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National Curriculum Framework 2005 states that a critical function
of education for equality is to enable all learners to claim their
rights as well as to contribute to society and the polity. We need to
recognise that rights and choices in themselves cannot be exercised
until central human capabilities are fulfilled. Thus, in order to
make it possible for all learners from different socio-economic
backgrounds, especially girls, to claim their rights as well as play
an active role in shaping collective life, education must empower
them to overcome the disadvantages of unequal socialisation and
enable them to develop their capabilities of becoming equal citizens.

Reaching out to the girl child has been central to the efforts
of Universalising Elementary Education (UEE). The Sarva
Shiksha Abhiyan (SSA), a national flagship programme for UEE
recognises the need for special efforts to bring girls, especially
from disadvantaged groups, to schools, and to bridge gender
disparities in education at the elementary level. This programme
specially focuses on bridging gender disparities in education at the
elementary level. In this regard the Ministry of Human Resource
Development instituted the Kasturba Gandhi Balika Vidyalaya
(KGBV) scheme, an innovative and promising initiative that
attempts to address the social, cultural and economic deprivation
faced by girls from deprived and disadvantaged sections of rural
society. Introduced as a scheme in 2004, it became a part of SSA
in 2007. Currently it is operational in twenty-seven states.

A National Consultation on KGBV was organised by NCERT
from 11-12 August, 2008 to share experience generated by
the KGBV scheme over the last few years. This consultation
brought together scholars in the field. The consultation strongly
recommended development of Bridge Courses for girls entering in
KGBV and Customised Teacher Training Packages for upgrading
the skills of KGBV teachers. Under this backdrop Department of
Gender Studies took initiative for developing Bridge Courses and
Teacher Training packages based on NCF-2005, in collaboration
with other Curricular Departments of NIE, RIEs, University
Departments, DIETs of Delhi, NGOs and practising school teachers
including teachers of KGBV. This material has been developed in
the content areas of Science, Maths, History, Geography, Social
and Political Life, Languages— English, Hindi and Art Education
and is based on NCERT textbooks at elementary level.
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The success of this effort largely depends on the multiple
contextual steps that KGBV school principals and teachers would
undertake to encourage girls to reflect on their own learning and
to pursue imaginative activities and questions. We must recognise
that, given space, time and freedom, girls generate new knowledge
by engaging with the information passed on to them by adults.
Treating the prescribed textbooks as the sole basis of examination
is one of the key reasons why other resources and sites of learning
are ignored. Inculcating creativity and initiative is possible if we
perceive and treat girls as participants in learning and not as a
mere receivers of a fixed body of knowledge. The teacher should
encourage girls to build on their own, acquire and perceive
knowledge and link it with their lived realities.

The present training material attempts to upgrade the skills
of teachers during their in-service training in their subject areas,
of Science, Maths, History, Geography, Social and Political Life,
Languages— English, Hindi and Art Education. Different participatory
pedagogical methods have been adopted in all the subject areas
to encourage activity-based teaching and learning. This material
developed by NCERT bas been revised based on the feedback of the
teachers. It is not exhaustive in nature and it can be adopted or
adapted according to the contextual needs of KGBV teachers.

The Department of Gender Studies (DGS) could not have gone
ahead with this endeavour without the direction and guidance of
Professor Krishna Kumar, former Director, NCERT. He had rightly
envisioned the importance of the present Teacher Training Package
in meeting the academic challenges of teachers of KGBV scheme.

We also gratefully acknowledge contributions of the Review
Committee chaired by Dr. Sharda Jain, Director, Sandhan, Jaipur;
and other members Sister Sabina, Former State Project Director,
Mahila Samakhya Society, Patna, Bihar; Ms. Seema Bhaskaran,
State Project Director, Mahila Samakhya Society, Kerala; Ms.
Amukta Mahapatra, Director, School Scape, Chennai for their
expert review and suggestions.

We are thankful to the members of Evaluation Team
constituted by MHRD Ms. Sarita Mittal, Director, EE8; Ms. Kiran
Dogra, Consultant Gender, Ed. CIL; and Ms. Dipta Bhog, Director,
Nirantar for their inputs and suggestions.

As an organisation committed to systemic reform and
continuous improvement in the quality of its products, NCERT
welcomes comments and suggestions which will enable us to
undertake further revision and refinement.

B. K. TRipATHI

Director

New Delhi National Council of Educational
May, 2015 Research and Training
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The training materials for the Kasturba Gandhi Balika Vidyalaya
(KGBYV) teachers have been developed keeping in view the principles
of the National Curriculum Framework-2005 of the NCERT. These
materials developed in different subject areas, viz. English, Hindji,
History, Geography, Social and Political Life, Arts Education,
Science, and Mathematics are based on the NCERT upper primary
textbooks. All these areas will contribute to the upgradation of
professional skills of the KGBV teachers. These materials provide
ample avenue to the KGBV teachers for their growth in pedagogy,
methodology and approach in dealing with their subject areas.
There is a considerable scope for exploration and creativity in
the classroom. The use of bilingual technique in English will
take teachers ahead in their thinking skills. The flexibility in the
approach and suggested activities taking the help of work sheets,
teacher demonstration, anecdotes, reciting poems, crossword
puzzles, experimenting, hands on skills, oral traditions and reading
material across various subjects are the highlights of the manual.

Each subject area has picked up key concepts across the
upper primary textbooks. Each concept has been dealt through
a different kind of activity without bringing any definition and
the content for rote learning. The concept or the idea has been
floated through activities for the learners to catch and analyse. It
is hoped that this material will be of use as a resource and also
as reference material. The activities are suggestive. Any alternate
activity can also be carried out based on the local-specific contexts.
Each activity has the scope of creating similar other local-specific
activities not making it necessary to stick to the materials given
in this package. Its scope will get enhanced if this creates a space
for more such activities.

The motivating material on legendary women of Science
and Mathematics makes the training packages of Science and
Mathematics respectively even more interesting and gives an
edge for making it very gender sensitive. The women of India and
the world, who have achieved heights in these areas, will always
encourage girls of the KGBVs to even explore these areas which
have a masculine image. Kalpana Chawla will motivate girls to
reach the heights of space while Florence Nightingale, the lady of
lamp, will encourage them to think in numbers. Marie Curie, the
only woman to receive the Nobel Prize twice, will make them feel
proud for being the women themselves. The KGBV teachers thus
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oriented to take up such challenges will certainly become guides
and agents of social change.

Women have always been the backbone of several historical
and contemporary movements. Recognising their important role
in social reform and national movement the teacher training
package in history highlights the contributions made by women
like Rani Gaidinliu, Pandita Ramabai, Sarojini Naidu, Aruna Asif
Ali and many more. Their trials and successes will continue to
inspire girls to meet multifaceted challenges in life. Similarly the
motivating material on legendary women like Rani Jhansi and Ila
Sachani has been included in languages. The training package
for Social and Political life attempts to make teachers sensitive
towards unconventional roles and responsibilities. Examples like
Laxmi Lakra and Fatima Bi will touch the hearts of common people.
Geography equips teachers in spatial phenomenon. It instills
human values and appreciations for regional inter dependence
and resource conservation. Arts and Aesthetics attempts to inspire
diversity in expression of art. It is through performing arts that
all girls through various art forms can become communicative,
creative and expressive.

Overall, keeping these variations in mind, the pedagogical
approaches needed in the KGBVs will be multilevel and diverse for
meeting the needs of KGBVs in different socio-cultural contexts.
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Educate her, as She will Spread the Light of Knowledge
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uniT 1

ENGLISH

LANGUAGE

LEARNING
SOME CHALLENGES

We all use language for a variety of purposes. We use
language to communicate and also to acquire knowledge.
Languages help us understand and connect with the world
around us and this is true for all languages including
English.

If you were to ask someone or yourself: Why do you want
to learn English? The reasons can be various. We want to
speak in English in our day-to-day conversations or want
to participate meaningfully at the local and national levels.
English also serves as a link language for various purposes,
such as for social interactions and economic matters. You
must have also observed that an increasing number of
people want to learn English. In fact, parents want their
children to study English from the primary stage itself.
But in most of the cases it is seen that even after studying
English for 5 to 6 years, learners are unable to speak, read
or write fluently or coherently. Have you ever thought why?

Let us try and understand how we learn our mother
tongue. We all learn our mother tongue effortlessly. This
is because we are constantly listening to and speaking
meaningful chunks of language in our mother tongue. These
automatically become part of our repertoire and expression.
But this does not happen with English, because students
do not get enough opportunities to listen and speak in the
language. A teacher while teaching English focuses mainly
on reading and writing, whereas in learning any language,
listening and speaking play an important role.

Unit 1 - English language....indd 1 22-12-2015 PM 2:59:57



As teachers we need to think and analyse why our
students hesitate to speak in English. In the present
scenario students don’t even get an opportunity to speak
or to express themselves in their mother tongue. Then
speaking or holding a conversation in English naturally
seems difficult. Students have inhibitions while speaking
in English because they lack confidence. They feel that
if they make any mistake people will make fun of them.
Students often face problems with pronunciation, sentence
construction, grammar and weak vocabulary. Anxiety also
affects their learning process.

We must remember that errors are stepping-stones to
learning. We need to encourage students to converse in
English without any fear.

To achieve this we need to follow some strategies. For
example encourage students to speak or express themselves
in their mother tongue. Once they have the confidence to
speak in front of the whole class then they can gradually
be encouraged to speak in English. Our effort should be to
bridge the gap between the home language and English.
Initially students may use only a few words of English before
they gradually start speaking complete sentences. While
teaching English you can ask questions or hold discussions
in English where the students are required to respond in
English. To get a response from the students they should be
encouraged to use their mother tongue wherever necessary.
In this way we will be using multilingualism as a resource
in the classroom. You may use parallel texts, e.g. stories
written in English as well as in their mother tongue to
help the students understand the text. Bilingual learners’
dictionaries promote comprehensibility and independent
reading. Therefore, an input-rich communicational
environment is needed to lay a sound foundation for
learning English and to provide this in the classroom as
teachers we need to:

e Create that environment in the classroom and ensure
that all the students participate equally.

2 CusToMISED TEACHER’S TRAINING PAckAGE FOrR KGBV —ENGLISH
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* Connect language learning to the learner’s daily life,
culture and society.

e Create class libraries.

e Use role-play, recitation of poems and story telling as a
strategy to teach all the four skills in conjunction.

e Talk about incidents that occur in day-to-day life.

¢ Use media input such as magazines, newspapers, etc.
in the classroom.

Familiarity with the language can be built initially
through spoken and later on through meaningful spoken
and written language inputs. The learners will therefore,
pick up the working knowledge of the language. These
inputs include textbooks, other print materials such as
magazines, newspapers, etc. and media support like radio/
audio CDs, etc.

Connect classroom teaching to the world outside to
make learning more meaningful. For example, drawing
the attention of the students to captions, advertisements,
notices, directions and signposts written in English from
their immediate/local environment will help them with
the language. Recitation of poems familiarises them with
the pronunciation and sounds of English language. Role-
plays help students engage with language in authentic
contexts. Story telling helps in creating an input-rich
communicational environment where all the four skills are
used in conjunction. Pictures and picture cards can also be
used and students can be asked to describe the images/
scenes, for example, a picture of a tree can lead to various
responses. A print-rich environment in a classroom must
display signs, charts and notices. Encouraging students
to give their own ideas, using stories and contexts familiar
to students will make the language class more interactive
and effective.

Reading and writing skills have to be integrated with
speaking and listening. Students should feel free to express
their feelings in the classroom. All of them should be
given opportunities to speak, read and write in the class.

ENGLISH LANGUAGE LEARNING — SoME CHALLENGES 3
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Reassure them that no one will make fun of them while
speaking. Encourage them to speak without any hesitation.
Even if the sentences have grammatical flaws, they should
be encouraged to speak. Students should be given ample
activities in listening as well, which they can relate to their
immediate environment.

The objectives of English language teaching are to enable
learners to :

¢ help them understand spoken English,

¢ use English in their day-to-day conversations,

e express themselves fluently in English,

¢ understand the grammar and syntax of English,

e write logically and coherently,

¢ write simple letters, applications, paragraphs , notices, etc.
¢ be able to read with comprehension and draw inferences,
e connect the language with the world outside,

e develop their creativity.

Remember, language is always used in a context and to
enhance the listening, speaking, reading and writing skills
of the learners provide them with meaningful contexts.

e = e
9 9 H @ HIE 9 TS fR 5-6 99 SUSH H UGE HH o dR
T=dl ] F-F A ST AR IER T7 T S @ o a=-
o Uored Y Torrt o STeT-Sfel SfUS 1 Seed ¢, 98l o S
gesl 3R SUgH WAN #R e, S R e 9w A A 9 TR
S @ Ted & R od €
ST H HEl TS A1l hl THH Toh |
o Treage € eI, dfceh I9H TR ST Al I FHH
e Toh |
T WG I IRAATT § TavIehdl U84 W TS 1 Tes STAM
R Gh |
¢frer TR, 3TeRA UN foEd, STer-3Ter fohed o 1o fere,
IR faeq 5 TSt &1 sdTel X 9o |
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UNIT2

LANGUAGE
IN CONTEXT

You must have observed children at home, in the
neighbourhood and at school speaking fluently in their own
language and expressing themselves clearly in different
situations. Have you ever wondered how they learnt to
speak and communicate effortlessly in their own language
at such a young age?

A child, right from her birth, is exposed to meaningful
chunks of language which she comes across in different
contexts and gradually learns. Children learn language
from their immediate environment through interaction and
exposure. Therefore, we can say that languages are learnt
in natural contexts and in a variety of ways.

AH R, SE-TS IR fommeE § 3@ g o fae @e b e
o WY g YA WG W A i g1 Sfen-ster et o
q 9 FESdl o WY N 9 T ®Y § HE od | IR
SRS BT B foh sa B W 3H W d 3 YeRTel aleh
¥ HhY T AW ke o9 2| e, Syl wewl § g e
el o g2 faadt g8 €1 56 e §eR 9 oo sedl o
Tt a1 WEd B1 1o URER o HeEll, IH-Uer oh
T, <% oh WY SSd-ead, diqEid Hid, HH Hd o 9 o
Y TWE-TE o FAN Hd @A 2l
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Let us see how our immediate environment helps us
learn a language.

Gl
TRt FRHr, AH ULH HE

(Part of an advertisement issued by under a welfare scheme of Government
of NCT, Delhi)

Pulse Polio Immunization Campaign

T I fa=att w7

(Issued in public interest by the Government of India.)

ST WS S
Jago grahak Jago

(Issued in public interest by the Government of India.)

These captions are both in Hindi and English. This
shows that our environment helps us learn language
through co-relation.

3 fommo fedt iR oSt <A o & e @i firer S €)1 SR o
agd ® o eH S R Tl § yed 9 g Wi fHel

79 TE 9 TR - o1 AR S et | gey gt dieH
H A e R

AcTivityd

Now think of the situations where the message in your
own language helps in comprehension of the message
in English also.

8 CusToMISED TEACHER’S TRAINING PAckAGE FOrR KGBV —ENGLISH
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1. Electricity Bill

2. Vacancy (Post of a teacher)
3. Matrimonial

4. News

ACTIVITY2

You must have also read some stories. In which language
did you read them?

Have you read stories in your language as well as in
English? List a few.

1. Panchatantra tales
2. Jataka tales
3. Amarchitra katha

What have we observed?
English is very much a part of our lives, and all around us.
We come across English along with regional languages on
shop boards, road signs, public instructions, and reading
material also such as newspapers, magazines, etc.
English is no longer the language of a select few and is
used for various practical purposes. It is an integral part
of not just our immediate environments but also the world
at large.

ST 319 TR fau g oeen &l w W ¥ TR ufew ¥ we |
el foret 7 fopelt ®9 o TSR ot © IR g off wedt B1 g
o W ST ¥ fag B €1 SRl o Am, o geA Sl iR
&t o S § fere TR oI €)1 ore oS ST W Wi e
ff Sl ST T RIS o SE-STE SEhl SEHe B @l g
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You have seen that we learn a lot from our environment
and as teachers we can create such an environment in
our classroom.

The first task of the school is to relate home language to
the school language. Therefore, initially if the learners
express themselves in their mother tongue, they should be
encouraged to speak and later on English can be introduced
by connecting learning with the lives of the learners.

afeeal o UG SAHT A AN B| THS! B SR G kI SAE
et =1fe| TR &1 AT TH 81 S 3ok SR 9 TS i ATl
# GE 9 g Teh| el W AR G 54 fed ggell 9o 6
o SIS Teel 9o | IEG W W ST ¥ SR S Heh|

You can supplement these inputs with visual aids like
display of charts, pictures, posters etc.

We learn language in a holistic manner by bringing
together (integrating) all the four skills. Learning is meaning
making and language is learnt when the learner uses
language in real life situations and contexts. The four skills
-listening, speaking, reading and writing-work better in the
company of each other.

We learnt our mother-tongue as a whole and its rules
(grammar) were discovered much before they were taught.
The question that now arises is whether English can be
learnt in the same manner? The answer to this lies in
providing an environment to the learners wherein they get
an opportunity to learn the language through meaningful
contexts and real life examples, i.e., where they are able to
connect language learning to the world outside.

TH AUl Ygel 9T THSI-HS! H 7 HEHt g1, e, THA
e T Y & HEd §1 9 o1 i A TR g A S Gkl TR
a1 ° g2 fem (e enfk) 9 faem-ver 9 wwd € @
T eI B W M Hael qE A U H B ¥ off gl
TR |G ST 82 SE e W o faw ot T AR i sed
e, fome o=t w1 erefyol ool weqa fopre o) o wfafed & st
Y St 9l % WEeAH 9 SHd 9 % T{vd U S|
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So far we have seen many examples of language learning
from our immediate environment. To creat this environment
in class we use textbooks. But we can also use magazines,
storybooks, newspapers, brochures/pamphlets, learner
chosen texts, audio visual CDs, radio, T.V., etc. in our
classrooms.

These help us create an input rich communicational
environment in the class.

AcTivity3

Discuss in groups and note how you will connect
language learning in the classroom to the world outside.
Two have been done for you.

1. Use newspapers
2. Use stories

Through stories we can integrate all the four skills of
language. Let us do some activities.

AcCTiviITY4

Write the names of some stories that you have read in
English. Discuss what you like the most in these stories,
for example, characters, the theme, or any other aspect.

ACTIVITYD

In groups of four discuss the kinds of stories children
like to listen to or read. You may use your classroom/
personal experiences for these. List the stories preferred
by children in the space below:

LANGUAGE IN CONTEXT 11
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What does this show?

Children are fond of stories.

AcTIVITY 6\ (PRE-READING)

Read or listen to the story ‘Taro’s Reward’ from
Honeysuckle, the Class VI textbook and answer the
questions given below. Remember that there is no single
correct answer, as every individual responds to a text
in a different manner.

1.

2.
. Narrate the main episodes of the story? (You can use

w

N O O b

List the different characters from the story? Who do you
think is the main character?

Where is the story set?

any language)

. Enact any interesting episode from the story?

. Can you change the ending of the story?

. Can you suggest any other title for the story?

. Do you think the story would be memorable? Why?

AcTiviTYZ\ (WHILE READING)

Read the story, write a few questions and discuss these
in groups.

12
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AcTiviTY8\ (Post READING)

Dramatisation is also a kind of storytelling. But when
we use the term ‘storytelling’ we mean using one’s
voice, facial expression and a few gestures (and these
too are suggestive).

Enact the story in groups of four.

Summing Up

You have seen that language is learnt as a whole, in natural
settings and in a holistic manner. Language learning is
meaningful when the rules of the language are not learnt
consciously. Connecting the classroom learning to the
learners’ daily life through role-plays gives scope for
interaction and engages their interest. Stories are also
wonderful tools in developing learners’ listening, speaking,
reading and writing skills.

qr Hed % G d g, dier iR e fere, STer- et
Hoh HiE S arelt gfmard T # v ot 7@ ? R A s
%0 § W S el Ted % Haed F8l © ok 9 ghei-gwel |
T afess Tmw w9 9 o € ok ey 9 & diet S 2
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UN|T3

LISTENING

We spend most of our time in listening. Listening is such
a routine activity you must have noticed that very few
people think of consciously developing their listening skills.
Learning to listen effectively can be difficult indeed, but it
is one of the best ways to improve one’s communication
skills. Listening is the basis for all communicative skills.
Effective listening requires a conscious effort and a desire
to learn. Good listeners welcome new information and
new ideas. This can make a lot of difference to our ability
to communicate. Thus, developing listening as a skill in
our learners is important. Through activities we can help
learners develop their listening skills.

TIClieh A1 o faf=1 ISl i Thihd &9 § W& T &
Heequl il € W ¢ HTal § G 9gd Hewyul 8 S 21 sieH
# We G o wE Sfeet wier & S {1 e S e R
o, 9% Whd | A1 R @a & 9%, A T UE oW 6 9
& T ? foh oW TEd g ‘G S W% e R T R U
TH I oF (&d 9gd 9 SN gUTEaRell dier § gadhl A9 A
T g UM & G ®I hell o famE | Fertai, swiaast, Ism
o Sied | et a6l i Heg ol W Gehdl 2

Listening to stories, poems and day-to-day conversation
can help us develop our listening skill.

AcTivityd

List some of the situations where you listen. Two are
mentioned.
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Listening to your friends

Listening to songs

You have listed different situations for listening. This
shows that listening skill plays an important role in
language learning.

I o foer@ H YA HI AT TH mewqu gfaer 21 59
e aIfeeh &l Siel oh ISl ol TG H oh oy S
AR IR ST S ¢, 3 @@ ‘g’ & fay o @e-ae &l
Tfafaferdl 1 e HE W4 B gl WLiREl, e, Wedr wi
ff 7eg off <1 Tehell B

Listening activities can be done in different ways:
e A text is provided and the listeners are expected to tick
off words/phrases as they hear them. ‘g1’ ¥ SE! ¥gd
o wifafafea e ® sEr omEE B e g tfafafumeEr § s
@ 2)

e True/false

After listening to a passage, the learners can be asked
to say whether the statements are true and some false.

* Understanding information

Learners perform actions, draw shapes or fill in maps
after listening to instructions.

* Guessing

Orally a person or a thing is described and the learners
write down what they think it is.

LISTENING 15
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LET us DO SOME ACTIVITIES
ACTIVITY2

Chinese Whispers: Let all the participants sit in a circle. One
person begins by whispering a short meaningful sentence
into the ear of the person sitting to her left, who in turn
whispers it to the next person and so on. The last person in
the circle will say the sentence aloud. If the sentence spoken
by the last person in the circle is the same as the sentence
whispered by the first person to her neighbour, it means all
the persons in the circle are good listeners. However, very
often it is seen that by the time the sentence reaches back
to the first speaker it is quite different from what she had
said, hence the need to develop listening skills.

AcTivity3
Listen to the description of a fruit and guess what fruit is
being described.

e It is generally quite big in size.

e Normally weighs around one to ten kilograms

e Smaller variety is also available.

e The outer crust is thick, hard and green and not meant
for eating.

e The inner layer is white and not very hard.
e Itis deep pink or red inside, quite soft, sweet and juicy.

e There are lots of black seeds in the portion that is meant
for eating.

AcTivitTY4

(@) A word will be read out from the list given below.
Circle the word you hear. Listen carefully. Each word
will be read out only once.

i. bird bud
ii. cut curt
iii. open upon
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iv. decent descent

v. hid head
vi. full fool
vii. sat set
viii. sit seat
ix. cot caught
X. choose chase

(b) In our day-to-day life we come across similar sounding
words. Sometimes we enjoy listening to them but
sometimes we get confused. In this activity we have
given a set of sentences which have two similar
sounding words. One of us will read a sentence with
one option. Let us see which one we encircle?.

. I couldn’t find the black goat/coat anywhere.

. I didn’t expect her to paint/faint like that.

. Please put all these books in the back/bag.

. It’s five o’ clock. It’s time

for him to pray/play now. | Note for the teacher

e. Minnie hid/hit the Underline the words in

cat when she saw her | your list to be read out
mother coming. beforehand.

o0 T

ACTIVITYD

At times we listen to something in a relaxed way, for
pleasure, without paying much attention to every word,
e.g. listening to a music programme, a poem or a cricket
commentary.

Listen to the poem read out to you and enjoy the rhythm
and melody.

The Baby Goes to Bareilly

What does the train say?
Jiggle joggle, jiggle joggle!
What does the train say?
Jiggle joggle jee!

Will the little baby go

LISTENING 17
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Riding with the locomo?
Loky moky poky stoky
Smoky choky chee!

Ting! Ting! The bells ring
Jiggle joggle, jiggle joggle!
Ting! Ting! The bells ring
Jiggle joggle jee!

Ring for joy because we go
Riding with the locomo
Loky moky poky stoky
Smoky choky chee!

So, so, the miles go

Jiggle joggle, jiggle joggle!
Now it’s fast and now it’s slow,
Jiggle joggle jee!

AcCTIVITY. 6

(a) Listen to someone introducing herself to others, and
complete the task that follows:

Conversation 1

Sameera, a new teacher meets Mohini, another new teacher.

Sameera Hello. I'd like to introduce myself. My name is
Sameera and I'm the new English teacher.

Mohini Hi! I'm Mohini and I too have joined today.
I'm going to teach Maths. Nice meeting you,
Sameera.

Sameera Nice to meet you too.

Now, tick the right answer
1. Sameera is a Maths/English teacher.
2. Mohini is a Maths/History teacher.
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AcCTiviTY

Listen to the following unfinished narration of an
incident and answer the questions that follow:

THEIR PRAYERS WERE ANSWERED

Jaiselmer: It was the 10" of August. There was a long dry spell.
The temperature had crossed 47 degrees celsius. The ponds had
dried to the last drop. The parched fields were strewn with corpses
of animals, big and small. Every one, young and old, looked des-
perately to the sky in vain. There was no sign of rain. The temples,
mosques, monasteries and churches echoed with prayers to please
the rain gods. At last ...

1. Tick the right answer
a. August 10 was a (happy/sad) day for the people.
b. The rain gods (listened/did not listen) to the people’s
prayers.
c. The people’s wait (never came/came) to an end.

2. Did the title help you to answer the questions given
above?

AcCTIVITY8

Your worksheet shows a map of your school complex. Write
names of the classrooms, reception, garden, etc. in the
appropriate spaces as they are described to you.

LISTENING 19
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‘Verrandah’

(To be read out): As you enter the gate there is a garden. There is
a ‘pucca’ path from the gate up to the ‘verrandah’. On the left, the
first room is the Reception. The room next to the Reception is the
Principal’s room. Behind these rooms is the library. On the right of
the corridor there are four classrooms for class V, VI, VIl and VIII.
At the back of these classrooms is the School playground, facing
the library on the left.

ACTIVITY.9

Listen to the news report (from any local/national
newspaper) (read by teacher) and prepare a few questions
on the basis of this news.

AcTivity 20

Listen to English news bulletins at least twice a day. Recall
the main points to yourself. Write these main points in your
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notebook. Now compare these notes to the coverage in a
Hindi news bulletin and see if you've missed any points.

Summing Up

Effective listening not only improves one’s listening skills,
it also helps one to become a better communicator. It is a
skill required not only in the classroom or at the work place
but also in our social life. We can create an environment for
listening in the class by narrating stories, reciting poems
and doing role plays, etc. As teachers we should make a
conscious effort to develop this skill in our learners.

3= o ok eT=8t Te ¥ gad & 721, dfcen oot ard ot Astet
% WY @ U | Whel % A H1 91 8 A el H G 98
TTEL B ALAUH B o A 39 IV o i W T Bkl g

T T T g1 3v=d & o TEl € o g ol o T
Il 7, dfesh Th WA HAT SH o ® F9 diedfed 9 o
T S9 TR o YeuA SR YIET o HiY SUSS &1 BHR Hamd

eI, Shfadl, ek GH o AR ¥ = dfed ©2 dods &l
FHETA WA 3 HEl, HeEd Wel T S o= TW-Hged o
g €, 3T S W AN o aliop @i S Hehd

AprpPENDIX 1
Verrandah
Principal's ; Class | Class | Class Class
office | eception % VI VII VIII
3 O
Tl
Gote Garden
L1
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unit4d

SPEAKING

In our daily lives most of us speak more than we write.
Children learn to speak their language easily because they
get to hear a lot of it around them. They also pick up some
English words which are part of their environment but find it
difficult to speak complete sentences. It is because they are
not getting a chance to listen and speak in English. Many
English teachers spend most of the class time on reading
and writing practice rather than focusing on speaking and
listening skills. May be this is the reason that even after
four to five years of learning English children are not able
to speak in English. Since the aim is also to enable the
learners to speak in English, then speaking skills should
be practised in the language classroom.

3 9RERT &I AT H A i S gaRl o el ok
TR ff T Hew €9 9 GA FR o T, 9 ATGR SUA
U Y weeti § i AU S Hehdl B Wi Sdist o qiy
S0 foell wiesnl & Wy R I wedl w1 ff USH W oW
F TC 3@ T R S SIS wY ke H el w E ) enfer
9 8 F UM T TR Thell § ‘SId H’ U Told qHE Sl
21 98 UM Wl € Tk AfE i 9@ 1 @ @ A St 9 uer e
T TE1 BT SEIAY Y & e Sl % 91 i g 3 €,
I A 3% Uehd &1 Sra=ia o qid SueT i ooie o g9 foren o
S[a=Td oh SYANT 1 SR HLd M ® B Seieh a=dl & fou
T T Hie 3R HEt g8 Wi i welgd SE %1 g
e 1 Al o G5 H df g 9 oI ot wecgel @ Sl 2l
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To develop speaking skills we need to practise listening and
speaking in a graded manner, i.e. from easy to difficult.

To become a good speaker one has to be a good listener. The
inputs received while listening can be useful while speaking.

Pair work/group work is the ideal way to enhance the learners’
self-confidence and give them practice in conversation and
dialogues by creating situations close to real life. They can be
encouraged to speak about.

S ot U e R 1 A S @ 9l el kel Sl @
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LET us DO SOME ACTIVITIES

Activityd

Form groups of four and discuss your favourite serial.
While doing this activity you were listening to others and
also speaking. In the process you pick up new words and

SPEAKING
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sentences from each other. You can do similar activities in
the classroom with your students.

gl Sd ® foh Wt st 6t foish 61 oteq fewan ?1 4 &0 @
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We always love to play with words, eg., for sound, repetition,
rhyme, rhythm, etc. You must have enjoyed speaking these
in Hindi. In English also we have similar things which are
called tongue twisters. Let’s speak the following.

AcTiviTy 2
Speak the following sentences clearly but as fast as you
can. You can also memorise them if you can.

i. Sonia’s seven silly sisters sang seven silly songs.

ii. A noisy noise annoys an oyster.

iii. She sells sea shells on the sea shore. But the seashells
she sells at the seashore are not pure.

AcTivity3

Listen to and repeat the following.

(a) peer dear tear here
gear mere rear fear
near cheer jeer year

(b) sin shin sort short
sign shine sun shun
seat sheet SOW show
fun pun one won
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(c) measure leisure pleasure

treasure vision confusion
(d) ship shed sharp sugar
wash rush fish ash
AcTivitTY4

Work in groups of three and practise the conversations
given below. You do not need to memorise the dialogues
however you may change them if required.
i. Introducing yourself and your peer in a Formal
situation.
Renu Mehta and Gitanjali Kaul are new teachers at
Kasturba Gandhi Balika Vidyalaya. They meet for the
first time in the staff room. They are joined by Ruchi
Monga, another new teacher.
ii. Introducing yourself and your peer in an Informal
situation.
Annu Sharma has recently shifted. She goes to introduce
herself to her neighbour. Enact the conversation between
them.
Annu Hello, I'm Annu. I'm your new neighbour.

Rashmi Hello, 'm Rashmi. I saw you shifting. I was about
to come to see you. If you need anything do let
me know.

Annu Thank you. l wanted to know the timings of water
supply.

Rashmi We get water for one hour in the morning from 6
to 7 and in the evening also from 6 to 7.

Annu Thank you.

AcTiviTYS

Work in pairs. Talk to your partner about what you have
in common. For example, you can talk about your dress or
situations like coming from the same place.

SPEAKING 25
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Acnvmré

Look at the picture given below and describe it

Work in pairs and spot the differences between the two
pictures A and B given below. Say them aloud
There are

differences in the given pictures
How many did you find?
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AcTivitY8

Work in groups of four. Imagine you are part of the School
Management Committee. In the annual meeting you suggest
some changes in the teaching-learning process.

For example: ‘Learning should be a joyful experience.’/
‘We should move away from rote-learning.’

While doing these activities you must have realised that
there is an ample scope to create situations in the class-
room where students get an opportunity to speak.

SumminG Up
As teachers of English it is important for us to help our
learners develop their speaking skills. They should be able
to handle day-to-day activities in simple English and take
part in short discussions as well.

We did a lot of activities, these activities can take place
in classroom also. This will create an environment to
encourage the student to speak freely without any fear of
making mistakes of pronunciation or grammar.

TS e He & oot 394 aga §f Tfafaruai o fewm fomm
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UNITS

READING

Every year thousands of children learn to read but
unfortunately, a large number of them fail to achieve the
much-required reading skills. Many children also do not
develop a liking for reading — be it reading for pleasure or
otherwise. It is therefore important for teachers to focus on
developing reading among learners in the primary school
years so that reading becomes a life-long habit. Reading
habits can be promoted through reading stories, retelling
stories, choral reading, shared reading, etc. You can also
create class-libraries for exchange of books and shared
reading.
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AcTivitYd

Make a list of all the different types of texts that you read
in any language. For example :
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Newspaper Magazines Posters

The list shows us that either we read for pleasure or we
only scan the information or we quickly skim through the
pages to get the gist of it, or sometimes we read carefully
to understand the text with comprehension and draw
inferences.

There are many different kinds of reading.

e We go through a text quickly, to find a particular piece
of information sometimes, e.g. phone book, directory,
list of items, etc.

e We quickly run our eyes over a piece of text to get the
gist of it.

* We also read longer texts such as stories, novels, etc.
for our pleasure.

e We read shorter texts to extract specific information.

Therefore, we can choose different kinds of reading
material for our learners to develop their reading skills
such as magazines, newspaper, catoon strips, posters, etc.
Keeping in view the interest and the context of the learners
choose the texts.
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ACTIVITY2

Look at the cartoon by R.K. Laxman and read the text along
with it.

Get on with your homework
—the sums, the composition,
history, geography,
chemistry, physics — and stop
reading The Laws Against
Child Labour!

Work in groups of four and answer the following:
i. What is the cartoon about?
ii. Do you think it is funny? If so, why?

iii. Do you think a cartoon is a serious drawing? Why? Why
not?

AcCTIVITYS

Read the following story silently and complete the activity
given on pages 63-64 of the Bridge Course.

ReabpiNnG A
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AcTivitTy4

Use the contexts given below to choose the best meaning
or synonym for each highlighted word. Do this activity
individually.
1. Lokesh and Bhuvan are having a dispute over which
game to watch on T.V. It would be so much simpler if
they both liked the same kind of games.

A dispute is a

a. musical instrument
b. choice of music

c. disagreement

2. When they heard the good news the crowd cheered and
then began to disperse.

What is the opposite of ‘disperse’?
a. come together
b. smile
c. fly like a bird
3. Bipin Babu’s head reeled. Was he losing his mind?
‘Losing his mind’ means
a. getting a headache
b. becoming mad
c. getting angry
4. The little girl does not want to talk about the incident
with anyone. She is still traumatized.
If one is traumatized, one is
a. greatly shocked and distressed
b. in great fear
c. angry
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5. John’s family was celebrating Christmas at a beach
resort in Kerala.

A resort is a

a. pilgrim centre

b. theater

c. place where people go on a holiday

READING ALOUD PRACTICE

It is important to practise reading aloud small texts and passages
every day. You can read aloud these texts individually or in groups.
Reading Aloud can be carried out on the following:

* Small texts/passages
* Announcements

* Messages

* Role Play

¢ Short stories

* Newspaper headlines
e Short news items

Some sample texts are attached in Appendix. Read them aloud
in the class.
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SUMMING uP
In order to make reading an interesting activity, it is

important that children do not struggle over every word,
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whether they are reading the text for general meaning or
to pick out specific information.

Becoming a skilled reader is a matter of continuous
practice and development.
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APPENDIX
1. Small texts and passages:

Have you ever looked out of your window while on a journey by
train or by car? If you have, you would surely have seen an odd
looking figure standing in the fields, as if keeping guard. Do you
know what these figures are called? They are called scarecrows.

The word scarecrow is made up of two words scare and crow.
To put it simply, scarecrows were made to frighten away crows and
other birds.

Nearly 2000 years ago, farmers found that as soon as their
crop was ready to be harvested, crows and other birds would eat
it. They had to do something to stop the crows and other birds
from attacking their crops.

So they put their heads together, and came up with a very
good idea. They decided to put a ‘human-like’ figures in the field
which, they were sure would scare the birds away.

The farmers used all types of material to make their scarecrows.
They used sticks, hay, mud pots, and even pumpkin shells. Then
they dressed the figures in old clothing. While Indian scarecrows
wear dhotis and pyjamas, the ones in America and England wear
shirts and trousers!
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There are many wild rabbits in our fields and forests. They
have long ears, long whiskers and short tails. These wild rabbits
are, however, different from pet rabbits because they are grey or
brown in colour. Almost all pet rabbits are white in colour.

Wild rabbits can hide themselves from hunters because of
their colour. The dry leaves, stones and earth can easily hide them
because their colour is the same as these things. A wild rabbit can
run very fast because its legs are very strong. It can also jump
very far from its enemies. Cats, dogs, jackals and hunters are the
enemies of the rabbit. Sometimes even lions and tigers catch them
when they cannot find any other animal. Wild rabbits eat fresh
grass and green leaves, which they find in plenty in the forest. But
they never drink water. Rabbits live deep underground in burrows.

VAV IEAYIAVIAGIIAVISGIEIA
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UNITG

WRITING

Writing helps us express our ideas and convey our thoughts.
It is like an art which comes naturally through practice.
Writing is not something that begins and ends when it is put
down on paper. It is a process which should begin with the
child’s own life, her surrounding and not with dull writing
tasks. The purpose of writing is the expression of ideas in
a logical and coherent manner.
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AcTivityd

When do we need to write?
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We write to express our ideas. It can be a diary, a letter,
any memorable experience or story. We also need to write
for information, day-to-day functioning or official purposes
such as notice, message, formal letter, application, etc.
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Te SIS e o a7 H U @i T @ fema w9
& = | SR & AU STeell, ST SR gEet i foret 7
Rt Te AUt | ot X ke W R € af gEfs iR e
fag #1 ot afean T 8 T 21 ST Worhs | et 9w,
TER-3ER 3MA-S1d @ TE =l o aR H AT, HTA 37
FH A B S Ry fo fergar 1 yee I i S d
-+ 7o, AR AN, S A1 R sfaenfie oo foen
&1 Taafaen & 7 S

ACTIVITY2

Write a paragraph on “I would like to ......... 7

Activity3

Arrange the following list of steps in the order you would
adopt while writing:

36

saw that the sentences / ideas were linked to each other
thought which words to use

reason for writing

tried to write neatly

used punctuation marks
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¢ thought about how I would begin
e thought of the correct spelling
e checked if I was using the correct sentence structure

e thought of the grammar items such as rules of verbs,
agreement, articles, pronouns, conjunctions and so on

e thought of an apt closing sentence
e checked if the paragraph was clear

AcTivitTY4

Given below is a set of sentences. Arrange these in the form
of a paragraph.

Helen Keller
¢ She became deaf and blind when she was just 19 months
old.
e Helen Keller was deaf and blind.
¢ Helen wrote eleven books and many articles.
e She is a role model for many people.
* Helen was a bright child.

e She learnt the signs for the letters of the alphabet from
her teacher Anne Sullivan.

ACTIVITYD

Share your memorable experience at KGBV with your friend.
(Write a letter)
Bikaner
09 May, 2009
Dear Sujata,
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Bye,

Yours affectionately /With love/
All the best/Take care
(Signature)

ACTIVITY

Formal letters are written for official purpose and
information. These letters must clearly state the name and
address of the sender and the addressee (person whom the
letter is addressed to). The date and formal salutation are
a must as well.

There is no TV set in the common room. Write a letter to your
warden requesting her to get a TV set installed.

Ritu Patel

Teacher in Charge
KGBY, Merrut

12 May, 2009
The Warden
KGBV

Madam,

Yours sincerely,
Ritu Patel

AcCTiviTY

You must have seen notices. Where do you find notices and
what purpose do they serve?
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Ration Shop

Notice-writing is used to convey information formally to a
specific group of people. Notices can be displayed on a school
notice-board, in public places and in offices as well. They
must contain the name of the issuing authority and date.
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Given below is a notice. Read it and answer the questions
based on it.

NOTICE
KGBV
7 January, 2015
Republic Day Celebration

A small programme is being organised to celebrate the Republic
Day on 26™ January, 2015 at 10. a.m. in the school ground.
Interested students may contact Miss Preeti.

Principal

1. What is the notice about?

2. When and where will the celebration take place?
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3. Who should be contacted?

4. Have you seen other such notices?

AcTivitY8

KGBYV is going to organise an inter class group song activity.
Frame a notice to inform the girls.

ACTIVITY9

While writing in your own language you express yourself
comfortably? What difference do you find while writing in
English?
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The process of writing

Writing involves a number of activities such as generating
ideas, organising information, using appropriate language,
preparing a draft, reading, reviewing, revising and editing.

Prior to writing | This stage involves thinking and generating ideas

through discussions or visuals. It will also include
thinking about the purpose of writing. For example
a letter of invitation will be more formal than a letter
to a friend.

Writing This stage involves organising information, selecting

appropriate language and of course the act of
writing itself! Revising is also part of this process as
the writer may choose to pause and reflect on what
they have penned before closing the piece.

Revising and This process includes re-reading, reviewing on the
reviewing lines of — Do | need to re-arrange my sentences?

Have | missed a point? Are there repetitions?2 Can
| present a point with better vocabulary or new
examples? etc.

Editing Here the writer ensures that the written text is

correct and also checks punctuations, spelling and
grammar, etc. A final careful revision is also carried
out at this stage.

SUMMING UP

We want our learners to become good readers and develop
a habit of writing. You may do the following to encourage
the learners.

Encouraging the learners to talk, share experiences.
Provide a variety of visual and listening material.

Encourage the learners to read as much English as they
can.

As far as possible get them to write about their life and
related issues.

Give them group work.
Display learners’ written work.
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UNIT 7

R

|

H VOCABULARY
IN CONTEXT

Vocabulary development in mother tongue happens quite
naturally as the child is surrounded with innumerable words
at home. Similarly, learning vocabulary at school for second
language needs natural contexts so that the learners can
see how the words are used. Words presented as isolated
items are quickly forgotten. Isolated words do not present
a linguistic reality, as meanings of the words in most cases
are defined by the context. We must introduce vocabulary
through context that will enable the learners to learn both
the words and its usage.

Why do we need to enhance learners’ vocabulary?

It is because without vocabulary they find it difficult to
speak and write.
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AcTtivityd

Read the poem given below from Honeydew, Class VIII

A FEBRUARY SURPRISE

The trees are still asleep today
And do not seem to know
A storm came by last night and heaped
Their branches full of snow.
See how they start up with surprise
As one by one they wake
“Why, gracious me!”, they seem to say.
And give themselves a shake.
(By Ralph Marcellino)

You must have noticed that some words are highlighted.
Read these carefully. List them in the two columns:

Column 1 Column 2

Words you use frequently/often | Words you understand but do not
use often

Today gracious

Words in Column 1 are part of your active vocabulary,
while words in Column 2 are part of your passive vocabulary.

The words that we use frequently must be reinforced in
different contexts.
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ACTIVITY2

Divide yourselves into groups of five and list at least ten
words on the given theme.

Seasons Climate

Clothes Food

Now list the words according to the columns given below:

Frequently used words | Rarely used words Totally new

AcCTIVITYS

What words come to your mind when
you read or hear the word ‘Tree’?

AcTivitTY 4

Given below is a list of practices for building one’s
vocabulary. Read these carefully and mark a (v) tick against
the ones that you use for developing extending/improving
your vocabulary.

¢ reading newspaper
¢ reading magazines
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e watching TV serials

e referring to/using a dictionary
¢ taking dictation

* playing word games

e solving crossword puzzles

* reading greeting cards

e going shopping with friends

¢ reading story books in English

ACTIVITYD

Can you think of some more practices which will help build
your/your learners’ vocabulary?

Playing word games/vocabulary games can also help in
building vocabulary.

Let us look at some vocabulary games given below.

Word ladders: Change warm to cold in 4 steps. You
can change only one letter at each step.

warm
ACTIVITY. 6 gone worm
Change gone to came in word
3 steps. You can change only cord
one letter at each step. came cold

Activityd

Word antakshari or word-chain: Saying words beginning
with the last letter of the previous word. Let us take the
word wind

Words: Wind - dew — wet —t—
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AcTiviTY8

Make as many words as you can from: Grandmother. One
is done for you
Grand

ACTIVITY9

Solve the word puzzles given below:
Nothing shakes her.

She has in herself. ‘F‘ ‘ ‘T “ H‘
Sheis . [€] [N[F[ [B] [N[T|
AcTiviTy 30

Solve the Crossword given below.

Across
4. What colour are 2 3
brinjals?
8. Look how
the grass and
leaves are!

9. This is the colour
of snow. 8 9

10. Penguins are
white and

10

Down

1. The sunflowers are a bright
. This colour is also a name of a fruit.
. Many bears are this colour.
.Theskyis
. Look atthe _ fire engine.

NO O W N

. This is the colour you get if you mix red and white together.
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Activity X1
There are twelve words hidden in this table taken from
Honeysuckle, Class VI.

e Ifyou look carefully, six words can be found horizontally
and the remaining six vertically.

e All of them are describing words like ‘good’, ‘happy’. etc.

e The first letters of the words in each row/column are
given below:

Horizontal H R F F S G
Vertical A w S F L Q

Now, find and encircle the words in the word maze given
below.

@ Z2 >
m
—
c

vV Q T B O A L 1z

Z M R X R V D Y F Q@ O

R X O P W S F O A B U C
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D G Q 1 Y F I E R C E D
A H R S T R O N G H T
X W S E Z E A B H K § K
G O O b A E C A 1 J T L
F R I 66 H T E N E D W M
B S J € B L D F J K X V
E E K D E M B E L Mm U Y
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AcCTIVITY 22

Given below is a page from a dictionary. Look at it carefully
and answer the questions given below.

2 a part of the school year: There are three
terms in a school year.

terms plural noun the things you are asking
for: If you agree to my terms—free meals and
good wages—I will worlk for you.

terrace noun

1 a level area cut out from the side of a hill
2 a flat area outside a house: We sat on the
terrace in the evening.

3 a row of houses joined together

terraced adjective: a terraced house
terrible adjective

1 causing fear: We saw a terrible storm.

2 very bad: Your writing is terrible.
terribly adverb: It is terribly ( = very) hot.
terrify verb

(present participle terrifying, past terrified)
to fill with fear: The animals were terrified
by the storm.

terror noun (no plural)

great fear: a feeling of terror

territory noun

{plwal territories)

1 land ruled by one government: This island
‘s British territory.

2 an area belonging to one person or animal:
Wild animals will not allow other animals to
enter their territory.

test' verb

1 to look at something to see if it is correct
or will work properly: Before he bought the
car, he drove it to test il.

2 lo ask someone questions: The teacher
tested ihe children on their homework.

-

r R
term noun test® noun
1 a fixed kength of ime: He was made captain. -~ an examination: [ passed my driving test
of the foolball team for a term of one year. today.

test tube noun small thin glass tube: We
put chemicals in test tubes in our chemistry
class.

text nourn

1 the words used in a book

2 a few words from a book

textbook noun: A textbook is a book we
use to learn about something.

than

(used when we compare things, in
sentences like these): My brother is older
than me. Mary sings better than anyone
else in the cluss.

thank verb

to say we are grateful to someone: |
thanked her for the present she sent me.
Thank you for the present you sent me.
No, thank you, ! don't want any more tea.
thankful adjective very glad; grateful
thanks plurai noun word used to show that
we are grateful: Thanks for helping me. It
was thanks to John (= because of him)
that we won the game.

that

1 (plural those) the one over there; the
one further away than this one: This is my
bowl; that bow! is yours.

2 (plural those) (used to point out someone
or scinething; used to mean the one known
or mentioned aiready): Did you bring that
photograph? We played football and after
that ( = next) we went home.

3 (used instead of who, whom)

J

(i) Find a word which means the same as ghastly. Write
down the word and its two meanings.

(ii) Find a word that means a part of the school year.

(iii) Find a word that means examination.

VOCABULARY IN CONTEXT
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AcCTIVITY 23

Given below are a few words.
emotions mountains instead climb
fields totally frightened boiling

Identify which of these words can be introduced with the
help of

(i) pictures

(ii) demonstration gestures

(iii) explanation

(iv) examples of usage in sentences

(v) opposites/antonyms

(vi) synonyms
(vii) finding/identifying meanings from the context

You must have noticed that you can use more than one
way to introduce words while teaching vocabulary.

SUMMING uP
Vocabulary is important as it helps in understanding
spoken as well as written texts. It is important that new
words are presented in an interesting manner so that the
learners recognize them. It is important to get the learners
to use these words in familiar contexts.

Reading newspapers, storybooks, magazines, pamphlets,
brochures, labels and posters helps one in becoming
familiar with new words in context. If you read extensively/
widely you are likely to come across a number of new words.
Using dictionaries and thesauruses also help learners in
understanding the meanings of the new words.
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UNlT8

GRAMMAR
IN CONTEXT

Grammar development in the mother-tongue takes place
naturally as the child is surrounded by meaningful language
input at home. Similarly, learners can understand how to
use English at school if they are provided meaningful inputs
and given ample opportunities to interact in the classroom.
We can do so by narrating stories, anecdotes, etc. in English
and also encouraging the learners to speak so that they pick
up the correct use of language. For example, T went to the
market’ describes that the action took place in the past. ‘I
will go to the market’ is spoken to describe the action that
will take place in future. The context helps discover the
rules of grammar.
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Let us do some activities that will help us understand
the use of language. Stories, poems, etc. given in the
textbook provide us with situations that make it possible
to understand grammar in context.

Activityd

Through a text: Factual piece

A. Read the following sentences from the lesson Desert
Animals (Class VI, Honeysuckle)

Rattlesnakes feed on a variety of prey, including mice, moles, rats,
chipmunks and many other small animals. Rattlesnakes kill their
prey with venom. Like all snakes, they swallow the unfortunate
animals whole.

The verbs in italics are in the simple present tense. When
we use the present tense, we are not thinking only about
the present. We use it to say that something happens all
the time or repeatedly, or that something is true in general,
i.e. habitual actions and repeated actions.

B. Find ten examples of verbs in the simple present tense
from Fire: Friend and Foe and write them down here.

When a fact is presented as a universal truth the present simple
tense is used.

The Sun rises in the East and sets in the West.

Calcutta stands on the banks of river Hoogli.

Honey is sweet.

The Earth revolves around the Sun and rotates on its axis.
Ice floats on water.
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C. In the class you can use a dialogue and ask the learners
to write the answers as given in the example below.

Salma  Where do you live?

Amar I

Salma What languages do you speak?
Amar I

Amar  What do you like to read?
Salma I

Amar  What do you do on a holiday?
Salma I

Amar  Which television programme do you like to
watch?

Salma I

Amar  Which is your favourite game?

Salma My

Note: You must have observed that while the focus was
on present tense, but at the same time skills such
as listening, reading and writing are also being
developed.

AcTiviTY.2
Through a text: Story

A. i. Read the following sentences from the lesson The
Banyan Tree (Class VI, Honeysuckle)

The cobra struck and missed. Again the mongoose sprang aside,
jumped in and bit. Again the birds dived at the snake, bumped
into each other instead, and returned shrieking to the safety of
the cactus.
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Simple past is used to indicate that an action has
been completed or happened in the past.

ii. Encircle examples of simple past in the passage
above.

B. Imagine that you went for a trip. Complete the travelogue
given below using the words: saw, visited, ate, clicked,
bought, enjoyed.

I went to for a holiday last year. My family
and I travelled by bus. We stayed there for a week. We
went sightseeing.

Note: To make negatives or questions of sentences in
the simple past, you need to use the verb did. For
example: [la Sachani’s mother and grandmother
taught her embroidery. Ila used her feet to embroider
as she could not use her hands. She did not loose
heart and worked hard. After some time she became
famous for her needle-work.

C. 1i. Put the correct form of the verb in the passage
below.

The oldest woman in India (die) at the age of 105 two
months after getting her name in the Guinness book
of world records. Rajni Bala (not give up) working
until she was 90 and (enjoy) good health. She (fall)
sick six months before her death.

ii. Now imagine a woman from your village has won
a lottery, report this news to your friend using the
words given in the help box.

buy a ticket buy a goat
win a lottery make a shed
be happy
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There was a poor woman

iii. In the class room you can ask the students to write a
paragraph on the basis of the information provided.
The information can comprise biographical details
as given below.
Name Kalpana Chawla
Native place Karnal, Haryana
Year of Birth July 1, 1961

Profession Astronaut

Selected for space mission by NASA in the space

Achievement shuttle Columbia

Year of Death February 1, 2003

Note: Students are focusing on the use of past tense in
context. They are also developing their skills.

Through a dialogue: Role-play
A. Read the conversation given below:

Ajay I'm hungry. I haven’t eaten anything since
morning.

Amrita I've some chocolates. Would you like some?

Ajay No thanks. I have stopped eating chocolates.
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Amrita Why?
Ajay I've cavities in my teeth. The dentist has
advised me not to eat anything sweet.

The words in italics are examples of present perfect tense.
As you can see the present perfect tense is used to describe
an action that began in the past and is still continuing, or
is still relevant. It is also used to describe an action which
has just been completed.

For example: Rukumani returns from the market with a
bag and Gunia asks her:

Gunia What have you bought?
Rukumani I have bought a pair of chappals.

B. Write questions for the answers given in the box.

Q (apply/the job)

A Yes, | have./No, | h 't
Have you applied for the job? es, | have./No, I haven

t | trai
Q (travel/by train) A Yes, | have./No, | haven't.

isit th
Q (visited/the zoo) A No, | haven't./Yes, | have.

dri t
Q (drive/a scooter) A Yes, | haven’t./No, | haven't.

t t
Q (met/an actor) A No, | haven't./Yes | have.

C. You can show images of an activity being done and its
completion. Then you can ask the students to say/write
what has happened. For example

Before Now
The/bus/arrive
g s >
‘ -~ The bus has arrived
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Look, the bus is coming...!
Now write a few sentences that you can ask your students
to change to present perfect form.

Example: She is cleaning the house.

AcTivitTy4

Through a situation : Enacting
A. Enact the following dialogue with your friend.
Geetha and Beena are sitting in a canteen.

Geetha I'm going to have idli with chutney. How about
you?

Beena I think, I'm going to have vada with sambhar.

Geetha Are you going to have rasam too?

Beena No. I'll rather have a papad

Geetha I'm going to have papad.
(The waiter comes)

Geetha Jwillhave idli with chutney. Can I have rasam
with it?

Waiter Yes, of course.

Beena And I willhave vada with sambhar and papad.

Waiter Okay.
As you can see, the verbs ‘going to’ and ‘will’ express the
future time. They show that the action is going to take place
in the future.

‘Will’ is used to express a decision about the future and
is/am/are + ‘going to’ is used to talk about a future-plan.
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B. If your friend asked you: What are you doing tomorrow?
You might say:

C. You can ask the students to complete sentences based
on information in illustrations related to the sentences.
A prompt can be given in the form of verbs in brackets.
The students can then be asked to fill in the correct

verb form.

. The train is going to arrive at
Train no. 1234 10:05 am and leave at
Arrival : 10:05 AM ) -

10:08 am. It stops here only for
3 minutes. (arrive/leave)
Morning Show The show and
Cartoon film (begin/end)
9 am to 12 noon

Departure : 10:08 AM

SPORTS DAY The chiefguest  and
@CELEBRATIONS . (arrive/leave)
Arrival of the
Chief Guest : 8:00 am
Departure of
the Chief Guest : 11:00 am

ACTIVITYD
Through visuals

A. Look at the visuals given below

on above over in front of

i
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©

beside  below under behind

Using cues like this you can make the learners easily
understand that a preposition (on, above, over, into, in front
of, behind, under, below, beside, at) is a word which shows
the relationship of a noun or a pronoun with another word
in a sentence.

B. On the basis of the above information complete the
following task. Use the inputs given and work in pairs.

You can meet me...

1. | in the city at noon
2. | at the bus stop in the morning
3. | near the post office at 5 pm

After sharing the above information with your partner, ask
a few simple questions: e.g.

e Can you meet me at noon? (Sentence 1).

e Can we meet near the post-office in the morning?
(Sentence 2).

e Can you meet me at 5 pm? (Sentence 3).
Ask as many questions as you can.

C. You can ask the learners = Rt
to look at some pictures S (\] i »/ %}\k X2 2
and write as many %@ PES <‘ " L)
sentences as you can i \/(..M. P
using prepositions. - ' (a 1‘,'

A sample with hints Gl

it @ L ( Y\
has been given |~ = 2 =\
here. § M/ % '4"';/-; T
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¢ The butterfly is over the flower vase.
e The bird is in the tree.
e Stones are under the tree.

Where are the following:

(a) book (b) cat
(c) flower-vase (d) girl
(e) flowers
ACTIVITY. 6

Use of Passive Voice in context
A. Look at the following sentences:

* Milk is sold at the next counter.

* Thousands of persons were killed in the battle.

* You are requested to wait outside.

* Entry is prohibited.

* Readers are expected to maintain silence in the Library.
* Two minutes silence was observed.

* The result of CBSE examinations has been declared.

In this way passive voice can be taken up and extended
through different activities.

Another way of teaching passive voice is through process
of doing something.

B. Complete the following table as shown in the examples.

How to polish your shoes

* First we take shoes, polishand | ¢ First shoes, polish and brush
brush. are taken.

* Secondly, we remove the dust = * Secondly, the dust is removed
off the shoes. off the shoes.

» Then we apply a little polishon | * Then
both the shoes with the brush.
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After that we spread the polish
thoroughly.

We leave shoes for two
minutes.

Lastly we rub them with a clean
cloth.

After that

Lastly

C. Now you can develop a similar activity for your learners
on ‘How to make two cups of tea’.

How to prepare two cups of tea

Toke a pan
Pour two cups of water

Place the pan on the stove

Allow the water to boil

Add a teaspoon of tea leaves
to the boiling water

Cover the pan and let the tea
leaves soak for 2 minutes on
a low flame

Pour the tea in to cups with a
strainer

Add milk and sugar (according
to taste)

A pan is taken

You can choose any of the following situations to make the activities:

Role Play
Reading aloud with actions

Recitation of rhymes, poems, and making observations on a

topic/theme

Telling and retelling stories, anecdotes, and jokes

Discussion, debate
Simple projects

Interpreting pictures, sketches, cartoons
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SUMMING uP
Teaching and learning of grammar should focus on
grammar in context rather than study of rules of grammar
itself. Learning grammar itself is not the ultimate goal of
learning English. The goal is that the learners should be
able to use language accurately and effectively.

Grammar in context helps learners discover the rules
of grammar when they are given a number of appropriate
examples and adequate practice. However, what the learners
discover by themselves is remembered better by them.

SMHIT I SFFURONS i o GRAEE A% HH d AW
Teyul & S% ardfas GeHl § GHEHIl 39 SEYE il I H ok
AT UrgagERl & A I R Han | ferh gRI swiet i
ST 9Tl Aeeiier Tfafafuat siR gfedal Aoyl after Fod
21 SIS Hies 1 IRTF SHH AU HE WG T8l 21 2
@ 7' § for foranefl dfewes gvremmel ad® § 9o * T F
Heh| TR od AR ¥ TS hiE o a1 aiieht §9e1 Tel o W@
g fafoer fore o wiel H ed H UEEMEY ST AN TN
A ST Fehdl €| Sl et foh AR i weR Ak gk
RMEA % €9 H 7 AR T8 &9 H Td {1 S0 g 1
Taee 98 ¢ T fo foret Hewd o =t o e wrd 9 S
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uniT9

TEACHING

LITERARY
TEXTS

There are different types of writings such as poems, stories,
folktales, excerpts from plays, (auto) biographical writings,
interviews, essays, articles, etc.

We read these for pleasure, appreciation, enjoyment
and also for information. Stories, folktales and poems may
be referred to as literary pieces and expository works like
essays, interviews, etc. as non-literary pieces.

Except for poems, all literary pieces belong to the realm
of prose. Prose is closer to our day-to-day experience of
language than poetry is. There is prose in stories, novels
and plays and also in scientific books, newspapers reports
and magazines. We come across more prose than poetry in
the classroom as well as outside it. As a result, learners also
feel more comfortable in dealing with prose than with poetry.

qron k1 YI&T07 SERT s faRneti oF WieAW W Bl € Shiem,
FHEH!, TAleh-shed, el o W, Safar, emehr, feay, o
3 @il @G o B9 T Hiedl, HEFl Wil [GH S ©,
feier, QeThR &g avi & 9 =i 21 *faa &1 sig &Ko s
SRt Wt e 1 TEEY €1 SART U i I (T’ w9 ok
S STelh @ I foh oUaeR | g0 91 o 1S9 ®9 I FA
Ao € 98 ‘T’ ?) IR A R0 e T ded-ugH S
& o wfad #1 oan Wo R Sl YgEE | e ¢ e
AT ST GO, VR i TEfa SR o oh %Rl T " fae
Bl 81 T 1 AW BHR <feh TEER 1 A1 o Tehe el €
3oy 3o fo=R gu g 2
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A poem, especially a short one, has an immediate impact
on the listener and makes a direct appeal to our emotions
and feelings. The rhythm and the flow of a poem enable us to
memorise and recall couplets or lines without much effort.

Reap THE FoLLOWING POEM
The Kite
How bright on the blue

Is a kite when it’'s new!
With a dive and a dip
It snaps its tail
Then soars like a ship
With only a sail
As over tides

Of wind it rides...
—Dby Harry Behn,
(Honeysuckle, Class VI, page 27)

The rhythm, the rhyme (blue-new, dip-ship, tail-sail, and
tides-rides), and the alliteration (dive and dip) enhance the
melody of the poem when read aloud. Thus poetry affects or
influences the feelings of the reader. Appreciation generated
by the images, the choice of words and the treatment of the
theme/message by the poet. Richness of language including
music of words can be perceived better through listening/
reading aloud than through analysing words/phrases and
grammatical items. (Syntax not important for it own sake).

The paraphrase while ‘explaining’ the meaning of the
poem robs the reader of the pleasure, a chance to come
out with various interpretations for a word or thought. We
do not, and should not, use a poem to base a vocabulary
or grammar lesson on it. In fact, we ‘do not’ teach a poem
except in a very basic sense. We experience it and share our
experience with the learners. Poetry, thus, is an experience
more than just language.
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While teaching poetry

e begin with a warm up activity related to the theme of
the poem.

e talk about the background of the poem.

¢ read the poem aloud (learners should keep their books
shut).

¢ ask a simple question or two related to the theme of the
poem to help learners recall words, phrases and even
lines from the poem.

¢ read the poem aloud a second time.

¢ learners now will listen as well as follow the poem in
their books.

e ask one or two questions from the poem.

¢ ask the learners to read the poem silently.

The objective is not ‘to teach’ vocabulary but to ensure
maximum comprehension of the text, which is integral to
total appreciation. Some global questions can be asked
in the beginning, and some comprehension questions
can be asked at the end of the poem. You may ask more
questions on theme and content, structure and style,
images and impressions. Writing tasks based on an open-
ended discussion help the learners go beyond the textbook
and relate the text to their own experience. If possible, a
poem/a stanza of a poem with a similar theme can be read
aloud in the class.

Hiedl Wieed o TER & H1 qor W o QAT @1 1 shie
I AT WH: Gehdlcdsh Bidt 81 SEH @, I, SR IS
oIy Wecd BT €1 U8 BHR) hodAvIeR hl ST @1 hieldl i
G 1 Haed g et ot TE ® foh ek vl oh ot W Wil
TRt 3% SIeht QU Hiaal 1 27 ST S| 9gelt il af Fgi
® o 39 e oTHfea gen W, T foren S, 9 & Ieie-ue,
T, hAS 37 GahT TN Tl WU o7 vesl o o7 RS A
H SE hiadl § f5U 9@ & gHsm WUl g8 o o ® =
gl =1 Th & alch 9 7 GHS 4| Hiadl i TR T&R TG
STl EwEY W §gd Heg fHerdl @
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The following are a few poetic devices. We should be familiar with
these to enjoy and understand the poem fully.

1. Simile - A simile is a figure of speech comparing two unlike
things, often introduced with the word “like” or “as”.

He fights like a lion.
He swims as fast as a fish.
He runs like a cheetah.

2. Metaphor — A metaphor is an implied Simile. In a metaphor
the words - like and as, are not used, but, a metaphor takes
for granted that the two things mentioned are one.

He was a lion in the fight.

3. Alliteration - Alliteration occurs when the initial sounds of
a word, beginning either with a consonant or a vowel, are
repeated in close succession.

She sells seashells on the seashore (Honeysuckle, Class VI,
page 5)

4. Personification — Personification is when you give an animal or

object human like characteristics.

The rain danced on the roof.
The sun smiled on the playground.
The swimming pool invited me to jump.

Look at the following lines from ‘The Squirrel’

The Squirrel

You may have seen a squirrel sitting on the ground eating
a nut. What did it look like? Here is a poet's description of
just such a squirrel.

He wore a question mark for tail,
An overcoat of gray,
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He sat up straight to eat a nut.
He liked to tease and play,
And if we ran around his tree,
He went the other way.

— Mildred Bowers Armstrong
(Honeycomb, Class VII, page 17)
He wore a question mark for tail,
An overcoat of grey,

e What are these lines about?
e Are they about a human being?
e What does ‘tail’ suggest?

e What does ‘the tail’ look like? A question mark! Where
there is a question mark, there is a question. What'’s
the question?

e What do you expect after ‘wear’ in a sentence? Clothes,
an overcoat, socks, trousers, etc.

e What comes after ‘wear’ in this line? A question mark!
Did anyone expect that?

* How does one understand ‘a question marlk for tail'?

Whatever is given above is only a sample of warm-up
activity. When learners open the books and look at the
illustration, they will know it is a squirrel ‘wearing a
question mark for a tail’; to stir their imagination and to
start a discussion you have the following five statements
in the book (Honeysuckle, Class VI, page 3).

e The squirrel’s tail looks like a question mark.

e It reminds me of the mark of punctuation that comes
at the end of an interrogative sentence.

¢ Looking at this squirrel, you might say it was asking a
question. What’s the question?

e The squirrel is wearing a long overcoat reaching the tip
of its tail.

e Ifit begins to run, its tail will look like the bushy end of
a painter’s brush.
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These sentences are the likely responses from learners
after they have had a chance to ‘understand’ and ‘appreciate’
the poem after reading the text. A free discussion of theme
and content will enable the learners to relate all this to
their own experience of having seen a squirrel or a bird in
its natural surroundings.

Sequence the following steps for teaching poetry using
your class room experience.

AcTivityd

. Reading aloud by the students

. Comprehension questions

. Warm-up interaction

. Loud reading by the teacher

. Glossary and supplementing glossary

. Writing/speaking activity on any aspect of the poem

N O Ok 0N

. Asking to pick out poetic devices — rhyme scheme, simile,
etc.

8. Highlighting the message/theme of the poem.

Stories/fables and other literary prose pieces

You may have noticed that there are a number of short
stories in every language textbook. Why are there so many
stories/fables in a language textbook?

¢ One reason is that they make very interesting reading.

* Another is that they represent samples of authentic
language used in writing as well as in speech as reflected
in dialogues and conversation.

e And a third, and more significant, reason is that short
stories/ fables deal with various aspects of life — events
and situations that enable us to understand fellow-
beings as characters performing a variety of actions
in a given set of social circumstances. The insights
that literary texts provide enable us to see the human
relevance of happenings around us.
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Every story is an imaginative reflection of life around us
and enables us to come closer to the real world. Its main
objective is to help us think maturely and to develop an
understanding and appreciation of the contexts in which
certain things happen.

The best way to teach appreciation is to first learn to
understand, appreciate, analyse and reflect.

¢ Understanding is very essential for appreciation. After
all, the purpose of a literary text is to make the reader
appreciate it and not just to impart ‘information’.

e Give ample opportunities to learners to understand
the characters and happenings and draw conclusions.
Interpretation and appreciation skills of the learners
should be encouraged. Encouraging learners to discuss
their opinions and views makes the class interactive.
The interactive method is always preferred because it
paves the way for discussion on a number of inferences,
interpretations and opens different ways to explore
a topic or a theme. Another way of helping learners
understand a text is to guide them on specific areas
through graphic organisers like web diagrams, tree
diagrams, charts, etc. Example:

Setting
Characters ‘ Plot/story
Literary
Theme/ / text \ Style of
ST the author
(narrative)

e ®1 we T fauet #1 S T oY gEe e @
AR e foen = Ygd-ver w1 fafyre fafu=i e €1 wert & =@
Stret =1 fY f7ey, 3¢ 9o §9a 39! §a foRivar &l s el
MW FBH UG I99 2AH I8 a1 S foh wert o meay 9
a1 O, ST SR TSI Bl dgren A S| STRR 3@
B T Th wErl § w2 wertEl fodt e §, Efae e Yen
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ACTIVITY2

Choose any story from the Bridge Course developed for
KGBV and frame four questions for understanding and
appreciation of the text.

A number of innovative activities can be planned to
enable students to appreciate these areas.

e A set of questions can be put in a work sheet and given
to the learners. The class can be divided into 3 or 4
groups. Each group may deal with one character of the
story and can be asked to answer the questions after a
discussion.

e To develop the creativity of learners:

70

they can be encouraged to convert stories/parts of
stories into dialogues;

attempt a speech assuming the role of the character;

express orally or by writing, the best part of the story
according to them; the best character according to
them:; if the story or character reminds them of some
event or some person;

you may ask them to give a different ending to the
story.
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e The way conflicts are handled or resolved throws new
light on the characters and on the characterisation by
the writer. It is this insight that would lead the students
to make connections, compare the character of the story
to a similar person they have heard or known. After all,
literature is close to life.

For example in Honeysuckle, Class VI, there is a story
Fair Play by Premchand (Page 84). There is plenty of
scope to guide through interaction or questions, the
conflict in the story —

— faced by the two important characters (Algu vs
Jumman) between themselves;

— faced by the characters within themselves (First Algu
as the Panch has to decide on the case of Jumman’s
aunt; then Jumman as the Panch has to pass the
verdict in Sahu’s case).

* By enabling learners to direct their thinking to these
areas, the teacher prepares them to think critically;
make connections; make comparisons; draw conclusions
and finally pave the way for creative thinking.

SUMMING UP

Remember, poems need not be taught line by line, word
by word. You give a model reading but let every child read
the poem on her own to feel the richness of language,
rhythm and music of words. Exercises accompanying the
poem are more for understanding the poem as a whole
than for teaching language items. A poem is best enjoyed
and understood when it is read aloud. It merits multiple
readings (aloud and silent) by teachers and learners. (Focus
on sound and sense).

In addition to literary appreciation, stories are used for
teaching of reading, writing, vocabulary and grammar, skills
of communication, thinking and decision making. Teachers
should build on the exercises given in the textbooks and
design additional tasks/activities keeping in view learners’
interest, needs, and surroundings.
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unit1 O

ASSESSING
OUR LEARNERS

INTRODUCTION
Assessment is a continuous and ongoing process. It
goes hand in hand with teaching and learning activities.
Assessment helps us to know the progress the learners have
made, and to use this knowledge to develop the learners’
proficiency rather than just giving grades or marks that do
not reveal much.

Have you ever wondered?

¢ Why should students be assessed only on questions from their
textbooks?

* Is assessing students only on questions from their textbooks
sufficient for assessing their language-skills as a whole?

* Does the current pattern of assessment promote rote-learning?
* What should be assessed and how?

ot § wd @ fafafudl ) R fee ST a ged qeegof S
S wHE W oot 21 9 98 ® R Uer & wiy-wy ver-ferard
I Sie i e © AT, o= SR wial-fuar ot '@ T
Sia aif7 fo wen =+t foemem +1 yq@ fafafy & €9 o @
g1 TR W uemfafafy ®1 99 39 9@ 9 ¥ el @ f St
% U #F-%F ¥ gara fhy o1 gehd € = ot & 3d-fid
e -faEr 1 9fhan i g S 21 9 T8 HE 72
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UNDERSTANDING LANGUAGE ASSESSMENT

Points to ponder over...

* Language assessment is not only related to the performance
of the learner with respect to a particular syllabus. It should be
based on assessing the language proficiency of the learners.

* Learning can also be assessed through routine activities and
exercises in the classroom.

* The types of questions that are prepared and used for assessment
need not be restricted to those found in the textbooks.

* Individual and group activities can be designed to enable
learners to reflect and assess their learning experiences.

ST &1 el § Y- for@ 1, Sier-gAa1, des &1 99e gitad
H ok fog SH-suTd TeEsy @ S nfdfatial | wEl SAm S
ST Gkl 1 it w1 TSt @ S} Sl b st § wmg e,
A T, Te-f@ T 39 ga oF SMUIR W &l Yar derm foh
ST & w3 H e ok AT T B W @ @ A A

F =R-UE Higdl FeH WHL, A 3 W W Fe Tohd € TR
Ie 7 SUSH Sern g fer 72

F 7 | § wM W et |/ G S9- “May I come in”,
“may I go to drink water”, 3T &I I Je1al & Hl & 31
o a=3 T ST e o1 T 2

S G fh & 93 - “letter to the Principal for granting
leave for two days, to give fee concession, letter to father
to buy a book”, 3Tf& &l L fer@an oF &1 ®edl fh = A
s ® foram dra femn 2
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Activityd
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We must remember that assessment is not about giving
marks but helping in the learning process.

ACTIVITY2

How and when should we assess the learners?
How do you assess your learners?
On a daily basis? .............
Periodically? ....................
Both? ......ocoviiviiiiiiinn

We need to remember that no single assessment tool or
method is capable of providing information about a child’s
progress and learning in different areas of development
in isolation. Assessing the learner on daily basis means
interacting with children and continuously assessing them
in situations both inside and outside the classroom. Periodic
assessment which may be once in every 3 to 4 months helps
teachers check and reflect on the information collected.
This, however, should not be in the form of a test or exam
but for the purpose of reflection.

Assessment should be primarily based on:

e Observation - the teacher’s observations and assessment
of the student’s work through a variety of assignments
or tasks. Individual assessment focuses on individual
work and accomplishments.

e Oral presentations — answering questions, story
telling, reading aloud, describing things, actions, etc.,

e Written work — writing tasks such as paragraph writing,
letter writing, process description, etc.
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* Portfolio — a collection of written tasks over a period of
time rather than a single writing sample.

This shows the stages of writing and can help the
students reflect upon their work and hence improve it.

* Group work - discussions, debates, making projects,

etc.

ACTIVITYS

Portfolio
() Which of the following does a portfolio include?

A collection of the students’

writing tasks

A record of their progress

Students’ self-reflection
on their own work

Achievements in certain areas

Peer assessment
All of the above

(ii) List at least 5 writing tasks that can be included in the learners’
portfolio. They should be developed keeping in mind the above
points.
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TYPES OF ASSESSMENT

B
¢ &

\ J

AcnvmrA

Which method of assessment do you use the most and why?

Assessing Listening and Speaking

For assessing the skills of listening and speaking the oral
method should be used. Different types of activities or
tasks can be used for this purpose. These activities can
be conducted formally and informally while learners are
engaged in classroom work.

The teacher can informally assess their performance
while they participate in different activities by conducting
question-answer sessions during:

a lesson, group work, pair work, role play, etc.
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Some formal tasks can also be used for this purpose as
given below:

(a) Answering questions: This is a useful method for
assessing the use of vocabulary and various structures
in addition to pronunciation and intonation. In this,
learners are asked questions of various types and she
is required to answer them. Some questions may be
simple, requiring one word to one sentence answers,
whereas, others may require long answers consisting
of 3 to 4 sentences.

(b) Story telling: While using this, the learner is told a
story by the teacher or she is given a story for reading.
After this, she is asked to tell the story in her own words
and assessment is done on how well she reproduces the
original story.

(c) Reading aloud: Reading aloud is a good activity to help
learners improve their pronunciation. It can also be used
for assessing oral skills. Dialogues, short conversation
pieces, parts of a play or passages from textbooks can
be given to learners to read aloud. The assessment may
be on specific points like pronunciation of vowel sounds
and consonants, intonation patterns, stress, etc.

(d) Describing things, actions, etc: In this the learner
is shown an object, picture or an action and asked to
describe it. The description can range from one sentence
to 2-4 sentences. Through this method, the learner’s
use of vocabulary and structure and her pronunciation
can be assessed.

AcTiviTYS

Read any story from the Bridge Course for KGBV.
Frame questions which have:

a one word answer:

a single sentence answer:
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an answer consisting of 3-4 sentences:

Prepare a list of objects/actions/pictures that can be used for
vocabulary enhancement of the students from:

the textbook:

ACTIVITY. O

Assessing Reading

Reading skills should also be tested continuously. You can
use various types of passages like those listed below.

A story From a newspaper, a local folk tale, etc.
Time table Based on a railway/bus time-table, student-life

Instructions How to perform an activity like planting a tree, drawing
some object

Small poem | Based on themes like self, community, environment, etc.

Keep in mind that the selection should be based on the
learners’ interest, age and their cognitive level.
The types of questions that can be prepared for assessing
reading are:
e Comprehension and inferential question answers
Gap filling
Completion type
Word attack questions
Table completion type questions
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The questions should be such which do not require
lengthy writing. For classroom use, quick tests of
comprehension can be made using true/false type of
questions, but these should not be used in examinations
as learners can guess the answers.

Activityd

Read the given passage carefully and prepare questions for
reading assessment in pairs. Now discuss them with other

After four years of drought in a small town in the Northeast,
the priest gathered everyone together for a pilgrimage to the
mountain, where they would pray together and ask for the rain
to return.

The priest noticed a boy in the group wearing a raincoat.

“Have you gone mad?2” he asked. “It hasn’t rained in this region
for five years, the heat will kill you climbing the mountain.”

“I have a cold, father. If we are going to ask God for rain, can you
imagine the way back from the mountain? It's going to be such a
downpour that | need to be prepared.”

At the moment a great crash was heard in the sky and the first
drops began to fall. A boy’s faith was enough to bring about a
miracle that not even those prepared truly believed in.

groups and see if there were any other questions that you
could have developed.

While grading answers for reading tasks, it is important
to remember that they are not a test of the writing skills
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of the learners. The learners should not be punished for
errors in spelling, punctuation and grammar. Rather, you
should look for content which indicates the comprehension
level of the child.
* Assessing Writing
Class work and assignments/home-work involving
written work can also be used to assess learners’ writing
ability. Writing tasks should be accompanied by hints/
guidance so that learners know what they are supposed

to write. It is important that a proper context is provided
for the task.

e Samples of different types of Questions and Tasks
The following tasks/ways could be used quite effectively
to assess different language skills.

* True or False
The learner is given a statement and has to mark/state
if it is true or false. This type of question is mainly used
to assess reading and listening comprehension. It can
also be used to test grammar and vocabulary. A true
or false question can be given as a question instead of

a statement, and the student has to give her answer in
yes or no.

AcCTIVITY8

Decide if the following statements are true (T) or false (F).
e (From the text: Class VI, Lesson 9, Desert Animals)

Animals can live without water. T/F

Or,

Can animals live without water? Yes/No
¢ (Beyond the text: local community)

A postman brings our letters. T/F

Or,

Does a postman bring our letters? Yes/No
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Match the following

The learners are given two groups or columns of words,
phrases or sentences, and they are asked to link each
item in the first group or column to a different item in the
second group or column. This kind of exercise mainly tests
vocabulary.

ACTIVITY.9

Match the word on the left with the words in the second
column with its meaning.

¢ (From the text: Class VI, Lesson 6, Who I am)

Engineer = Works in sports or activities such as running, jumping etc.

Journalist = Designs the system by which a computer runs or gives

information
Athlete Reports on recent news for newspaper, radio, or TV
* (From the text: Class VII, [ g _lighted matchstick
Lesson 8, Fire: Friend Oxygen Gl
and Foe) Heat -coal

. . . -burning coal
Multiple Choice Question ~wood

A multiple-choice question consists of | -smouldering paper
a stem and a number of options (called | -cooking gas
distracters), from which the students
have to select the right one.

AcTivity 20

Choose the correct word to complete the sentence.
¢ (Beyond the text: local environment)
Cow is a animal.

(a) water (b) domestic (c) grass-eating (d) wild

Multiple-choice questions can test grammar, vocabulary,
and reading and listening comprehension. The learner can
be required to give the answer in one word or sentence.
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Gap-filling

The learner is required to fill a gap to complete the sentence.
You can hint at the word to be added or inserted by
providing the basic form or root of the word in parentheses
as indicated below.

Activity X1

Use the correct verb to complete the sentence.
¢ (Beyond the text: self and family)

Rani a letter to her grandfather.

Or, Rani a letter to her grandfather.
(write)

Do you like playing khokho hide and

seek. (so, or)

Gap-filling questions are useful for testing vocabulary and
grammar. They can also test listening for specific words.

Transformation

Here learners are required to change a sentence according
to the instruction given by teachers. Transformation
questions usually assess the learners’ ability to transform
grammatical structures and understanding of grammar or
grammatical constructions (forms).

Example: Change the following sentence into past tense.
¢ (Beyond the text: self)

Rani goes to school by rickshaw. Rani went to school
by rickshaw.

Rewriting
Learners are required to rewrite a given sentence after

making necessary changes as instructed, but without
changing the basic meaning of the sentence.

Example:
¢ (Beyond the text: school )

She was allowed to take the test in spite of arriving late.
Although she was late yet she was allowed to take the test.
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This is helpful in finding what a learner knows or doesn’t
know.

Translation

Translation can be used in a variety of productive ways,
particularly in multilingual classrooms. When learners can
understand two or more languages, translation may be used
as a testing strategy. Learners can be asked to translate
sentences or passages to or from English.

Translation is useful in obtaining information on what
students know or do not know, especially in a class where
both the teacher and the learners speak one language which
is usually the mother tongue or first language.

Open-ended questions

Open-ended questions are generally asked after a listening
or reading activity to test comprehension. They can also be
used to test oral/speaking and writing skills. Open-ended
questions can also have multiple answers. Each learner
may answer them in her own way. If they are based on a
text, the situation in the text is used as a take off point and
the learners can give answers according to their individual
thinking and experience.

Example:
¢ (Beyond the text: Environment)
Why should we not cut trees?
¢ (From the text: Class VIII, Lesson 8, A Short Monsoon Diary)

Mention a few things that can happen when it rains
continuously or does not rain at all.

The Cloze Procedure

The Cloze procedure is a well-established test of language
proficiency. It has also been found to be very effective for
testing grammar, vocabulary and intensive reading. A Cloze
test can be based on articles, prepositions, verbs, etc.

In a Cloze test, learners are given a text in which every
nth word has been deleted. The learner is asked to complete
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the text by filling in as many of the deleted words as she/

he can. There are two methods for deleting words in a Cloze

passage:

(i) every nth (e.g., 5th or 7th) word in a text is deleted (fixed

ratio method), and

(ii) the words to be deleted are selected on the basis of
certain characteristics, e.g., only past forms of the verbs
are deleted (variable ratio method).

Making a Cloze test is very easy. Take a passage which will
be interesting and challenging for learners. Keep the first
and last sentence intact. Start counting words from the
second sentence. Delete every 7th word. Keep the length of
the blank constant. Learners should not be able to guess
from the blank whether a small or a big word is to be filled
in.

qerEl Ui #1 S 9 o fou g 3R 9gd & TN
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WeF At Ted % fw € S 71 ved & fou 3 @ vedt weA
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e 2@l T € TR W o aedls SR H fguran fe@r € 9w
% B TeE I 9N WEd €| W deal § g fawal § #m dew
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Read the paragraph carefully. Fill in the blanks only
when you are re-reading it. Fill in only one word in
each blank.

One day Rancho, a monkey, saw some children going
into a school building. You know a monkey (1)

to do what he (2)__ others doing. So Rancho
(3) in with the children. (4) sat down
in their (5) . Rancho too sat down (6)

them. The children took (7) their books from their
(8) . Rancho saw a book (9) near him
and he (10) it up. The children (11)

turned over the pages (12) their books to read.
(13) too did the same. (14) made the
children laugh. (15) then the teacher came in the
class. Rancho jumped out of the window and ran away.

The Original text: One day Rancho, a monkey, saw some
children going into a school building. You know a monkey
likes to do what he sees others doing. So Rancho went in
with the children. They sat down in their chair. Rancho
too sat down with them. The children took out their books
from their bags. Rancho saw a book lying near him and
he picked it up. The children now turned over the pages of
their books to read. Rancho too did the same. This made
the children laugh. Just then the teacher came in the class.
Rancho jumped out of the window and ran away.
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Dictation

Dictation is one of the most widely used assessment tools
in a language classroom. However, are you aware that the
present-day dictation test is significantly different from the
traditional dictation test which mainly tests spelling? The
modern dictation can also test, to some extent, punctuation
and listening, comprehension as well as writing, reading
and grammar as chunks of language as opposed to single
words are given for dictation.

A useful source for dictations at all levels is the class
textbook itself. Dictations must be selected according to the
learners’ abilities, and the usage and style should be similar
to what the learners are expected to produce on their own
in the course, both verbally and in writing.

Assessing learners’ work

Throughout the term, the teacher should periodically collect
the learners’ notebooks to evaluate the kinds of errors being
made. While evaluating the teachers must differentiate
between comprehension errors and spelling errors.
Comprehension errors include both phonological mistakes
and grammatical mistakes. A phonological mistake would be
spelling the word physics as fysics; a grammatical mistake
would be transcribing Yesterday he worked as Yesterday
he work. Spelling errors would be like receive/recieve. By
doing this the teacher gets an insight into the strengths and
weaknesses of the learners and she can help them.

Writing reports about the learners’ progress
A report should convey what a learner has or has not learnt
rather than what has been taught, i.e. the syllabus. The
report should indicate:
¢ what the learner has achieved in terms of her previous
performance along with overall proficiency
e her performance in the class while doing activities and
interacting with others
e the strengths and recognize the achievements of the
learners
e suggestions for improvement
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AcTiviTY 23

Pair work - Report writing

Discuss with your partner and write a report for the following:
* a child who is struggling with reading or writing

* an ‘above average’ child

* a child you judge as ‘average’ for the class

Remember to include all aspects of English language learning with
an emphasis on their achievements.

SUMMING uP

Teaching for successful learning cannot occur without
high quality assessment. Assessment, therefore, needs to
be integrated with the process of teaching and learning.
The greater the integration, the better will be the outcomes
of learning. In order to undertake holistic assessment,
all aspects of learning need to be given due recognition
by the teacher. Though the methods may vary, teachers
should regularly observe the progress of learners; this
will help them maintain a profile for each learner, which
can help in reflecting upon, giving feedback, planning and
implementing measures to enrich and enhance the learner’s
learning.
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