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The poem written by Class VI girl studying in KGBV Bihar depicts the thoughts of a
young girl who has to fight against the social norm of son preference and where girls are
considered as burden. Discrimination against girl begins even before birth, which can be
seen in terms of declining child sex ratio for the age group 0-6 years. The child sex ratio
according to 2011 census figure is 919, which is lower than the child sex ratio of 927 in
2001. There are many factors leading to this elimination of girls. These include sex based
selection, neglect and early discriminatory practice. The issue of ‘missing’ girls also cuts
across regions, economic classes, and castes. There is a persistent undervaluation of girls
and preference of boys over girls and gender based sex selection is used as a tool to

eliminate girls.

Besides this, there are other issues like low retention of girls in schools and sex based
violence, which are rampant in the society. These, problems have to be addressed through

policy measures that increase the economic, social and political worth of daughters. Issues



such as ensuring equal entitlements for girl/women in terms of property rights,
employment and income generation, equal access to nutrition, health, and education have
to take center stage of discourse and planning on development. The recent GOI scheme
Beti Bachao, Beti Padhao will help in bringing about attitudinal changes among the

society towards girls.

These inequalities of gender can be addressed through education as it is viewed as having
transformative potential. Education for girls is important for their well-being, social

justice, equity and economic growth.

For this education has to reach out to girls form marginalized social group and those
residing in the remote and hard to reach areas. It is with this mandate GOI started schemes
such as National Programme for the Education of Girls at the Elementary Level
(NPEGEL), and the Kasturba Gandhi Balika Vidyalaya (KGBV).

The KGBYV scheme was launched by the Government of India in August, 2004 for setting
up residential schools at upper primary level for girls belonging predominantly to the SC,
ST, OBC and minorities in difficult areas. Initially it started as a separate scheme, but was
merged with the SAA programme from April 2007.

The learning needs of girls in the KGBV are a challenge as most of the girls have had a
break in their schooling due to family compulsions or socio-economic circumstances.
Many of the girls have either never been enrolled in the past or had dropped out of the
schooling cycle at some stage. For this, the teacher needs special training/sensitization to
enable them to understand and appreciate the learning needs of girls. Moreover training
for teachers is needed for up gradation of content, using interactive teaching methods,
continuous and comprehensive evaluation, adolescent issues and integration of ICT in

education.

The Department of Gender Studies earlier known as Department of Women Studies work
towards the mandate of girls’ education and women’s empowerment through its various
activities. It works towards addressing power relations in a multi-cultural society like

India, which has diversities and differences embedded in it.



The gender sensitization of teacher educators and teachers is an important mandate of the
department which derived its philosophy form NPE, 1986 wherein there is a mention that
education will be used as an agent of basic change in the status of women and the National
Education System will play a positive interventionist role in empowering girls and
women. The programme of Action (POA) 1992 especially mandated the Department to
intensify activities already initiated in the area of developing gender sensitive curriculum,
removing sex bias from textbooks and training of trainees/teachers. Consequent to this the
initial focus of training was on material development followed by organization of
workshops/orientation programs to develop instructional/training materials and to orient
key personnel from State/UTs on different aspects of education for women’s equality and
empowerment (1988-89). A number of key personnel, teacher-educators and principals
attended these programmes. In this backdrop, multiple training programmes were orgnised

by the Department with different focus.

Training programmes for the duration of six weeks have been organised on ‘Methodology
of Women’s Education and Development’ which was an annual feature of the department.
It was initiated in 1989-90 and continued until 2003-04. This programme provided a
potential forum for exchange of ideas and experiences in the area of promoting girls’
education and overcoming existing bottlenecks in access, enrolment and retention, among
stakeholders engaged in this important task. The department successfully conducted
thirteen training programmes on Methodology of Women’s Education and Development
wherein more than 390 educational personal across India have been trained to work as

change agents in their respective workplaces.

For capacity building of teachers and teacher educators on inclusion of schedule caste,
schedule tribe and Muslim girls in education a number of training programmes were
undertaken. Under these programmes, emphasis was laid on the importance of research for
various levels of education system. The department initiated training of teacher educators
on action research related to gender issues, in which participants consisted of those
educational personnel who had already been trained by the Department on methodology of

women’s education and development in the last five years. Later the Department



conducted additional training programmes on action research with varied focus, such as —

upliftment of scheduled caste (SC) and scheduled tribe (ST) rural girls.

In the area of SC and ST girls’ education, the Department has also conducted three
training programmes with a focus on their inclusion and retention in the education system
and their empowerment through action research. Under the action research training
programmes, the participants undertook individual action research projects on issues
related to girls’ education in their district and presented their findings in the follow up

workshop organized by the Department.

For the upliftment of Muslim girls in education and addressing their gender concerns two
training programmes were organized by the Department in year 2008-09 and 2012-13 for
teacher educators of Institute of Advanced Studies in Education (IASEs) and for teacher

educators form DIETS.

A training programme was organized using distance mode i.e. ‘EDUSAT- Facilitated
Orientation of Practicing School Teachers on Gender Issues in Curricular Areas with
reference to NCF-2005. Around 2500 teachers form Kendriya Vidyalayas, Navodaya
Vidyalayas, CBSE Schools and State Board Schools participated in the Orientation

Programme and interacted with 35 experts present at the CIET studio at New Delhi.

In the year 2009-10 and 2010-11 the department undertook two training programme for its
own teachers from Demonstration Multi-purpose Schools (DMS) on Gender Issues in
Education. Based on need assessment form the field different training programmes were
organized for Jawahar Navodaya Vidyalaya Principals of different States on Gender Issues
in Education from 2013-16.

To cater to the training needs of SSA and RMSA gender coordinators from different states
of India, the department made a significant effort in organizing training programmes for

them on gender issues in education from the year 2010 -2014.
Genesis of the Present Training Programme

One of the major objectives of the Department is to strengthen the GOI schemes for girls’
education. To strengthen the Kasturba Gandhi Balika Vidyalaya (KGBV) scheme of GOI
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a national consultation on KGBV was held in August, 2008, at NCERT. The major
recommendation of the consultation was that the State textbooks being used in KGBVs in
many places do not provide an understanding of necessary concepts especially in the
domain of Science, Mathematics, Social Science and Languages (Hindi and English).
Many girls find it difficult to relate to their lived realities and experiences. The social
context in which girls are placed are often missing in textual materials. Further, books
used do not project gender concerns and issues related to equity and equality and social

justice in a very substantial manner.

In this regard the Department took up the task of preparing Bridge Course for KGBV girls
and teacher training package for KGBV teachers. The Bridge Course for KGBV girls has
been prepared in the content areas related to Science, Social Science, Mathematics and
Languages. All the materials have been prepared in Hindi and English. The approach
followed in all the Bridge Course is child centered and includes multiple activities that can
be contextualized to meet the learning needs of the learners. These can be further
contextualized according to the learning needs of KGBV girls and used for preparing

additional activities, worksheets and project work.

The Teacher Training Package has been prepared in Science, Mathematics, Social
Science, Languages and in Arts and Aesthetics. The package prepared is based on NCERT
textbooks of classes VI to VIII. It adopts several participatory techniques for encouraging
student’s participation in all disciplines and in stimulating their interest. The activities
mentioned in the Teacher Training Package can also be adopted, adapted and

contextualized in meeting the learning needs of the learners.

For the proper usage and dissemination of the bridge courses and teacher training
packages prepared, the department decided to train the KGBV teachers. A training
programme of Master trainers was organized to field test the materials that were
developed for addressing the academic challenges of the scheme in the year 2010. Master
trainers in content areas of Science, Social Science, Mathematics, Art and Aesthetics and
languages were invited form nine states of India — Andhra Pradesh, Rajasthan, Uttar
Pradesh, Uttaranchal, Madhya Pradesh, Chhattisgarh, Jharkhand, Bihar and West Bengal.

A total of 43 master trainers participated in this programme. Based on the feedback

5



received necessary changes were incorporated and the final draft of bridge courses and

teacher training packages were prepared.

. Since 2011, the Department has taken up the training programme for KGBV teachers of
various States. In 2011-12 KGBV teachers from West Bengal, Orissa and Chhattisgarh
were trained. In the year 2012-13 KGBV teachers working in KGBVs located in SC
dominated districts from three Southern States of Andhra Pradesh, Tamil Nadu and
Karnataka were trained. In the year 2013-14 KGBYV teachers teaching in KGBVs located
in ST dominated districts from the State of Gujarat and Maharashtra were trained. To
strengthen inclusion of all forms, the Department organized training programme for
teachers of KGBVs located in Muslim concentrated districts of the States of Bihar,
Himachal Pradesh, Haryana and Rajasthan in the year 2014-15. In the year 2015-16
KGBYV teachers teaching in KGBVs located in SC concentrated districts for the State of
Uttar Pradesh, Uttarakhand and Jharkhand were trained. The Department had
organized a follow-up workshop for KGBV teachers of Chhattisgarh, Odisha and West
Bengal in February, 2016. The suggestions provided by the participants during the
workshop were considered for the present training programme(2016-17). In the present
training programme the department trained sixty two KGBV teachers of Languages,
Social Science, Mathematics and Science from the Scheduled Tribe (ST) concentrated
districts of the North Eastern States — Assam, Arunachal Pradesh, Mizoram,

Meghalaya, Manipur, Nagaland, Sikkim and Tripura.

The programme was held at Conference Hall, State Mission Office, SSA, Kabhilipara,
Guwahati. The programme was of seven days duration each held from 15th-21st
September, 2016 and 23rd -29th September, 2016. At the end of the training programme,
feedback was received from the trainers on the various themes for improvement of future

training programmes.

The teachers were trained by a resource group consisting of experts involved in the
preparation of training package and bridge course. In addition to DGS faculty, resource
persons were drawn from other Department of the NIE, CIET, DIET, UNICEF, Assam,

Self Defense trainers from Assam and SSA Assam



Specific Objectives:

The specific objectives of the programme were to:

e Orient the KGBV teachers on the bridge course prepared for girls and teacher training
package on different subjects.

e Enable the teachers to translate and transact different concepts with the help of
participatory pedagogical processes.

Major Themes

e Gender Issues in Education
e Right to Education in the Context of Girls” Education in the North Eastern States

e Vocational Education for Empowerment of Girls

e ICT in Teaching Learning of Social Science and Mathematics

e Adolescence Education: Issues and Concerns

e Continuous and Comprehensive Evaluation in Schools (CCE)

o Text books and Gender Reflections in Social Science

e KGBV scheme: The SSA initiative for Girls’ Education in the North Eastern States

e Bridge Course in Science: Approach and Suggested Activities

e Teacher Training Package in Science: Approach and Suggested Activities

e Bridge Course in Mathematics: Approach and Suggested Activities

e Teacher Training Package in Mathematics: Approach and Suggested Activities

e Use of Science and Mathematics Kit prepared by NCERT and Vigyan Prasar

e Bridge Course in English : Approach and Suggested Activities

e Teacher Training Package in English: Approach and Suggested Activities

e Bridge Course in Hindi: Approach and Suggested Activities

e Teacher Training Package in Hindi: Approach and Suggested Activities

e Teacher Training Package in Art and Aesthetics: Approach and Suggested Activities

e Teacher Training Package in Social and Political Life: Approach and Suggested
Activities

e Bridge Course in History: Approach and Suggested Activities

e Teacher Training Package in History: Approach and Suggested Activities

e Audio-video viewing of films related to Gender Issues

e Self Defense for Girl



Academic Sessions

Vocational Education for Empowerment of Girls

Prof. Poonam Agrawal

The theme projected as to how India is a young nation, expected to be a major contributor
to the world’s working age population over the next several decades. At the same time an
estimate reveals a global shortage in skilled Human Resource to the tune of 56 million by
2020. Thus India can be the hub for potentially employable, skilled, competitive Human
Resource, in which girls need to be equal and active participants. It has been increasingly
realized that women have to be empowered for creation and growth of sustainable world
economies. Education and Skill development are two important determinants of
Empowerment which lead to employment readiness. There were discussions on the
reforms in Vocational education and recent developments and announcements which can
be useful for the KGBV girls, the skill development courses available after class 8" and
the prospects of certification. Discussing the Economic Opportunities in the Northeast
region of India, the key Thrust Areas for Skill Development were evolved in an interactive
fashion with the participants of the training. A survey conducted by the Indian Chamber of
Commerce in 2013 was referred and it was explained as to how the number of job seekers
will be more than the jobs generated in the North East India, and thus there is a need
for developing skills for both local employment and for those who seek to migrate. It was
emphasized as to how the KGBV girls can be initiated into skill development to prepare

them for availing further opportunities of empowerment and employment readiness.
Gender Issues in Education

Prof. Mona Yadav

The session was initiated with the perception of trainees regarding gender. There were
discussions held on the concept of Gender and the various issues related to gender in
education. It was discussed that gender should not be considered as just women’s issue. It
is a people’s issue and a human issue. Gender relations are neither natural nor given, they

vary from culture to culture. It is a dynamic concept that is socially constructed. Gender



relations are constructed to make unequal relations seem natural and socially acceptable.
They determine role and functions related to masculinity and femininity. In cultures that
are patriarchal, boys and girls are socialized in a manner that gives preference to boys as
compared to girls. Boys are considered the breadwinners and the lineage is traced through
the males. Girls on the other hand are to be married off to another family. Therefore, home
and earth are considered to be the women’s domain and all economic activities, ownership
of assets are male’s domain. Further, studies on boyhood and girlhood have highlighted
that emotional qualities are related to girls and adjectives used to highlight woman are
gentle, soft, beautiful, fearful and many more. For boys’ the qualities expected are —
tough, bold, leadership, protector, breadwinner, and many more. Thus, the expectations of
socialization create undue stress on both sexes, making them to constantly conform to

these socially accepted qualities.

Discussions were held on how gender inequality operates across all classes, castes and
communities. While gender equality has been a key objective of education policy in India
but policy initiatives in the context of gender have not had the desired impact in bringing
about transformatory changes in the society. In the schooling process, studies have shown
that there exists gender bias in teachers, attitudes towards boys and girls. Very often, the
hidden curriculum that is visible in teacher’s language of address, gestures and eye contact
are discriminatory towards girls and this phenomenon perpetuates low self-esteem and

lack of self-confidence among girls, especially from the marginalized community.

In the end it was highlighted as to how gender can become a project of possibility if the
teachers are gender sensitive. Conscious efforts are needed on the part of teachers to show
home management as a joint responsibility; men in caring, nurturing roles and girls shown
in all active and positive roles. Further, contributions of women should be reflected in all
disciplines in the teaching and learning process. Opportunities for participation of girls
within and outside the classroom should be encouraged. Context specific strategies should
be evolved by the teachers in consultation with parents to strengthen gender justice,
harmony and peace. Constant efforts should be made to make pre-service and in-service

teacher training programmes gender inclusive.



Textbooks and Gender Reflection in Social Sciences
Prof. Gouri Srivastava

The session attempted to highlight the salient features of the project under taken by the
department related to Gender Analysis of some State textbooks from the view point of
gender bias and stereotypes. The methodology followed was mentioned along with a brief
overview of findings. In connection with methodology it was mentioned that tools were
developed by the department which were utilized in the analysis. The focus was on
examining textual material regarding content portrayal, visual depiction and activities and
exercises given in each lesson of textbooks. In most of the state textbooks at the
elementary stage it was found that gender was addressed by adopting dialogue form of
writing, usage of gender inclusive language, designing of activities meant for all children.
Further, few books mentioned women and men achievers in different field and portrayed
sensitivity towards children with special needs. Teacher and students page focus on
creating an inclusive classroom environment with a thrust on engaging students from
different socio-economic backgrounds. However it was found that stereotypes continue to
exist in many lessons of textbooks where in women were shown in limited roles and
professions. In addition there was a need to stress on continuity and change in institutions
like family and issues and concerns of transgender children. The session was
taken with the help of power point and the details of the findings of

different state textbooks were shared with the participants.

Adolescence Education: Issues and Concerns
Prof. Saroj Bala Yadav and Dr. Harish Meena

This theme was dealt by two resource persons in the two training programme of science
and mathematics teachers and social science and languages teachers. It discussed about
many issues related to the problems of growing up which are faced by children in schools.
Adolescence is the stage of transition from childhood to adulthood, in which considerable
physical and mental changes take place. The realities of youth in India today is that thirty

percent of India’s population (243 million individuals) is in the age group of 10 — 19.
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There is adverse Sex Ratio (0-6 years) which is 914 females per 1000 males. In the age
group of 15-19, 65% females and 53% males are not in school (population council, 2009).
The gender role attitudes are still conservative as 53% women and 56% men in the 15-24
age group reported that wife beating was justified under specific circumstances. Both
tobacco and alcohol consumption are more prevalent in rural married youth with less/no
education and one in every 1000 youth is HIV positive (prevalence of 0.1% in females and
0.09% in males) (NFHS 3). More specifically only 28% of young women and 54% of
young men in the age group of 15-24 had comprehensive knowledge about HIV/AIDS. It
was emphasized that over 35% of all reported AIDS cases in India occur among young
people in the age group of 15-24 years and more than 50% of the new HIV infection occur

also among young people (NACO, 2005).

While everyone matures and goes through the changes in adolescence, this does not take
place at the same time and in the same way for everyone including psychosocial changes.
This difference often becomes the focus of teasing and ridicule among peers, leading to
the experience of shame and fear. There are many harmful ineffective products, which
claim to increase height and muscle mass very quickly, without any additional input of
diet and exercise. Similarly, advertisements for cosmetics over-emphasize physical

appearance often leading to feelings of inadequacy and low self-esteem.

School spaces including teachers and parents can play a very powerful role in enabling
young people to be comfortable with their changing selves. Teachers can appreciate their
unique identity and challenge stereotypes perpetuated by media and the larger society
related to ideal physical appearance. Thus, there is a need to give them authentic
knowledge, so that they are well equipped to cope with the problems which they confront
during the transitional phase. They need guidance and independence as well as
opportunities to explore life for themselves. Simultaneously the school spaces can play a
very powerful role; they can provide a safe and supportive environment. Discussions were
held on the physical development of boys and girls during adolescence. Five case studies
on friend and bullying, positive and negative peer influences, attraction and romantic
feelings, body image and stereotyping where discussed. Short films were also shown on

growing up and discussions were held on them.
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KGBYV Scheme: The SSA initiative for Girls’ Education in the Context of North
Eastern States

Ms. Sharmila and Prof. Mona Yadav

The theme was introduced with presentation of status of girls’ education in terms of
enrollment and dropout in the North Eastern (NE) States. The initiatives for girls’
education in NE States were discussed among which one of the initiative is the scheme of
the Kasturba Gandhi Balika Vidyalaya (KGBV) under the national flagship programme of
Sarva Siksha Abhiyan (SSA). This scheme was especially designed for promoting the
education of girls from the most deprived section of society such as SC, ST, OBC and
from the Minority Communities. Government of India launched the KGBV scheme in
August 2004 for setting up residential schools at upper primary level for girls. The
objectives of the scheme were to reduce the gender gap at elementary education, bridge
enrolment gap at elementary level, especially at upper primary level, and ensure access
and quality of education to girls of disadvantaged groups of society by setting up
residential schools at upper primary level. The criteria of the scheme, components of the
scheme, objectives of the scheme, academic steps taken and co-curricular activities were
discussed. The recommendations given in the eleventh and twelfth plan period for KGBV

were discussed.

The participants were made aware about the activities conducted under this scheme in NE
States like vocational training, self defense, co-currilar and recreational activities, stipend,
provision of supplementary material, course books, stationary and other educational
materials. The impact of the KGBV scheme in the life of girls was discussed. The
achievement of KGBVs in Assam, their coverage and measure activities under taken
under this scheme were also discussed. The participants from other states discussed about
the initiatives taken by their states under this scheme.

12



Right to Education in the Context of Girl’s Education in the North Eastern
States

Mr. Ravindra Kumar Mishra

The theme dealt with the Right to Education Act especially in the context of accelerating
progress in girls’ education. It focused on the Right of Children to free and Compulsory
education (RTE) Act 2009 and its impact on education of children in India. This Act
serves as a building block to ensure that every child has his or her right to get a quality
elementary education. The State, teachers, families and communities have to fulfill this

entitlement together.

The RTE Act provides a platform to reach the unreached with specific provisions for
disadvantaged groups, such as child laborers, migrant children, children with special
needs, or those who have a disadvantage owing to social, cultural, economic,
geographical, linguistic, gender or such other factors. It also strives for participatory
school management to ensure quality with equity, for example by banning corporal
punishment to ensure classrooms free of fear and anxiety as well as providing mother

tongue instruction as far as practicable.

Girls from disadvantaged social groups have significantly lower attendance rates than in
the general population especially the girls belonging to SC and ST category. School
attendance rates drop dramatically at secondary education levels, especially among girls. It
is important to provide an enabling environment for girls by providing good resources in
terms of infrastructure, instructional materials, teacher recruitment, and training of
teachers for using child centered pedagogies and establishing linkages with different levels

of schooling.

Relevant and meaningful education can be provided by bringing about curriculum
reforms. In terms of gender we need to move beyond learning outcomes to include

transformative elements of learning processes.

Engendering quality of education — from a gender and social justice perspective is
important as it addresses critical issues of power, diversity and promotes participation.
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Discussions were held with the participants on how to address the issue of quality
education in the NE States in terms of enrolment, achievement and infrastructure facilities.
The role of KGBVs in fulfilling the mandate of RTE was also discussed. The challenges
ahead in terms of inclusive access, student driven classrooms, low quality provisions,
qualified trained teachers, virtual classrooms, digital division and mental stress were also

discussed.

Self Defense for Girls

Self Defense Team from Assam

The session discussed on the need for self-
defense training for empowerment of girls. The
team highlighted the objectives of the self-
defense training, which is to make an effort to
reach out to women, to make them confident, to
give them practice on self-defense techniques, to
sharpen the physical and mental reflexes of

women.

The session provided exposure to participants in
techniques of self-defense which would help in
developing self confidence among girls. It

teaches girls how to protect them until help

arrives. This also gives them self-confidence to
respond to a crisis in an appropriate way. These techniques will empower them with the
knowledge to help lead a safer life, protecting themselves from attacks by eve-teasers and
anti-social elements and prevent chain or bag snatching including criminal assault, using

everyday items such as a duppata, a pen, a hand bag, a book, a perfume spray etc.

14



The team demonstrated the self-defense training and provided firsthand experience to the

participants regarding the techniques and the participants actively participated in the
session.

Bridge Course and Teacher Training Package in English: Approach and
Suggested Activities

Prof. Kirti Kapur

The theme was introduced by highlighting the reason for making the material bilingually.
It attempts to make learners’ introspect that English is around them and that many words
they use in their daily life are punctuated in this medium. The theme of the Bridge Course
and teacher training package have been evolved after in-depth interactions with teachers
and students of different KGBVs. Series of workshops and discussion with practicing
teachers led to the finalization of themes to improve the listening, speaking, and writing of
the girls. Emphasis was laid that the course book should not be treated as a book but as an
exemplar material for concept clarification and better understanding of various contents.
The box items in Hindi could be replaced by teachers, according to the need and

requirement of learners, situated in diverse context.

The themes in the Bridge Course follow a logical construction. It begins with — Self and
the Family, Neighbours, Animals, Food, Transport, Do not give up, Books, Caring for our
Environment, Keeping fit and Reading at Leisure. The Bridge Course consists of several

suggested activities for making English a medium and as subject enlisting, vivid and clear.

The Teacher training Package attempts to encourage teachers to adopt different
participatory and innovative approaches in making the language simple for the learners. It
tries to focus on all aspects of language i.e., listening, speaking, reading and writing.
Attempt has also been made to impart to the teachers how to teach literary texts such as
poetry, prose and method to assess. The entire focus of the teacher-training package is to
remove the fear of English as a medium and as a subject. In the sessions emphasis was
laid on teaching English through activities related to the daily life of girls.
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Bridge Course and Teacher Training Package in Hindi: Approach and
Suggested Activities

Dr. Neelkanth

ifrikkfx;k b BoiFke ;g ppk dh xb fd Hkek D;k g\ ckrphr }kjk mue: bl ckr
dh le> fodflr dh xb fd Hk# doy HNuuk] ckyuk] fy[kuk] i<uk bu pkj
dkkyk rd gh Ehfer ugh g cfyd Hikek;h d’kyk d virxr voykdu] oxindj.k|
fo'y+.k BtulRedrk| fpru] euu vkin Hh Bftefyr gA cPp dh nfu;k dh Hikek
D;k&D;k djrh g&bl fosk; 1j ppk dh x;h rkfid dLrjck xk/kh ckfydk fo]ky;
d cPpk d fy, fodflr fctdkl ‘rkuk ckuk’ di ey e fufgr fopkj/kkgk dk
f’k{kd DkFkh Bjyrk B le> 1A bld ckn ‘rkuk ckuk’ dh dN jpukvk wvkj
dforkvk d ey Hko dk Li&y djr g, ;g crk;k x;k fd fdl 1dkj dfork
ckfydkvk e Lonu’kyrk d fodkl e Igk;d gA blh idkj “tgk pkg ogk jkg’
1B d ek/;e I ckfydkvk dk ;g In’k fnsk x;k fd €fVy ifjfLFkfr;k dk H
fgter L1 Dkeuk djuk pkfg,A fctdkl ‘rkuk ckuk’ dh 1kB; BTkexh d d{k e
mi;kx dk vkj vPNh rjg Be>ku d fy, fk{kd Bkexh “i<uk&i<kuk 1j ckrpir
dh xb” ble fn;i x, foflklu v/;kvk&i<uk] 1kB dh wvkokt] fy[kuk EnH e
0;kdj.k rrk vkdyu 1j foLrkjy I fk{kdk B ckrphr dh xbA ‘rkuk ckuk’ d
foffkiu 1kBk B mnkgj.k fn;i x, rFkk dN mnkgj.k 1frtkkix;k b fudyok, X,
fel Ll fd mudh viun Be> cu IdA 1= e ifrikkix;k Fkgk mBk, x, Bokyk 1]
Hkh ppk ghbA

Bridge Course and Teacher Training Package in Geography: Approach and
Suggested Activities

Dr. Anita Nuna

In the sessions on the above themes, discussions were held on the approach adopted in the
material prepared in transacting the subject. In the context of Bridge Course, the following
themes were discussed-Understanding Maps, Globe: Latitude and Longitude, Landforms

and Understanding Day and Night and Seasons.
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While interacting with the participants, it was stated that activities suggested in the
package are not exhaustive they can be adapted, adopted and contextualized, according to

the academic needs of the teachers and learners.

The themes of teacher-training package on the Earth in the Solar System, Motions of the
Earth, the Earth’s Atmosphere and Resources were also discussed. Activities designed in
the package were explained to the teachers to enable them to understand that geography is
a study of spatial phenomenon. Activities in the teacher training package were explained
to help them package understand the unique positions of the Earth in the Solar System,
give exposure to understand the different characteristics of planets and formation of day

and night.

The themes on natural and human made resources was discussed with an attempt to
acquaint the trainers about the importance of natural resources needed for survival of
humanity and instill in them the values of preservation and conservation of the natural
habitat. Many examples mentioned in both the packages were discussed with the
participants. The sessions were conducted in participatory mode.

Use of ICT in teaching learning of Social Science and Languages
Dr. Indu Kumar

The theme dealt with the use of ICT in education to make teaching learning process more
interesting and interactive for KGBV girls and teachers as well. There are certain
prerequisites for using ICT that is Core ICT infrastructure and Enabling Infrastructure.
Core ICT Infrastructure includes Hardware, Network Connectivity and Software;
Enabling Infrastructure includes digital resources. The teacher should be able to interact
with ICT to connect with the world, connect with each other, creating learning resources,
explore possibilities in Education and to reach out to bridge the divide. Interacting with
ICT includes connecting input and output devices- printers, scanners, webcam, digital
camera, sound recorder, projector, headphone, using storage devices, mounting and
dismounting devices, connecting to Internet- modem, data card, Wi-Fi etc. The availability

of this core infrastructure and enabling infrastructure and a teacher’s willingness to use it

17



enables a teacher to use ICT in planning, for teaching, infusion of ICT in teaching-
learning, evaluation, reporting and also for his or her own professional development. It
was discussed that physically challenged, particularly the visually impaired and auditory
impaired cannot access information easily, language is another barrier which deny access
to information, therefore building digital communities by creating and sharing resources
can brake these barriers. The importance of national prepositions of open educational
resources (NROER) for teachers was discussed with the participants. The teachers well
registered for NROER and encouraged to use to for their teaching learning process.

ICT Pedagogy Integration in Teaching of Mathematics & Science

Dr. Angel Ratnabai

The session started with an interaction with participants on their understanding about Information
and Communication Technology (ICT). The session further proceeded with the discussion on the
concept of ICT terminologies like ICT, pedagogy and content and their interaction was discussed
with examples. Various purposes of using ICT such as planning, creating resources, assessment,

communication etc. was presented using a mind map.

Free and Open Source Software (FOSS) that could be used for various purpose was discussed.
Few software like Free Mind, Tomboy Notes, Timeline JS, Audacity, Open shot video Editor,
Scratch were demonstrated for creating audio, video, graphics and animation based educational
resources. Subject specific tools like Geogebra, Stellarium, Kalzium, Avogadro were explored for
teaching mathematics and science. Hands on experience was provided for using Mobile Apps like
Quiver colouring App, 4D Anatomy etc. for teaching science. The ways in which content,
technology and ICT should be integrated and the instructional design Model ADDIE was
discussed.

All ICT initiative at National level like e-pathshala, National Repository of Open Educational
Resources (NROER), ICT curriculum, MOOCs was discussed. The ways in which the teachers
con participate in these initiatives and be benefitted was elaborated. Session ended with addressing
the queries of the participants related to integrating of technology in classroom situation.
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Bridge Course in History: Approach and Suggested Activities
Dr. Indu Kumar

The sessions on the above theme acquainted the teachers with the approach adopted in the
bridge course. In the context of Bridge Course, it was mentioned that it was especially
developed to address the educational needs of girls belonging to the marginalized sections
of the society. The themes of the Bridge Course were drawn from History textbooks of
classes VI to VIII. The guiding philosophy of this material is based on NCF-2005. The
themes covered by Bridge Course are — Once upon a time, there were Hunters and Food
Gatherers, Early Discoveries and Inventions, The Earliest Cities: Harappan Civilization,
People who came and made an Impact and Contributions of some Eminent Men and
Women of India. Discussions were held on activities given in bridge course and how these
activities help in making our multiple pasts interesting to the learners. The material
developed in history is not sacrosanct and contextualization of activities could be done to
meet the learning needs of the learners.

It was emphasized that the material prepared weave issues of gender and those relating to
social justice. The content should be transacted with available teaching aids and field
visits to nearby places, having remains of historical monuments/buildings etc. to

encourage students to ponder over the phenomena of continuity and change.

Teacher Training Package in History: Approach and Suggested Activities

Dr. Mily Roy Anand

This theme dealt with the approach and suggested activities given in the teacher training
package of History. It was stated that many students view the discipline as a portrayal of
series of facts, dates and events centered on kings, queens and all those who formed part
of the ruling elite. The present package demystifies this perception. It portrays that the
story of our plural pasts encompasses all section of society cutting across caste, class,
gender and groups. The transactional strategies in the package make the teaching of
history come alive by enabling teachers to draw a constant link between the present and
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the past and to identify phenomena of continuity and change. It will help girls to
understand that history is a journey across time and space and everything around us had a
past. The food we eat the clothes we wear, the folk music we hear, the house we live in
and many more, have all had a past. Teaching of history would also seek to instill a sense
of curiosity among girls for seeking answers to questions like — How did people invent
fire? Can you think of what it is to live in a society where cultivation is unknown? How
was paper invented? Answers to such questions and many more can be provided by none
other than the knowledge constructed in the teaching and learning of History. Participatory
teaching can help in building imagination of girls by taking them into another age where

people lived differently.

The training material has inbuilt suggested activities for enabling KGBV teachers to
transact the textbooks of classes VI to VIII in a child friendly manner. Variety of
suggestive participatory methods can be adopted to make the study of history interesting
and motivating for the girls. However, care should be taken to see that approaches are not
prescriptive. They largely depend on the theme and the context in which the girls are
placed. Some of the suggestive methods that can be adopted are — problem solving, role-
play, team teaching, group work, discussions, project work, play way method, library
work, radio lessons etc. Few participatory approaches that are already practiced in schools
are the use of audiovisual materials, photographs, charts, maps, songs, new paper, coins,
filmstrips, globes, community resources and locally available material. Field visit to

museums, architectural remains and local

fairs can also be explored. Life skills relating to sensitivity towards gender, society, social
issues and environment, conservation and preservation of heritage sites, appreciation of
diversity and dignity of manual labour are woven into the various themes of the training

material.

It was suggested that other varied local specific approaches can be adopted for making the
subject vivid, interesting and clear.
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Teacher Training Package in Social and Political Life: Approach and Suggested
Activities

Dr. M.\V.S.V. Prasad

Discussions were held with the participants regarding the concepts in the teacher training
package. The session started with the screening of a short video on “Do flowers fly”.
After the screening discussions were held on issues like whether the current school system
encourage imagination of children, do they go beyond textbooks and how are they being
taught and evaluated. It was stated that the package consists of two modules which deal
with the subject area of Social and Political Life (earlier known as Civics). Discussions
were held on the names of the Members of Parliament (MPs) who are currently
representing the parliamentary constituencies of participants. About 60% of the
participants mentioned the names of their MPs. This exercise helped in breaking the ice as
well as gauging the level of political awareness of the participants. A clipping was shown

as to how a scientist admires his social science teacher.

The participants were introduced to three stories of human interest about three remarkable
individuals: Rekha Kalindi, Laxmi Lakra and Fatima Bi. They have a lot in common with
the life of the students of the KGBVs. Clippings were also shown of the local role models
on women like sarpanches and women leader of Meghalaya. The presentation focused on
the two modules. The Module 1, ‘Introducing the Democratic Form of Government’ is
about constitutional goals of our society as reflected in the Preamble, Fundamental Rights,
Directive Principles of State Policy, and Fundamental Duties. The Module 2, ‘Levels of
Government’ is about constitutional machinery existing at different levels of government
— Union, State, Union Territory, District, Municipality and Panchayat — to achieve these
goals. The participants were requested to make use of activities in the modules to explain
various social and political issues in their own localities. Understanding the functioning of
local government bodies through project-based learning was emphasized. The life and

times of leader’s in different walks of life in Meghalaya were also discussed.
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Teacher Training Package in Art and Aesthetic: Approach and Suggested
Activities

Dr. Jyotsana Tiwari

The theme focused on the need for integration of Art Education in the content of different
subjects. By following an integrated approach, students can be helped to appreciate the
rich diversity of tangible and in-tangible forms of Indian Art. Art is one area that can
develop in children the much-needed aesthetic qualities. Art should not be looked merely
as a tool for enhancing the prestige of the school on occasions like Independence Day,
Founder’s Day, and Annual Day or during an inspection of the school’s progress and
working etc. Art education should adopt an inclusive approach, and since KGBV is a
residential school, it has ample scope for promoting art education among children. The
objective of Art Education should enable girls’ to experience joy by expressing
themselves freely, their ideas and emotions about different aspects of life through different
Art forms, learn to appreciate diversities in Art and distinguish them, develop an insight
towards sensibility and aesthetic appreciation, integrate the knowledge of Art with daily
life through learning with different media and techniques by using creative expression and
objects of common use. Efforts should be made to make the learners conscious of rich
cultural heritage of their own region as well as that of the nation. They should get
acquainted with the life and work of the local artists, develop creative expression through
locally available material with the help of community, refine the sense of appreciation of
the beauty of nature and the basic elements of art forms and be more creative and
conscious about the good and beautiful in their environment, including classroom,

schools, home and community through an integrated learning approach.

For encouraging creativity among girls Art can be contextualized for greater appreciation
of local specific art forms which would include folk traditions. Local crafts persons could
be invited for teaching Arts and Craft to KGBV teachers and students. The participants
were asked to write a brief about their local art forms and dances. Discussions were held
on the write-up on the local art forms and dances of different North Eastern States.
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Bridge Course in Science: Approach and Suggested Activities Programme
Prof. Sushma Jaireth

The session started with a brief introduction and background about the bridge course. It
was emphasized that bridge course can be contextualized adapted and adopted as per the
need of the KGBV girls. Three basic themes given in the bridge course viz. Food we eat,
Water we need, and My Home were discussed. The theme on, ‘You can also be a
scientist and a technologist’ highlighting the contribution of women in science and
technology, was also discussed and the socio-cultural reasons responsible for girls and
women lagging behind, their under representation and their under contribution in the
important domain of science and technology, were also taken up. Women scientists and
achievers are an addition to the bridge course which has been placed at the end to inspire

and motivate the girls and to see them as role models.

The bridge course can be used for contextualizing activities, preparation of worksheets
and project works which will help enrich classroom learning. The material can be adopted
and adapted according to the needs of the KGBV girls. The bridge course will help in
addressing the academic challenges of girls of KGBV. Each concept in the bridge course
has been dealt through different kind of activities. The activities are suggestive and any

alternate activity can also be carried out based on the local specific contexts.

Teacher Training Package in Science (Chemistry, Physics and Biology): Approaches
and Suggested Activities

Prof. Parashar, Dr. Rachna Garg and Dr. Shimray

For this theme three sessions were taken by three resource persons covering the concepts
related to chemistry, physics and biology. The methodologies of the sessions were
participatory which included different approaches and many suggested activities, practical
demonstrations, games, discussion and interaction. The sessions on the above theme discussed
the approaches and activities given in the teacher training package for Biology, Physics
and Chemistry. In the sessions the importance of activity-based teaching at Upper Primary
Level was emphasized. It was stated that though most of our schools have no laboratories

but our children should not be deprived of the excitement of performing activities.
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Keeping these ground realities, the teacher-training package in science has activities,

which are simple in nature and of low cost so that they can be easily performed.

The session on chemistry covered the concepts in chemistry at upper primary given in the
teacher training package. In the session the activity based learning was emphasized.
Discussions were held on concepts as acid, salts and metals and nonmetals.

Some of the experiments which were carried out by the resource person were -

e The nature of following changes whether they are reversible or not
- Disappearance of common salt on dissolving in water
- Cutting of paper
- Folding of paper
- Burning of paper etc.
e How to prepare natural indicators?
¢ Identification of acids bases and salts using natural indicators.
e Reaction between acid and base to show the process of neutralization
e Show that metal oxides are basic in nature
e Show that non- metal oxides are acidic in nature
e Show that hydrogen gas is evolved by the action of acids on some metals.

e Show that substance should be heated to its ignition temperature to make it burn.

Discussions were held as to how the activities are designed to expose the learners to
basic tools and techniques of scientific investigations. The teachers can innovate,
modify and improve the activities as per their needs. They may adapt or adopt these
activities for facilitating their teaching-learning processes. These activities are useful
in helping students to establish a relationship between laboratory skills, problem-
solving strategies and group learning skills.

The session on physics was purely based on activities and the hands on experiments
related to the concepts of physics in the teacher training package. The concepts discussed
in the session were on graphical representation of motion, force, pressure and fiction. The
materials used for demonstration in the session were completely local specific and are

easily available. Many alternatives on material to be procured were suggested by the
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resource person to pursue science concepts dealt in the package through different
activities. The participants were asked about the doubts and queries they had regarding the
concepts on physics at upper primary stage and their doubts and queries were cleared by
the resource person with the help of the various activities.

In the session on biology discussions were held on the advantages KGBV girls have for
enhancing learning of science. The biology at upper primary stage deals with concepts like
crop management, forests, diversity, habitats etc. There are lot of open spaces in KGBVs
and all located in areas with lot of diversity in terms of different types of plants and
animals. Thus concept of diversity can be best taught in KGBVs. The topics on
reproductive system and reproductive health are very important and since KGBV is an all-
girls school such issues can be dealt with in details with girls. Activities were held an
observation of stomata and with the help of it the concepts of photosynthesis,
transpiration, water cycle, carbon dioxide intake and release of oxygen were discussed.
Discussions were also held on the theme food and its components, growing of crops, their
preservation, storage and use of fertilizers. Different life processes like digestive system,

respiratory system, circulatory system and excretory system were also discussed.

Bridge Course and Teacher Training Package in Mathematics: Approach and
Suggested Activities

Prof. A.K. Wazhalwar

In session on Mathematics, the focus was to clarify the concepts of teachers and to orient
them on how to perform some of the activities given is the material. The approaches that
could be adopted for transaction of the bridge course for KGBV girls and teacher training

package in Mathematics for KGBV teachers were discussed

The approach followed was to address a very important question as to- What are the most
important concepts in mathematics that a child in a primary/upper primary stage of KGBV
should know, and what should be the process of transaction? To elaborate the approach for
transacting the concepts in Mathematics the session began with the discussion/teacher’s
responses on fundamental questions on how concepts should be clarified and interest of

students enhanced. Discussions were held on few key concepts in math’s substantiated by
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practical examples which teachers and students could do from materials that were locally

available to remove the fear among children that mathematics is a difficult subject.

It was elaborated that Mathematics is a creative discipline. When a child solves a problem
for the first time, it can stimulate moments of pleasure and wonder which will help in
discovery of the more elegant solutions to that problem, or suddenly establish hidden
connections. It was emphasized that teachers have to appreciate that to help children learn
mathematics, a teacher must have a thorough understanding of what mathematics is
because a teacher’s reflection upon the subject will determine largely of his or her
approach to the subject.

In the discussions on the processes of transaction, some illustrations were shown to
differentiate between the inductive and deductive reasoning for some of the concepts. It
was emphasized that the aim of mathematics teaching is to develop through this subject
particular kinds of thinking skills, which, is assumed, will develop child’s general
intellectual capacity and enable her to apply the kind of reasoning in a mathematical

context in a range of circumstances and problem-solving situations.

In the sessions some activities were conducted which would help teachers to encourage
students to learn mathematics through activities as they promote creativity and helps in
developing many answers and strategies. Participants were involved in these activities,

which were followed, by discussions and conclusions.
Use of Science and Mathematics Kit prepared by Vigyan Prasar

Dr. Kapil Tripathi

In the session the participants were first introduced to the purpose of science and made
aware about the functioning of the Vigyan Prasar (VP) and the kits prepared by the
organization. Vigyan Prasar is an autonomous organization under Department of Science
and Technology, Government of India with the objective to take up large scale science
popularization tasks/activities to promote and propagate scientific and rational outlook and
to act as a resource cum facility centre for Science and Technology Communication. The
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various Kits prepared by Vigyan Prasar are Astronomy Kit, Biodiversity Kit, Weather Kit,
Earthquake Kit and Chemistry activity Kit.

Weather Kit - The weather kit comprises of hands on activities illustrating scientific
principles and natural phenomena and processes, which are self-explanatory. The kits has
36 activities and includes Thermometer, graduated cylinder, laser light etc.

Astronomy kit — It has 25 activities in it, some of the activities includes in this kit are;

Star Dial: The star dial enables you to see the portion of the sky from your location at any
time and on any day of the year. Set the time at which you are observing the sky with the
date and the month of the year. Indian equivalent names of the stars and constellations are

also provided in the star dial.

Measuring the altitude of stars: Astrolabe is a device used to measure the altitude and
the azimuth of a celestial object. Before the age of telescope, astronomers used it to locate
position of the stars and planets. You can make a simple device like astrolabe with the
help of this kit. You can also make a model of Venus Transit, realize why do the stars
twinkle, make a pinhole camera, observe visible light spectra and can do many more

activities. One solar filter and one poster for sky view are also provided in the kit.

Biodiversity Kit- There is a wide variety of animal life around us, from beautiful
butterflies to ferocious tigers inhabiting the forests with diverse plant world. Besides,
animal and plants there are numerous microorganisms, which cannot be seen with naked
eyes, this variety of life in all forms — the different plants, animals and microorganisms,
the genes they contain and the ecosystem of which they form a part reflects
BIOLOGICAL DIVERSITY or BIODIVERSITY. The Kit on Biodiversity contains more
than 52 activities, Posters and Magnifying glass.

Earthquakes Kit — We cannot prevent earthquakes however, we can significantly
mitigate their effects by identifying their hazards, build safer structure and communicate
information on earthquake safety among people. Identifying this as a necessity, Vigyan
Prasar has brought out an activity kit on Earthquake, with the central message of
“Earthquake- we cannot avoid them and let preparedness protect us”. Quite a few
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activities like- cutout of interior of the earth, Seismological observatory and how to locate
an epicenter are part of the kit. The kit has flipbooks on various types of fault, simple
demonstration of seismic waves with slinky, three-dimensional models of Earthquake
faults, global mosaic of tectonic plates. Activities to understand the principle of
seismograph, colour activity sheet for seismic zones of India; Do’s and Don’ts during and
after an Earthquake; Mini book on Earthquake related terms and activities to understand
resistant structures are the highlights of the kit. Besides being an activity package, the kit
is also useful for training programmes on earthquake awareness. A comprehensive book

titles “Earthquakes” by Dr. S. Mahanti also accompanies the kit.

Different clippings were shown to the participants on the spirit of observation, creativity
and as to how interest and curiosity leads to innovations. Some innovative experiments
were also carried out during the session on delay time, which fills more air, science in
daily life, what is one newton, electricity and magnetism and demonstration of solar and

lunar eclipse.
Learning Science through Science Kits Prepared by NCERT
Prof. R. K. Prashar

In the session, the participants were made aware about the different science kits prepared
by NCERT. These Kits are essential alternative to the lack of any equipment in most of
the schools in India and are supplement to the text books. The attraction of putting
together a set of teaching-learning aids/apparatus in portable container along with the
manuals has given boost to this development of kit programme. The Kits have given
following advantages- availability of necessary pieces of apparatus/items at one place,
multipurpose use of each piece of apparatus, economy of time in setting up of
experiments, portability from one place to another, provision of teacher’s innovation and

low cost and use of indigenous resources.
The following Science and Mathematics kits were discussed with the participants:-

Upper Primary Science Kit (UPSK) -The Upper Primary Science Kit has been

developed based on the new science textbooks by NCERT. It offers scope for more than
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200 activities as outlines in the kit manual. The kit contains more than 130 scientific and

general items, chemical, glassware, etc.

Secondary Science Kit (SSK) -This kit has been recently developed with its manual. It
provides scope for various learner-centered activities on the chapter of class IX and X
science textbooks based on new syllabus. It is a complete portable laboratory. The kit

contains more than 130 scientific and general items, chemicals, glassware, etc.

Senior Secondary Microscale Chemistry Laboratory Kit (SSMCLK) - The micro
scale chemistry laboratory technique not only reduces chemical waste without hazards and
pollution, but also provides sufficient time to do number of experiments to clarify a
concept. This micro scale chemistry laboratory kit has been designed to replace traditional
chemistry laboratory. The entire chemistry practical at XI and XII level can be performed
using this kit. One kit is suitable for four students having a rotatable top to hold reagent
bottles. It has 43 items. A detailed manual describing the use of items and details of each

experiment accompanies it.

Solid State Model Kit (SSMK) - The kit enables the students to explore the structure of
various simple, giant molecules and a number of crystal structures. It is accompanied by a

manual to help the user learn basic concepts of solid state structures.

Molecular Model Kit (MMK) - The kit enables the students to explore the structure of
simple organic, inorganic molecules and solids by using this molecular model Kit.

Secondary Science Lab Kit (Biology) -This kit has been developed based on the
laboratory manuals of science for class 1X and X. This kit consists of more than 40 items.
The Kits help in carrying out prescribed experiments related to theme The World of Living

in curriculum of science at secondary stage.
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Continuous and Comprehensive Evaluation in Schools (CCE)

Dr. Sukhvinder Singh and Mr. Ravindra Kumar Mishra

The session started with a brain storming on the concept of evaluation. Perceptions of
teachers were taken on CCE as to what they feel about it and then discussions were held as

to what it is and what it is not.

The session focused on various aspects related to Continuous and Comprehensive
Evaluation (CCE) at upper primary stage. The emphasis given to CCE in the National
Curriculum Framework (NCF), 2005 and RTE were discussed. The present evaluation
system was discussed which generally concentrates on academic aspects only. There is
emphasis on regurgitation of facts and covers only a fraction of the course. The immediate
feedback mechanism is missing in the present system. Whatever is tested is taught, and it
Is an examination-centered system. There is constant psychological fear and tension in the
mind of the children. The individual is not given importance and it is mainly summative in
nature. NCF (2005) lays emphasis on the fact that assessment of memorized facts and
textbook-based learning is obsolete. In addition to the learners achievement in specific
subject areas that lend themselves to testing easily, assessment would need to encompass
attitudes to learning, interest and ability to learn independently. The belief that assessment
must lead to finding learning difficulties and then be remediated is often very impractical
and not founded on a sound understanding of pedagogic practice. In CCE, keeping
samples and notes of the child’s work at different stages provides both the teacher and the
learner herself with a systematic record of her learning progress. RTE, 2009 in its section
29(1) also states that curriculum and evaluation procedure shall take into consideration the
all-round development of the child. It focuses on building up child’s knowledge, potential
& talent. Emphasis is on making the child free of fear, trauma and anxiety and helping the
child to express views freely, especially never enrolled and dropout girls from
marginalized groups. This can be done through CCE of child’s understanding of
knowledge and her ability to apply the same. Continuous refers to regularity in
assessment. The ‘continuous’ aspect of CCE takes care for ‘continual’ and ‘periodically’

of evaluation. Comprehensive refers to completeness or all-embracing assessment. The
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concepts of science in the classes VI — VIII were discussed. The concept of food was
discussed at large as to how questions can be framed on the concept of food and what
resources and activities can be used to Judge whether children have understood the
concept and internalized it.

Field Visits

The participants of both the training programmes were taken to Regional Science Centre,
Srimanta Sankasrdev Kalakshetra and Saraighat Bridge. The regional science centre is one
of the unit of National Council of Science Museum established in 1994. The purpose of
the science centre is to popularize science among the people of these region. The physics
section had exhibition on infinity well, curipoint, tornado, pin screen, pendulum,

momentum multiplier, acrobatic stick, energy ball etc.

The biology section had exhibits of cells as the unit of life, models of different
movements, Nephron — the magic filter, artificial pace maker, versitte voice box, breathing

machine, the human body, skelton, photosynthesis process etc.

The chemistry section had exhibits on Periodic table, Acid-base model, PH scale,
chemicals the store house of chemistry, space chemistry, Nobel Laureates, Pillars of
chemistry, oil refinery etc.

There was a section on aquarium which had different fishes like Piranha fish, Discurfish,
Tiger sharp fish, Pako fish, gold fish, Barb fish, Carp fish, chital fish, Parrot fish, Angel

fish, African knife fish gourami fish, albino fish, Oscar fish, Arowna fish, feather fish.

Srimanta Sankardev Kalakshetra commonly called kalakshetra is a cultural institution in
Guwahati, named after the medieval poet play writer and reformer Srimanta Sankardev. It
was established in 1998. It includes a cultural museum, library and various facilities for
preserving, demonstrating and performing cultural items, besides a children’s park. In
addition to being North East India’s largest cultural congregations, the kalakshetra is also

a major tourist spot in Guwahati.

The kalakshetra is divided into several complexes. The central museum exhibits the article

used by different ethnic groups of Assam. The museum also have houses of several
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cultural objects of the state. Traditional dance and drama performance are also conducted
in the theatre. The kalakshetra also has the artist village which is a replica of a typical
village of Assam. Another section of the complex is the Lalit Kala Bhavan. It is used for
exhibitions on earth and culture.

The participants were of the view that from the field visits they have gained much

knowledge which they would share with their students in the KGBVs and also arrange

similar field visits for them.
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Evaluation of the Programme

Feedback on the overall training programme was taken from the participants by
administering the evaluation performa. The participants’ responses on the various aspects

of the training programme are given below:
1. How has the present training programme benefited you?

The participants responded that: —

e They have learnt how to go beyond textbooks and how to use mobile phone for
teaching learning process.

e They have come to know about many resource that are available which can make
teaching and learning process more easy like the use of kits by Vigyan Prasar, ICT
etc.

e The activities provided to them were simple and interesting especially related to
mathematics and biology which can be easily performed in KGBVs.

e The training has provided them with different approaches to teach science and
mathematics. It has enhanced knowledge related to their subject. They have learnt
the use of science and mathematics kits in the teaching learning process.

e It was a wonderful experience by knowing a variety of the teaching techniques
which will help them to make their teaching methodology according to the needs of
the class.

e |t has taught them how to be passionate about their work and how to interact with
students having difficulties in studying and what basic steps can be taken to teach
so that girls can understand the subject easily.

e |t has given them better understanding of the subject and provided motivation and
confidence. It has provided them with a platform to interact with participants of
other states and learn from their experiences.

e It has been an awesome experience where they have benefited in knowledge and in
understanding how to deal with the children. They have learnt self-defence and how

to address adolescent issues.
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e They have learnt about different topics which were very important for them as
KGBYV teachers like continuous and comprehensive evaluation (CCE) and right to
education. They have got lot of ideas, information and many materials which can be
read refer to.

e It will help in understanding their students and learn how to teach the subjects in the
most simple way and with the new approaches to teach the subject especially with
the help of bridge courses.

e They have learnt skills of assessment which will be used in KGBVs by encouraging
girls to participate in different kind of activities like writing about their own

cultures.

2. What are your plans for further utilization of the programme?
The participants responded that they will :—

e Use the skills and techniques provided to them during training programme to
improve the quality of teaching. Based on the material provided to them during
training they will use different methods of teaching and relate them with real life
experiences. Prepare more teaching material, open Vigyan Prasar Club, install the
software on mobile, try to present in 3D, use the Science Kits, etc.

e Conduct science activities which they have learnt without proper laboratory which
will benefit the students. We will try to get as much as possible resources from the
internet, other website and other means to improve the quality teaching learning
process.

e Definitely use every possible method that has been taught in training to make the
subject interesting as well as easy for the students and will also share these ideas
and techniques with our other colleagues.

e Plan to prepare contextualized bridge courses for the concerned subject and also
look forward to suggest and help other colleagues to make their bridge courses so
that the girls can learn better.
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e Act as master trainers in their own state to orient other KGBYV teachers on bridge
courses and teacher training package. They will conduct such kind of training
programme in our areas so that everyone gets benefited from it.

e Arrange field visit to nearby areas for making students aware about their
environment. Excursions are important for rural children as they do not have
facilities of museum thus field visits will be arranged for them.

e Sensitize the parents regarding gender and motivate them to educate their girls till
higher education.

e Take up vocational training in the school so that student is able to learn skill for

income generation and become self-reliant.

3. Does the content of the present Teacher Training Package and Bridge Course
meet your training needs in terms of the content up-gradation and pedagogical
skills? (please specify only for your subject)

e All the participants were of the view that the content of teacher training package
and bridge courses helped in up-gradation of content and pedagogical skills. Bridge
courses are very important to provide basic knowledge for girls who are dropout

and teacher training package provides different ways to teach a concept.

4.  Which topics according to you may be added to teacher training package and
bridge course to meet your academic needs for teaching of KGBYV girls? (please
specify only for your subject).

e Most of the participants were of the view that they do not require any additional

topics, however few suggested same topics which are given below:-
Bride Course :-

e The English bridge course should concentrate on the development of the reading

and writing skills of the students.
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Teacher Training Package:-

6.

There should be a separate teacher training package on vocational education, value
education and computer education
There should be more practical activities on the topics of light and electricity,
mensuration, linear equation and comparing qualities, and on use of microscope.
The language training package should include basics of letter and essay writing.
More techniques on teaching about the spelling, alphabet and handwriting should be
provided. Topics on vocabulary and poetry teaching should be added.
Topic on environment education should be included in science package as it is an
important issue.
What are your observations regarding the approach followed in the teacher
training package and bridge course for your subject area? (please specify only
for your subject)
The approach followed in teacher training package and bridge courses of different
subject is useful. The bridge course dealt with different topics which provided basic
knowledge for KGBV girls that they can understand easily.

The approach provided in English bridge course will help the deprived students to
develop their skills in English learning. It will give them the confidence in learning
the language in a better way.

(a) Was the organization of the programme satisfactory? If not, what were the
shortcomings?

The participants of the programme were of the view that the overall programme was
interesting and very helpful for them. They learnt many things like the use of
science kit, and ICT in teaching process. The programme was joyful as the
representative from different KGBV shared their point of views. The programme
was very inspiring and encouraging and it should be conducted for all the schools of
the state. They gained knowledge about various topics of gender inequality,
adolescence education, KGBV scheme, teaching process of science & mathematics
etc.
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e They were provided with lot of knowledge and activities. They became aware
about bridge courses and strategies to teach dropout girls. It provided them an

opportunity to understand the concepts from a gender perspective.

(b) What are your suggestions for overcoming the shortcomings?

According to the participants there were no short timings of the programme

7.  What are your suggestions about the overall programme?

The suggestions given by the participants were :-

e The packages should also include ICT education and use of computer by students

e The training centre should have proper electricity and toilet facilities as there were
no proper toilet facilities.

e The information about the programme should have been given to them one week in
advance and not just one day before so that they could prepare properly.

e No teaching kits were used during geography session which would have helped in
understanding the concepts better

e For the sessions there should be use of more activities and video clips.

e Similar programs should be conducted at district level and the programme should
be for ten days

e The programme should be conducted on a continuous basis twice in a year. If not
twice at least once in a year and opportunities should be provided to all the teachers
working in the KGBVs of their state.

e There should be only three sessions in a day and timing should be from 9.30 a.m. to

4 p.m.
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Issues Related to KGBVs of North Eastern States as
Presented by Participants

Meghalaya

The KGBYV Tikrikilla, West Garo hills, Meghalaya is located in remote areas which
is away from local hospital. If any student falls sick especially during night it is
difficult to arrange a vehicle and provide medical help. There should be provisions
of same transport system in case of emergency there is no internet and wi-fi
connection in the school. The school does not have permanent fencing which poses
problem related to security of girls.

The full time teachers cannot stay twenty hours in the school as there is no proper
accommodation for them. The KGBVs should have different textbook for the girls
because they are educationally backward and slow learners. It is hard for them to
follow the textbook of state board syllabus. In the KGBVs there is no fund provided
for field trips for students.

Teaching learning materials like audio visual and ITC provisions are required.
There are personal smart phones and internet facilities but if provided with
projector we can use our personal phones for teaching learning process. There is no
provision of television in the KGBV if provided it can be used for teaching.

For co-curricular activities and vocational training, materials are not enough in the
KGBVs as a result all the girls cannot take part in the activities like there is
provision of only three sewing machines, and three computers. For sports activities
there should be basketball and volley ball courts and equipment’s. There should be

provisions for library and science laboratory.
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The KGBYV in Selsella Meghalaya is located in a flood prone area, so it is difficult
for them to take class in rainy season. If possible the ground should be elevated so
that during floods it is not affected.

In the KGBV there is only one room for teacher quarter. There should be more
rooms constructed for accommodating teachers and other staff.

The KGBV does not have water pipe connection, there is only one well in the
compound but it does not provide enough water and is also not fit for drinking. The
girls have to fetch water from areas across the road which is not safe for the girls.
There should be proper water pipes and storage tanks. There should be provision of
water filter in the KGBV.

The dormitories are small, congested and uncomfortable for girls.

Shoes and bags are not provided to girls in KGBV Meghalaya

There is no proper dining hall in the school. The kitchen is so small that students
have to eat in the classroom. If there is provision of one big hall, girls can eat
comfortably.

There are no musical instruments in the school. The KGBVs should be provided
with musical instruments so that girls can learn music.

During the training we have been asked to do innovations in our respective schools,
and to prepare a presentation. If we are provided with one laptop or handicam or
digital camera in the school it will be helpful for us to record our school activities
easily. Every time we are asked to prepare presentation or do activities then we

have to take photos in our own mobile phones.
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In our KGBYV there is no teacher for Hindi, so it is very difficult to teach girls Hindi
subject in a proper way.

It is very difficult for us to go with fifty students to our main district town whenever
some programme is conducted. If possible we should have a provision of one

vehicle and one driver or an alternative arrangement

Sikkim

Students don’t get proper medical facilities nor do they get daily needs like soaps
etc. It should be provided as being provided in other States.

Major problem faced by us is that we have not got salary for past six months.

For new students, those who are now in class VI, VII, VIII individual Bank
Account has not yet been opened. The old students who are in class 1X and X have
their bank accounts

The head of the school should not be from the regular government setup as the head

shows less interest in the upliftment of the school as well as of the teachers.

Arunachal Pradesh

In the KGBVs in Arunachal Pradesh there are no proper medical facilities. All
KGBYV school should be provided with ambulance or a trained nurse as done in the
KGBV of Karnataka State. Training should be provided to all KGBV teachers in

child psychology for understanding the problems of girls.
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Name of Resource Persons

S.No.

NCERT Faculty

Other Experts

Prof. Saroj Yadav, Dean, Academic,

NCERT

Dr. Ravindra Kumar Mishra, UNICEF,

ASSAM

Prof. Poonam Agrawal, Head, DGS

Dr. Kapil Tripathi, Scientist ‘E’,

Vigyan Prasar

Prof. A.K. Wazalwar, Head, DEK

Ms. Sharmila, SSA, Assam

Prof. Jyotsana Tiwari, Head, DEAA

Self Defense Team of Assam

Prof. Parashar, Head, DEK

Prof. Gouri Srivastava, DGS

Prof. Sushma Jaireth, Retd. NCERT

Prof. Mily Roy Anand, DESS

Prof. Kirti Kapur, DOL

10.

Prof. Anita Nuna, DCS

11.

Prof. Mona Yadav, DGS

12.

Dr. Rachna Garg, DESM

13.

Dr. Shimray, DESM

14.

Dr. Sukhvinder Singh, ESD

15.

Dr. Indu Kumar, CIET

16.

Dr. Neelkanth, DOL

17.

Dr. M.V.S.V. Prasad, DESS

18.

Dr. Angel Ratnabai, CIET
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Training Programme for KGBV Teachers of Science and Mathematics
from the Scheduled Tribe (ST) concentrated districts of the North Eastern
States on Bridge Course and Teacher Training Package

(15" to 21% September, 2016)

Programme Schedule

15" September, Thursday, 2016

Time

Themes

Resource Persons

9:30 A.M. - 10:00 A.M.

Registration

10:00 A.M. -11:00A.M.

Inaugural Session

-Welcome Note & Inaugural
Address

-About the Programme

Prof. Poonam Agrawal
Head, DGS

Prof. Mona Yadav, DGS

11:00 A.M - 11:30A.M.

Tea

11:30 A.M. - 1:00 P.M.

Vocational Education for
Empowerment of Girls

Prof. Poonam Agrawal, Head,
DGS

1:00 P.M. - 2:00 P.M.

Lunch

2:00 P.M. - 3:30 P.M.

Adolescence Education: Issues and
Concerns

Prof. Saroj Yadav
Dean, Academic, NCERT

3:30 P.M. - 4:00 P.M.

Tea

4:00 P.M. - 5:30 P.M.

KGBYV scheme: The SSA initiative
for Girls’ Education in the context
of North Eastern States

Ms. Sharmila,
SSA, Assam and
Prof. Mona Yadav, DGS

16™ September, Friday,

2016

Time

Themes

Resource Persons

9:30 A.M. -11:00 A.M.

Bridge Course in Mathematics:
Approach and Suggested Activities

Prof. A.K. Wazalwar
Head, DESM

11:00 AM. - 11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Teacher Training Package in
Science (Chemistry): Approach
and Suggested Activities

Prof. Parashar
Head, DEK
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1:00 P.M. - 2:00 P.M.

Lunch

Teacher Training Package in | Prof. A.K. Wazalwar
2:00 P.M. — 3:30 P.M. Mathematics: ~ Approach  and | Head, DESM

Suggested Activities

Tea

3:30 P.M. —4:00 P.M.

4:00 P.M. - 5:30 P.M.

Learning Science through Science
Kits

Prof. Parashar
Head, DEK

17" September, Saturda

, 2016

Time

Themes

Resource Persons

Teacher Training Package in Science

Dr. Rachna Garg

9:30 A.M. - 11:00 A.M. | (Physics): Approach and Suggested | DESM
Activities
11:00A.M. - 11:30 AM. | Tea

Teacher Training Package in Science

Dr. Rachna Garg

11:30 A.M. — 1:00 P.M. | (Physics): Approach and Suggested | DESM
Activities
1:00 P.M. - 2:00 P.M. Lunch

2:00 P.M. - 3:30 P.M.

Gender Issues in Education

Prof. Mona Yadav

3:30 P.M. —4:00 P.M.

Tea

4:00 P.M. - 5:30 P.M.

Bridge Course in Science: Approach and
Suggested Activities

Prof. Sushma Jaireth

18™ September, Sunday, 2016, Field visit to Science Museum
19" September, Monday, 2016

Time

Themes

Resource Persons

9:30 A.M.—11:00 A.M.

Use of Science and Mathematics Kit
prepared by Vigyan Prasar

Dr. Kapil Tripathi
Scientist ‘E’
Vigyan Prasar

11:00 A.M.—11:30A.M.

Tea

11:30 A.M. -1:00
P.M.

Use of Science and Mathematics Kit
prepared by Vigyan Prasar

Dr. Kapil Tripathi
Scientist ‘E’
Vigyan Prasar

1:00 P.M. - 2:00 P.M.

Lunch

2:00 P.M. - 3:30 P.M.

Use of
Learning of
Mathematics

ICT in Teaching and

Science and

Dr. Angel Ratnabali,
CIET, NCERT
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3:30P.M.-4:00P.M. | Tea
_ _ Use of ICT in Teaching and | Dr. Angel Ratnabai,
4:00 P.M. -5:30 P.M. Learning of Science and | CIET, NCERT
Mathematics
20™ September, Tuesday, 2016
Time Themes Resource Persons
Teacher Training Package in Biology: | Dr. Shimray
9:30 A.M. —11:00 A.M. | Approach and Suggested Activities DESM
11:00 A.M. - 11:30 A.M. | Tea
_ _ Teacher Training Package in Biology: | Dr. Shimray
11:30 A.M. - 1:00 P.M. Approach and Suggested Activities DESM
1:00 P.M. — 2:00 P.M. Lunch
Self Defense of Girls Self Defense Team from
2:00 P.M. - 3:30 P.M. Assam
3:30 P.M. - 4:00 P.M. Tea
Self Defense of Girls Self Defense Team from

4:00 P.M. - 5:30 P.M.

Assam

21 September, Wednesday, 2016

Time

Themes

Resource Persons

9:30 A.M.-11:00 A.M.

Right to Education in the Context of
Girls’ Education of North-Eastern States

Mr. Ravindra Kumar Mishra
UNICEF, Assam

11:00 A.M.-11:30 A.M.

Tea

_ _ Continuous and Comprehensive | Dr. Sukhvinder Singh
11:30 AM. - LOOP.M. | £\ yation in Schools (CCE) ESD
1:00 P.M. - 2:00 P.M. Lunch

2:00 P.M. - 3:30 P.M.

Audio-video viewing of films related to
Gender Issues

Prof. Mona Yadav
DGS

3:30 P.M. —4:00 P.M.

Tea

4:00 P.M. - 5:30 P.M.

Valedictory
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Training Programme for KGBV Teachers of Social Science and Languages
from the Scheduled Tribe (ST) concentrated districts of the North Eastern
States on Bridge Course and Teacher Training Package

(23" to 29" September, 2016)

Programme Schedule

23" September, Friday, 2016

Time

Themes

Resource Persons

9:30 A.M. - 10:00 A.M.

Registration

10:00 A.M. -11:00A.M.

Inaugural Session

-Welcome Note & Inaugural
Address
-About the Programme

Prof. Mona Yadav, DGS

11:00 A.M - 11:30A.M.

Tea

11:30 A.M. - 1:00 P.M.

Adolescence Education: Issues
and Concerns

Prof. Saroj Yadav
Dean Academic, NCERT

1:00 P.M. - 2:00 P.M.

Lunch

2:00 P.M. - 3:30 P.M.

Continuous and Comprehensive
Evaluation in School (CCE)

Mr. Ravindra Kumar Mishra, ESD

3:30 P.M. - 4:00 P.M.

Tea

4:00 P.M. - 5:30 P.M.

Right to Education in the
context of Girl’s Education in
the North Eastern States

Mr. Ravindra Kumar Mishra, ESD
UNICEF, Assam

24™ September, Saturday, 2016

Time

Themes

Resource Persons

9:30 AM. -11:00 A.M.

Bridge Course in  Hindi:
Approach and Suggested
Activities

Dr. Neelkanth, DOL

11:00 AM. - 11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Teacher Training Package in
Hindi: Approach and Suggested
Activities

Dr. Neelkanth, DOL

1:00 P.M. - 2:00 P.M.

Lunch
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Teacher Training Package in

Dr. M.V.S.V. Prasad

: A Social and Political Life: | DESS
2:00P.M. =3:30 P.M. Approach  and  Suggested
Activities
Tea

3:30 P.M. —4:00 P.M.

4:00 P.M. - 5:30 P.M.

Teacher Training Package in
Social and Political Life:
Approach and Suggested
Activities

Dr. M.V.S.V. Prasad
DESS

25™ September, Sunday, 2016, Field visit
26™ September, Monday, 2016

Time

Themes

Resource Persons

9:30 A.M. -11:00 A.M.

and Suggested Activities

Bridge Course in English: Approach

Prof. Kirti Kapur
DOL

11:00A.M. - 11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Teacher Training Package in English:
Approach and Suggested Activities

Prof. Kirti Kapur
DOL

1:00 P.M. - 2:00 P.M.

Lunch

2:00 P.M. - 3:30 P.M.

Self Defense for Girls

Self Defense Team of Assam

3:30 P.M. —4:00 P.M.

Tea

4:00 P.M. - 5:30 P.M.

Self Defense for Girls

Self Defense Team of Assam

27" September, Tuesday, 2016

Time

Themes

Resource Persons

Bridge Course in Geography :

Prof. Anita Nuna

9:30 A.M.—11:00 A.M. | Approach and Suggested | DGS
Activities
11:00 A.M.-11:30A.M. | Tea
11:30 A.M. — 1:00 Teacher Training Package in | Prof. Anita Nuna

P M Geography: Approach and | DGS
T Suggested Activities
1:00 P.M. - 2:00 P.M. | Lunch

2:00 P.M. - 3:30 P.M.

Textbooks and Gender Reflection
in Social Sciences

Prof. Gouri Srivastava, DGS

3:30 P.M. —4:00 P.M.

Tea
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4:00 P.M. - 5:30 P.M.

KGBV scheme The SSA
initiative for Girls” Education in
the North Eastern States

Ms. Sharmila Thakur
SSA, Assam and
Prof. Mona Yadav, DGS

28™ September, Wednesday, 2016

Time

Themes

Resource Persons

9:30 A.M. -11:00 A.M.

Teacher Training Package in Art and
Aesthetics: Approach and Suggested
Activities

Prof. Jyotsana Tiwari
DEAA

11:00 AM. - 11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Teacher Training Package in Art and
Aesthetics: Approach and Suggested
Activities

Prof. Jyotsana Tiwari
DEAA

1:00 P.M. - 2:00 P.M.

Lunch

2:00 P.M. - 3:30 P.M.

Use of ICT in teaching learning of
Social Science and Languages

Dr. Indu Kumar
CIET

3:30 P.M. —4:00 P.M.

Tea

4:00 P.M. -5:30 P.M.

Use of ICT in teaching learning of
Social Science and Languages

Dr. Indu Kumar
CIET

29 September, Thursday, 2016

Time

Themes

Resource Persons

9:30 A.M.-11:00 A.M.

Bridge Course in History: Approach
and Suggested Activities

Dr. Indu Kumar
CIET

11:00 A.M.—11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Teacher Training Package in History:
Approach and Suggested Activities

Prof. Mily Roy Anand
DESS

1:00 P.M. - 2:00 P.M.

Lunch

_ _ Vocational Education for | Prof. Poonam Agrawal
2:00P.M. - 3:30 P.M. Empowerment of Girls Head, DGS
3:30 P.M. - 4:00 P.M. Tea
Prof. Poonam Agrawal
Valedictory Head, DGS

4:00 P.M. - 5:30 P.M.

Prof. Mona Yadav, DGS
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Training Programme for KGBV Teachers from the Schedule Tribe (ST)
concentrated Districts of the North Eastern States on Bridge Course and

Teacher Training Package (Science & Mathematics)

15" to 21" September, 2016

S.N. Name Address Residential Add. E- mail/Phone No.
1. Ms. Lalita KGBV, Tamulpur, | Vill. Bhakatpara, Post- Mob. 8011523880
Majumdar Post- Tamulpur, Tamulpur, Dist. — Baksa
Dist. — Baksa (BIAD), Assam — 781367
(BIAD), Assam —
781367
2. Ms. Anju Devi KGBYV, Vill. Motigaon, P.O. | Mob. 9707760232
Nagrijuli, Block Siddhinathpur, Pin — | anjudevil991march@qg
Tamulpur- 781367, | 781368, Dist. — Baksa, | mail.com
Baksa Tamulpur, Assam
3. Nimer Pama Rabha | KGBV, Bhemgaon, | Vill. — Chanbari, Post — | Mob. 9613362919
Dist. Udalguri, Puranitangla, Dist. -
State — Assam Udalguri, Assam
4, Ms. Anuradha KGBYV, Gossaigaon | Vill. — Pakhihaga — Il, Post — | Mob. 8876944482
Rabha — 783370 Debitala, Dist. — Kokrajhar,
Kokrajhar, Assam | Pin-783370
5. Pinte Lumdik KGBYV, Godak, Lipin Lumdik, Clo, | Mob. 08259997356
Lower Subansini, BDOCD, Block, Raga,
Distt., C/o,Post— | PO/P.S. - Raga Lower
Raga, Lower Subansini, Distt. -
Subansini, Distt. — | Arunachal Pradesh, Pin -
Arunachal Pradesh, | 791120
Pin - 791120
6. Mr. Mijum Basar KGBV, Suphiang Vill.-Suphiang, Distt. — | Mob. 9436835596
Anjaww, Anjaw, Arunachal Pradesh
Arunachal Pradesh,
C/o Headmistress
KGBYV, Suphiang,
Distt. — Anjaw,
Arunachal Pradesh
7. Mr. Kakir Saring Cl/o DDSE, Anjaw, | Post- Hawai, P.S. Khupa, | Mob. 9402994292

Hawai, KGBV
Hawai, Post —
Hawai, P.S. —
Khupa, Distt.
Arunachal Pradesh

Distt. — Anjaw, Arunachal
Pradesh

kakirsarin64@gmail.co
m
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8. Shri Uma C/o Headmaster, Clo - Headmaster, | Mob. 9402229007
Shankar Singh KGBYV, KGBV, Palin, Post -
Palin, KRA- Palin, P.S. — Sangram,
DAADI - Distt. — Distt. — Kra- Daadi,
Arunachal Pradesh, | Arunachal Pradesh
P.S. — Sangram,
Post — Palin-
791118
9. Ms. Tarumai KGBYV, Vill- Akajan, PO- Mob. 8876788026
Doley Sissiborgaon, Vill- | Silapathar, Distt. —
Akajan, PO- Dhemaji,
Silapathar, Distt. — | Assam, Pin-787059
Dhemaji,
Assam, Pin-787059
10. Ms. Promita KGBY, C/o Sri Binod Moma Mob. 8752985334
Boma Lakhimpur, Vill.- Vill.&Post — Panigaon, promitaboma9@gmail.co
Napam, Distt. — Lakhimpur, m
Lilabari,Assam, Assam
Pin - 787051
11. Jenifer Rokre C. | Society (WEDS), Dakopare, Tura West Mob. 8794723102,
Marak Aawathava West Garo Hills, Meghalaya- 9774501619
Garo Hills, 794101 jeniferok52@gmail.com
Meghalaya-794001
12. Smt. Navaneeta KGBYV School Vill. — Rakhaldubi, Mob. 7308108297
Hajong Zikzak Zikzak, Dist. — South-
Meghalaya, Distt. — | West Garo Hills,
South-West Garo Meghalaya, Pin - 794115
Hills, Meghalaya -
794115
14, Sri Mintu Gogio | C/o Headmistress Vill-Lawkuth, P.O./PS- Mob. 9402689625
KGBYV, Changlang, | Dhakwakhana, Distt. — zintugogoi.2012@gmail.c
(Amchong), Distt. | Lakhimpur, Assam om
— Changlang, Po.
Ps. Changlang,
Arunachal Pradesh-
792120
15. Oinam Ukindro KGBV, Chayang KGBYV, Chayang Tajo, Mob.-09436837695
Singh Tajo East Kameng, Distt. —
Itanagar, Arunachal | Arunachal Pradesh
Pradesh
16. Pravin Tamang KGBYV, Labing KGBV, Labing Mob. 9735596216
(Labing), Gerethang, Yuksam praintamang7@gmail.com
Gerethang, West Tashiding, West Sikkim,
Sikkim, Sikkim Sikkim
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17. Siksita Dewan KGBYV, Labing KGBYV, Labing Gerethang, Mob. 9775426464
(Labing), Yuksam Tashiding, West ) )
Gerethang, West Sikkim, Sikkim sikshu@gmail.com
Sikkim, Sikkim
18. Nanny, G. KGBYV, Songsak, KGBYV, Songsak, William Mob. 09856803108 &
Momin William Nagar, Nagar, East Garo Hills, 09863355843
East Garo Hills, Meghalaya
Meghalaya
19. Bonghoi Roseline | Atok Multi purpose | Atok Multi purpose Welfare | Mob. 8974474288
Phom Welfare Society Yongnyah Village, phomnyuliyahoo.com
Society Yongnyah | Longleng, Distt
Village, Longleng,
Distt
20. Mrs. M. Christina | KGBV, EKOU- Vill. Thangkanph Al, Saikul, | Mob. 8732068876
Chinglian Kim Nulam, Post — Senapati, District, Manipur | christinakinzou@gmail.
Saikul, Senapati, com
District, Manipur
21. Mrs. Debika Socheng Block, Dikareng Kheroni, Socheng | Mob. 9613958900
Teronpi Kheroni, Karbi Block Karbi, Anglong,
Anglong, Assam Assam
22. Ms. Rita Tamang | Arunachal Pradesh, | Dambak, Lower Dibang Mob. 9954957453
C/o Headmistress Valley, Distt., Aruanachal
KGBYV School Pradesh
Dambak, Lower
Dibang Valley,
Distt., Aruanachal
Pradesh
23. Ms. Habita KGBYV School, KGBYV School, Koloriang, Mob. — 9531191842
Khattiya Deori Koloriang, P.O./P.S. Koloriang, Distt. —
P.O./P.S. Kurung Kumey, Arunachal
Koloriang, Distt. — | Pradesh
Kurung Kumey,
Arunachal Pradesh
24. Elsie Lalthatuuri | KGBV, New Vill. — New Sangbar, Distt. — | Mob. — 7399275295
Nampui Sangbar, Vill. — Dima Hasao, Po/P.S- elnampui@gmail.com
New Sangbar, Umrangso, Assam
Distt. — Dima
Hasao, Po/P.S-
Umrangso, Assam
25. S.Ngipyao KGBYV, Mon Town, Naginimora Mob. 9862938026
Naginimora, Mon Area, Nagaland,
District
Naginimora,
Nagaland
26. Yeihngam KGBY, Mon Town, Naginimora Mob. 8132870503

Phomching, Mon
District, Nagaland

Area, Nagaland,
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217. Thongki KGBV, Noklak, KGBV, Noklak, Tuensang, Mob. 9862265050
Tuensang, District | District — Nagaland, Pincode
— Nagaland, - 798626
Pincode - 798626

28. Nengneikim Ekou Mulam, Donggum, Saikul, Senapti, Mob. 8974465674
Saikui, Hill Town, | Dist. - Manipur -
Senapati All Trict
Manipur - 795128

29. Ajanta Terangpi | KGBV, Post — KGBYV, Post — Mob. 9531010419
Shildharampur, Shildharampur, P.O.
P.O. Dokmoka, Dokmoka, Koshi Anglong,
Koshi Anglong, Assam
Assam

30. Renika Gongpipi | KGBV, Bakalia, Rongkhlan, Dipur, P.O/P.S Mob. 9854783951
PO/PS-Bakalia, Dirpur, Dist. — Karbi
Dist. — Karbi Anglong, Assam

Anglong, Assam
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Training Programme for KGBYV Teachers from the Schedule Tribe (ST)
Concentrated Districts of the North Eastern States on Bridge Course and Teacher
Training Package (Languages and Social Science)

23" to 29" September, 2016

S.N. Name Address Residential Add. E- mail/Phone No.
1. Rupali Hazarika Ammi Block Mridul Borah, Post — Mob. 9957846436
Uleexuneli, Baskkalia, Vill. — Sikari
Karbi Analong, Assam Pokher No. 1, 782482
Assam
2. Presitha R. Sangma KGBYV Selsello KGBYV Selsello Mob. 9863649051
Nokabre, West Garo Nokabre, West Garo
Hills, Tura, Hills, Tura,
Meghalaya - 794105 Meghalaya - 794105
3. Anita G. Momin KGBYV Tikrikilla, KGBYV Tikrikilla, Mob. 8119974944
Bogadol Bogadol
West Garo Hills, West Garo Hills,
Meghalaya Meghalaya
Pincode - 794109 Pincode — 794109
4, Ms. Gibimol Mathew | KGBV Baghmara Gibimol Mathew Mob. 9436731021
South Garo Hills, KGBYV Baghmara gibimolmathew@
Meghalaya South Garo Hills gmail.com
Pincode-794102 Meghalaya
5. Magdaline D. KGBYV Zikzak, South Magdaline D Sangma Mob. 8731997192
Sangma West Garo Hills, Bolsal Achik Sura, Post —
Meghalaya Chandmary, West Garo
Hills
Meghalaya-794002
6. | Alexa D Sangma KGBYV Samanda Nokgil Awe Mob. 9436176970/
V/Sananda, Post- Williamnagar 8575686411
Williamnagar Post — Williamnagar
East Garo Hills, East Garo Hills,
Meghalaya Meghalaya
Pincode-794111
7. Rajlakshmi KGBYV Patgaon, Vill. Puthimari, Post — Mob. 9401231464
Basumatary Kokrajhar, Vill.- Puthmari, Dist. —
Labrabali, Post — Kokrajhar, Assam
Patgaon, Dist. —
Kokrajhar, Assam
8. Mrs. Sumeswari KGBYV Borobazar, KGBV, Borobazar Mob. 8471877277,

Daimari

Chirang, Post —
Borobazar, Dist. —
Chirang, Via — Bijni,
Pincode - 783393

Post Borobazar, Via -
Chirang, Dist. — Chirang,
Pincode - 783393

8486689715
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9. Ms. Nibedita Gogoi KGBV Murkong Selek | Vill. — Sissi Mob. 8876039446
Block Dist. — Dhemaji, Chnkhamsting Gaon, Post
Post — Chimon, Chapori | — Sissiborgaon, Dist. —
Dhemaji, Pin 787110
10. | Ujjalata Reang KGBYV (Hostel), Dist. — | Vill. — Uria Chamma, Mob. 8974230757
(Debbarma) North Tripura, Post — Post — Kachari Chamma,
Kachari Chamma P.S. — Damchamma
(North), Dist. - North
11. | Mimi Gangte Ekou Mulam, Saikul, Koirengei Rongmei Vill. | Mob. 9862557474
Town-Senapati, Dist. — | — Opposite Manipur
Manipur, Pincode- Public School, Manipur
795118
12. | Sangat Chopel Bhutia | Tashiding, Post- Sinek Tashiding, Post-Sinek Mob. 9733017839
Bazar, West Sikkim, Bazar West Sikkim, Distt.
Distt. — Gyalshing, — Gyalshing, Sikkim
Pincode-737111
13. | Tashi Jhamu Bhutia KGBYV Labing, Distt. - | KGBV Labing, Distt. — Mob. 8348551218
Geyzing, Sikkim, Geyzing, Sikkim,
Pincode-737111 Pincode-737111
14. | Themshao Khiamn KGBYV Thonokniu Town | KGBV Thonokniu Town | Mob. 9612428264
Tuensang, Distt. — Tuensang, Distt. —
Nagaland-798612 Nagaland-798612
15. | T. Yankika Yim Shamator Town, KGBYV Girls Hostel, Mob. 8014589170/
Chunger Tuensang, Distt. — Shamator Town, 0862251382
Nagaland, Pincode - Nagaland
798612
16. | Arati Johari KGBV, Diyunbra Block, | Diyungbra Block, Distt. — | Mob. 7896523311
Dist. — Dima Hasao, Dima Hasao, Post —
Pincode - 782448 Diyungbra, Pincode -
782448
17. | Thingjaneng Chongoi | Ekou Mulam, Saikul H. Khopibang Village, Mob. 7085433897
Town Distt. — Senapati,
Dist. — Senapati, Manipur, Post — Pangngei
Manipur, Pincode - , BPO Khongbar, Pincode
795118 - 795114
18. | Kimi KGBV Hostel, Vill. & Vill. & Post — Patichari, Mob. 8414055639
Post — Patichari, Dist. Dist. Karbook Gomati,
Karbook Gomati, Tripura
Tripura
19. | Binali Hamu Longnit Lumbajang Block | Vill. — Amulapatty, Ward | Mob. 9859573404
KGBYV, Post — Manja, Dis| No. — 7, Post — Diplu,
Dist. — Karbi Anglong,
Assam
20. | Mrs. Bonti Boruah KGBYV Lilabari, KGBV, Vill. Na-Pam, Mob. 9613476291

Lakhimpur, Assam,
Pincode - 787001

Lalabri, Post — Lilabari,
Distt. — Lakhimpur,
Assam, Pincode-787001
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21. | Barnali Deka KGBYV Rowta, Distt. — Vill. — Nizdala, Post - Mob. 9854423284
Vdalguri, Pincode - Meskapurkhuri, PS-
784508 Kalaigaon, Dist. —
Udalguri, Pincode -
784521
22. | Jarulata Basumatary | KGBV, Behrgaon, Dist. | Vill. — Majarchuba, Post | Mob. — 9859868437
— Udalguri, Pincode - — Khairabari, Distt.-
784522 Udalguri
23. | Stella Taging KGBYV Mariyang, Dist. | Vill. — Ralung, Post — Mob. — 9402686113
— Upper Siang, Ruksin, Dist. — East
Arunachal Pradesh Siang, Arunachal Pradesh
24. | Sange Thriley Lama | KGBV Sagalee KGBYV Sagalee Mob. — 940246449
Distt. — Papum Pare, Distt. — Papum Pare
Pincode - 791111 Pincode - 791111
25. | Ms. Annu Moyong KGBV, Cl/o Project Clo, Olem Moyong Mob. 9402283462
Coordinator, Residential | Near JNC Campus, Distt.
School for Girls, Siang | — East Siang, Arunachal
and East Siang District, Pradesh
Arunachal Pradesh
26. | Ms. Shashi Kala Keshav Gumin, Lokam | C/o-R.P. Gupta Mob. — 8132891070/
Gupta Building, Banskota, D.C. Office, Pasighat 9863467337
Pasighat, Distt. East East Siang, Arunachal
Siang, Arunachal Pradesh
Pradesh-791102
27. | Ms. Chasam Sawin KGB Barap, Lozu KGB Barap, Lozu Circle, | Mob. 09402625800
Circle, Jirap District, Jirap District, Arunachal
Arunachal Pradesh, Pradesh, Pincode -
Pincode - 792130 792130
28. | Ms. Jumbom Rise Vill. — Sijum Dapo-Rijo | Vill. — Pargi PO/PS-Basar | Mob. 9402726980
Upper Subansiri, Distt. — West Siang,
Arunachal Pradesh Arunachal Pradesh
29. | Chou Nanda Manlai | KGBV Namsai, Vill. - Fire Brigade Colony Mob. 8413925488
Kasik, Distt. — Namsali, Namsali, Post — Namsai,
Arunachal Pradesh Distt. — Namsai, Arunchal
Pradesh, Pincode- 792103
30. | Afruza Begam KGBYV, Sultime Charra, | Vill.- Rajyeswarpur-11l, Mob. 7399821014
Barbhuiya South Hailakandi, Post- Amala, P.S. Lala,
Assam Dist. —Hailakandi, Assam
- 788164
31. | BasapiJerangpi KGBV Amri Block, D/o Shri Longsing Mob. 9435636904
Ulukunchi Jerang, Vill. -
Karbi Anglong, Assam Rongtharue W/No. - 8,
Dipu Karbi Anglong,
Assam
32. | Shreyasi Basumatary | KGBV Gossaigaon Vill. & Post — Gossaigaon | Mob. 9678853002
Distt. — Kokrajhar, Distt. — Kokrajhar, BTC,
Assam
33. | Pinki Devi Vill. — Charangbari, Post | Vill. — Uttarpara, Post — Mob. 9435420296
Ramchiary — Jamulpur, Distt. — Baganpara, Distt. —

Baksa, Assam

Baksa, Assam
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Power Point Presentation by Resource Persons

ICT in Education: Support Initiatives by Government of India
|
Dr. Indu Kumar
Associate Profassor,
Department of ICT and Training
Central Instifute of Educational Technology, NCERT,

ICTs in Education: a Retrospect

Digital India
ET Schéme CLASS ICT Scheme 1GT Policy Campaign
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1672 1986 188 ~ 1992 2004 2010 — 201220132015 2016~

0 0 0 0 0

NPE NPE ICT Scheme NROER & NPE
ICT Curriculum

ICT Support Initiatives by GOI/CIET ICT Support
Imtiatives by GOI/CIET

Training of State
Resource Groups
(SRGs) on ICT
Initiatives

30 States/UTs Trained

30 States & UTs Covered

A
ICT n Education Curriculum
Teacher
- Educational possibilities of technology .
- Critical user of ICT
Student
- Creativity , problem solving
- An introduction to the world of ICT

The Learning Strands
Connecting
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National Repository of Open
J' Educational Resources

Aims of NROER

Digitization of the content.

Development of e-content in multiple languages .
Bridging divides

Buildin ’/Partnerships

idespread dissemination of e-content.

"% 5416351 Pagesviewed

© Grades 612

209405Unique visitors
30 3129Visits
10973402 Hits

733,78 GB Bandwidth
21300 registered users

1978 concepts

Science, Mathematics, Social
sciences and Art Education

]
"gr-
:

) ) ‘i : I. : /i More than 22000 e-resources, and 22110teachers and
hing and Learning through MOOCs | gviag groving!
uring networks and interest groups \\

Development of digital resources as per the National policy on
open standards.
NROER Interface Resources on NROER

Nemonal Repostiony of Opey Cducetonal Reagesces

ey
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NROER
New Interface

| i ®  Gepowory  Fawers ¢+ Geopt ¢ Oneip  Language | on =

Partners on NROER

viogn

Partners

R\

Groups

Teachers Tintesest Grotips Selools B

Licensing of OER

Free Access: Any educational resources that are avallable for use by educators and students,
‘ without an accompanying need to pay royalties or license fees.

Open Access: Educational resources that carry licenses that allow the right to copy, edi, share or
build upon,fesources

reative fommons licensing Framework (six copyright licenses)
CCBY/CC-BY-SA, CC-BY-ND, CCBYAC, CCBY-NCSA,

urRs Framework: Reuse, Revise, Remix, Redistribute

Review Process on NROER

|i.evel-1
‘. In-house review

. Third party review

Approved content on NROER

-2
ment and rating on NROER

NrOEr.gov.in

/ Write to us at
nroer.ciet@gmail.com
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rch and Training

# |earning on the go

DOWNLOAD

the app today

&)
1233

E Pathshadow

¥ Reaching the Diverse Clientels Groups s a Chalenge
»Imparting a Comparable Quality of Education is our motto
> Expansion of ICTshave provided plenty of opporfunities

> Bridging the digital divids is our goal

¥ NCERT has Designed & launched e-pathshala: a platform for

showcasing & dissemination e-resources for its stakehelders; =
« Students 50,93,362 visitors

0DO0TIASTL

+ Teachers B
« Educators
+ Parents

Amouncement

E Pathshala Mobile App E Pathshala Mobile App

G n=

nﬂ
nﬂ
n

Updates on epathshala

\ ® The portal has 58,23,708 visitors.
» The app has a rating of 4.4 out of 5 on Google play store,

A ;3
) h o 1 p =3 out of § on Apple Store,
'. ®nd 4.5 ont of 5 on Windows Store.
soors | Tokims ® [0 all 3,05142 users have downloaded the app from
Google Play Store,
£ Y = ®)1,117 from Apple Store
?‘- ’ i ®and 7,694 from Windows Store.

I\r‘

PARE i-J 15 EDUCATORS
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® Sfates are in the process of digitization of textbooks

athshado
Updates on ¢ pathshala t P z
J = 105,437 Total Youtube views. J Future Plans:
= Total no of Audio on Youtube = 1313,
= Total no of Video on Youtube = 803 » Bringing all the state board/SCERT books fogether
/" wTotalno of ePub="581 /s E—Rggources in otherlanguages .
‘ « Training resources and supplementary materials
® Total no of Flipbook =498
® States/UTs Core Teams trained on epathshala and
Digitization of textbooks

MOOCS and e content development INDIA: 1.21 bn. Population

28 States

07UTs

-149 million schaols

-8.5 millicn teachers
-48 School Boards
-24,85,68,702 childrenin
school

®For Swayam Portal;

®420 new E Contents developed
(April - June)
96,007 Secondary

Schools under
ICT@Schaols Scheme

D trathshale ¥
~Thanks for your attention: BIOLOGY
, For comments, suggestions, queries contact/mai to
i the: epathshala.@nic.in
epathshala@gov.in Chong Shimray
cshimray@gmail.com
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Advantages of KGBV

= There is no stress on students or teachers to score as inurban schools.
Because of this, teachers caninnovate and use different teaching-learning
strategies to enhance learning.

* Biologyisaboutliving organisms —human beings, plants and animals.
Hence the best wayto learn biology is on-siteftaking children out of
classrooms. KGBY have sufficient space to do that.

* Students have much knowledge about many of the concepts they have to
study inthe upper primary stage. For example, crop management, forests,
diversity, habitats, etc. Teachers cantap on such experiences of the
students.

*  There is a lot of open space in most KGBVs. Such spacescan be used to
grow few plants/vegetables. This will be a part of learning for the
students. The harvested vegetables can be used inthe kitchens inthe
hostels or can even be contributed to some needy people. This will not
only improve learning, itwill alse be organic, safe, healthy and also instill
value inthe students about concern for others which is hard te find now.

*  Topics such as reproductive system and reproductive health are very
important yet these are not taught in most of the co-ed schools since
teachers do not feel comfortable. Since KGBY is an all-girlsschoolsuch
issuewill not arise. Students will benefit a lot learning about such topics.

Important points

« Itisimportantto focus on the picture related to the concepts that are
taught. Following are some examples.

- Observation of stomata without connecting itwith photosynthesis,
transpiration, water cycle, carbon dioxide intake and release of oxygen.

- Knowing how oxygen reach our lungs and how carbon dioxide is released
is not sufficientunless we also connect it with the impact of air pollution,
respiratory diseases, smoke in kitchens, etc.

- Connect forest chapter with deforestation, soil erosion, landslides, forest
produces, people livingin and near forests and their livelihood, selfish and
vested interest of individualsand companies to destroy forests, danger of
clearing of forestto grow other cash giving trees, habitats of plants and
animals, etc.

- Activities should not be done only for the sake of doingthe activity. For
example, when doing transpiration activity where polythene bags are tied
on the branches of plants, it is importantto involve the students while
setting up the activity. It is also important to make students sharetheir
observations and the role of the teacher will beto facilitate their learning
inthe process.

FOOD

Topics to be covered under the theme food

* Why dowe take food?

- To keep our body systems functioning

* What are the components of food?

- Carbohydrates, proteins, fats (basic components)
- Minerals, vitamins, water

* Whatfoodshould be taken/eatenand when?

- Glucose/sugar (carbohydrate) when we need
instant energy

Contd.:

*  How isfood produced?

- Who produces?

- What arethe steps incrop production?

- How to improve crop production?

- Judicious use of fertilizers, pesticides, water

- Hybridvarieties, Genetically modified organisms
*  How to preserve food?

- Grains, pulses, vegetables, etc.

- Prepared food

+  What happens when we eat contaminated food?
- Health issues, Diseases dueto harmful microorganisms
*  What causes food contamination?

- Houseflies, cockroaches, rats, etc.

*  How to prevent and treat?

- Proper storage, using lid, cold storage, etc

- Incaseof diarrhea orvomiting, drink Oral Dehydration Solution (ORS) i,
Salt-Sugarsolution frequently

LIFE PROCESSES

* Digestive system
* Respiratory system
* Circulatory system

* Excretory system

SYSTPAL oF THE BoLY
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REPRODUCTIVE SYSTEM &
REPRODUCTIVE HEALTH

* Reproductive organs

OUR ENVIRONMENT

* Weather, climate & adaptations to habitats

* Reproductive cells—eggs (ovum) & sperms ) Aquahc-
I . - Terrestrial
* Fertilization—internal & external
L - Desert
* Embeddingintheuterus
i - Polar
* Reproductive health - Tropical
* Puberty and development of different body parts * Use of videos to show different habitats and
* Hygiene plants and animals found
* Taboos & superstitions
“If so much of water is lost in transpiration by trees
Contd.: P v Irees,

then the ground water should also be depleting.”
* Forest

- Importance, deforestation, people, wildlife
- Man-animal conflict

Transpiration by trees/plants will never deplete ground
water because the same trees/plants are responsible for
recharge of ground water. This is because trees/plants
* Water retain water that falls as rainwater first by stopping the run-
- Scarcity, conservation off of rainwater by virtue of their branches which reduces
- Social issues associated with water (women end u rain to fall directly on the ground and most importantly by

. p virtue of their root system which not only hold the soil
suffering) together but at the same time prevent water run-off.

* Waste & Pollution If there were no trees, or if their number was drastically

- What causes? reduced, then water run-off will increase, there will be no
recharge of ground water. In such situation, most of the
water will enter the river system (in the process water flow
willincrease and result in landslides, floods, etc.) which will

- Traditional/cultural practices contribute such as idols
emerged in water bodies, use of crackers during

festivals, burning of agrlcultura! land ) finally drain into seas and oceans. This will impact the
- Excess use of resources due to increase purchase in overall availability of freshwater but the amount of water
commodities available on the planet will still be the same.

AND
COMPREHENSIVE EVALUATION

IN

SCHOOLS

(TRAINING PROGRAMMEFOR KOV TEAHERSOF REREGKN) Q
SF[EMBER 152 120006
DR SUKHVINDER

EDUCATIONAL SURVEY [F  IVISION
WCERT
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MEASUREMENT,
ASSESSMENT,
EVALUATION

Evaluation

Assessment

Measurement

CONCEPTS

Measurement: Collection or gathering of data

Assessment: Purpose is tniiud«ga the quality of
performance of children while learning is going on.
Assnssinq the Process. | Process oriented)
Constructivist Approach: How children learn?

B bk dare | -
ASSESHITIENL 107 Learming

Evaluation: Focus on actual level attained after a
certain period of teaching learning with no interest
in why gnd how that level was attained. Product
oriente
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EVALUATION

clc|=

CONTINUOUS
COMPREHENSIVE
EVALUATION
in Schools
at
Upper Primary Stage

DEVELOPMENTS

RTE ACT 2009, implemented since April 2010.
The Act requires that CCE be implemented for
each child till the completion of elementary
schooling. (CCE is mandatory under RTE Act). It
has to implemented in true spirit,

ROLE OF TEACHERS: Immense/ School Based
Assessment through CCE

RTE: Prohibits public examination up to CLASS
VIII. Promates NO detention policy. (NDP-Must not
lead to Absence of Teaching- Learning process),

WHAT TEACHERS PERCEIVE
ABOUT CCE?

FGCE Is rocord keeplng.

#Loss of Time meant for actual teaching learning.
#Bole respansibility of teachirs.

#Marking systom is botier,

WHY CCE?
AGREE/DISAGREE/CAN'T SAY

simproves Child's learning. | ]

+Halping childran in their halistic dovelopmant { ]

*Halpl Elﬂ hm::ll'ﬁlrﬂﬁ idantify child's strangths and learning
gaps,

*Provide timely feedback | j

*Hurl pl vy tonchars to reviow/madily teaching loarning procoss to
suit childron's naads | ]

Reflecting Children's progress based on [dentified eriterlain a
simple mannar | }

‘Raporting the learning i# 1o diffarent slakeholders
aspocially U'I;:tl'cﬂll'll to enabia them help children in a positive
mannar hir improvament in thelr learning

{1

«It compares the performance of child with herfhis previous
porformanca, instead of comparing hor with her pears.{ )

WHAT CCE IS AND
WHAT IT IS NOT?

Continuous Assessment (5 not ...
% workly or monthly test {frequent test)
<Add on actlvity

“Paper pencil tests

+For giving marks/grades anly

wDodn ot require the use of struciure tosts which are givan
te all the childran at the sama tima, (Gne slze fits all),

o They may not avan know whon thay aro assossod,

Comprehonsive Assassmont I8 not....e..

4 Assossment of child's cognitive and soclo-emotional
aspacts in a segregated mannar

SCumulative assesament of currlcular areas
Evaluation is nat simply recerd keeping oxercise,
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CCE IS NOT......

Simply an external activity to be performed separately after
the completion of a topiellesson

CCE IS.......

% integral to teaching learning procoss
< Gotting a senso of holistic development of a child's learning progress
SPraviding space for mutual learning, scaffalding timely fesdback.

S Done by varlous ways: sharing olpnrlonr_'o;_dlnc_u:llnn;_ asking
quaations, oral, written work, pear interaction, class work hemework,
exporimants.,

shssessing child's progress in the context of heriprevious progress.
“For improving child's learning (assessmaent for learning)
SEvidonce bated and keeping track of child's prafile using portfalios
“Contoxtualizing teaching learning process

“Raeguires substantial evidences covaring variod aspacts of child's
learning

“For reporting child's progress in all the areas of development.

NOTEWORTHY ELEMENTS OF
CONTINUOUS ASSESSMENT

= Mot & soparate activity/ nadd not Broak Nlow of the class

+ assessment Is teacher stratogy used by the teacher for
batter learning ameng students,

= not a one time activity which can be done over some hours
or somae days.

* focus on learning and not on rats mamaory

+ learning Indicators cannot be given to the teacher who s
distant from tha learning situation

+ assossing children without making them fearful about the
toat.

sNon threatening situation students are not fearful of
constant judgemant.

= teachar respact childran and their voices. | appropriate
conditions are created for learning)

ESSENTIAL STEPS FOR CCE
IMPLEMENTATION IN THE
CLASSROOM

Step I: ldentifying Expected Learning

< focusing on and understanding children’s learning as a
continuous process;

“Providing a reference point to understand the progress of
every child in a simple way; and understanding /her need for
further learning

Step II: Providing Opportunities for Further Learning

< Connecling existing knowledge with new knowledge and
providing new experiences

“Scope of spiral learning

< Meaed to follow various ways of learning { Group, Peer,
individual and self learning etc.)

eantd...

Step lll: Timely feedback and Review the
Teaching- Learning Strategies

+Contextualizing teaching learning opportunities
+|dentify gaps and strengths among children

+Provide timely feedback to help children
overcome their gaps in learning

¢+ Teachers review can modify their teaching -
learning as per need of students

++For teachers own record not for formal reporting

+Focus on improving child's learning

contd....

Step IV: Recording of Information ( Two kinds)
Kind 4

# Teacher's own record in her diary for reflecting on
learning progress

“Recording appropriate observations for child's profile
<Both qualitative and quantitative in nature : ’
Kind- I o 1

% Data on assessment on learning

#Data needs to be recorded In simple formats
+Keep samples in portfolios
#Use this data for reperting
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contd...,

Step V- Reporting Process: Mapping the Progress
< Sharing on Quarterly Basis

“+Assessing the lovels in each subject area within which the
child's leaming and performance lies, for exampla

Learning Level I: Even with suppert the ehild's performance has
not reached the axpected loval.

Learning Level Il; Child needs support from elders to reach the
expocted laval.

Learning Laval I Child's performance as por axpocted lovel.
< Bharing with tha child on regular basis,
“Sharing with paronts in monthlylquarterly meotings.

GIVING COMMENTS ( COMMENT
ONLY MARKING)

*Grading of giving marks (8 not recommended in continuous
assossmant,

=Suggestive comments should be given.

(:i.:{;\ wdedd L0 cnitie polr A0A it aoaln. \\
*yow hiave giver viry lennthy description of your
project werk, 1t will be sood §f pou can put only) brief
gudl Lmportint polmks,

L Y."'.l:r el oo L6 eovrect Dl it ARVE Bt Shsin

HEw Ve I:-JI'.‘H. arruvea at

*rour wst of Languace is very aood, Plaase kep it up,
\:r‘g L :‘,"i_ﬂ'r_'.:hil'-’.l 15 gtz @eg peat, k2 Lt W, _,/

GRADING AT THE END OF
PERIOD OF LEARNING

Academic achlevement of the child can be graded on a five
point scale of A+, A, B, C, and D,

These could roughly correspond to:

0: The child's basic understanding of targeted
knowledgaicancapts is weak and she needs to be given extra
time and help to Improve her learning.

C: The child has acquired basic understanding of targeted
knowledgeleancepts, but still needs to put in mare work.

B: The child has achieved a reasonable understanding of
targeted knowledge/concepts.

A: The student has achieved a very good understanding of
targeted knowledge/concepis.

A#: The child has shown extra interest, talent or creativity in
soma topics covered during this period.

CONT.

in the perled for which we are doing evaluation, we
must recognisa the effort put in by the ehiid,

espacially in comparison to his/her own efforts in
the past. 5o a 3-point grading scale can be given to
rate the effort to learn, for example as shown
below;

I. Extraordinary effort: Extracrdinary effort put in
by the student in the period of evaluation

Il. Mermal effort: Normal effert put in by the student
in the period of evaluation

W, More affort necded; The child needs to be
maotivated to put in mora effort

RESOURCES:

NCERT: CCE Examplar Package Tor Primary Stage

NCERT : Exomplar Package CCE Social Sclonces Uppar
Primary Stage

NCERT : Exemplar Package CCE Sciences Upper Primary
Stage

CONTINUOUS AND COMPREHENSIVE EVALUATION

Ravindra Kumar Mishra
State Consultant —Teacher Education
UMICEF Assam
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What is CCE?

* CCE refers Continuous & Comprehensive Evaluation, a
system of school based assessment that covers all the
aspects of a student’s development. It was designed to
reduce the student stress related to board exams, and to
introduce a uniform and comprehensive pattern for
student evaluation across the country.

+ It emphasizes on two broad objectives:

(a) Continuityin Evaluationand
(b) Assessment of broad based learning.

Clearly, it attempts to shift emphasis from ‘testing’ to

‘holistic learning” with an aim of creating young adults,

possessing appropriate skills and desirable qualities in

addition to academic excellence.

Ravingra tumar Mishrs

PLACE OF EVALUATION IN THE CURRICULUM

EVAL! ATION

TEACHING ® LEARNING

Rayindre Huma: Mishra

TRANSACTIO!

PLACE OF ASSESSMENT IN THE CURRICULUM

CONTINUOUS COMPREHENSIVE
l—l_| v l—l—|
GROWTH MENEL ?PME H SCHOLASTIC CO-SCHOLASTIC

‘ CORRECTIVE MEASURES

WHAT SHOULD BE ASSESSED?

SKILL RESPONSE APPLICATION
VALUES  PHYSICAL FIRST AID
HEALTH RETENTION
RS YOGA
MOTIVATION
ATTITUDES
INTELLECTUAL
S0CI0EMOTIONAL
BEHAVIOUR
SUBJECT
AFSTHETICS AREAS
S0CIAL —ENVIRONMENT CREATIVITY
ISSUES LIFE SKILLS INTERESTS

Objectives of CCE

Encourage development of cognitive skills and de-emphasize
rotelearning

Make the entire education process a student-centric activity
Help develop cognitive, psychomotor and interpersonal skills
Make holistic evaluation an integral part of entire education
process

Improve student's accomplishments through regular diagnostics
and remedial instructions

Use evaluation to control quality and maintain desired
performance

Take decisions about the leamer, learning process and learning
environment by determining social utility, desirability &

effectiveness of the programme
Rayindra Kumar Mishra
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How CCE addresses the Shortcomings of the Traditional Education System?

2. Declares results of the

1. Focuses only on the end ;
v students as “pass” or “fail" on

Shortcomings EE
of Traditional i andl the basis of their marks
evaluates only Scholastic i ikl
System aspects of education

competition among students

Focuses equally on  both
scholastic and co-scholastic areas
of development of the students,
thus taking into account the
holistic development of the
students

Shifts the focus of the
education  community
from marks to grades
thereby reducing
pressure, of petting
marks”, on
CCE - ar time intervals on sm students from  their
parents and teachers

Prevents cut-throat

competition among the
students

Solutions

Provided by i i “good

Scholastic aspects include

Comprehensive Evaluation

Co- Scholastic Evaluation

Scholastic Evaluation

Co-5cholastic aspects include Life
Skills, Co-Curricular Activities,
Attitudes and Values

subject specific areas

The ‘comprehensive’ component of CCE takes care
of assessment of all round development of the

child’s personality. It

includes assessment in

Scholastic as well as Co-Scholastic aspects of the
pupil’s growth.,

Comprehensive Evaluation

1. Scholastic Evaluation
2. Co- Scholastic Evaluation

* The ‘comprehensive’ component of CCE takes
care of assessment of all round development
of the child’s personality.

* Itincludes assessment in Scholastic as well as
Co-Scholastic aspects of the pupil’s growth.

*  There are 2 types of A in an

* R izes the infl of the on the

Evaluation of Scholastic Areas

+  Assessment in Scholastic areas is done informally and formally using multiple techniques

of evaluation continually and periodically.

demic year, to test the Scholastic areas:
ative Assessment (SA)

Formative Assessment (FA} and Sum

Formative Assessment FA is carried out as a part of the instruction methodology
and provides continuous feedback to both the teachers and the learners. It comprises of
Class work, Homewaork, Oral questions, Quizzes, Projects, and Assignments/Tests etc.

* Main features of Formative Assessment:

+ s diagnostic and remedial

+  Makes the provision for ive feedback

*  Provides a platform for the active involvement of students in their own learning process
+ Enables teachers to adjust teaching to take account of the results of the assessment and

to incorporate varied learning styles in deciding what and how to teach
ion and self-esteem of

students

*  Offers an opportunity to the students to improve their performance post the feedback is

given

Evaluation of Scholastic Areas
Summative Assessment
Summative assessment is carried out at the end of a

term. It measures how much a student has leamt from
the course and is usually a graded test i.e. Examination.

SA might not be able to yield a valid measure of the
growth and development of the child. It might only
certify the level of achievement only at a given point of
time.

Therefore, Continuous and Comprehensive Evaluation
is designed to measure continuous assessment in the
form of Formative Assessment , along with the
Summative Assessment.

Evaluation of Co-Scholastic Areas

Assessment in Co-Scholasticareas isdone using multiple techniques on
the basis of identified criteria,

Assessment of Co-scholasticareas is done at the end ofthe yearona §
point grading scale.

Co-Scholasticareas of evaluation include

Life Skills i.e. Thinking, Social & Emotional Skills

Attitude & Values i.e. towards Teachers, School-mates, School Programmes ,
Environment and the Value System

Co-curricular Activities which are further divided into

Activities - Literary & Creative Skills, Scientific Skills, Visual & Performing Arts,
Leadership & Organization Skills and other Co-curricular activities,

Health and Physical Education, that includes areas like Sports, NCC, Gardening
ete.

The role and importance of Co-scholastic areas of evaluation has been further
emphasized by an up-gradation policy that allows students to upgrade their
Scholastic grades depending onlpe_r.f_qr[rli_a.n!:_g‘ in co-scholastic areas.
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Challenges Faced While Implementing CCE

* [Inadequate Trainingto Teachers Calibration Issues faced by Students

* CCE implemented in a hurry, thus teachers are still very much on the
starting block in terms of comprehension and adoption of CCE

* The success of CCE is largely hinged on the adoption of the model by
the teachers

* So far, our teachers have been conditioned to the traditional system of
evaluation

* They are yetto understand, apply and realize the value of the CCE

* Due to hasty implementation of CCE students are facing increased
stress and pressure in the form of project work or CCE does not Exist all

The Proposed Solutions

s

The ideal platform for data and information should
Be completely web based and should provide minimal entry & maximum
automation
Be flexible and give teachers & schools the freedom to define their own
indicatorsof evaluation
Have provisionsfor electronic distribution of report cards
Provide parents the option to get an online interface to keep track of their
ward's performance from time to time.
Personal attention for the students by the teachers, which is important for the
success of CCE, is not possible in many schools as the student-teacher ratio is
widely skewed, ranging from 40 to >100, thus resulting in efficiency and
effectiveness’ related issues ; Reworking the 'student teacher ratio’ is important
Rather than ‘horizontal’ expansion of teacher’s span, a possibility of ‘vertical’
consolidation should be looked into

All teachers directly involved in CCE be trained and equipped with

4,
-

@

s

e
*

. pl tation biguity at teacher's level has resulted into an 3 4

overdose of project work for students, resulting in lesser time for self the renuired skills and khowlede

< It is an lving methodol which implies teach need to be continually
study educated to ensure that they are equipped with necessary knowledge and

skills
ez a0 ey Sk
!\ ST | [" 1) F'\.-!.‘.

- e —Metoniger Chitdren, Mo Yoeke

ADOLESCENCE
EDUCA'I;ION

Dr. Saroj Yadav
Dean (A)
NCERT, New Delhi

Young people
10-24 Years

Adolescence
10-19 vears

Youth
15-24 Years

*'Tﬁgfécteristics of Adolescence

Early Adolescence (age 9 to 13 years): Develop Physically,

Socially and emotionally
Mid Adolescence (age 14 to 15 years):

Late Adolescence  age 16-19 years) : Intense need to he a member
of the group acceptance of self

Adolescents
“Worlduide

» One fifth of the
world's population
is between 10-19
years of age;

» 83.5%of the world'’s
young people live in
developing
countries;

» qu4 million rising to
113 billion byzez5;
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. 'Tﬁfﬂ-bercent of India’s populati[;n

The Realities of Youth in India Tojgpw

(243 million individuals)
is in the age group of 10-19

Adverse Sex Ratio (0-6 years): 914 females per
males. Sex Ratio is 940.

There are 78.75 million girl children in the age group 0-86
years, 95.55 millionin the age-group 11-18 years and 234 58
million in the age-group 0-19 years.

Gender role attitudes still conservative; 53% women and
56% men in the 15-24 age-group reported that wife beating
was justified under specific circumstances.

In Assam total crimes against Women reported were 19,139
where as in India were 3,37,922 in 2014

Both tobacco and alcohol consumption more prevalent in
rural married youth with less/no education

1000

" “The Realities of Youthin India Today

"~ % 157 milion world wide infected are women

¢ Worldwide, 2.1 million people became newly infected with HIV
in 2015,

O One in every 1000 youth in India is HIV positive (prevalence in
2015, adult HIV prevalence is estimated at 0.30% among males
and at 0.22% among females in 2015

OOnly 28% of young women and 54% of young men in the age
group of 15-24 had comprehensive knowledge about HIV/AIDS.

O Over 35% of all reported AIDS cases in India occur among young
people in the age group of 15-24 vears and more than 50% of the
new HIV infections occur also among voung people (NACO).

The Indian Scenario?

» India - youth & adolescents
constitute 45% of nearly 1200
million population

» 13% population suffers
from Severe Mental
Disorders (Schizophrenia,
Bipolar, Drug Abuse &
Alcohol).

» 515% population suffers
from Depression, Anxiety,
Psychosomatic and Stress
Related Disorders.

Suicide Victims by Sex & Age-Group during 2013
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Percentage of youth by awareness of HIV/AIDS, comprehensive knowledge about I-IIW'MDS""';
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_-SUBSTANCE ABUSE & ADOLESCENTS

o

+ Estimated number of

‘vl
+ Drug abuser- 3 million "-}_
+ Drug dependence - 0.5 million to 0.6 million.
+ North-Eastern states especially affected.

+ Most drug users in the age group of 16 to 35
years.

+ Drug abuse rate is low in early adolescence
and high during late adolescence.
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-*'/FN eeds and Concerns of Adolescents

* Need authentic knowledge that helps them
understand the process of growing up in particular
reference to their reproductive and sexual health
needs.

» Need to be well equipped to cope with the problems
which they confront during the transitional phase.

* Need guidance and independence simultaneously,
education as well as opportunities to explore life for
themselves in order to attain a level of maturity
required to make responsible and informed

decisions

—-—-H—__, = _/

_What do Adolescents eq'ui'r‘e/

OEducation in Process of Growing
up, Substance Abuse and HIV and
AIDS;

OLife Skills for self protection:
(Risky behavior: Substance abuse,
early sexual debut, conflict
resolution, violence);

0Safe and Supportive Environment;

OBetter communication with adults
and sodiety at large.

O Adolescent Friendly Health
Services (AFHS) — easily accessible
and “barrier free”;

_MAJOR COMPONE 'OF'A/

PROCESS OF GROWING UP
» Physical Development
» Psychological Development: Sex drive, Body
Image
> Social Development: Changing relations --
Parents, Peer group, Opposite sex, Gender
Roles
» Adolescent Girls: Specific Issues - Concepts of
gender and sexuality, Irrationality of roles, and
stereotypes related to gender and sexuality, Myths
related to gender and sexuality

Activity : Clarifying myths and misconceptions

The facilitator should emphasize that:

Statements Answers

1. Adolescencess INCORRECT - Adolescence is a phase in everyone’s life.

aphasefilled with Individuals in the age group of 10-19 are known as

problems and adolescents. Adolescents may have a lot of questions about

fears changes that they are experiencing in their bodies and the
new roles and responsibilities that their environment expects
them to fulfill but it is also an age full of positive and joyful
experiences. Adolescents have unlimited energy, vitality and
1dealism as well as a strong urge to experiment and create 2
better world
INCORRECT - Menstustion is a completely normal
phenomenon and signifies that a gidl is becoming a woman
and can become pregnant, It is contradictory that periods are
considered  ditty because having menstrual perods is
symbolic of 2 woman’s ability to reproduce which is
universally respected

2. Gils are dirty
whe they are
menstruating

Understanding Adolescence

Activity: Clarifyile myths and

misconceptions (related to adolescents)

INCORRECT - Adolescents have their own
experiences and points of view that should be
respected and taken into account It is
important to trust adolescents and their sense
of responsibility

3. Adolescents are

irresponsible and
should not be trusted

4 Young people who |INCORRECT- Age appropriate information

are informed and  |will lead to fewer fears and confusions in the
prepared for the voung people and build their confidence to
changes during respond fo real-life situations in positive and
adolescence will get |responsible ways

distracted and not

focus on their

studies
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Activity 7: Clarifying myths and misconceptions (related to
adolescents)

The facilitator should emphasize that:

of their children whete they
than obey

hefp in retmm!, Te-£5
vy in parent-adolescent relationships

6. Apirl cannot get  INCORRECT - A pirl can become pregnant before her periods start
pregnant at her first  becanse che releases an egp before her first period
menstroation

CORRECT
adolescenc L
bodies mature
earlier than boys
of their own age

10. Women are
responsible for
determining the
sex of the baby

INCORRECT - The determination of the sex of the baby is
dependent on the male sperm and not on the female ovum. It
is important to note that neither the male nor the female can
control the combination of sex chromosomes that determine
the sex of the baby. Nature determines the sex of the baby
and women should not be held responsible for it. P,
refer to the attached fact sheet at the end of this module for
more informationon this.

The changes that occur durmg "-idolpsr nce are under the
control of chemical substances known as hormones. In the
boys, the hormone testosterone is released and in the girls,
the hormone oestrogen is released at the onset of puberty.
he production of these hormones is under the control of
an endocrine gland known as the pituitary gland

These changes prepare adolescents for adult roles and
responsibilities

Reinforce that none of the changes in our body are dirty or

bad

7. Experiencing CORBECT. Physical attractionis a part of growing up. Itis
physical attraction |natural and normal

is a part of

growing up

8 Agirl should |INCORRECT - Menstruation is completely normal and not
not engagein anillness. Girls can do anything that they normally do during
physical activity  |periods. There is no reason to restrict any of the activities
during that girls normally do as long as they are comfortable.
menstruation Everyone should remember that periods do not get in the

way of working, having fun and enjoying life! Some gitfls
and women may get pain and cramps duning periods. Taking
exercise and continuing regular activities can be helpful.
However, if the pain is very severe a qualified doctor should
be consulted

Ewr‘yona - matu—;t;s_\_d—" goes ﬂfﬁﬁ

changes at there own speed

* Some of the changes in our lives are predictable.
For example, growth and maturation

* Some people mature early, others mature later.

® All changes related to adolescence do not take
place at the same time.

oIt is also possnble that }ﬁhyacal changes may
take place early, but psycho-social changes take
placelater in e same individual

» Often, adolescents feel madequate because they
look different from their peers.

* There are a lot of myths and beliefs attached to
the growing up process, which need to he

discussed

Being comfortable with changes during

adolescence

Girls and women with good nutrition status should be
able to make up for the blood loss that occurs during
menstruation.

However, if a female is already malnourished or has
excessive bleeding during her periods, she may need iron
supplements in her diet to protect herself from harmfu
effects of iron deficiency

Sometimes, either due to sports, functions or travel, some
women try to delay or hasten their periods through self-
medication. This should be avoided as it may harm thei
body and its natural rhythm.

If medication is needed to delay or hasten periods, a
qualified doctor should be consulted
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|
Activity : Peer Relationships, Friendship, Peer

Influences and Attraction

= Case Study1: Friendship and Bullying

» Case Study 2: Positive and Negative Peer
Influences

» Case study 3: Attraction and Romantic Feelings
* Case study 4: Attraction and Romantic Feelings

Differences in the process of maturation during
adolescence and their effect on body image

- There are a lot of harmful or ineffective products

m to increase height and muscle mass
Jery y., without any additional input of diet
'nld exercise.

Adolescents are drawn towards these products

because they feel that these will enable them to
hasten the growing up process. Need to discuss ill
effects of using such products

Similarly, advertisements for cosmetics over-
emphasize physical appearance often leading to
feelings of inadequacy and low self-esteem.

—+There are a lot of prejudices and harmful stereotypes
attached to the growing up process, which need to be
discussed and countered

Adolescents’ anxiety and confusion is further compounded
by adults, who might be themselves holding on to negative
ideas and stereotypes.

Adult including teachers and parents should realize that it
is important to inform and prepare young people for the
rapid pace of physical. emotional and psychological
changes of adolescence

School spaces can play a very powerful role in changing
selves, appreciate their unique identity and challenge
stereofypes perpetuated by media and the larger society
related to ideal physical appearance

_ Emotional changes—

» Moods swing , Fear of rejection, Uncertainty,
inadequacy in new situations

» Adolescence need clear limits

» Opportunities for development of skills - decision
making, leadership, etc.

» Risk free environment

* Provide opportunities to use there imagination and to
explore personal interest.

* Adolescence have a present as opposed to future
orientation. Unaware of consequences of risk taking

behavior.

Emphasize the following:—
t is normal to feel both positive and negative emotions
(happiness, satisfaction, sadness, anger, frustration efc.)

+ High expectations from ourselves and further reinforced by
people around us make vs stressed, feel angty or frustrated

+ It is necessary to express these emotions

* It &5 important to recognize that stress and anger are
emotions that can be tackled, controlled and decreased

+ Oftentimes, we may not necessarily be in control of what
caused the situation, but we can control our overall
response to any situation

+ It is possible to learn positive ways of responding to stress
and anger

" oWant To Be Independent But Economically

Adolescent-Parent relationship: Caughiﬁity

twowerlds————— s
Dependent

* Difference Of Opinion On Religion, Politics,
Use Of Alcohol/Drugs

* Dress, Hair Style, Choice Of Friends, Way Of
Talking

o Attraction Towards Opposite Sex

¢ Adult think that they are supporting them,
children do not always
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DREASONS e

““WHAT NEEDS
¢ Lack of knowledge of adolescent’s interest and * Parent should take interest and provide
idance ptdance

gu : ¢ Listening, understanding and talking to
* Parent- adolescents at different developmental adolescents

Stages ® Love, acceptance and trust

. : . ° Aut
* Parental attitude and behaviour with adolescents . Dl.l i cl).m r
1scipline

» Parental unrealistic expectations * Happy home environment

¢ Parent themselves as wrong model

k]
DEEP INVOLVEMENT / PP — = _/

~~ WITH PEERS -PEER INFLUENCE IS
-DRESS BECAUSE OF
-SOCIAL ACTIVITIES - INTELLIGENCE
-USE OF DRUG/ALCOHOL - AFFLUENCE .
-VOCATIONAL ASPIRATION, _ PHYSICAL APPEARANC [
-INTERESTS IN STUDIES h
-PROCESS OF GROWING-UP
-GENDER ROLE i
ORIENTATION

__—SEX DRIVE AMONG ADOLESCENTS

Module 4

Nutritional needs of adolescents

« ATTRACTION TOWARDSQPPOSITE SEX Being a stage of rapid growth and development,
» NO DIFFERENCE BETWEEN LOVE AND adolescents need a carefully planned diet to so that they
INFATUATION remain healthy

+ NATURAL PART OF THE PROCESS OF Balanced diet means inclusion of proteins,
GROWING UP
» SEXDRIVE NEED TO BE UNDERSTOOD

carbohydrates, fats, vitamins in requisite proportions

Every region has locally available nutritious food items.
These should be identified and consumed as part of our
AND CONTROLLED daily meals. For example, the millet Ragi is a very rich
source of calcium and is easily available across many
parts of India

)
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* Communicating Effectively -

& T -

-AIDS IS A CONDITION CAUSED BY A VIRUS
CALLED HIV
I-.)ﬁ..@'. o c fﬁ-,% ]

@ h iy e

() THROUGHSEX

* Everyone likes to be acce;tga bypeoplewho amifﬁﬁa'rt‘arﬁ: e T "—/r
them, WHAT IS HIV/AIDS
* Some ofus may think that if we agree with everything that our
parents, friends and teachers say, we will be liked by them but this AIDS STANDS FOR
may not always be true.
¢ Atrue friend will neverpressurize us into doing something that *A- ACQUIRED
we donot believe in, - IMMUNE
* If we strongly believe in something and stand up for it, people are
more likelyto like and respect us in the long run. *D -DEFICIENCY
¢ There is nothing wrong as long aswe are willing to hearthe other *S _ SYNDROME
persons viewpoint and express ourown views clearly.
¢ Effective communication is a two-way process. One third is
understood through words and two thirds through body language
* Communication is categorized - passive, aggressive and assertive
WHATISHIV ——— e HOW HIV IS TRANSMITTED W

(I) INFECTEDMOTHER TONEWBORN CHILD
() BLOOD

EFFICIENCT RATE OF TRANSMISSION

QR e
- HIV STANDS FOR Y 48
*H - HUMAN ol Te
" & g BLOOD 90% 3%-3%
I - IMMUNODEFICIENCY — ®i\' = = Jie
*-"@ 8N\ ol /20 MOTHER. TO CHILD 15%-45% 0.1%
* - € i -" ¥ L ‘.r‘ﬁ
V - VIRUS 'g:.:' g anad Y SHARING NEEDLES 05%-1.0%  5%-10%
eHee "
SEXUAL INTERCOURSE 0.1%- 1% 80%-90%
. — - ‘/\’ —— ‘/\r

HIV/AIDS: PREVENTION AND CONTROL

1. RESPONSIBLE SEXUAL BEHAVIOUR

v ABSTINENCE FROM SEX

v STRENGTHENING THE TRADITIONAL
VALUE SYSTEM

v" STICKING TO ONE UNINFECTED
LIFE PARTNER

v NOPRE-MARITALAND EXTRA-
MARITAL SEXUAL RELATION

v" USE OF CONDOMS

“STEPS FOR PEOPLE WITH HIV

* SEEK EARLY MEDICAL CARE

¢ EATAVARIED BALANCED DIET, REGULAR
EXERCISE

* HAVE ENOUGH SLEEP AND REST RELAX AND ENJOY
LEISURE TIME

*  PRACTISE GOOD HGIENE
*  MAINTAIN MORALE AND A POSITIVE SELF IMAGE

* AVOID FURTHER HIV INFECTION THROUGH
UNPROTECTED SEX

* AVOID SMOKING AND OTHER INFECTION
* AVOID OVERTIREDNESS
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AIDSINHOME———————
¥ AVOID SKIN CONTACT,BLOOD CONTACT

¥ USE WATER PROOF PLASTER/GLOVES IN
¥ BOIL LAUNDRY FOR. 20 MINUTES

¥ LISTEN AND TALK TQ AIDS PATIENT

¥ FINDOUT THEIR NEEDS AND WANTS

HANDS

1.-"“

Aschooleacher ﬁmdcg‘ixf testing HlV-posit

Rahul lost his father when he was justa child. He is a young man now

lives with.his-mother.He works-if-a-senior_ position-in a M

_bright young lady and works in a Science Research Lab. She resides in a
hostel which is close to Rahul's house. Rahul and Sonal are very cloge
fiends and would like to get married.

But there are problems. Rahul is HIV positive. It was detected during a routine
health check up conducted in the factory where he works. The Managing
Director of his factory has taken a decision to remove him from senvice as he
is HIV infected.

Sonal too has a prablem. She was in lave with Vikram, her colleague in the
Research Lab and that relationship resulted in her pregnancy. Vikram went
abroad just two manths ago. One manth after his departure, Vikram wrote to
Sonal and told her that their relationship was over. Sonal was under severe
depression. That's when she got close to Rahul.

Rahul does nat know that Sonal is pregnant, nor does Sonal know that Rahul
is HIV positive. Dr. Khurana, who is consulted by both of them, knows the
truth about bath of them. But he does not divulge their respective problems to
either of them for ethical reasons. Rahul's mother is excited to know that he
and Sonal want to marry each other. Although she knows that his son is HIV
positive, she persuades him to marry Sonal as early as possible so that they
may have a child.

Vikram

Khurana

Rabul's
Mother

Managing
Director

 TRENDS INHIV/AIDS— =
~ * Prevalent inall parts

* Spreading from urban to rural

# Spreading from high risk to general population

» Highest percentage through sexual contact

* Migration and mobility increase the chance of HIV

spreading
* Social stigma hold disastrous consequences

_WHY AIDS CONTINUES o
SPREAD

»World wide denial attitude that aids
only happens to some one else,some
where else and not to us!

»Continuing the myths and
misconceptions about its cause, spread
and methods of prevention

»There is neither a cure nor avaccine
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MAJOR COMPONENTS OF AE .
GATEWAY DRUG
III. SUBSTANCE/DRUG ABUSE
CIGARETTES
»Drug Abuse: Types, Factors for
Drug Abuse; Drug Dependence
»Consequences of Drug Abuse: BEERAND WINE
»Personal, Social
»Prevention/Cure: Medical INHALANTS
De-addiction Rehabilitation,
Personal and Social Responsibilities
SC&IC_UfDI'U.,g USC________ | . Ff Th.em---'-_.ggmmmmaﬁiﬁ_aiffot‘rs: - F/_,
Stm S 1. Ask the chilld about his concerns/worries
e B e Lo eS| 2 bt ko et

Seen in tobacco, marijuana, alcohol)
st 2 Recreational use (social environment-seeking
the mood swing; seen with: Marijuana,
methamphetamine, inhalants)
stage 3 Interference with with school performance and
developmental tasks (Preoccupation with the
mood swings: LSD Cocaine)
stz 4 Compulsive use of addiction (use drugs to feel
normal; use anything available)

nervous, disinterested or depressed in themselves.
4. Have they undergone some emotional frauma prior to the
use.
5. How they see themselves - worthless with low self-esteem.
or they may show anger, hostility, distrust.
Thoughts of selfhurting.
Their attitude towards these substances.
They may appear sophisticated and innocent esp if they
Have had counseling.

e

=
_MAJOR COMPONENTSOFAE—

* Adolescent Friendly Health Services:
< Information & Counselling
< Health & Reproductive Health
Services in Hospitals and PHCs

Life Skills Development:

< Critical Thinking

< Interpersonal Communication
< Negotiation

— ——

LIFE SKILLS IN ARSH CONTEXT

THINKING

STUDENTS
|NTERPE%
COMMUNICAT

NEGOTIATION
,-/-"__—"’—F"

COMMUNICATION—.

TEACHERS NON-
JUDGMENTAL

EMPATHIC
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1 QuestionBoX 5 pabate
2. Role Play |
3. Value 6. Case Studies
Clarification 7. Quiz Contest
i SrOUD : 8. Teacher
iscussion _
Counseling

9. Peer Facilitator

How & son or a daughter thinks of
his/her Father at different ages..

‘My Daddy knews everything... \‘

I S

e = - 4)/:%:'-":

e

OTHER ACTIVITIES

*Essay Writing ®Jamboree

*Epsten * Students’
Contest Seminar

PN ek «Spel POPDEEDS

*Street Play
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At 12 years...

'‘My Dﬁddy was nice to me when I was young..

At 18 years..

At 16 yeers..

'Daddy is objecfing?fo everything.... 4
Don't know when will he understand the world, -;_,"!

e :

‘Oh!Its becoming
difficult to tolerate
Daddy! Wonder
how Mother puts
up with him!..”

Ttz becoming difficult to manege rny' s;n! I used
to be so scared of my dad when I was young..

78




At 40 years...

' Daddy brought me up with se much discipline..I wonder

generation!. .’

how he munagq‘d dle the youne
At 50 years..

‘My Daddy faced so many hardships to bring us up..
(we were four brothers & sisters)
I am unable to manage a single child!. .’

At 45 yenrs.._; .

(& /i

=
‘T'am baffled as to hxmy Mgrmh+ us wp..

At 55 years..

Don't take so many years. §
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Realise it in time!

VOCATIONAL EDUCATION
FOR EMPOWERMENT OF
GIRLS

By
Prof. Poonam Agrawal
Head, Department of Gender Studies
NCERT
profdrpoonam@gmail.com

It has been increasingly realized that women
have to be empowered for creation and
growth of sustainable world economies as

well as for making world a better placeto
live in.

EDUCATION AND SKILL DEVELOPMENT
ARE TWO IMPORTANT DETERMINANTS OF
EMPOWERMENT

‘Appropriately’ educated and skilled Human Resource

(HR) U
instrumental in accruing other assets

such as

a sound, sustained economy;
social development and cohesion;
international leadership

In the Indian scenario, the focus of policy
planning has shifted from women welfare
just afterindependence, to development,
to now the empowerment.

seen no more just as a moral issue butas
aninvestment.

= INPE, 1986 reiterates “This will be an act of

faith and social engineering.Education will
be used as an agent of basic change in the
status of women. TheNational Education
System will play a positive, interventionist
role in the empowerment of women. It will
foster the development of new values
through redesigned curricula, textbooks, the
training and orientation of teachers, decision

makers and administrators...”




India’s achievements in gende
equity are mixed

@ On the one hand, India is commendably high
in political empowerment of women, the
legislation and social engineering also received
official encouragement, yet the pace is slow in
health, education and poverty reduction.

3 As regards women's employment, the crucial
factors are employment readiness and
employment opportunities.

New Scheme

Revised scheme of Vocationalisation
of Higher Secondary Education,
(MHRD):
has greater provisions for
partnerships and involvement of

industry

Reforms in New Scheme of VE

Objectives
Enhance employability of youth through
competency based modular vocational
courses

- Maintain competitiveness of youth through
provisions of multi-entry multi-exit learning
opportunities
Provide vertical mobility/
interchangeability in qualifications

NSQF Design

Level  General Education Qualifications TVET qualifications

N Doctorates NCC3
B 1 fasters NCC7

Post Graduate Certificates, Post NCCé
Graduate Diplomasand Bachelor
Degrees (Honours)

Bachelor Degrees and Graduate NCC5
Diplomas

Graduate Certificates/ Advanced NCC4
Diplomas

ISR Diplomas NCe3

55 XTI (General Academic/ NCC2
Vocational Education)

Class X1 (General Academic/ National Competence
Vocational Education) Certificate 1(NCC1)
B s x NCWP-2

- ClassIX National Certificate for
b1y P e ORI

The National Skill Qualification Framework
(NSQF)

Proposes various qualifications, right from
secondary level to Ph.D. level, interweaving

academic education, vocational education
and skill training, to be linked for vertical
mobility.

Main Provisions under
Framework

Frameworkwould be market driven.
Courses would be modular.

Each module will lead to certificate of
attainment,

Provision of recognition of prior learning.
Flexibility in delivery mode and training
design.

Diversity in range of courses and training
options.




Creation of New Management
Structure
XI FYP proposed a comprehensive National

Skill Development Mission: led to creation
of a three tier institutional structure in 2008

= National Council on Skill Development
(NCSD) chaired by the Prime Minister

= National Skill Development Coordination
Board (NSDCB) chaired by the Deputy

Chairperson, Planning Commission

m National Skill Development Corporation
(NSDCQ)

Determination of standards

National ~ Policy = on  Skill
Development envisaged creation
of Sector Skill Councils (55Cs),
through the NSDC,  for
performing a wide range of
functions, the most important of
which are determination of
competency  standards  and
qualifications, and accreditation

Sector Skill Councils

@ Till 2015, there were .31 Sector Skill Councils

@ Agriculture, Apparels, Automotive, Aviation
& AeroSpace, Beauty & Wellness, BFSI,
Capital Goods, Construction, Electronics &
Hardware, Food Processing, Gems &
Jewellery, Handicrafts, Healthcare,
Infrastructure Equipment, Iron & Steel, IT-
ITeS, Leather, Life Sciences, Logistics, Media,
Mining, Oil & Gas, Plumbing, Power, Retail,
Rubber, Security, Sports, Telecom, Textiles &
Handlooms, Tourism & Hospitality

List of ITI courses available after 8th

Engineering
@ Mechanic Refrigeration and Air Conditioner

@ Wireman, Pattern Maker, Mechanic Agriculture,
Welder (Gas & Electric), Carpenter, Plumber

Non Engineering
@ Cutting & Sewing, Embroidery & Needle
Worker, Weaving of Fancy Fabric

What is latest..

Ministry of Skill Development and Entrepreneurship -
@ Launching - Skill India Mission
@ Unveilingnew National Policy for
Skill Developmentand Entrepreneurship
= Rolling out Pradhan Mantri Kaushal Vikas Yojana

What is latest...

@ In order to providejob-oriented courses and make
the students’ independent after their 8th and 10th
class, the present Govthas decided that those
students who would pursue their ITI diploma after
these classes must be considered on par with 10th
and 12th class students.




India: A Young Nation

imately a quarter of the world's population

) resides in South Asia, alar ge percentage of
which is in the productive age and youth and resides
inIndia.

Projections by the United Nations reveal thatSouth
Asia will contribute to the majority of growth in the
world’s working agepepulation over the next
several decades. India being the major contributor.

At the same time an estimate revealsa global shortage
in skilled HR to the tune of 56 million by 20

Thus we can be the hub for potentially employable and
skilled, competitive HR

Major Agricultural Produce

@ Rubber & bamboo, esp. In Tripura, Mizoram Assam

@ Fruits, vegetables and other horticulture products,
flowers
Spices such as chillies, gingers, mustard seeds,
turmeric,
Medicinaland herbal plants

B dairy products, poultry, fishery. Thereishuge
demand for dried fishin the r egion

Key Thrust Areas for Skill
Development

enrich traditionalskillsin handloom and handicrafts
with modern technology

preserving and economically exploiting the cultural
heritage

Tourism and hospitality sector

Good English language skills

soft skills

Economic Opportunities in the
Northeast region of India

diverse topography/ agro-climactic conditions which
offer immense potential for agriculture, horticulture
and forestry.

agriculture sector, provides livelihood to 70% of the
region’s population

a forest cover of more than 66%.

Scope for infrastructure deve., improvementin Tech.

Key Thrust Areas for Ski
Development

Training in Processing of Agriculture, food, horticulture products
Sericulture

= use of modern tools and implements in Agriculture etc.

set up storage, distribution and marketing infrastructure
preserving the ecology , preserve the biomass

Training in Infrastructure related jobs: construction, electrician,
plumber, technicians

= Technicians in generation, transmission and distribution of

electricity

= enrich traditional skills in handloom and handicrafts with modern

technology

= preserving and economically exploiting the cultural heritage

STRATEGIES FOR
TEACHING

OR

STRATEGIES FOR
LEARNING ?

Prof. Kirti Kapur
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What are we looking for?
English Language Teachingin India -
» Communicative competence

» Grammar translation method » Acquisition of a basic or
» Structural approach fundamental competence in
» Direct method (monolingual) language

» Communicative approach

‘ ‘

Input-rich theoretical Input-rich theoretical
methodologies methodologies

» Whole language approach » These approaches aim at

» Natural approach exposure to the language in

» Task based approach meaning focussed situations so as
» Thematic approach to trigger the formation of a

language system by the mind.

| -

Designing a lesson plan
» Pre-reading

» While reading

» Post reading

-

Reading [ Listening
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v Vocabulary in context

v Grammarin context

| -

What are the strategies?

» Constructivism
» Multilingualism

» Learned centered approach

-

+Story telling as a methodology
vRole Play

+Class Libraries

v+ Learner chosen texts

+Other print materials
+Audio-Video inputs

+Reading Cards

+Big Books

ﬂlng Books

Let’s take the story

Three Little Pigs

.

Moving from L1 to L2

The Three Little Pigs

Straw House
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Bamboo House

Brick House

Let’s recapitulate

» Vocabulary
» Grammar

» Listening
» Speaking
» Reading
» Writing

Welcome!

Around the (Social) World in 180 Minutes!

Dr M.V.SV.Prasad
Asst. Professor of Polifical Science
Department of Education in Sodal Sdences (DESSH
MNational Council of Educational Research & Training (WCERT)
Presentation at the Training Programme for KGBV Teachers of the North East
Assam 554, Kahili Guwahati, 24 September 2016 (Saturday)

B e Sttt S

Do flowers fly? 6-minutevideo)

=i - * * L4 -

| = Does the current school system encourage or discourage
imagination of children?

| How are the children learning?
| = How are they being taught and evaluated?
| = Howcan they go beyond the textbook / school?

| = Direct observation and experience make learning more
meaningful for children.
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Let noble thoughts come to us
from all sides!

Sau saal pehle!

Ll M S S s L LR B R e P

= AT oo # WL O cfot 9EE 3T S, AE oo AN T &
g T9 OO 959 AT SATSEE & STHETE 9eAT YS9 dIGIET & AT
TG TEAT HEA A6 o0 570 & T §1 HIa-1 55 F gadl &
AU A g3, T Ag AR F oA HHE FHA B2 F g F G
&7 et @ AN §F He waE Eewe| BW o A e, e

| = B e WU #) otedl o g gY ol [Eiegs, wisd el

T T W @ §] AT 9T ET ST §] 59 3 & A el
7 d@50 9| UF § A% & 9% oH, S9H, 95eE, YO @ O 9|
TS USd, o GF o1E A a0 4T XN FHE o 9% @ i o

= TR TE F ST RE B AT O A e W A 59 WA

ARG T AG Jod AR A S F AN AT 7 F 70 o £ HE

art #1 3 ¥ TS S o A R el G @S 4 S

TEAICT WS, 3OF T T 5, TR 54 TR # F41 WA

a5 o 98 &@d £ o e # T Bl URG £ O5h MR T

gTel| 3T 56 o= F1 A e 1@ o gl

%

!

4

PIT4 SIS, N N1 TRESITE e

R AGH - T 00

A Scientist admires his SS Teacher!

= i e R e R B R e e i =

The lesson, “The Making of 2 Scientist” in Foogprint without Feer,
the NCERT Supplementary Reader in English for Class X
narrates the life of an eminent scientist, Richard Ebright.

I While studping in high school, he used to admire Richard
Weiherer, his social studies teacher and adviser to the
Debating and Model United Nations clubs.

Ebright: “Mr. Weiherer was the perfect person for me then. He
opened my mind to new ideas.”

87



= e

2 Modules
——— et - —— -
Module 1: Introducing the Democratic Form of Government
(constitutional goals of our society)

= Preamhble

= Fundamental Rights

= Directive Principles of State Policy
= Fundamental Duties

Module2: Levels of Government (with special reference toLocal Government) |

(constitutional machineryat different levels of government to achieve goals)
= Union

= States

= Union Territories

= Panchayats & Municipalities (since 1992 — 73rd and Tdth Amendments)

o
SOCTA, aAD WLITHAL M)

Sochl and
Polscal Life -1l
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Class VI Social and Political Life-1

Class VI  Social and Political Life—I G
Theme: Diversity and Interdependence

Theme: Diversity and Interdependence

B S S T T e e e e A e T R AT R o e N
# 1 Understanding Diversity ©  nit [ Diversity in Arunachal
# 2 Diversity and Discrimination Tawang and Kameng Districts: Mempas, Mijis, Akas, Khovas, Shendubepens Bangnis
. Papum Pare and Subansiri Districts:  Apatanis, Nyishis, Tagins, Hills Miris

= 7 e g gins,

3 What is Government? - SR A, Galos, Membas, Khambas
= 4 Key Elements of a Democratic Government Lokhitand Dibang ValleyDisricts: ~ Mishmis, Khamptis, Singhpohs
2\ & Panchavati Ra.j Tirap and Changlang Districts: Noctes, Wanchos, Tangzas
= 6 Rural Administration % Unit I Govemnment
=l 1 fini )

7 Urban A 7 SrRA = Unit Local Govanment in Arunachal
= § Rural Livelihoods (.. Municipal Councils of ltanagar and Pasighat)

District Administration in Arunachal

9 Urban Livelihoods

(2.g. District Tawang in Arunachal West)
(e.g. District Changlang in Arunachal Eact)

u. Unit IV Raral and Urban Livelihoods in Arunachal

Class VII Social and Political Life-IT
Women Change the World

i e e i e e o e e e -—— - — -

Class VII Social and Political Life—II
Theme: Democracy and Equality

i T i iR TR e SRR el 5
# 1 On Equality

2 Role of the Government in Health

3 How the State Government Works

4 Growing up as Boys and Gitls

% 5 Women Change the World

% 6 Understanding Media

# 7 Understanding Advertising

% & Markets around Us

= 9 A Shirt in the Market

# 10 Struggles for Equality

50 7 wes
L =

Class VIII Social and Political Life-IIT
Theme: Rule of Law and Social Justice

e e o S S RS U o et il =
% 1 The Indian Constitution

2 Understanding Secularism

3 Why Do We Need a Parliament?

4 Understanding Laws

& 3 Judiciary

# 6 Understanding Our Criminal Justice System

# 7 Understanding Marginalisation

% § Confronting Marginalisation

# 9 Public Facilities

# 10 Law and Social Justice

T WO DOMINIONS ARF B{)RN
Pniitwu-’ I*‘mcr.'am For One-Fifth Of Human Race

B POWER .'\‘:vbl \I[*i)
li‘l [1
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' Hedmasts i iy |

SR« “VYNIDE

Elements

of State

State

Territory Government

- e

Sovereignty

Legislature

Government

Executive

Officials
Citizens

Organs of Government

Bl e e e e i =l e =l e = e o e e e e e =

Tudiciary

Union Government

s i el el . St e e e . s o e o gt - o ol

Union Government

Legislature
(Parliament)

RajyaSabha
Lok Sabha

I i Judieiary
(Supreme Court)
Pei E.E _[ Chief Justice of India
Conncil of Ministen Judzes of Suprems Court

i\

State Government

State Government

—— e e e = e = e = = = = e = e = e — — =

L 1
Legislature (" Executive Judiciary
(High Court)
Governor Governor
Legislative Assembly Chief Minister Chief Justice of HC
Legislative Council \_Council of Ministers / Judges of HC

W, THE PEOFLE OF INDIA, ey
solewwnly e e comditule el it 4
SOVIREIGN, SOCIALIST, SECULAR,
DEMOCRATIC REPUBLIC
and 1 o o ol i cittorw
JUSTICE, wsdl, cosmanic and plical
LINIRTY o fisgght, prenion, b,
Gt el iy,
EOQIALITY o Sty and of sppietunity;
and 1 paite sy tew &

FRATERNITY anaring the qgnx LE]
ikl o the waty sud tutegnty
o the Nt
IN OUR CONSTITUENT ASSEMBLY
i vty it J:.ul. A Nownder, 1990 &y
HERERY ADOFL, ENACT AND GIVE TO
OURALIVES THIS CORETITUTION
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Democracy and Education

el e e e e e o e o i e =

= Education for democracy has to begin at school in a practical way.

# Democratic curricalum = democratic pedagogy =
democratic school = democratic society

= Democratic curriculum, autocratic pedagogy?
= Development of democraticcitizenshipis a “work-in-progress’.
# Presidentof Mongolia, Mr. Tsakhia Elbegdorj:
“Just like as baby's diaper must be changed every morning

freedom must be taken care of every day.”

H

Representatives of the People

%

Representative Democracy

L L] ok Lt}
o ———CUC BE A VGTER_READY TO VOTE
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Hlstory & Political Science

——— . ——w -—— - —

= I—Lstory w:thout Political Science has no fruit,

# Political Sdence without History has no root.
(Sir John Seeley, Cambridge University)

# History is past politics
# Politics is present history

Legacy of French Revolutlon

—--— -—— - —

Liberté Egalité  Fraternité
REPUBLIQUE FRANCAISE

The Constitution of India
Preamble

Lol Bl . .- e
WE, THE PEOPLE COF INDIA, having mlamﬂ} resolved o constitute

India inte a [SOVEREIGN SOCIALIST SECULAR DEMOCRATIC
REPUBLIC] and tosecureto allits citizens:

TJUSTICE, social, econamic and polifical;

LIBERTY of thought, expression, belief, faith and worship;

EQUALITY of status and of opportunity; and to promote amongthem all

FRATERNITY assuring the dignity of the individual and the *unity and
integrity of the Nation];

IN OUR CONSTITUENT ASSEMBLY this twenty-sixth day of November
1949, do HEREBY ADOPT, ENACT AND GIVE TO QURSELVES THIS
CONSTITUTION.

1 Subs. by the Constrtution {42nd Amendmant) Ad, 1976, <. 2, for *SOVEREIGN DEMOCRATIC REFUBLIC
(el FET)
25ubs by 5 2 md | for “unttyof the Natton” {w.e £ 3-1-1977).

India is a sovereign, socialist, secular, democratic republic. Explain.

WE THE PEOMLE OF 04, ke
sy sraived L omdifads Sndis s 4
BOVERERIN, SOCIALISE. SMCULAR
CEAREATIC REPUBLC
and o wore ks ol Wy Wi
PUNTICE, wntl, ovmannt s poiti ol
EIRERTY of hnghs, apvaten, b

o sy
FERAALITY o dobns smd o copeetunily;
o 1 ot i (e o

—

| T Pirtammmt of losba Cmal 1 S s e sl inbbvtins B i 1o M. Bm Rapia e ool e Lok Sl
7 Rugys Saliha G of Siginl, ol 4 total iivang of LY i, o R by the Vi Poasinliest i ks
1 ok Satna e of e Pepll w o it wetentig of S0 0 el e by e ele

m B o@Aom

Education for Democracy and Human Rights

—r g - . . . T | L T »

= Fundamental Rights
& Directive Principles of StatePolicy

m

Civil and Polifical rights
Economic, Social and Cultural rights: Right to Education, Food, Water

n

Rights of SCs/Dalits (SC/ST Act)
Rights of 5Ts/ Adivasis (Forest Rights Act)

"

Rights of Minorities (Religious / Linguistic)
Rights of Women

Rights of Children

Rights of the Disabled
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Rosa Parks

Parliament Question & Answer

—a— e — = — - - il ol
Answer
Minister of Human Resource Development (Smt. Smriti Zubin Irani)

= (a) to (f): 3602 Kasturba Gandhi Balika Vidyalayas (KGBVs) are operational
in the country to promote education at upper primary level for girls from
disadvantaged groups belonging predominantly to the Scheduled Caste,
Scheduled Tribe, Other Backward Clazses and Minorities. 7 KGBV= m Bihar,
Haryana and Punjab remain to be operationalised due to non-availability of
land and local disputes. The Central Government has been constantly
following up with these States for resolving the local issues.

= State/UT-wise details of the KGEVs sanctioned, girls enrolled along with the
amount allocated to the States for this putpose during the last three years and
current year are at Annexure,

Parliament Question & Answer

— - - i e
Lok 8abha
Unstarred Question No. 844 Answered on 16.07.2014
Kasturba Gandhi Balila Vidvalayas

844, Shei Ramsinh Patatyabhai Rathnva (MP from Chihots Udsipur (ST, Gujarat)
Zhri Chanéralzznt Bh Khairs (MP from 4 PR L A

Will the Minister of HUMANRESOURCE DEVELOPMENT be pleased tostats:-

{z) whether the Govemment proposes to openKasturba Gandhi Balika Vidvalayas (KGBVs)
T e T I e

(b) whether a fow States are showing indifference towards opening of such Vidyalayas and
if 50, the details of such States;

{e) the action being talen by the Govemment in this ragard;

{d) the details of amount allocated to varioss States forthis purpose during the last three

Parliament Question & Answer

——r——— - * -+~ e e
Angwer
Minister of Human Resource Development (Smt. Smriti Zubin Irani)

= (a) to (f): 3602 Kasturba Gandhi Balika Vidyalayas (KGBVs) are operational
in the country to promote education at upper primary level for mrls from
disadvantaged groups belonging predominantly to the Scheduled Caste,
Scheduled Tribe, Other Backward Clazzes and Minorities. 7 KGBV= m Bihar,
Haryana and Punjab remain to be operationalised due to non-availability of
land and local disputes. The Central Government has been constantly
following up with these States for resolving the local issues.

= State/UT-wise details of the KGBVs sanctioned, girls enrolled along with the
amount allocated to the States for this purpose during the last three years and

wears and the current year, Statewise; RENE SR e C %
() whather the approved KGEV: have startzd functioning; and
(f)if s0, the details theraof StateTT-wise and location-wisa?
A day in Lok Sabha

Parliament Question & Answer

——— = .- - .= - —
Lok Sabha
Unstarr=d QuastionNo 2041 Answersd on 10.03.2010
SeparateTime Zone for NorthEastern States

2041 Shi R Thamersisslvan

Will the Minister of SCIENCE ANDTECHNOLOGY be pleased to state:-

{z) whather thars hzs besn 2 demend for 2 separats time zons fr the saven North Eastern States;
| (b)if 50, the datzils thereofand the razsons thers for, 2nd

() the reaction of Government tharsto?

Answer
Mlinister of i
{2) No, Sir.
(b} Question doss not arize.

Chares) of the Mintstry of Science and Technology (Prithvizj Chavan)

| (c)In the vear 2002, the Department of Science znd Technology hed constituted 2 high lavel Comamittes to

cxplogs the Basibility of having two separate time zonss given te longimdind diffrsnce between the
extreme regions of the country. The Committes in iE recommendation dbserved that having separts time
Tonss mEY not provids any major advantage o the dates but mey poss dificeltiss in visw of differantiz]
timingz to be F=med for zirline:, rzilways, communication sarvices stz They rscommendsd 2 mors
ffective solstion of advancing iz work timing i thess atztes which czn be implementsd through
administrative actions.

——
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List of the Ministries/Departments: Activity

o i - . @ e e i e e i e e e e e e e

o Look & the long list of the 31 Ministriss =nd 3 D of the G t of India which
ﬁummxﬂnnauunlbvﬁ.ﬂmofﬂmmﬂﬁmiﬂmﬂmnmmﬁmhﬁwm
functioning and fnctionzaries of thess Ministd ts Wi
undar thess MinistriseD 212 located 21 over Indie.

Askchildren to do the Bllowing:

= Prepars 2 zhort fig of the Top Ten MinistiesDepettments that they consder to be the most
important onss in this list Ask them to justifi their salaction.

= Find out the central government organisations loczted in vour distrid 2nd the razsons for estzblishing
them.

Findout the projects oy the Bllowing Ministri
Minigtry of Drinking Water 2nd Sznitation, Ministry of Health & Family Welfara, Ministry of
Humzn Resource Davalopment, Ministry of Rurzl Development, Ministry of Womsn & Child
Developmant

% Read newspapers for @ wesk and note down the coverage given to the matters of diferent ministries
in the media Prepare 2 r=port and disouss it in the clzssroom.

g Fmﬂmmanﬂmmlseimemmﬁmmeﬂmmmmmdﬁm

dazlt with by the mi atth fonal 1zvel 2nd the State el 7
5 Fmdmlhepwglanmaa: projects undertzken by the Member of Parlizment Local Arsz

Development Schems (MPLADS) finds in your Parlizmentary constituency.

in wour locality:

(Ab)use of Authority
(Storyboard, Class 8, p.7)

rd .
T LoD
i o e s
Wk
it ey B

~

Role-play by Teacher-Participants
Orientation Programme (RIE, Ajmer)
]

-— -

e s =

§8
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Life and times of leaders in
different walks of life (Meghalaya)

e e e e e - — -
# UTirot Sing (July 17)

# Pa-Togan Nengminza Sangma (December 12)

| % So050 Tham (December 18)

% Gopinath Bardoloi

& G.G. Swell

# Purno Agitok Sangma

| = Vincent H. Pala

# James Michael Lyngdoh, 2003 Magsaysay Awardee, GS

Local Government

Lol o MR i S Pt e s L e S =

Rural Local Bodies

= District / Zilla Panchayats 633

= Block Panchayats 6,094
# Village / Gram Panchayats 232,855
% Total 2,39,582

Local Government

e e e e

Urban Local Bodies

e =

# Municipal Corporations 109

= Municipalities 1,432
# Town / Nagar Panchayats 2,182
= Total 3,723

e

Focus on the whole city... Or just on your area.
Multiple Perspectives about F
Curriculum, Pedagogy and Assessment ocus on
i e i e e g e o S R i e =)
AT SN Focus on the whole world.  Or just on your nation (India).
| Macro » Micro
Bird's Sy E, * Worm's 2 e it Focus on the whole nation . Or just on your region (North East Region)
Broad * Narrow
| General * Specific
Flexible o Rigl d Focus on the whole region... Or juston your State (Nagaland).
Global * Local
| United Nations (UN) * North Eastern Council | Focus on the whole State._.  Or juston your district (Tuensang).
| More complex? * Less complex?

Focus on the whole district...Or just on your locality (Thonoknyu).
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National Curriculum Framework, 2005

i e e i e o e e e -—— g — -

“In a pluralistic society like ours, it is
important that all regions and social
groups be able to relate to the textbooks.
Relevant local content should be part of
the teaching-learning process, ideally
transacted through activities drawing on
local resources.”(p. 50)

Teaching-Learning about, through, and for
Democracy

e e e e ————— =

Group activities/projects during schooling foster habits of teamwork
Cooperative learning = Cooperative working

Meaningful pedagogy requires localisation of content about
democracy & human rightsissues.

Students @n be enabled to learn by doing through active,
participatoryexperiences in the school, neighbourhood and beyond.

“The best school of democracy and the best guarantee for its success
is the practice of local self-government.” - James Bryce (1838 — 1922)

: What about democracy & human rights in our backyard?

Institutions of Local Governance

(Meghalaya)

i e e i e o e e e -—— g — -

# Tradition of community-based organizations

# Customary laws and practices

# Khasi Hills: Syiemships, Dorbars and Rangbah Shnong

= Jaintia Hills: Dolois

# Garo Hills: Nokmas

# Institutions of local governance are reinforced by
village-level representative bodies

Understanding Local Government Bodies
through Project-based Learning

=l e e e o o e e e o e e e e e -
You can form groups of five children in the classroom and allot some of the issues
mentioned in the 11% or 12% Schedules (given on the following pages) to each
group for doing projects.

They can find out about the role of their own local bodies (LBs) ragarding these
mattersin their own localities.

Engage:

s Ask children the following questions about issues such as the condition of
sanifation and roads in their localities. Who collects garbage from your
locality?

% Who lays roads in your locality?

= Who is responsible for these works? Who makes decisions on these issues?

= By way of doing this, youcan arouse cusiosity among them in these topics.

Understanding Local Government Bodies

e e e e B T S TR T === -

Explore:

+  Form groups towork on select issues, emerging out of the discussion.

+ Let children observe the neighbourhood of their homes and school; enquire
their family members and neighbours;

+ Let them also find out their representatives in their LBs and their social,
economic, and political backeround.

Explain:

+ Let children build their own understanding from these experiences. Let them
explaitt to thetr classmates what they have leamed so far.

+ Deserthe and explain the structure and functions of the LBs and the changes
brought out by the 73" and 74% Amendments of the Constitutionin 1982,

+ Introduce here certain key political concepts such as power, authoriy,
legitimacy, justice, equality, decentralisafion, participation, transparency,
accountability, and so on.

96




Understanding Local Government Bodies
——r e = = = = e — e —
Extend:
= Let children apply their understanding about the functioning of their
LEs toexplore furtherits role in otherissues.
= Elaborate on relationships among LBs on the one hand and the distnct
administration, the State government and the Union govemment on the
other hand.
Evaluate:
= Ask each group to prepare a report on the issues mentioned in the 11t
or 12t Schedules and make a presentation in the classroom.
= The issues may relate to health and sanitation. public distribution
system, markets and so on.

-——-— -

Signboard at the India — Pakistan Border
(Attari-Wagah)

——— e

WHEN GIR

AND GET AN EDL

POVERTY HAS NO CHANCE.

Making Social Sciences Lively

e o o e e o B g

i Bring the social science lessons to life

about the functions,

history,

Media as a resource

e i e o e e e i e e e i T

Let’s go to sites of learning!

- b

* CITY SER It

TATA

s st 2b
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Sites in and around Guwahati

Ll dw A s s P e R R e e 1 —— e —— =

(Assam State Assembly & Secretariat, High Court)
Brahmaputra River and Saraighat Bridge

Assam State Museum & Cottage Industry Museum
Planetarium

Sankaradev Kalakshetra Museum

Archwes. Paths to Our Pasts

TR

Institutions of Governance

Interesting Ex}ublts

Bl - T s e R romEY 7 f o et RPN

“Some of the Naga kings issued arrow-
shaped coins, about 8 inches long and
known as “Jabily” coins, whidh were
used among the Ao tribes only, and
were in circulation from time
immemorial to the advent of the
British rulers. Apart from its
pecuniary value, it also seems to have
possessed religious significance.”

Source: Dept. of Archaeology and State
Museum  (1976),  Arhesological
Hentage of Assart Guwahati, p. 11.

Saralghat Bridge: Historic
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Bulldmg bridges during the flow!

==

No Men Are Foreign

et M

Rﬂ:nember no men a:estrange no oountnesiomgn
Beneath all uniforms, a single body breathes

Like ours; the land our brothers walkupon

Iz earthlike this, in which weall shall lie.

They, too, aware of sun and airand water, .

Are fed by peaceful harvests, by war'slong winter starv'd.
Their hands are ours, and in their lines weread

A labournot different from our own.

Remember they have eyes like ours that wake
Or sleep, and strength that canbe won

By love. In every land is common life

That all can recognise and understand.

A Journeyto explore India!

\“I'I'El( EXPRESS

DI A DNGES

RV

......

WORLD'S LONGEST TRAIN SERVICES
1 MoSCOW [Rassia) to Viadivostok (Russia) 9,259 km 178 hrs

2 Moscow trussia) to Beijing via Harbin tchingy 8,984 km 144 hrs
3 Moscow to Beijing via Ulan Bator (Mensetiey 7,826 km 131 hrs

4 Guangrhou to Lhasa (China) 4980 km 54.5 hrs
5 Toronto iCansda) 1o VARCOUVER (Canada) 4466 km BGh

6 Shanghai to Lhasa ichins) 4373km  ABhrs
7 Sydney (austrasa) to Perth tAustraka) 4,352 km 65 hrs

8 Dibrugarh to Kanyakumari 4,286 km 82.30hrs

Kahlil Gibran (1883-1931)
Lebanese-American Poet

e el e e = — e e e — e — e — =
Your children are not your children.

They are the sons and daughters of Life’s longing for itself.

They come through you but not from you,

And thoughthey are with yvouyet they belong not to vou.

You may give them your love butnot your thoughts,
For they have their own thoughts.
You may house thewr bodies butnot thear souls,

For their souls dwell mn the house of tomomow, which you cannot visit,
noteven in your dreams.

You may stnveto be ke them, but seek notto make them ke you.
For life goesnot backward nor tamies with yesterday.

Right to Education in the
Context of Girls’ Education
in the North Eastern States

Ravindra Kumar Mishra
State Consultant, UNICEF,
ASSAM

NORTH EAST INDIA

GIRLS EDUCATION NN\

PRADESH
S*K'g—“ Bhutan |t!l'lﬂﬂsr

Ga ngtok
Dispur g
BIHAR S }

MNepal

ASSAM NAGALAND
gKohlma

S
.*._33}" Bangladesh l?;ml::;;
Q. &
¥ Agartala
$ . O Aizawl

WEST TRIP India
BENGAL MIZORAM o

Myanmar
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Girls Education

* “In our society today too, the rule of society is more
powerful than the rule of law, one reason being that
the rule of law has been formed and practiced fairly
recently, as compared to the rule of society which has
been formed & practiced for centuries. The rule of
society is unjust and produces discrimination. This
discrimination is manifested in many areas of life and
in many ways, both direct and subtle.”

* “Investing in opportunities for women and girls has

strong multiplier effect across all  Millennium
Development Goals (MDGs).” . -UNDP (2007)

OUR SOCIETY

Our society restson caste, patriarchy, religionand
class. This has intruded in the tribal society too and
one now sees the similar discrimination in that
society. This gives rise to:

. Inequality

. Discrimination
. Violence

. Exclusion

Factors Responsible

Internal factors

* Poverty and socio economic backwardness
Community backwardness in education /Poverty
Patriarchy
Caste hierarchy
Migrant nature of community

External Factors

*  Political constraints leadings to communalization of politics
*  Policies [ lack of special focus / vision till recent times

*  Myths about community reflecting in policy making

*  ldentity politics

*  Insecurity for community and for women

*  Education for empowerment

*  Aspirations to reflect: Hunarand Himmat

*  Mediaand advertisements

Right to Education

* The Constitution (86" Amendment) Act, 2002

* Adds a new Fundamental Right (“Right to
Education”) by inserting Article 21A: “The State
shall provide free and compulsory education to all

children of the age of six to fourteen years in such
manner as the State may, by law, determine.”

* Equity, to mean not only equal opportunity, but also
creation of conditions in which the disadvantaged
sections of the society —children of SC, ST, Muslim
minority, landless agricultural workers and children
with special needs, etc.-can avail of the opportunity.

- |

S
FOR A FAIR SCLECTION
EVERYBOOY #HAS To TAKE
THE JAME EXAM; PLEASE
CLIMB THAT TREL
( -

i

—_

Our Ed m
“Everybody is a genius. But if you judge a fish by its
ability to climb a tree, it will [ive its whole life
belteving that it is stupid.”

- Albert Einstein

Today

* Broadening Choices

* Educational reforms underway

* Parents Community takes a morein depth look at
education issues

+ Videosin Schooland Home work

* @aming on increase

+ OpenEducation Resources and ODL

+ MOOC

+ Social Media

+ Blog/ Social Bookmarking/webinars
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GER vs NER in North Eastern States

Enrolment Trend (v -y

Source: Blsmentory Educotion in Indig; Trands 2005-6 to 2014-15 ond UDBES 2015-16
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KGBV schools

The scheme was applicable since inception in Educationally
Backward Blocks (EBBs) where the rural female literacy is below
the national average (46.13%: Census 2001) and gender gap in
literacy is more than the national average (21.59%: Census
2001). Among these blocks, schools may be set up in areas with:
concentration of tribal population, with low female literacy
and/or a large number of girls out of school;

concentration of SC, OBC and minority populations, with low
female literacy and/or a large number of girls out of school;
areas with low female literacy;

areas with a large number of small, scattered habitations that
do not qualify for a school KGBV schools are residential
schools,
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KGBV schools

2 Evaluation Study on Kasturba Gandhi Balika

Vidyalayas(KGBVs)

+ performance of girls has been better than normal
schools as they did not have extra household work
bothering them or taking their time.

+ These girls further brought in more girls to KGBVs.

+ The better performance of girls in KGBVs also proved
that girls did not go to school because there was lack of
safety, dignity and conducive environment.

* Ingood environment where they felt safe and their
dignity respected, they enjoyed studying and
performed well.

KGBVs in ST Blocks in NE States- 70
stk 0 URA

MANIPUR, 1

SIKKIM, 0

Challenges Ahead m.

* Inclusive access —
+ Student Driven Classroom

* Low Quality Output / Low Learning Qutcomes

+ Quality of Provisions

* Learning “How to Learn”

+ Qualified and Trained Teacher with Passion of
Teaching

* Networking of Teachers and Institutions
+ Virtual Classrooms

+ Digital division

* Mental Stress

Suggestions

Flexible approach and solutions to local barriers to education
Think our own roles in promoting gender equality in education.

Share efforts which work and have outcomes, which are clear and
visible.

A study on functioning of KGBVSs in NER

Our education system need to strengthen unjust system through its
curriculum & pedagogy.

Teacher training modules aiming at reduction of dropouts and their
implementation asa part of the curriculum

Investigate the curriculum and syllabus and make creative changes.

Establishing play groups, small creative workshops attached to the
schools

Inclusion of Last mile girl.
Constructive Role of Media and Advertisements

- Thank

Youll!

Questions/comments?

Ravindra Kumar Mishra

rkmunicefghy@gmail.com
+91 8473052472/ 8004910616

Activity Based Science Learning

(Effective linkages for Science communication, Skill and Innovation)

Igi P
VE

Kapil K Tripathi
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1 @ Purpose of Science

* The purpose of science is to understand the nature where we live and
continuously we have to give more than what we take from the earth and
above all scienceis intend to improve the quality of life.

* Science is linked to technology through application——Technology is
linked to economy and environment-——-— which promote prosperity of
the saciety.

* Advantage: Science isvery pure inits aims and science does not know any
borders.

* Disadvantage:in division of peoplewho use itand those who know
science and those who not.

 WHY SCIENCE?

Scale of the Universe Branches of Sclence  Hierarchy of Scien,

P T— 4. Dath&
- s

10 =1 Visible Universe

107 =L Mitky Wiy

i1 " Solar Syntem

Diameter in meters
g

Science Communication
Many names but objectives are same...........

= Science Communication

Science Popularisation

Public Engagement of Science

* Dissemination of Science

Person who are doing the above are called Scientist, Science
Communicators, Science Journalists, Science Activists efc.

=1
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Division of Human society with their degree of
involvement in Science

* Knowledge Groups:
Researchers , Students.

Scientists, Teachers,
* Concerned Groups : Policy Makers, Activists,
and Disseminators etc.

* Grassroots  Groups:
Patients, Citizen etc.

Farmers,  Labours,

(Each of these sets engages in some form of science
communication, individually as well as collectively.)

Total Solar Eclipse 1995,1999,2009
Bhopal Gas Tragedy

Drinking milk by Lord Ganesha
Moon Mission :Chandrayyan |

Large Hadron Collider {LHC Experiment)
Dropsy case

Stem cell research

GM Crops

Climate Change

Global Warming
Astronomy vs. Astrology
Pollution/Environment
Food Adulteration
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- e Motivations for science
cience Communication

Why communicate Science? Communication
Many people find scientific ideas difficult to understand - or simply don't + Institutional and Strategic Motivations
see why they are important. For this reason, science communication is _ Utilitarian
becoming a bigger and bigger area. .
* The loss of expertise and authority of scientist. — Economic
* A change inthe nature of knowledge production. — Culture
* Improved Communications and source of information. — Democratic

= The democratic deficit.

* Individual Motivations

- Skill  development, Career Enhancement,
Enhancing research quality, High personal and
institutional profile, influenced and networking
opportunities, inspiring new generation etc.

After 2 weeks Nature of

Many Names but Purpose is Same
wetend to remember... Involvement

|'1 a0 a0l
v Hands-On Activities

v Activity Based Learning

v Experiential Learning

* Learning by Doing

Farticipating in a Discussion
Giing a Talk
Doing a Dramatic Presentation

simulating the Real Experience
Doing the Real Thing

Edgar 03k, Avoio-lisia iveibod's e Teachig @ Bdv), Holt, Blveiart and s oo ¢ 369).

Activity Based Learning Process of doing Activity

» Hands on

Start End
Time involved in doing activity

L Doing Activity v, ipcation of results
Selection of material and conclusion

» Minds on

» Emotions on

Introduction

Demonstration

104



Activity based resource materials Activity Based Kits

* Activities: 25-30
Interactive CD ROM

Video Clips == ER + Languages : Simple, Interesting, Easy to
Films AEWE = understand.

Animation N e + Suitable for teachers and students.

Simulation ol el

Lectures * These are based on Knowledge, Understanding
Real Experiments — = and Application.

Discussion _—-Ei =R

Electronic Models mPMmEs =

Games ———

Multimedia Quiz e

Practice of Scientific Methods

Spirit to observe

Hypothesizing

Predicting New Results

Experiment for verifving the prediction
Discover/new knowledge/Modification
Curiosity

Interest

Imagination

Logic

. Curiosity & Interest leads to
Experiments Innovation......
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Policies for Science, Technology and
WHAT IS INNOVATION ? ..........

Innovation
i e % ay 5 e e 7 1T *+ Scienceis global and scholarship
F f driven Science policy could aimto

R
'

Iy i gain globally competitive positions
s f

driven Technology policy could aim
foraccess to globally competitive
technologies through various market
mechanisms

: / + Technology is contextual and market

* Innovationis competitivedriven
Innavation policy needs to balance
/ among differing priorities for nations
! under development

What is creativity

Accordingto social psychologist Teresa Amabile, there are three basic ingredients to
creativity:

Innovation

*  Domain skills - Domain skills are developed as one becomes an expert inafield. To
be a creative mechanical engineer, one must first master the fundamentals of the
discipline.

* Creative thinking skills - Creative thinking skillsinclude seeking novelty and
diversity, beingindependent, being persistent, and having high standards.

* Intrinsic motivation - Intrinsic motivation impliesthatthe reasons for doingthings
come from within- from passion and pleasure, notas a result of external demands,
pressures, or rewards.

~ Everydey Cresthvity: Principles for Innovetive Design. Dr. Larry G. Richards

Current Scenario ..........

*  Currently spending lessthan 1% of GDP |
Can we compete with world leaders?

*  Good Infrastructure for Higher Education
(Second largestinthe world)

*  “Indianeeds to increaseits spendingon
Research and Development (R & D) to 2%,
of its Gross Domestic Product (GDP), ifthe
country wants to promote innovation,

| Arun Firodia, chairman of Kinetic Group of Companies) {Indian
Science Congress |
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Is it an Innovation?

New Policy......

* ST12013 policy has proposed path of aspiration for
science. Ethics of STI policy should flow from need
for equity in excellence and contribute a balanced
economic growth of India

Some Innovative Experiments

» Delay Time

+ Science in daily life

+ Who fills more air?

+ Whatis one Newton ?

+ Electricity and Magnetism

+ Construct simple motor

o Class room demonstration of solar and lunar eclipse
+ Eddy current

+ Diffraction Pattern

+ Sand P waves during earth quake
+ Newtonian Demonstrations

+ Earthquake resistant building

+ Construction of Solar Still

Popularisation Of Science

The problem of popularisation scientific knowledge, that
to say, its dissemination among non specialists has to day
become a very important and very delicate problem:
Very important because it is essential that public opinion
at all the levels should be able to understand the scope
of scientific process. Very delicate because scientific
knowledge is becoming more extensive and more
complex each day. So that it is very difficult to make it
comprehensive for general public without an unfortunate
distortion of some of its aspects.

—Prof Louis De Broglie

Thank You ...........

Bridge course in science: Approach
and Suggested Activities

Professor Sushma Jaireth
Former Faculty, Department of Gender Studies
NCERT, New Delhi
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Introduction and Background

= The Bridge Course - a pioneering initiative by NCERT in
addressing the academic needs of drop out girls who
have revisited formal schools after a gap of
months/years.

« This course has been prepared keeping the learners
contexts in mind.

= The pedagogical approaches woven in Bridge Course of
Science use simple language with multiple participatory
activities which can be contextualized as per the
requirements of different KGBVs.

«The Bridge Course can be used for contextualizing activities,
preparation of worksheets, projects work etc., which would enrich
the pedagogical approaches.

+This material can be adopted and adapted according to the needs
of KGBV girls.

+Additionality will add to a growing approach and an evolving
process to this material .

+The importance of the present Bridge Course in addressing the
academic challenges of girls of KGBY scheme was rightly envisioned

Contd.---

«There is a scope to explore and creativity in the classroom.
+The flexibility in the approach and suggested activities taking
the help of work sheets, teacher demonstration, anecdotes,
reciting poems, crossword puzzles, experimenting, hands on
skills, oral traditions and reading material across are the
highlights of the Bridge Course.

<«key concepts across the primary and upper primary textbooks
are based on NCF-2005 and primary and upper primary
textbooks of NCERT

+Each concept has been dealt through a different kind of activity
without bringing any definition and content for rote learning.

Contd.---

+The concept or the idea has been floated through activities for
the learners to understand, analyze and apply in their context.

4+ It is hoped that this material to be used as the bridge between
primary and upper primary stage, will fulfil the objective.

«The activities are suggestive. Any alternate activity can also be
carried out based on the local specific contexts.

+Each activity has the scope of creating similar other local
specific activities not making it necessary to stick to the
materials given in this course book.

+Its scope will get enhanced if this creates a space for more such
activities.

Contd.---

- The Bridge Course developed in different subjects is
gender inclusive. It highlights the contribution of
women in different walks of life.

«This suggestive material is an humble effortin
keeping the plurality and different contexts of KGBV
girlsin mind.

«The pedagogical approaches wovenin Bridge Course
attempts to address the multilevel and diverse needs
of KGBVs located in different socio-cultural contexts.

Contents

» FOREWORD

» PREFACE

» DEVELOPMENT COMMITTEE
» ACKNOWLEDGEMENT

» CONTENTS

» INTRODUCTION

» UNIT 1: FOOD WE EAT

» UNIT 2: WATERWE NEED

» UNIT 3 : MY HOME

» YOU CAN ALSO BEA SCIENTISTAND A
TECHNOLOGIST
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Kalpana Chawla {1961-2003)

*First Indian Woman Astronaut

+Joined NASA for Space shuttling after completing
PhD in Aerospace Engineeringin 1988

* Joined Johnson Space Centre in Texas in 1995

I *Became Pioneer Space Worman

Kiran Mazumdar Shaw

*Honored with Padmashree award in 1989 and Padmabhushan
award in 2005

* A Biotechnologist who became an Eminent Woman
Entrepreneur

*Chairperson and Managing Director of Biocon India Ltd.

Archana Sharma

- 4 I

J.C.Bose award in 1974

$.S. Bhatnagar Award in 1975

Fellow of INSA in 1977

Padma Bhushan in 1984

Specialization: Genetics; Chromosomes; Genetic
Toxicology

Indira Nath

¢ S.8.Bhatnagar Award in 1983

¢ Fellow of INSAin 1992

¢ Specialization: Immunology;
Pathology; Infectious Diseases Leprosy

Marie Curie (1867-1934)

*The first and the only woman to receive the Nobel
Prize twice in science (Physics and Chemistry)

*Discovered highly radioactive elements, Radium
and Polonium

Girls gather for morning assembly

.
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Girls playing and enjoying togetherness

KGBV Bridge Course in Science

* Before National Policy on Education (NPE) 1986 -
the slogan was education for equal opportunity

* NPE 1986 - a historical and landmark policy
brought it to the level of education for women’s
equality and empowerment

* National Curriculum Framework (NCF) 2005 - the
focus has been that the critical function of education
for equality is to enable all learners to claim their
rights & as well as contribute to society & polity

* But rights & choices cannot be exercised until
central human capabilities are fulfilled

* All learners from different social backgrounds
especially for girls— education must empower
them to live a life of dignity and integrity

* Disadvantages of unequal civilisation must be
overcome to develop their capabilities and all
the faculties of becoming equal citizens

* To achieve Universaliztion of Education (UEE) —girls
must be literate till class 8% i.e. Elementary level

+ Sarva Shiksha Abhiyan (SSA) — a national flagship
programme for UEE- recognised to make special efforts
for girls from disadvantaged groups & to bridge gender
disparities

* So Kasturba Gandhi Vidyalayas (KGBVs) got instituted
by Ministry of Human Resource Development (MHRD),
Government of India (GOI)

* KGBV- a promising and an innovative initiative scheme
was introduced in 2004 & was merged with SSA in 2007

* 11-12 August 2008 - national consultation at
NCERT recommended the development of
bridge course for girls and teacher training
package for KGBV teachers based on NCF 2005
guidelines

* Material in various subjects based on NCERT
textbooks at elementary level was to be
prepared

* Bridge course is a pioneering initiative by
NCERT in addressing the needs of drop out
girls who have revisited formal education after
a gap of two or more years

* Course was prepared keeping the learners
contexts in mind

* Different Pedagogical approaches were woven
in bridge courses of various subjects
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* Simple language with multiple participatory
activities as per the context of different KGBVs
was the focus for all materials

* Youdon't have to limit yourselfto just the bridge
course—its the beginning of exploring further—it
is to be used forformulating activities, anecdotes,
worksheets, projects etc.

* It's an evolving process likely to contribute tothe

learning skills to prepare girls to enter upper
primary level of KGBVs

* Highlights of KGBVs —flexibility, many teaching

learning approaches in all courses

* The bridge course in science is woven around

three themes- food , water, shelter

* Content is child cantered providing lot of

space to explore and discourage rote learning

* Learning by experience, observations, hands

on skills, questioning and by doing are the
basis of the learning for girl children

* Women Scientists achievers is an addition to
the bridge course especially of science which
has been placed at the end of the for girls to
see role models, get inspired and motivated.

Thank you

Statistical Data
Year2014-15  fas per U-DISE Flash Statistics)

Sl State % of Girls % of Girls enrollment in
No. ' enrollment in - Upper Primary
Lower Primary (class V1 to VIID
(classT to V)
1 Arunachal 48 94 50.39
Pradesh
2 Assam 4960 51.76
3 Manipur 40 38 50.8
4 Meghalaya 49.94 52.72
S Mizoram 4817 4825
5] Nagaland 4879 49 43
7 Sikkim 47.27 = [t

I [ Tripura 4895 49 28

Basic Educational stafistics of Assam
Year:2015-16
Literacy Rate in Assam (Sowve: Census 2011)

- —-.

KGBY scheme: The SSA initiative
for Girls’ Education in the context

of North Eastern States
Ms.Sharmila Thakur

2001 2011

% Literacy Gap % Literacy Gap
Male Female Male Female
71.28 54.61 16.67 7785 66.27 11.58

As per the census 2011, literacy Rate in the Stateis 72.19%.
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GER and NER for Girls:

Year GER NER
Primar : T G H”ﬂ_
Primary Primary
20142015 | 98.64% 93.38% 0.49% §6.10%
- 7.28% ) ] :
2013-2016 10728% 83.73% 100.74% 60.60%
%% girls to total enrolment and GPI in enrolment:
Indicator School Category | 201415 | 201516
o Primary 13,60 1061
%o Girls to total enrolment TpperPri 5176 5174
b Primary 0.984 0.86
Gender Parity Index (GPD) [ CoperPrinary | 1073 | 1072

Sarva Siksha initiatives for girls education in
NE States

58A launched the following intervention for gitls :

Kasturba Gandhi Balika Vidyalaya (KGEV)

Non Residential Special Irai.ni.ng Center’s (NRSTC) and Residential
Special Training Centre's (RSTC)

Intervention for Girls Education

Separate toilet for girls

CWEN Under IED component of 35A, during the financial year 2013-14
different activities have been conducted where all the field level
functionanes played a vital role, to create public awareness, to provide
physical and academic support in school and home base situation and
provide remedial teaching programme.aids and appliances and ete.

Seasonal Hostel : Seasonal hostel is opeartionalised only in Dhubri and
Kolkrajhar districts for a period of six months by 88A, Assam for children
whose parents migrate to far flung places in a particular season in search of
work. During this peniod, children are kept in Seasonal Hostels so that their
school education is continued. This is a special measure to prevent drop out
among these category of children. The c%ildmn of such migrated families
are accommodated in the hostel from where they go to attend the formal

ACTIVITIES conductedin KGBV in NE States

- Vocational Training in KGBVs

- Martial Art (self defence) training for the Children

- Cocurricular and Recreational activities

- Stipend for the Children
Supplementary materials, course books, stationary
and other educational materials

- Training of teachers.

+ The mntroduction of the KGBV schools has undoubtedly been a very
ositive experience for the girls. The school environment has
ought about a sea change in the lives of the enrolled girls. The
F'rty_ They

and communication skills.

E:rls are satisfied and there is a chanFe in their persona
ave developed healthy habits. socia
They are focused to continue schooling.

Transition Rate for Girls (2015-16):

Class ALL | SC | ST Muslim
1P toUP 364 | 336 | 893 845
Retention Rate:
. Primary level TUpper Primary _ i
Year Boys | Girls| All | Boys | Girls | All | Boys [ Girls | All

2014-15 J0.8 | 744 [72.6%)93.6% | 95.7% |94.7%] 89.2%) 94 4%| 91 8%

2013-16 665 | 710

68.7% ] 83.3% | 87.4% [36.4% [ 82.2%] 86.4% | 84.3%

Dropout Rate for Girls:

20142015 67 66
2015- 2016 157 12.0

Kasturba Gandhi Balika Vidyalava (KGBV)-NE
States

1

Arunachal Pradesh 48
2 Assam 57
3 Manipur 11
4 Meghalaya 10
5 Mizoram 1
6 Nagaland 1
if Sikkim 1
g Tripura 9

KGBVs in Assam

Total number of KGEVs operationalized in Assam till the year 2013-16 : 57
Coverage of Children: 3000
Totalno. of Districts coverad: 24 Type of KGBVs
Type of KGEV: Model-1: 3 KGBVs with seat capacity of 100 children and hModel-
II: 54 KGBVs with a seat capacity 30.
Caste wise Coverage of Children in KGBVs at a glance
Scheduled Caste (SC): 193 (6.4%)
Schedule Tribe (ST):1003 (33.4%)
Other Backward Clazs (OBC): 613 (20.4%)
Minority (Muslim):1091 (36.5 %)
Others: 100 (3.3 %)
Type of Children Enrolled in KGBV
Orphan Child: 41 (1.4 %)
Single Parent Child: 318 (10.6 %)
Other: 2641 (33 %)
VEN: 43
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KGBVcontinued......
» Achievement

Total 3273 Students passed out class VIII since inception and were
admitted to classIX th in secondary schools.

New children admitted in KGBVs against the vacant seats after
mainstreaming.

Total 1316 KGBV pass out children appeared in HSLC exam from
2013 to 2016 out of which 1065 children passed the exam (80.9949).

863 children passed out class VIII from 52 no of KGBVs in January,
2016 and were admitted to nearest secondary schools.

519 appeared classXth exam in 2016 out of which 440 passed the exam
(84.8 %0). 62 secured 1*'div and 40 students secured letter marks in

various subjects.

KGBV continued.......
Apart from education, all the children of KGBVs were given
the following training:

Specific 8kill Training for the children in KGBV
Stitching and Tailoring

Kaitting

Weaving

Embroidery

Doll making & Flower maling etc.

Martial Art (self defence) training for the Children

Life Skill Education class compulsory on weekly basis.
Health Hygiene education including Menstrual Hygiene
Management(MHDM) to all the learners of KGBVs.
Co-curricular, Recreational activities (Art, Music, poetry etc)
Computer Education

v v v v w w

KGBV continued......

Major activities
» Individual Bank account opened for all the children of KGBV.

» Stipend (@ Rs. 100/- per month provided to all the Children of
KGBV.

» 43 mumber of CWSN gitls were admitted in KGBV's for the
vear 2016-17 with all necessary support to CWSN children
and teachers.

» Health screening of KGBV children

» Convergence with departments like NHM, PHED, local police
station etcis done in order to ensure good health, security and
other facilities to the children of KGBV.

+ Supply of uniform, educational materials, stationary, TLM to
KGBV

T

Teachers of KGBVs are trained in areas like Life

Skill Education and Gender related issues, Health and

Hygiene of Adolescent Girls and Child Rights,

academic transaction, Accounts and Management,

sports education ete.

» Computer Aided Learning (CAL) practised in all the
KGBVs

» Monitoring of all the KGBVs by SSA functionaries at
the State, District and Block level apart from regular
monitoring at KGBV level.

» Evaluation of Learners

» Exposure visit to children to enhance learning.

-

-

KGBVceontinued......

Civil Work of KGBV

Status of comstruction of permanent building of
KGBV

5 ST 53 4

Non Residential Special Training Center’s (NRSTC)
and Residential Special Training Centre's (RSTC)

» One of the major areas of intervention under SSA is education of out-of-school
chiliren. With a view to bringing the out of school children to the fold of
Elementary Education, an intervention is being implemented which is popularty
fnown as “Spedal Training’. Special Training is provided through residential and
not-residential mode.

Enrolment of out school children in Age appropriate Classes and providing Special
training through and RSTC mode as per their age & requirement.

(NRSTC): NRST(7-14 yearage group bothin urban and roral areas)

RSTC :This intervention is for out of school children of 11-14 year age group. Free
accommodation, food ete. along with all other necessary supports are provided to
children (22 no. pirls and 74 boys)
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# Intervention for Girls Educationin SSA, Assam

ACTIVITIES

«Martial Art (Self defense Training)and Yoga Training

- Wotkshop on Child Marriage, Unscietific belief and
Superstition

- Workshop on Traditional Folk Culture in Block Level

- Teachers Sensitization programme on Gender

- Workshop, Seminar /debate onissues of adalescent Gitls,
Hygiene & sanitation etc

-District Level conventionfor Gitls (Kishori Mela)

+ Intervention for Girls Education

+ Programme for education of girls in disadvantaged areas
of the districts:

0 Martial Art (Self defense Training)

Self defense Training for Girls is not only to teach self-defense techniques
but also aid in the development of assertiveness a key ingredient in self
confidence, positive attitude, greater fitness and diseipline among gl
children.

| 200020 |0 2012 301213 20153 Tl

Coverage 12807 13815 14696 12800 14000 68118

0 Motivational Programme against Child Marriage and Unscientific
belief
During the year 2010-11 to 2012-13, this activity was undertaken in
minority, tea garden and S3C/8T areas20-30 spots in each district were
identified to conduct the programme of Street Drama, open meeting etc to
create awareness about ill effects of child matriaze. Fundamental rights of
children, Right to Education, to eliminate child marmriage practice in the
society and also to eliminate various unscienfific belief/'superstitions
prevalent in the society

Total no. of districts | Total locations
covered covered

2010-11 23 416
2011-12 26 432
2012-13 26 432

0 Teacher Sensitisations Programme on gender issue
This 2 day programme was conducted to mobilise the teachers towards the
need of girls education, Identification thrust areas and constrains for girls
education, how to make a school good place for girls. role of teachers on
girls Education, how to handle issues related to adolescent perod of girls

ate.
Total no. of districts covered Total no of teachers trained
2010-11 23 2300
2011-12 26 2600
Total 4900

[=)

District Level convention for Girls (Kishori Mela)

In all 26 Districts the District level convention organized in the month of
February/March, for the year 2009-10, 2010-11, 2011-12 and 2012-13. A
day long District level Convention for Girls was held in all the 26 Districts
i1 the month of February 2013. In the convention, achievement of the girl
children in academic. co-curricular and other field were appreciated and
awarded.

(=]

Exposure Visitfor Children

Provision for Exposure Visit for Children (within the District and out side
the District) kept for the children of upper primary age group

Issues Impacting Girls Education in Assam

- Poverty

-Early Marriage

-House hold duties like house hold chores and care of
siblings

-Lack of proper transportation

- Conservatism, superstitious belief, socio cultural
beliefs

- Trafficking

-Lack of trained teachers and motivators

-Lack of girl friendly school environment and quality
education.

involvement and community participation
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Socio Cultural Practices in State affecting the Status of
Girls/Women

-Puberty related Practices

* Witch Craft

- Customary Law

- Conservatism, superstitious belief, socio cultural

beliefs

-Early Marriage
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Integral part of the school curriculum in all stages

of school education

Encompasses disciplines such as History,
Geography, Political Science, Economics and

Sociology
Explores human behaviour in relation

communities, cultures, institutions, societies and

by environment.

Builds strong foundation to prepare students for

their role as informed and effective citizens.

Her songs openly challenged
the norms of theupper
castes in a male dominated
society. They became
popular with masses in
Gujarat and Rajasthan. Why?

Encourage students to
question socially
constructed norms and
prejudices in contemporary
times- Discussion

+ An epistemological shift' in the study of Social
Sciences

» Indian History should not be taught in isolation but
inrelation torghe world

« All sections of society should be able to relate to the
textbooks- pluralistic’ character of our society
Relevant local content should be part of the teaching-
learning process

+ Focus on a conceptual understanding rather (than)
lining up facts

- Students should be encouraﬁed to go beyond the
textbook to furtherreading and cbservation

Mot enough to create awareness on fundamental concepts
Develop a critical understanding of variety of issues:
democracy and autocracy, poverty, marginalization, caste
and class, genderand patriarchy, stereotypes and prejudice
Reflect on socio-political realities rather than on mere
retention of mformation.

Role of the teacher- transact the content in a manner
which makes students to think critically and also learn to
confront multiple dilemmas.

Encourage discussion on issues that are linked to their
lived realities.

During the Quit India Movement,
Kanakalata Bama joimed the
Mrityu Bahim, a death squad
consisting of youth from Sohpur,
Assam. She joined a procession to
hoist the national flag at the local
police station Undeterred by
police finng, the flag she was
camying was taken over by
Mulunda Kakoti Both laid down
their lives and Kanakalata was only
17 years of age.




Xnanzang's Description of Nalanda University

“The teachers are men of the highest ability and
talent. They follow the teachings of the Buddha in all
i D jons are held throughout the day,
Learned men from different cities come here to
ttle their doubts.. The gatekeeper asks new
entrants difficult questions. n or eight out of
every ten are not able to answer.

mmon man had ac

01 should hist
tinformation about Nalanda

Teachers themselves must leave their own baggage of
prejudices/biases behind

Teachers must be sensitive to the learning needs of all
categories of students.

Adjust the curriculim and  teaching —learning
methodologies accordingly

Mosaic of different abilities in classroom- margmnalized
groups, physically challenged

Multiple Resources-Tactile, Braille, Radio, Audio Books,
Explaming visuals, Role Play, Group Discussions, Debate,
Flow Charts, Mind Mapping

Include participation of different categories of society in
50Ci0-ecoOnomic processes in  curri transaction-
People as Resource, Democracy, Tribals and Dikus

Teachers must be sensitive to the learning needs of all
categories of students.

Textbooks and classroom management must be free of
any bias and stereotyping of communities/classes/
gender

Girls and other students from marginalized groups
often feel alienated in their own learning environment
A number of factors - inability to identify with content,
bias/ stereotyping in textbooks, representation of

Unfamiliar pedagogies and curriculum content lead to
feelings of alienation .

Relevant and appropriate local content must be an
integral part of learning processes.

Contextualization of content and innovative teaching-
learning material will enable students to relate to their
textbooks.

Students must relate their own knowledge and
experiences in relation to the concepts represented in
the textbooks.

Sharing of knowledge and lived experiences in the
classroom will enhance students’ participation.

women in passive roles and of men in progressive roles,
selective distribution of roles and responsibilities and
allocation of activities by teachers, etc.

The Karengs Ghar was one of the
grandest of Ahom buildings.
Presumed to be the royal
household of the Ahom Kings,
and iz located in a region today
Imown as the Gargaon

Tribal people were engaged in
agriculture, herding and humting-
gathering. They largely depended on
natural resources. Some fribes settled
down in an area permanently, while
othersled a nomadic lifestyle and moved
from one place to another Settled
aoriculturalists remained few in number.
There were also people following other
professions who travelled from place to
place, selling their soeds of entertaining
pecple withsonos and foll tales.

. They settled in north

set up a stable povernment.
Expanded their temtones by defeating the local
rulers and also fought against the Mugh: I
Imow about their genealogy, their multure and
administration through their chronicles called
Buranjis. The style of administration they
followed is known as Paik system which was
based on forced labour.
The Ahoms, unlike their contemporaries in
the rest of India, possessed a sense of
history and recorded everything in records
called the Buranjis, The earliest Buranjis
were written in the Tai-Ahom language,

In the North-west, the Baluchi tribe was
powerful. In Punjab, the Kholhars and
the Ghaldars were the main tribes. In
the western parts were the Bhils and
the Kolis. In Ceniral India, the Gonds
conirolled large territories. Towards
the east, the Cheros, Mundas, santhals,
Khasis, Nagas and Ahoms were the
main tribal groups. The Toedas, Koragas,
Maravars, Badagas and Vetars were the
main tribes in the sonth.
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Tribal people did not keep written records. They
preserved their customs and traditions orally. These
were passed from one generation to the next by word
of mouth only. They did not easily let outsiders into
their areas of habitation. The tribal people generally
lived in remote areas such as dense forests, hills,
mountains, and deserts, which were extremely
difficult to reach. As a result, outsiders hardly had any
contact with them. It was due to their isolation that
the tribals were able to evolve and preserve their
distinct culture.

Shift from mere imparting of information to involvement in debate and
discussion

Adopt a partidpatory approach which allows the leamers to think
independently.

Encourage leamers to express ther experiences and perspectives on sodo-
political realities.

Role of the teacher is to provide a safe space for students to express
themselves.

Students learn well when they interact and participate.

Allocate equal moles for group wark, roleplay, project work, debates and
discussions, etc.

Some mstrudtional srategies to ensure participation are: discussion,
brainstorming, teaching, group work, using primary sowrce, mdividual work,
debate, field visit, rale play, use of audio-visual aids, use of oral traditions,
etc.

the tribal communities in yourstate.

What is the language spoken by them?

In your KGBV how many girls are from tribal
communities? Which tribes do they belong to?

Discuss with your peers and write a note on the
customary practices of tribal communities?

What are the predominant economic activities of your
area?

A Cart On Wheels From The Harappan Civilization

What does the toylogk like?
Uzes - A mode of transport to carry goods?
owledge of thewheal 7
Material used -Terracotta, Wood, Stone, etc.
Harappan society had a concept of childhood.
People cared enough for their children to make toys.
Impact ofimvention of wheel in our lives today?
Have we seen a similar cart in and around our neighbourhood? What does
imply?

@y by

History more than presentation of factual information - dates places
and personalities - resultsin memorization of facts.

Earlier the focus was more on political events rather than on socio-
ECONOMIC Processes.

History is not merely a study of the past but also sheds light on the
present and future.

What we see we experience today did not happen overmight - evolved
because of a long process of change, transition, and continuity:

History is about tracking these changes- how and why they are taking
place, and how the present world inwhichwe live has evalve

In order to make studenis comprehend what was, we must first make
them understand where we are. Therefore it is important to capture

their curiosity.
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The concept of time is central to theunderstanding of History.

Notion of time does not always have to be dated in terms of a particular
Gold coin of Kanishka I, witha depiction

s . , .
of the Buddha What information can we decipher month or even a year.

from coins? _ 2
In the case of political events specific dates become important but in

Draw a comparison between the . : - ;
social and economic developments broader time periods assume

significance.

Time also reflects changes in social, cultural and economic

two sets of coins.

Imagine there is no comrency how
will you camry out commercial L 5
i organization, and in the transformation of ideas and beliefs.
transactions?
We cannot fix precise dates to socio-cultural and economic and

Cont r Indian Cot o . = :
GiS npasay S developments - Decline of Harappan civilization, National Movement.

List some significant developments from the pages of Indian history
which according to you continue to hamper progress and development

even today.

Read a biography ahatma Gandhi or Pandita Ramabai or any other

personality. Is it possible to categorise theirlives into significant phases?

Identify important technological advancements of the “andent” and

“medieval” periods, which continued even in the “modern period”. Eg.

the use of the wheel, the plough , irrigation techmques etc.

List a few social and cultural developments in the ancient and medieval

times that contirme to have an impact on modern India.

The Past has been different for differen:

Familiarize students that the past is not only about the ruler but Indiz's st['ugg]e for

independence saw a

Experiences of peasants, artisans, women, merchants, traders " - signiﬁcant participation of
, j women, unfortunately

several of them have

alsoabout the ruled.

must also form an integral part of discussion.

Appreciate the contributions of different sections of people _ TE remained invisible-
towards events,-"pru:lcesses. i) i by I.IJ!I]GJDWII Ellld unsung. The
Al 2@y few who made it into
What are our sources of information about ‘Rulers’ and the ]]iStDI'y textbooks came
‘Ruled'? from elite/middle class
backgrounds.
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Pritilata Wadedar

Jeined the attackon
the Pahartali
Europeon Club

Matangsani Hazra

Took part in
Non_Cooperation in
Midnapore and
broke the Salt Act

Jeined the National
ovement to Drive
from Manipur

A
she attempted to

assassinate the Bengal

Asignificant Muslim
Leader

of the National
Movement

Basanti Devi

PP han tobe
arrested during Non-
Cooperation Movement for
selling Khadi

Do official records help us to understand
perspectives of the common people ?

Diaries, travelers accounts, autobiographies,
accounts of pilgrims, memories, newspapers et
provide experiences of common people.

Different categories of folklore provide rich
information about poor and illiterate- tribals
and peasants.

Are there any folk songs, ballads or poems in the
local language of the village/town region, which
expresses the travails of the people?
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