] vkidh jk; esa D;k og vkidks Lokoyach cukus esa enn djrk gS \ 

                                                                  gk¡@ugha 

19-  Security related Lkqj{kk laca/kh  

19-1  Do the KGBV has security guard?                  

Yes/No 
  D;k vkids fo|ky; esa lqj{kk dh nf̀’V ls dksbZ pkSdhnkj fu;qDr gS \    gk¡@ugha  

 

19-2  Do you feel safe in KGBV?                            Yes/No 
  D;k vki fo|ky; esa [kqn dks lqjf{kr eglwl djrh gSa \           gk¡@ugh 

a 

19.3 Have there been discussions in your KGBV regarding changes in the body    

menstrual health, child sex abuse and problems of growing up? 

Yes/No 
  D;k ds-th-ch-oh- esa ekgokjh LokLF;] cky mRihM+u] vkfn ls lacaf/kr fo’k;ksa ij fopkj&foe’kZ gksrk gS\ 

gka@ugha 



 276 

19-4 Are you provided any self-defence training?                                  Yes/No  
D;k vkidks vkRe&j{kk lacaf/kr dksbZ izf”k{k.k fn;k tkrk gS \      gk¡@ugh 

a 

19-5 If yes, by whom? 
;fn gk¡ rks ;s izf”k{k.k fdl ds }kjk fn;k tkrk gS\ 

 

20-  Others vU;  

20-1  Do you have knowledge of Life skills?                Yes/No 
  D;k vkidks thou&dkS”ky dh tkudkjh gS \          gk¡@ugha 

 

20-2  If yes, then which life skills you known about? 
  ;fn gk¡] rks dkSu&dkSu ls thoudkS”ky dh tkudkjh gS\ 

 

20-3  Do you get any kind of scholarship?                   Yes/No 
  D;k vkidks fdlh izdkj dh Nk=o`fRr izkIr gS \       gk¡@ugha 

 

20-4  If yes, then which scholarship you get 
  ;fn gk¡] rks dkSu&lh Nk=òfRr izkIr gS \ 

 

20-5  What amount do you get in scholarship? 
  Nk=of̀Rr ds :Ik esa feyus okyh jkf”k fdruh gksrh gS \ 

 

20-6 How is the behaviour of warden towards girls?      Good / Very good/ Okay/Not good 
  okMZu dk O;ogkj yM+fd;ksa ds izfr dSlk gS \       vPNk@cgqr vPNk@Bhd@[kjkc  

 

20-7 How do you feed here?       Good/ Very good/ Not good 
vkidks ;gka dSlk yxrk gS &               vPNk@cgqr vPNk@[kjkc 

 

20-8  Do you miss home in KGBV?                                    Yes/No 
  D;k vkidks ds-th-ch-oh- esa ?kj dh deh eglwl gksrh gS \               gk¡@ugha 

   

20.9 When do you go home?       In festivals/ holidays/on special occasions 
  vki dc&dc ?kj tkrh gSa \             R;ksgkjksa esa@NqV~Vh okys fnu@fdlh [kkl volj ij  

 

20.10 Is there any provision for providing leave during Ramjan?              Yes/No 
D;k jetku ds eghus es vkidks /kqfê;k¡ nh tkrh gS\      gk¡@ugha 

 

20.11 Do you get time for Namaj during the daily routine?               Yes/No 

 
D;k vkidks fnu esa ikap ckj uekt i<us ds fy, le; fn;k tkr gS\           gk¡@ugha 

20.12 Are you allowed to meet your parents/relatives in KGBV?              Yes/No 
 D;k vkids ekrk&firk dks ds-th-ch-oh- esa vkils feyus dh vuqefr nh tkrh gSS \   gk¡@ugha 

 

20-13 If yes, then how many times? 
  ;fn gk¡] rks vkids ekrk&firk vkils fdruh ckj feyus vkrs gSa \ 

 

 lIrkg esa ,d ckj (Twice in a week) 

 15 fnu esa ,d ckj (Fortnightly) 

 eghus esa ,d ckj (Monthly) 
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 6 eghus esa ,d ckj (Half yearly) 

 o’kZ esa ,d ckj (Once in a year) 

 vU;  Others (please specify) 
 

20-14 Do you want that KGBV should be up-graded upto 12
th

 standard? 

Yes/No 
  D;k vki pkgrh gSa fd ds-th-ch-oh- dks 12oha Lrj rd c<+k fn;k tk, \  

    gk¡@ugha 

  

21 Do you have any problem related to KGBV? If yes, then specify the problem. 
  D;k ds-th-ch-oh- ls lacaf/kr vkidks dksbZ leL;k gS \  ;fn gS rks D;k gS \ 

 

22 Do you want to give any suggestion about KGBV? 
  D;k vki ds-th-ch-oh- ds ckjs esa dksbZ lq>ko nsuk pkgsaxs \ 
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Interview Schedule for parents/ Guardians 
vfHkHkkodksa ds fy, vuqlwph 

1- District : 
ftyk   % 

2- Village & Block : 
xk¡o ,oa CykWd %  

3- Name  : 
uke   % 

4      Category  : SC/ ST/ OBC/ General 
Js.kh % vuqlwfpr tkfr @ vuqlwfpr tutkfr@ vU; fiNM+k oxZ@lkekU;  

5- Respondent  : (a) Mother (b) Father (c) Others 
tokcnkrk  %¼d½  ekrk ¼[k½- firk ¼x½ vU;  

6- Educational Qualification: 
“kSf{kd ;ksX;rk % 

7- Occupation  : 
O;olk;  % 

8- Family Income : 
ikfjokfjd vk; % 

9- Number of children (please mark the correct number)  

Girls Boys 

One One 

Two Two 

Three Three 

Four Four 

Five Five 

More than five More than five 

 
cPpksa dh la[;k  ¼dÌk;k ml la[;k ij lgh dk fu”kku yxk,¡½ 

yM+fd;ka yM+ds 

,d  ,d 

nks  nks  

rhu  rhu 

pkj pkj 

ikap ikap 

ikap ls vf/kd ikap ls vf/kd 

 

10-    Has any child dropped out from the school?                Yes/No 
D;k vkids fdlh cPph us Ldwy NksM+ fn;k gS \       gk¡@ugha 

 

11- If yes, in which class? Please specify.          Class: I,II,III,IV,V,VI,VII,VIII. 

;fn gka] rks dkSu&lh d{kk esa \    d{kk I,II,III,IV,V, VI,VII,VIII 
 

12- What are the reasons for children not going to school? 

 Children themselves are not interested in studying 

 There is extensive work at home 

 Education is not that much important in your opinion. 
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 School is too far. 

 Due to financial reasons 

 To take care of the siblings 

 Due to security reasons 

 Others (Please specify) 

 
vkids cPpksa ds fo|ky; ugha tkus ds D;k dkj.k gS \ 

 ?kj esa cgqr dke gksrk gS 

 vkidh utj esa f”k{kk T;knk egRoiw.kZ ugha gS 

 fo|ky; cgqr nwj gS 

 Lo;a cPpksa dh Ik<+us esa :fp ugha gS 

 vkfFkZd ifjfLFkfr;ksa ds dkj.k  

 NksVs HkkbZ&cguksa dh ns[kHkky ds dkj.k  

 vlqj{kk ds dkj.k  

 vU; ¼d`i;k fooj.k nsa½ 

 

13- From where did you come to know about the KGBV Scheme? 

o From neighbours 

o From village panchayats 

o From your children 

o From advertisements 

o From school teachers 

o Others 

 
vkidks ds-th-ch-oh- ds ckjs esa dSls irk pyk \ 

 vius iM+ksfl;ksa ls 

 xzke iapk;r ls 

 vius cPpksa ls 

 foKkiu ls 

 fo|ky; ds f”k{kdksa ls 

 vU; ¼d`i;k fooj.k nsa½ 

 

14- Did your girl undergo any selection process for admission in KGBV?           Yes/ No 
D;k vkidh cPph dks izos”k ds le; fdlh p;u&izfdz;k ls xqtjuk iM+k \   gk¡@ugha 

 

15- If yes, what was the selection process? 

 Written 

 Oral 

 Both 
;fn gka] rks p;u izfdz;k dSlh Fkh & 

 ySf[kd 

 ekSf[kd 

 nksuksa 
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16- Do you know about all the facilities being provided in KGBV Scheme? 

        Yes/No/A little bit 
 D;k vkidks ds-th-ch-oh- esa nh tkus okyh lqfo/kkvksa o ;kstukvksa ds ckjs esa tkudkjh gS \   

               gk¡@ugha@FkksM+k cgqr 

 

17- If yes, which of the following facilities are being provided: 

 Free Education 

 Free Uniform 

 Free Books 

 Free Meal 

 Free Medicines 

 Scholarship given to the girls belonging to caste, backward caste and minority 

 Bedding 

 Soap and oil bath 

 Bucket 

 Shoes 

 Brush 

 Medical facility (arrangement of doctors) 

 Scholarship for attendance 

 Arrangement of appropriate toilet facility 

 Others 

 
;fn gka] rks dkSu&lh lqfo/kk,a nh tkrh gS & 

 fu%”kqYd f”k{kk 

 fu%”kqYd ;wfuQkeZ  

 fu%”kqYd fdrkcsa 

 fu%”kqYd Hkkstu 

 fu%”kqYd nokbZ;ka 

 fuEu] fiNM+h o vYila[;d tkfr dh yM+fd;ksa dks nh tkus okyh Nk=òfRr 

 jgus ds fy, fcLrj 

 ugkus dk lkcqu rsy 

 ckYVh 

 tqrs 

 czq”k 

 nkrqu 

 fpfdRld dh O;oLFkk 

 gktjh dh Nk=òfRr 

 mfpr “kkSpky;ksa dh O;oLFkk 

 vU;  ¼d`i;k fooj.k nsa½ 

 

18- Do you know the number of rooms in the school?              Yes/ No 
D;k vki tkurs gSa fd fo|ky; esa dqy fdrus dejs gSa \             gk¡@ugha@irk ugh 

a 

19- If yes, then how many rooms are there?  Please specify 

  One/ Two/ Three/ Four/ Five/ More than Five 
;fn gka] rks fdrus dejs gSa &                                  ,d@nks@rhu@pkj@ikap@ikap ls vf/kd 
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20 Does your school have a proper lighting and ventilation?   Yes/ No/ Don’t know 
 

 D;k fo|ky; esa ia[kksa o jks”kuh dh mfpr O;oLFkk gS \           gk¡@ugha@irk ugh  

 

21 Is nutritious diet available to your girl child in school?   Yes/ No/ Don’t know 

 D;k vkidh cPPkh dks fo|ky; esa ikSf’Vd Hkkstu feyrk gS \          gk¡@ugha@irk ugh 

 

22- Do they get their meals on time?        Yes/ No/ Sometime/ Never 
D;k mUgsa le; ij Hkkstu feyrk gS \        gk¡@ugha@dHkh&dHkh@dHkh ugh 

 

23.     If yes, then how many times food is served to them? 

  Once/ Twice/ Thrice (more than thrice) 
;fn gka] rks fdruh ckj Hkkstu fn;k tkrk gS \            ,d@nks ckj@rhu ckj@rhu ls T;knk ckj  

 

24- How many uniform are given to your girl child in a year? 

One/ Two/ More than two 
vkidh cPph dks lky esa fdruh ;wfuQkeZ nh tkrh gSa \        ,d@nks@nks ls vf/kd 

 

25- What type of uniform are given to your girl child?      Stitched/ Unstitched 
vkidh cPph dks fdl rjg dh ;wfuQkeZ nh tkrh gSa \     flyh gqbZ@fcuk flyh gqbZ  

 

26- Are free books being provided to your girl child?              Yes/ No 
 D;k vkidh cPph dks eqQr fdrkcsa miyC/k djkbZ tkrh gSa     gka@ugha 

 

27. If yes, what types of books are provided?  Please specify.           New/ Old 
;fn fu%”kqYd iqLrdsa nh tkrh gS rks os fdl izdkj dh gksrh gs\          ubZ@iqjkuh  

 

28- Does your daughter get any scholarship?               Yes/ No 
D;k vkidh cPPkh dks dksbZ Nk=o`fRr feyrh gS \             gk¡@ugha 

 

29 If yes, then which scholarship and what is the amount? 
;fn gk¡ rks dkSu lh vkSj ml dh jkf”k D;k gS\ 

 

30.      How do you use the money that your daughter gets as fellowship? (please specify) 
vki viuh cPph dks Nk=of̀Rr ds :Ik esa feyus okys #i;ksa dk fdl rjg iz;ksx djrs gSa &¼d`Ik;k fooj.k nsa½ 

 

31- What encouraged you to admit your daughter to KGBV? 

 To educate your daughter 

 To get a good job for your daughter 

 For employment 

 To make your daughter a good human being 

 This is her human right 

 All of the above 

 If a daughter is educated, she educates her family 
 fdl dkj.k izksRlkfgr gksdj vkius viuh cPPkh dks ds th ch oh esa nkf[kyk djok;k ;k vkidh utj esa 

yM+fd;ksaa dks i<+kuk D;ksa t:jh gS \ 

 cPph dks f”kf{kr djus ds fy, 

 vPNh ukSdjh ikus ds fy,  
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 vPNk ukxfjd cukus ds fy, 

 ;g mudk ekuokf/kdkj gS 

 yM+dh i<s+xh rks ifjokj c<+sxk 

 jkstxkj ds fy, 

 vPNk balku cuus ds fy,  

 mijksDRk lHkh 

 

32.   Was there any health checkup of your daughter done before she joined KGBV?        Yes/No 
  D;k fo|ky; vkus ls iwoZ vkius viuh cPph ds LokLF; dh tkap djkbZ \    gk¡@ugha 

 

33-   Was there any health checkup in KGBV?  If yes, then are you satisfied with the health of 

your daughter?                    Yes/ No 
       D;k ds-th-ch-oh- esa mlds LokLF; dh tkap gqbZ] ;fn gka rks vki mldh LokLF; dh fLFkfr ls larq’V gSa \ 

    gk¡@ugha 

 

34- Did your daughter suffer from any infectious disease after enrolling in KGBV?       Yes/ No 
   D;k fo|ky; vkus ds Ik”pkr vkidh yM+dh fdlh chekjh ls xzLr gqbZ \           gk¡@ugha 

 

35- Name the disease she suffered from? 
chekjh dk uke ftlls vkidh yM+dh xzLr gqbZ 

  
  36- Are you allowed to meet your daughter in KGBV?              Yes/ No 

D;k vkidks viuh yM+dh ls fo|ky; eas feyus fn;k tkrk gS \                     gk¡@ugha 

 

37. If yes, then how many times.  Please specify                 Weekly/Monthly/Fortnightly/Others 
;fn gk¡] rks fdruh ckj feyus fn;k tkrk gS \    lIrkg eas ,d ckj@eghus esa ,d ckj@eghus esa nks ckj@vU; 

 

38-  Does your daughter find school teaching interesting? 
      D;k vkidh cPph dks fo|ky; ds f”k{kdksa }kjk i<+kuk :fpdj yxrk gS\  

 

39- If yes, then are you satisfied with the education of your daughter?            Yes/ No 
  ;fn gk¡] rks mldks tks f”k{kk nh tk jgh gS D;k vki mlls larq’V gSa \           gk¡@ugha 

            

40- Do you have to pay any fee of any kind in the KGBV?               Yes/ No 
D;k vkidks fdlh izdkj dk “kqYd nsuk iM+rk gS \              gk¡@ugha 

 

41.     If yes, then what kind of fees have you paid? 

 Admission fee 

 Examination fee 

 Development fee 

 Others 
;fn gka] rks fdl izdkj dk “kqYd nsuk iM+rk gS & 

 izos”k “kqYd 

 ijh{kk “kqYd 

 fodkl “kqYd 

 vU;  
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42- Does your daughter seem to have a fear for learning mathematics in KGBV?  

                     Yes/No 
ds-th-ch-oh- esa yM+fd;ksa dks muds Lrj ij xf.kr fo’k; dh iwjh tkudkjh fn;s tkus ij Hkh muds efLr’d esa 

fdl izdkj dk Hk; jgrk gS\ 

 

43- If yes, what are the reasons? 

;fn gka] rks D;k dkj.k gSa? 
 

   46- What are your suggestions to remove this fear? 
 bl Hk; dks lekIr djus ds fy, vkids lq>ko D;k gSa\  

 

47- Do girls use mathematics taught in school in their daily life?            Yes/ No 
D;k yM+fd;ka vius nSfud thou esa fon~;ky; esa lh[kk x;k eSFkesfVDl mi;ksx djrh gSa \         gka@ugha 

 

 If yes, where have you seen them used it and how? 
;fn gka] rks os dgka ij bldk iz;ksx djrh gSa rFkk dSls\      

    

48- To what level do you want to educate your daughter? 

   Fifth/ Eight/ Tenth/ Twelfths/ higher level 
vki viuh yM+dh dks fdl Lrj rd i<+kuk pkgsaxs \ 

  Ikapoha@vkBoha@nloha@ckjgoha@mPprj Lrj 

 

49- What you would like your daughter to be in future? 
vki viuh yM+dh dks Hkfo’; esa D;k curs gq, ns[kuk pkgsaxs & 

 

50- Are you satisfied about the safety of your daughter at school                Yes/No   
D;k vki fo|ky; eas viuh yM+dh dh lqj{kk ds izfr vk”oLr gSa \    gk¡@ugha 

 

50- Do you think the security arrangements are adequate?             Yes/ No 
D;k vkidks yxrk gS fd fo|ky; dh lqj{kk O;oLFkk mfpr gS \            gk¡@ugha 

 

51- If not, then which of the following arrangement should be made? 

 There should be a guard 

 School compound should be fenced 

 Sensitizing the community to take responsibility 

 Coaching for self-defense course 

 Others 
;fn ugha] rks fdl rjg dh O;oLFkk gksuh pkfg, & 

 xkMZ gksuk pkfg, 

 Ldwy dk ifjlj f?kjk gqvk gksuk pkfg, 

 vU; 

 

52- Do you know that there is P.T.A meeting in the school?             Yes/ No 
D;k vki tkurs gSa fd fo|ky; esa ih-Vh-,- ehVhax ¼f”k{kd&vfHkHkkod cSBd½  gksrh gS \         gk¡@ugha 

 

53- If yes, then how many meetings are held in a year 

None/ One/ Two/ More than two/ Weekly/ Monthly/ Don’t know 
;fn gka] rks lky esa fdruh ih-Vh-,- ehVhax gksrh gS &     
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 lIrkg esa@v)Zekfld@ekfld@f}ekfld@v)Zokf’kZd@okf’kZd 

 

54- Are you being called for the PTA meeting?                    Yes/ No 
D;k vkidks ih-Vh-,- esa cqyk;k tkrk gS \          gk¡@ugha 

 

55- If yes, then what issues are discussed? 
;fn gka rks fdu eqn~nks ij ppkZ gksrh gSA 

 

56- Do you attend these meetings?                Yes/ No 
 D;k vki bu cSBdksa esa “kkfey gksrs gSa \        gk¡@ugha 

            

57- If no, then why not 

 Lack of time 

 Not interested 

 Information doesn’t reached on time 

 Some other reason 
;fn ugha] rks D;ksa ugha & 

 le; dk vHkko 

 :fp ugha gS 

 Lke; ij lwpuk ugha feyrh 

 dksbZ vU; dkj.k  
 

58- Are you aware of the Government initiative viz. The Sarva Shiksha Abhiyan? 

 Yes/ No 

D;k vkidks ljdkj }kjk mBk, x, dneksa tSls loZ f'k{kk vfHk;ku dh tkudkjh gS?                gka@ugha 

 

59- In your opinion, how important are girls for society?  Elaborate with reason 
vkidh ǹf’V esa yM+fd;ksa dk fdruk egRo gS & 

 

60- Do you provide equal opportunities to girls and boys in your family?            Yes/ No 
D;k vki vius ?kj eas yMds o yMdh dks leku volj miyC/k djkrs gSa    gka@ ugha 

 

61- Do you observe any change in your daughter’s behaviour after coming to the KGBV? 

          Yes/ No 
D;k bl fo|ky; eas vkus ds Ik”pkr vkius viuh yM+dh eas dksbZ cnyko ns[kk gS \          gk¡@ugha 
 

62.     If yes, then what type of changes? 

 Daughter is able to make informed  

 Has become interested in study 

 She become more confident 

 She has begun learning and sharing 

 Became healthy 

 All of the above 
- ;fn gka] rks fdl rjg dk cnyko ns[kk \ 

 yM+dh le>nkj gks xbZ gS 

 i<+us eas T;knk :fp j[krh gSa 

 vkRefo”okl tkx`r gqvk gS 
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 igys ls T;knk lqanj gks xbZ gS 

 LoLFk gks xbZ gS 

 mijksDr lHkh 
 

63- Do you want to give any suggestion to this school.                 Yes/No 

 D;k vki fon~;ky; dks dksbZ lq>ko nsuk pkgsaxs\       gka@ugha 
 

64- If yes, then what kind of suggestion 

 vxj gka] rks D;k lq>ko nsuk pkgsaxs 

65.    In your opinion, is the education of girls from Class 6 to 12 easily available in your                             

village?                    Yes/ No 

D;k vkids fopkj esa vki ds xkWao esa yM+fd;ksa ds fy, d{kk 6 ls 10 rd dh f”k{kk dh igq¡p lqfo/kktud miyC/k 

gS\           gk¡@ugha 
 

66.      If yes, are girls going to school?  If no, what are the reasons? 

;fn gk¡] D;k  vkidh yMfd;ka mu lqfo/kkvksa dk ykHk mBk jgha gS \ 

 If no, what are the reasons. 

;fn ugha rks D;ksa\ D;k dkj.k gS d̀I;k crk,a %& 
 

67-    D;k vki yM+fd;ksa dh ek/;fed f”k{kk ¼d{kk uoha ls nloha½  ds i{k esa gSa ;fn fo|ky; nwj fLFkr gks &     

Will you still be interested in sending your girls to secondary or senior secondary school if 

the school is situated far away from your village? 
 

68.    If transportation facility is provided for girls, will you send girls to school (6-12) in the far  

         away school? 

D;k vki yM+fd;ksa dh ek/;fed f”k{kk ¼d{kk NBh ls ckjgoha½ ds i{k esa gaS ;fn fo|ky; nwj fLFkr gks ijarq okgu 

lqfo/kk miyC/k gksA 

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 
 

 

69-  D;k vkids fopkj esa yM+fd;ksa dk d{kk 8 dh i<+kbZ ds ckn Ldwy esa ukekadu rHkh laHko gS ;fn Ldwy xkao dh 

     ifjf/k esa miyC/k gksA  

Do you feel the school for classes 6-12 is situated within the village the girls will dropout 

less 
 

                     gk¡@ugha 

70- Will you still be interested in sending your girls to secondary or senior secondary school if 

the school is situated far away from your village?                                                 Yes/No  

          

;fn xkao esa fo|ky; miyC/k u gks rks D;k vki d{kk 8 ds ckn viuh yM+fd;ksa dks vkxs fd f'k{kk ds fy, xkao 

ds ckgj ds fo|ky; esa ukaekfdr djkuk ilUn djsaxsa\      gk¡@ugha 

71- D;k vki lksprs gSa fd yM+fd;ka d{kk 8 iwjk djus rd l;kuh ¼cM+h½ gks tkrh gSa blfy, ekrk&firk mudks Ldwy 

ls gVk ysrs gS\         gk¡@ugha 
 

72- D;k d{kk 8 ds ckn yMdh dks /kkfeZd f”k{kk nsuk vko”;d gS\     gk¡@ugha 
 

       ;fn gk¡ rks D;ksa\ vius fopkj fy[ksaA 
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73- D;k yMfd;ksa dk ukekadu d{kk vkBoha ds ckn /kkfeZd f”k{kk ds fy, enjlksa esa vkSj vk/kqfud f”k{kk ds fy, 

fo|ky;ksa esa Hkh djkuk pkfg,\        gk¡@ugha 
 

74- D;k Ldwyh f'k{kk esa /kkfeZd vuqns”kksa dh miyC/krk u gksus ds dkj.k yM+fd;ksa dh mPp izkFkfed Lrj dh 

vk/kqfud f”k{kk esa :dkoV vk jgh gS\       gk¡@ugha 
 

75- D;k f”k{kk dk ek/;e ¼mnwZ u gksuk½ ckfydk f”k{kk esa :dkoV gS\     gk¡@ugha 
 

76- D;k YkMdh dk fookg mldh f”k{kk ls vf/kd egRoiw.kZ gS\     gk¡@ugha 
 

77- D;k vkidks yxrk gS fd ;fn yMdh dh “kknh r; gks tk, vkSj rc f”k{kk dks tkjh j[kus dk fu.kZ; mlds 

llqjky ij fuHkZj gks tkrk gS\        

 gk¡@ugha 
 

 

78- D;k fo|ky;ksa esa f”kf{kdk,a gksuh pkfg, \       gk¡@ugha 
 

79- D;k vkids fopkj esa dHkh ckfydk us izkFkfed f”k{kk ds ckn fo|ky;ksa esa f”kf{kdkvksa dh miyC/krk u gksus ds 

dkj.k fo|ky; NksM+k gS\         gk¡@ugha 
 

80- D;k vkids fopkj esa yMfd;ka Ldwy ds jkLrs esa vLkqjf{kr eglwl djrh gS ;fn xkao esa fo|ky; miyC/k u gksA 

            gk¡@ugha 
 

81- D;k vkids fopkj esa yMdh ifjokj dh ekU;rkvkssa vkSj fo”oklksa dk bLykfed nf̀’Vdks.k ls vuqlj.k ugha djsxh 

;fn mls d{kk 5 ds ckn vk/kqfud f”k{kk fnyk;h tk;sA      gk¡@ugha 
 

82- D;k vki fo”okl djrs gSa fd vkidh yMdh dks fo|ky; tkrs le; udkc Mkyuk pkfg,\   

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

 

83- D;k vki yMdh dks fo|ky; Hkstus esa ladksp djrs gS ;fn fo|ky; esa v/;kid eqfLye leqnk; ls u gks&  

  cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 
 

 

84- D;k vki bl er ds i{k esa gS fd fo|ky; dh le; rkfydk esa eqfLye cPpksa ds fy, /kkfeZd f”k{kk dks Hkh 

“kkfey djuk pkfg, \  

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

 

85- D;k vki yMfd;ksa dh d{kk 8 ds ckn enjlk f”k{kk ds i{k esa gS\ 

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

86- D;k vkids fopkj esa ljdkj dks fo|ky; esa mnwZ Hkk’kk dks ekU;rk nsuh pkfg, \ 

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

87- D;k yM+fd;ksa dks fo|ky; esa jetku esa NqfV~V;k dh tkrh gS\ 

gk¡@ugha 

88- D;k yM+fd;ksa ds fy, fo|ky; esa jkstks esa fo”ks’k izcU/k fd;s tkrs gSa\ 

gk¡@ugha 

89- vki viuh yM+fd;ksa dks NqÍh ds fy;s dc&dc ?kj ys tkrs gS\ 

R;kSgkj ij@Qly dVkbZ ds le;@NksVs cgu&Hkkb;ksa dh ns[kHkky ds fy,@vU; ¼d̀i;k fooj.k nsa½ 
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90- ;fn yMfd;ksa dk Ldwy u gks rks D;k vki yMdh dks lg f”k{kk okys fo|ky; esa Hkstuk ilan djsaxsa\  

  

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

 

91- vkids fopkj esa] ljdkj us fiNys ikap lkyksa esa vkids xkao esa yM+fd;ksa dh mPp izkFkfed f”k{kk ds fodkl ds 

fy, dksbZ iz;kl fd;k gSA 

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

 

;fn ugha rks vkids fopkj ls ljdkj dks D;k djuk pkfg, ftlls eqfLye yMfd;ka mPp izkFkfed Lrj dh 

f'k{kk xzg.k djus esa l{ke gks ldsaA  vius lq>ko nsa & 

 

 

92- D;k inkZ yM+fd;ksa dh f”k{kk esa ck/kk curk gSA ;fn f”k{kk ds fy, yM+fd;ksa dks xkao dh ifjf/k ls ckgj tkuk 

gksa\  

cgqr vf/kd@vf/kd@dg ugha ldrs@ugha@fcYdqy ugha 

93- D;k vki fo|ky; ds fy, dksbZ lq>ko nsuk pkgsaxs    
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Yks[kkdkj ds fy, vuqlwph 

Interview Schedule for Accountant 
1- uke  %  

    Name  : 
  

2- vk;q  % 

    Age  : 
 

3- Js.kh % vuqlwfpr tkfr@vuqlwfpr tutkfr@vU; fiNM+k oxZ @lkekU;  

 

 Category  : SC/ ST/ OBC/ General 
 

4- “kSf{kd ;ksX;rk % 

 Educational Qualification: 
 

5- vuqHko   % 

Experience  : 
 

6- bl in ds fy, vkidh fu;qfDr dSls o fdl ds }kjk dh xbZ\ 

Who has selected you for this post and what was the procedure adopted? 
 

7- vkidh ekfld vk; D;k gS \ 

What is your monthly income?  
 

8- D;k vki ds-th-ch-oh- esa iwjs le; dke djrs gks ;k ikVZ VkbZe \ 

Are you a full time employee in KGBV? 
 

9- vki fdl rjg dk fjdkMZ ns[krs gks \ 

What are the different types of records maintained by you? 
 

10- jkT; dk;kZy; }kjk ds-th-ch-oh- ;kstuk ds fy, D;k dksbZ foÙkh; ekxZn”kZu fn;s x;s gS \  gk¡@ugha   

 Have you received any financial guidelines for expenditure undertaken KGBV Schemes 

by state office?                       Yes/ No 
 

11- ;fn gk¡] rks fdl rjg ds foRrh; ekxZn”kZu miyC/k djok;s tkrs gSa \ 

If yes, then specify the type of financial guidelines provided? 
 

12- vkorhZ ,oa vukorhZ enksa ds fy, ds-th-ch-oh- }kjk fdruk ctV miyC/k djok;k tkrk gS \ 
 

Please provide the detail of budget available for recurring and non-recurring expenditure 

Recurring expenses Non-recurring expenses 

Expense Cost Expense Cost 

    
 

d`i;k vkorhZ ,oa vukorhZ enksa ds fy, miyC/k djok, x, ctV dk fooj.k crk,a  

vkorhZ ensa vukorhZ ensa 

en  Ykxr en  Ykxr 
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13- D;k vkidks yxrk gS fd izR;sd en ds fy, tks ykxr miyC/k djokbZ tkrh gS og Ik;kZIr gS \     gk¡ @ ugha 

Do you think the cost provided for every expense items sufficient?            Yes/ No 
 

14- ;fn ugha] rks vkidks D;k yxrk gS fd fdl en ds fy, fdruh ykxr gksuh pkfg, \ 

vkorhZ ensa       vukorhZ ensa 

If no, what cost should be provided for each item according to you? 

Recurring     Non-recurring 
 

15- D;k bu enksa dks [kjhnus ds fy, dksbZ desVh cukbZ xbZ gS \     gk¡@ugha  

Is there any committee formed to buy these goods? 
 

16- bu enksa dks [kjhnus dh D;k izfdz;k gS \ 

What is the procedure of buying these goods? 
 

17- bu enksa dh xq.koRRkk tk¡p dSls dh tkrh gS \ 

How do you examine the quality of these goods? 
 

18- izfrfnu dh vko”;drk ds fy, tSls & nw/k] lfCt;ka dgka ls [kjhnh tkrh gSa\ 

From where, do you buy goods like milk and vegetables for daily use? 

 
19- bu enksa dk Hkqxrku izfrfnu fd;k tkrk gS vFkok ekfld \ 

Do you pay these expenses daily or on a monthly basis? 
 

20- vkikrdky ds nkSjku ;k tc yM+fd;ka chekj iM+rh gSa rks yM+fd;ksa dh nokbZ;ksa dk [kpkZ dgka ls fd;k tkrk gS\ 

During emergency or when girls fall sick, how are the expenses of medicine taken care of ? 
 

21- vkorhZ [kpsZa dk iSlk fdlds ikl gksrk gS \ 

Who keeps the fund for recurring expenses? 
 

22- D;k vkidks ds-th-ch-oh- esa fdlh leL;k dk lkeuk djuk iM+rk gS \     gk¡@ugha  

    Do you face any problem in KGBV?                           Yes/ No 

 
23- ;fn gk¡] rks fdl rjg dh leL;k dk lkeuk djuk iM+rk gS \ 

If yes, please specify the problems? 
 

24- vki D;k lq>ko nsuk pkgsaxs \ 

Please provide suggestions 
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jlksbZ;k ds fy, lk{kkRdkj 

Interview Schedule for Cook 
 

1. uke   % 

 Name   : 
 

2. mez   % 

 Age   : 
 

3. Js.kh %    : vuqlwfpr tkfr @vuqlwfpr tutkfr@vU; fiNM+k@lkekU; 

 Category  : SC/ ST/ OBC/ General 
 

4. ;ksX;rk   % 

 Qualification : 
 

5- vuqHko   % 

Experience  : 
 

6. vkids p;u dh izfdz;k D;k Fkh \         fyf[kr@ekSf[kd@ iz;ksxkRed@rhuksa@dksbZ ugha 

  How were you selected?      Written/ Oral/ Based on practical work/ All Three/ None  

7.     vkidk ekfld osru D;k gS \ 

       What is your monthly income? 
 

8. Hkkstu cukus esa vkidh lgk;rk dkSu djrk gS \       Lkgk;d @ v/;kid @ fo|kFkhZ @ feytqydj  

Who assist you in cooking?         Assistant/ Teacher/ Student/ Collectively 
 

9- D;k vki lqcg vkSj “kke dh pk; cukrs gSa \       gk¡@ugha 

Do you make morning and evening tea?                                        Yes/ No 
  

10- D;k vki yM+fd;ksa dks pk; ds lkFk dqN [kkus ds fy, Hkh nsrs gSa \        gk¡@ugha@dHkh&dHkh          

 Do you serve snacks to girls with tea?                   Yes/ No/ Sometime 
 

11- izfrfnu yM+fd;ksa dks D;k eSU;w fn;k tkrk gS \ 

Lke; eSU;w 

lkseokj Eaxyokj cq/kokj c`gLifr 

okj 

“kqØokj “kfuokj jfookj 

lqcg dh 

pk; 

       

Ukk”rk        

e/;kg~u 

Hkkstu 

       

“kke dh 

pk; 

       

jkf= 

Hkkstu 

       

 

      Daily menu for Girls 

Time                                               Menu 

 

Monday Tuesday Wednesday Thursday Friday 

 

Saturday Sunday 

Morning 

tea 
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Breakfast    

 

    

Lunch    

 

    

Evening 

tea 

       

Dinner    

 

    

 
12-  D;k vki yM+fd;ksa ds fy, jfookj vkSj R;ksgkj ds fnu dqN vyx fdLe dk Hkkstu nsrs gS \   

               gk¡@ugha@dHkh&dHkh 

      Do you provide any special food to girls on Sunday and Festivals?     Yes/ No/ Sometime 
 

13- ;fn gk¡] rks lk/kkj.kr;k D;k fn;k tkrk gS \ 

 If yes, Please specify? 
 

14- D;k lIrkg esa bUgsa ekalkgkjh Hkkstu fn;k tkrk gS\              gk¡@ugha 

  Are they served Non-veg food in a week?                                              Yes/ No 
 

15- ;fn gk¡] rks lIrkg esa fdrus fnu fn;k tkrk gS\ 

 If yes, please specify how many days in a week? 
 

16-    Hkkstu cukus dk eSU;w dkSu r; djrk gS \          Lo;a@okMZu@v/;kid@fo|kFkhZ@lHkh feytqydj  

      Who decide the daily menu? 
  

17- D;k yM+fd;ksa ds larqfyr vkgkj dks /;ku esa j[krs gq, mUgsa le;&le; ij  

       Qy] vadqfjr nkysa vkfn nh tkrh gS\                             gk¡@ugha 

Do you provide fresh fruits and sprout pulses to girls as part of serving a balanced diet?  

                    Yes/ No 
 

18- D;k vkids Bgjus dh O;oLFkk ds-th-ch-oh- esa gS \      gk¡@ugha 

Do you have accommodation facility in K.G.B.V.? 
;fn gk¡] rks dgka \        ds-th-ch-oh- ds vUnj@ds-th-ch-oh- ds ckgj  

 If yes, then where?            Inside/Outside 
 

19- nky] rsy o elkys vkfn dgka ls [kjhns tkrs gSa \ 

 Who purchases vegetables and masalas and from where? 
20- izR;sd cPps dks Hkkstu ds fy, feyus okys :Ik;ksa ds ckjs eas D;k vki tkx:d gSSa \  gk¡@ugha 

Are you aware of food allowance given to children?                  Yes/ No 

 
21- ;fn gk¡] rks izR;sd cPps dks feyus okyh jkf”k D;k gksrh gS \ 

If yes, specify the amount? 
 

22- D;k izR;sd cPPks dks feyus okyh jkf”k Ik;kZIr gksrh gS \     gk¡@ugha 

Is the amount for food allowance sufficient?                Yes/No 

 
23- ;fn ugha] rks fdruh jkf”k gksuh pkfg, \ 

If no, then what amount should be given? 
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24- D;k Hkkstu cukus ds fy, vyx ls crZu [kjhns gq, gaS \         gk¡@ugha 

Do you have separate utensils for cooking?              Yes/ No 

 
25- D;k bu crZuksa dh la[;k Ik;kZIr gS \                 gk¡@ugha 

Are the number of utensils sufficient?                    Yes/ No 

 
26- D;k Hkkstu ijkslus ds fy, vyx ls crZu [kjhns gq, gSa \         gk¡@ugha 

Do you have separate utensils to serve food?                   Yes/ No 

 
27- D;k bu ijkslus okys crZukas dh la[;k Ik;kZIr gS \          gk¡@ugha 

Are the number of those utensils sufficient?                   Yes/ No 

 
28- yM+fd;ksa ds [kkuk [kkus ds fy, D;k dksbZ vyx ls txg gS \         gk¡@ugha 

Is there any separate dining place for girls?                    Yes/No 

 
29- D;k ;s txg lHkh yM+fd;ksa ds [kkuk [kkus ds fy, Ik;kZIr gksrh gS\     gk¡@ugha 

Is the dining space sufficient for all girls?                     Yes/No 
 

30- [kkuk [kkus ds ckn ml txg dh lQkbZ dkSu djrk gS \ 

Lo;a  @yM+fd;k¡ @vU; lgk;d@ lHkh feytqydj  

Who cleans the dining place? 

Self/ Girls/ Other assistant/ collectively 

 
31- Hkkstu cukus ds fy, vki fdl bZ/ku dk iz;ksx djrs gSa  

,y-ih-th- xSl @ ydfM+;ksa ls @ LVkso @ vU;  

Which fuel do you use for cooking? 

L.P.G Gas/ Fire woods/ Stove/ Other  
 

32- [kkuk cukus ds ckn crZu dkSu /kksrk gS \ 

Lo;a @ lgk;d @ v/;kid @ fo|kFkhZ @lHkh fey&tqy dj  

Who washes the utensils after cooking? 

Self/ Assistants/ Teachers/ Students/ Collectively 

 
33- D;k jlksbZ eas ihus rFkk [kkuk cukus ds fy, Ik;kZIr ikuh dh O;oLFkk gS \     gk¡@ugha 

    Do you have sufficient water facility for drinking and cooking in the kitchen? 

               Yes/ No 
          ;fn gk¡] rks ihus ds ikuh dk L=ksr D;k gS \ If yes, then specify the source of drinking water 

 dqavk     Well      

 uy     Tap    

 gSaMiEi    Hand pump 

 V~;wcoSy    Tube well 

 Uknh      River 

 ckgj ls eaxok;k tkrk gS  Arranged from outside 

 vU;     Other 
 

34- D;k dHkh fo/kky; esa dksbZ yM+dh [kkuk [kkdj chekj iM+h gS\                gk¡@ugha  

Has any girl fallen sick after eating food in the school?             Yes/ No 
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35- D;k dHkh fo/kky; esa dksbZ yM+dh ikuh ihdj chekj iM+h gS\          gk¡@ugha 

Has any girl fallen sick after drinking water in the school?             Yes/ No 
 

36- D;k  vkids ;gka ij lfCt;ksa vkSj vuktksa dks lqjf{kr j[kus ds fy, dksbZ LVksj :e dh O;oLFkk gS \ 

              gk¡@ugha 

  Do you have a store room to preserve vegetables and grains?            Yes/ No 
 

37- D;k vkidks ds-th-ch-oh- esa fdlh leL;k dk lkeuk djuk iM+rk gS?      

 gk¡@ugha   

 Do you face any problem in K.G.B.V.?                   Yes/ No 

 
38- ;fn gk¡] rks dkSu lh leL;kvksa dk \ 

If yes, then specify the problem 
 

39- vki D;k lq>ko nsuk pkgsaxs & 

Do you want to give any suggestions? 

  



KGBV Girls: Learning for Life through Life 

 

 

             

             

             

             

     

 


