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Introduction

The Indian education system over the past few decades has seen quantitative expansion in
access at all stages to school education, especially elementary education. Yet, inequities
persist as many children at the secondary stage especially girls are still out of school and. In
addition, learning assessments have shown that more efforts are required for providing
quality education with equity and inclusion being an integral component. To address this
aspect and bridging gender disparities in education various policies have been enacted from
time to time which have placed the education of the girl child in the forefront. The 1986
National Policy on Education and the 1992 Programme of Action focused on girls’
education. The National Policy for the Empowerment of Women 2001 emphasized on
changing societal attitudes, mainstreaming a gender perspective in the development process
and elimination of discrimination and all forms of violence against women and the girl
child. This was followed by the SSA programme launched in 2001, National Curriculum
Framework in 2005 and the National Curriculum Framework for Teacher Education in 2010

which focused on gender equality.

These policies, programmes and frameworks were complemented by other schemes such as
National programme for the Education of Girls at the Elementary Level (NPEGEL),
Kasturba Gandhi Balika Vidyalaya (KGBV) Scheme, both ensuring inclusion and quality
education for girls. The Mahila Samakhya programme was launched in ten States targeting
marginalized sections of rural women. Access to education was also facilitated by mid-day
meal scheme, providing separate schools for girls, residential schooling, coaching facilities;
scholarships, textbooks, uniforms and transport including bicycles. The Right of Children to
Free and Compulsory Education (known as RTE) Act, 2010 was made a legal resolve by
Government of India (GOI) for achieving the gender equality in education cutting across
caste, class and religion. Lately the GOI has launched Rashtriya Madhyamik Siksha
Abhiyan in 2009.

The Secondary stage of school education covers the age group of 15-16, followed by the
higher secondary grades for the age group of 17-18, these are the critical years of

adolescence. Secondary education is an important stage in the educational hierarchy as it
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prepares the students for higher education and also for the world of work. There is need to
strengthen this stage by providing greater access and quality interventions. In these crucial
years there is a need to focus holistically which would help in overall development of
children and address all forms of concerns in education. Thus, RMSA was anticipated to
make secondary education of good quality available, accessible and affordable to all young
persons. The objective the scheme is to enhance universal access to and improve quality of
education at secondary stage, while ensuring equity, removal of gender, socio-economic and

disability barriers.

The scheme provides inputs in terms of provision of additional schools, additional
classrooms, teachers and other facilities which are needed to be provided to meet the
challenge of numbers, credibility and quality. The scheme will initially cover upto class X
and subsequently, the higher secondary stage will also be taken up. Providing access and

addressing quality and equity concerns will help in universalizing secondary education.

In this scheme there is special focus for bridging all forms of exclusions especially of girl
child by mainstreaming gender concerns, community mobilization, constitution of School
Management Committee (SMC) and through various incentives like textbooks and
stationery, bicycle, cash incentive schemes etc. At the national level, to encourage greater
participation of girls in the secondary and higher secondary stage, a “National Scheme of
Incentive to Girls for Secondary Education” has been launched in June, 2008. According to
the scheme, a sum of Rs.3000/- will be deposited in the name of eligible girl as fixed deposit
and she would be entitled to withdraw it along with interest thereon on reaching 18 years of
age. For provision of residential facilities for girls - a comprehensive Girls’ Hostel Scheme
has been started under which one girls’ hostel of capacity 100 would be set up in each of the
about 3500 educationally backward blocks in the country. The location would preferably be
within the campus of Kasturba Gandhi Balika Vidyalaya, and if that is not possible, within a
Government Secondary School campus. The main objectives of the scheme are to retain girl
child in secondary school and also to ensure that the girl students are not denied the
opportunity to continue their study due to distance, parents’ affordability and other

connected societal factors.



There has been provision of construction of separate toilet blocks for girls as part of new
schools and strengthening existing secondary schools is an integral component of RMSA. In
order to eliminate any hidden gender bias in the curriculum at the secondary stage all States
and UTs have also been advised to make their curriculum at the secondary stage compliant
with National Curriculum Framework 2005. With a view to empower girls and build their
life skills to handle situations of threat or an assault, conduction of self -defense training
courses for girls at the secondary stage has been funded under RMSA across the States and
UTs. The scheme also provides for choice of courses by the girls in such a manner that
gender stereotyping is avoided. Thus under RMSA scheme mainstreaming gender concerns

and girls’ education has been the primary focus.

Training of educational personnel has been an important mandate of the Department of
Gender Studies (DGS). The Department has been organizing annually various gender
sensitization programs since its inception. Multiple training programems have been
organized with different focus such as such — upliftment of scheduled caste (SC) and
scheduled tribe (ST) rural girls, upliftment of muslim girls in education, action research
related to gender issues, training of KGBYV teachers from various States and training of SSA
and RMSA gender coordinators from different states of India.

Present Training Programme

For addressing the quality concerns under RMSA training of all those involved in
implementation of the scheme is important. RMSA functionaries have been appointed by
different states for implementing programmes related to RMSA. They have a crucial role for
promoting gender equality in the schooling processes. Thus, in the year 2013-14 RMSA
functionaries from the states of Bihar, Haryana, Punjab and Uttar Pradesh were trained on
gender issues in education. This year the department organized a training programme for
RMSA functionaries to act as key resource persons on gender concerns for the state of
Guijarat.

Specific Objectives:
The specific objectives of the training programmes were to:

e  Orient them on various gender concerns in school curriculum.
e Build capacities for transacting the school curriculum from a gender perspective.



e Generate awareness on the importance on imparting skill based education to girls at
secondary level.

Major Themes Covered in the Programme were:

e Journey Towards Gender Equality in Education: Policies, Programmes and Schemes

e Concerns on Equity and Quality under RMSA

e Being Self Reliant :Vocational Education for Economic Empowerment of Girls

e Adolescence Education and Growing up Concerns

e Action Research as a Strategy to Achieve Gender Equality

e  Curriculum, Pedagogy and Textbooks from a Gender Perspective

e  Gender Inclusive ICT Pedagogy at Secondary Stage

e Addressing Gender Issues in Education at Secondary Stage

e Gender Violence and Laws for Safety and Security of Girls and Women

e From Failure to Success: An Approach with Focus on Practices of Stress Management

e  Self Defense for Empowerment of Girls

e Portrayal of Gender in Media: A Critique

e Making Classrooms more Inclusive at Secondary Stage with Focus on Children with
Disabilities

e Interactive Session on Gender Concerns in the State of Gujarat

e Audio-Video Viewing
Methodology

The methodology of the programme was a blend of theoretical and practical experiences and
was done through techniques like resource lectures, discussions, group work, and use of
audio-video. Tentative themes were prepared by the department and sent to the concerned
state officials before the conduction of the programme for need assessment. The participants
were also sent a questionnaire on the status of girls’ education in their districts and were
asked to make presentation on it during the programme. Presentation and discussions were
held on various themes on gender issues in education. Feedback was taken from the

participants at the end of the training programme.



Participants
A total of thirty one participants from the state of Gujarat attended the training programme.
The participants were State gender coordinator, district gender coordinators, and wardens of

girls’ hostel being run under RMSA.

Resource Persons
In addition of DGS faculty, resource persons called from other Department of the NIE,

CIET, Delhi University and other Organization.

Duration and Venue
The programme was of five days duration from 23" — 27" March, 2017 and was held in
Room No. 229, 2" Floor, CIET, NCERT, New Delhi.



Academic Sessions

Concerns on Equity and Quality under RMSA

Prof. Sharad Sinha
The theme dealt with the equity and quality concerns under RMSA. The objectives and
provisions under the scheme to enhance universal access along with addressing the equity

concerns, removal of gender socio-economic and disability barriers were discussed.

It was discussed that education of girls has been the primary focus of RMSA, efforts are
being made to mainstream gender concerns under RMSA framework. There is importance
given to community mobilization and participation of women in the affairs of the school
through School Management Committee (SMC). There is gross shortage of secondary
schools and the dropout of girls is extremely high mainly in northern states. To encourage
the participation of girls in the secondary and higher secondary stage several initiatives have
been taken up under RMSA which were discussed like - National scheme of incentive to
girls for secondary education and a Girls” Hostel Scheme has been initiated under which
girls’ hostel of the capacity of hundred girls well be set up in about 3500 educationally
backward blocks of the country. Construction of toilets for girls, curriculum reforms in
terms of elimination of gender bias in curriculum, self-defense training for girls, special
programs for empowerment of adolescent girls, vocationalization of secondary education

were also discussed.

Quality intervention initiatives taken up by NCERT under RMSA were also discussed like
the curriculum study for different states and capacity building programme for key resource
persons, In-service Teacher Professional Development (ITPD) package which have been
prepared for Social Sciences and Science. There has been development of CCE exemplar
packages and evaluation tools for quality interventions under RMSA. Discussions about the
capacity building programme for key resource persons in subject specific areas and generic

concerns and for state functionaries and their implementation were done.



Being Self Reliant :VVocational Education for Economic Empowerment of Girls

Prof. Poonam Agrawal

The theme dealt with as to how vocational education can make girls economically
empowered and be self-reliant. It has been increasingly realized that women have to be
empowered for creation and growth of sustainable world economies. Education and skill
development are two important determinants of empowerment which lead to
employment readiness. Information was provided about the reforms in vocational education
and recent developments and announcements which can be useful for the RMSA girls, the

skill development courses available after class eight and the prospects of certification.

It was projected how India is a young nation, expected to be a major contributor to the
world’s working age population over the next several decades. At the same time an
estimate reveals a global shortage in skilled Human Resource to the tune of 56 million by
2020. India can be the hub for potentially employable, skilled, competitive Human
Resource. Thus there is a need for developing skills for both local employment and for
those who seek to migrate, in which girls need to be equal and active participants. She also
explained how the RMSA girls can be initiated into skill development to prepare them for
availing further opportunities of empowerment and employment readiness. She encouraged
the participants to ponder over some questions and make a brief (at least one or two points

action plan to pursue after the training at their respective work places.

Action Research as a Strategy to Achieve Gender Equality

Prof. Poonam Agrawal

The theme dealt with the concept of action research and how it can be used as a strategy to
achieve gender equality. Interaction was done with the participants regarding their
understanding of action research and consolidating their thoughts. Discussions were held on
the concept of action research, important components of it and how is it different from other
researches such as it is not action research if researcher herself/himself cannot take action.
Action research is a reflective process which allows ‘inquiry and action’ as a component of
research i.e. it is a type of research that does not separate the investigation from the action

needed to solve the problem. It helps in searching for solutions to real problems experienced
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at workplace which can also be a school and look for ways for its improvements. There has
to be some action associated with it and something over which the teacher has an influence.
It has been used in many areas where an understanding of complex social situations has

been sought in order to improve the quality of life.

It helps the practicing classroom teachers to identity problems and conduct research to find
solutions. It can be effectively used to improve teaching and learning process, remove
discriminations, stereotyping and improve performance and participation of students. The
process of conducting action research involves a non-linear pattern of planning, acting,
observing and reflecting on a solution/problem. It is cyclic where the cycle can begin at any
step, can begin with a very small effort and is generally prompted by a desire to improve the
situation. Action research approaches to educational research were adopted in the late 60s
and early 70s by the ‘teacher- researcher’ movement in the secondary education sector. This
helped to bring the practicing classroom teacher into the research process as the most
effective person to identify problems and to find solutions. It can be carried out by a single
teacher, or collectively by a group. It can be started anywhere in the cycle and can have as
many cycle as needed. There are no restrictions that it can be conducted only once, it can be

re-planned, re-acted and re-observed.

Discussions were held with the participants as to what is unique with gender issues and as to
how gender issues which are deep rooted in upbringing, thinking and behavior can be
addressed through action research. Various researches that have highlighted the gender
differences in subject choices, career choices, play, physical education etc. were discussed.
Taking case studies, various action research approaches were explained. The participants
were asked to identify issues pertaining to their field areas which can be addressed through
action research like issues related to enrolment, retention, stereotyping in curriculum,

performance, behavior and relationships.

Addressing Gender Issues in Education at Secondary Stage

Prof. Mona Yadav
In the beginning of the session participants’ perception were taken on various gender issues
with the help of recent news items related to gender in newspapers. Discussions were held

on the concept of gender, socialization practices leading to identity formation, difference
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between sex and gender, gender discrimination and various gender issues in education. It
was discussed that gender is a socio-cultural construct which refers to the masculine and
feminine qualities, behavior patterns, roles and responsibilities. Gender relations are neither
natural nor given. They are not static, they change from time to time, culture to culture and
even family to family. The social construction of gender through dress, attributes, roles and
responsibilities, verbal appellations and activity exposures were discussed. There are various
factors for construction of gender i.e. media, films, market language, family, school,

textbooks, society and employment opportunities.

The major gender concern is the right to life for girls. This is reflected in our sex ratio which
has decreased since independence, even if the girl child is born she runs the risk of female
infanticide by neglecting her. There are issues related to providing her good quality
education, like rural girls accessibility to secondary schools, the girls belonging to SC/ST
categories, Muslim girls’ education, implications of violence conflict and displacement on
girls’ education, language as a maker of discrimination against girls, proliferation of private
schools and decline in standards of government schools, gender bias in textbook curriculum,
and pedagogy. Gendered play in school, hidden curriculum and sexuality education are
important concerns which need attention. At the end various strategies for addressing the

gender concerns in education were discussed.
Journey Towards Gender Equality in Education: Policies, Programmes and Schemes

Prof. Anita Nuna
The session discussed that girls’ education has been an area of special concern for the
Government, social reforms and policy makers in India since independence. The
constitution of India has included a number of articles that had a direct or indirect bearing
on the education of women. The government of India set up various committees to review
the status of women’s education and suggests ways and means to enhance their educational
status. The foremost among them was the Durga bai Deshmukh Committee set up in 1959.
The committee emphasized the need to recognize women’s education as a major concern in
education. In early seventies came the turning point towards development of women’s
education in India when the education commission in 1964-66 endorsed the views of Durga

bai Deshmukh committee. The Hansa Mehta Committee towards women’s education
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emphasized in equalization of educational opportunities. The commission’s
recommendations came into force in the form of education policy know as ‘National Policy
of Education’, 1964. The policy document clearly states that the education of girls should
receive emphasis, not only on the grounds of social justice, but also because it accelerates

social transformation. It recommends ten years of common curriculum for all children.

Another landmark report titled ‘The status of women in India’, 1974 for the first time
recognized equality of sexes as a major value to be inculcated through the educational
process. It underlined the role of education as an agent of empowering women. Education
was seen as an important instrument to improve the status of women in India and therefore
the plans and schemes visualized a strong need to give top priority to the education of

women.

Another important move towards women’s equality and empowerment was the formulation
of National Policy for the Empowerment of Women in 2001 which focused as equal access
to quality education at all levels and the need for career and vocational guidance to
girls/women. In 2005, the GOI set up the CABE committee on Girls’ Education and
Common School System to examine existing schemes, incentives and special measures
aimed at reducing gender disparity and increasing the participation and retention of girls, in
all stages of school education. It recommended free and compulsory education for girls up
to the age of 18 years.

The government of India adopted Five Year Plans as a development strategy as early as in
1950. Women’s education has been placed at the forefront of development programmes in
these Plans. The very First Five Year Plan included a chapter on Education in which
girls’/women’s education was given a prominent place. The Second Five-Year Plan (1956-
61) recognized girls” education as a most urgent concern. The Third Five — Year Plan (1961-
65) focused special attention on the education of girls and reducing the disparities in levels
of development in education between boys and girls. The Fourth Five-Year Plan (1969-74)
gave utmost priority to the expansion of elementary education and the provision of facilities
for backward areas and communities and for girls. The Sixth Five — Year Plan (1980-85)
was committed to achieve a larger measure of equalization of educational opportunities,

both in regard to access and achievement. The Seventh Five — Year Plan (1985-90) declared
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that girls’ education will be free upto the higher secondary stage. The strategies for
educational programmes and training and their organizational designs particularly focused
on women. The Eight Five — Year Plan (1992-97), highlighted for the first time, a gender
perspective and the need to ensure a definite flow of funds from the general developmental
sectors to women. It stressed on expansion of secondary schools particularly to cater to the
needs of deprived sections like girls and SCs/STs and in rural areas. Special programmes
were implemented with greater gender sensitivity. The Ninth Five Year Plan (1997-2002)
recognized education of girls as a non-negotiable area. The Tenth Five-Year Plan (2002-
2007) again viewed girls’ education as a major area seeking attention. The plan proposed to
create an enabling environment by providing easy and equal access to educational
opportunities, free education and gender — sensitive educational system. The plan laid
emphasis on Universalization of Elementary Education (UEE) guided by five parameters i.e.
universal access; universal enrolment; universal retention; universal achievement; and
equity). The Eleventh Five Year Plan (2007-12) placed highest priority on education as a
central instrument for achieving rapid and inclusive growth. The twelfth five year plan
(2012-17) focused an addressing the issue of equity as integral to the whole gamut of
elementary education moving away from an incentives and provisions-based approach to a

rights and entitlements approach.

In the end discussions were held on in Sarva Siksha Abhiyan (SSA) Rashtriya Madhyamik
Siksha Abhiyan (RMSA), Right to Education (RTE) and on schemes like National
Programme of Education for Girls National Programme of Education for Girls at
Elementary Levels NPEGEL and Kastruba Gandhi Balika Vidyalaya (KGBV).

Gender Inclusive ICT Pedagogy at Secondary Stage
Dr. Mohd Mamur Alji,
Dr. Angel Ratnabai
The session was stated with discussion on the concept and meaning of Information and
Communication Technology(ICT). The concept of ICT is concerned with the access,
storage, retrieval, manipulation, send and receive (communication) of digital
information. It was discussed that the National Repository of Open Educational Resources

(NROER) is developed to make digital resources available for all stake holders of education as
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free and open source; to enable the participation of the community in development and sharing of
digital resources; and to facilitate the adoption and creation of digital resources in different Indian
languages. How to access the resources from NROER and how can someone shared his/her
resources on the repository was demonstrated. E-pathshala, a web portal

(http://epathshala.nic.in/, http://epathshala.gov.in/) and mobile app(android, iOS and Windows

developed to share the resources developed by NCERT, SCERT/ SIEs, State boards were
demonstrated and discussed. Ministry of Human Resource Development (MHRD)- Govt. of
India has launched 32 National DTH-TV Channels i.e. SWAYAM PRABHA for transmission of
educational e-contents on 15 August, 2016. CIET-NCERT s the national coordinator for one
DTH TV channel i.e., Kishore Manch. MHRD, Govt. of India has launched a Massive Open
Online Course (MOOQOC) platform known as SWAYAM (Study Webs of Active learning for
Young Aspiring Minds) on 15™ August, 2016. The portal is offering various online courses for
school education and higher education. NCERT has started development of course modules for
Massive Open and Online Course (MOOCs) for school education system in 12 subject areas.
The importance of creating educational resources rather than just consuming the resources
was highlighted. Few software to create educational resources (audio, video, images,
document and interactive) were shared with the participants. The mobile apps for the

security of girls were also discussed at the end.

Making Classrooms more Inclusive at Secondary Stage with Focus on Children with
Disabilities

Prof. Vinay Singh
In the session the KRPs from the state were sensitized on basic understanding of Inclusive
Education. Inclusive Education requires active involvement and participation of all
children in the classroom, which includes children with disabilities, children belonging to
Scheduled Castes, Scheduled Tribes, Minorities, Children on the street, girls, children from
economically weaker sections of the society and all other children who are marginalized.
Along with teachers other school functionaries, who are assisting in catering to needs of
such children in schools also have equal participatory roles in inclusive education. The
session was carried out with illustrative presentation and discussions on nature and
educational needs of children with different 21-disabilities, naming a few like, children

with blindness, low vision, hearing impairment, locomotor disabilities, leprosy cured
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children, dwarfism, muscular dystrophy, multiple sclerosis, intellectual disability, Specific
learning disabilities, children with mental illness, autism, cerebral palsy, deaf blindness,
sickle cell anemia and multiple disabilities etc. The different provisions for education of
these children under RMSA were thoroughly discussed along with implementation
strategies adopted by the States. Identification and assessment of children with disabilities,
the screening schedules to screen out and identify disabilities in children were discussed.
Adaptation in curriculum, TLMs, teaching approaches, evaluation techniques, supportive
measures etc. in context of education of children with different disabilities were highlighted
to make reasonable accommodations in inclusive setups. Exemplar evidences from
departmental work, research studies and practices were also shared with the participants
which were reflected as interactive and informative. The state level approaches on resource
room services, home based education, special bridge course, provision of aids and
appliances and their care and maintenance, services of resource teachers and therapists etc.
were reflected by the participants with recommendations on improvement in quality of

such assistance to facilitate school education accessible for these children.
Gender Violence and Laws for Safety and Security of Girls and Women

Prof. Punita Gupta
Session was basically divided in to two broad parts, one was about understanding violence,
gender based violence and its nature and second was to inform about the constitutional

laws and provisions and explanation and role of the protection and security agencies.

Just to get the feel of the participants’ readiness towards the theme, session began with
brain- storming. What does the phrase “gender- based violence” mean to you & what
acts do you qualify as “violence”? these two questions were posed to initiate the
interaction. Participants came out with their views and understanding which became the
reference point for discussions. It was explained that the women’s subordinated status in
the society is the crucial factor causing violence on them, and how most of the cultures,
traditional beliefs, norms and social institutions legitimize and perpetuate it. Gender
violence occurs in both the ‘public’ and ‘private’ sphere. Gender-based violence

happens in all societies, across all social classes, with women particularly at risk from men
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they know, to make this clear to participants’ examples from country and outside were

taken. Participants were encouraged to share their experiences related to the theme.

Which major types of violence occur in the family, community/society, and the ones
perpetrated or condoned by the state? In response to this question newspaper items of
violence from the national daily were brought for the discussion. A bunch of almost 30
cuttings from only a single day English and Hindi newspaper were shown to them. The
objective was to make them understand and realize the magnitude of the crime and nature
of the violence. Participants divided in the group of three where they discussed the cases

on the following pointers:

What is the issue?

Who all are involved?

What are the Sites of violence?

Is it violence against women? How?
Role of family/community/state, if any?

The participants concluded their presentation with the following observations;

e Because violence within the family and household takes place in the home, it is
often seen as a ‘private’ issue and information about it is lacking.

e Community and social practices still perpetuate existing family structure and power
inequalities in family and society. Most of the time justification of the behaviour of
male abusers aimed at establishing control over women in the family which
supports the harmful traditional practices such as battering and corporal
punishments.

e Workplace can also be a site of violence. Women are vulnerable to sexual
aggression and commercialized violence.

e State also sometimes legitimizes the power inequalities in family and society and
perpetuates gender-based violence through enactment of discriminatory laws or

through the discriminatory application of the law.
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This part of the session was concluded with following summing up:

The primary inequality that gives rise to gender-based violence is the power inequality
between women and men. Most of perpetrators of gender-based violence are men. Some

types of violence, against women are perpetrated by women.

A collective understanding was developed that gender based violence is not exclusively a
woman’s concern. It is both a cause and consequence of gender perceptions. Gender based
violence provides a new context in which to examine and understand the phenomenon of
violence against women. It shifts the focus from women as victims to gender and the
unequal power relationships between women and men created and maintained by the
gender stereotypes as the basic underlying cause of violence. Further Gender based
violence as Human Rights agenda and facts about gender- based violence world-wide were
discussed with the participants to make them aware about the steps taken by the

international agencies and to assess the status of women globally.

Having discussed the global scenario, situation in India was presented before them. The
quantitative data provided by the national crime records bureau helped the participants to
understand the severity of the issue. Data revealed that across States, crime against children
has increased. There are certain rights in disguise (hidden) which generally
victim/complainant does not know. These rights were discussed and queries from the
participants were taken. The rights discussed were - Right to free aid, Right to privacy,
Right to untimely registration, Right to virtual complaints, Right to Zero FIR, Right to No
arrest, Right to not being called to police station, Right to confidentiality, Right towards
crime and not a medical condition, Right to no sexual harassment, POCSO Act 2012.
While discussion on POCSO Act they were informed about the several procedural and
substantive reliefs to child victims such as; child friendly processes, emergency medical

care, care and protection, compensation and punishment.
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Portrayal of Gender in Media: A Critique
Dr. Sarita Anand

It was an interactive session with fruitful discussions with the participants. They brought in
their personal experiences into the session, which made it quite interesting.

The session covered the following sub - issues-

What is the concept of Sex, gender and Trans-gender

Subtle media messaging which influences construction of Gender
Reinforcement of traditional gender roles through mass media

Discussion on portrayal of women and men in media and the notion of Feminity and
Masculinity

Analysis of role of Advertisements and serials on television

A critique on what Television is actually doing for Indian society and what was it meant to
be doing

Role of Films, Radio and Print

The new media and women’s participation in community radio, participatory video and
based information dissemination systems were discussed. Interactive session also delved
into life of transgender and need for sensitivity to their challenges. A video was played to

stimulate discussion.

From Failure to Success: An Approach with Focus on Practices of Stress Management

g7, gvidra aiear!
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Curriculum, Pedagogy and Textbooks from a Gender Perspective
Prof. Gouri Srivastava

The theme dealt with the importance of textbook as a popular repository of knowledge.
Textbooks are the only source largely accessed by children belonging to multiple contexts.
There is a need to make textual material at different stages of school education, gender
inclusive along with establishing linkages with the lives realities of learners and their
experiences. The construction of knowledge in different disciplines whilst instilling
interest, creativity and imagination in children should attempt to demystify notions of
feminity and masculinity by suggestive activities that can jointly be done by all. The
content, visuals and exercises should project gender inclusiveness in all spheres to promote
human values of caring and sharing, mutual tolerance, respect for diversity, love and care

for animals and preservation and conservation of environment, etc.

The session attempted to highlight the salient features of the project under taken by the
department related to Gender Analysis of some State textbooks from the view point of
gender bias and stereotypes. The methodology followed was mentioned along with a brief
overview of findings. In connection with methodology it was mentioned that tools were
developed by the department which were utilized in the analysis. The focus was on
examining textual material regarding content portrayal, visual depiction and activities and
exercises given in each lesson of textbooks. In most of the state textbooks at the elementary
stage it was found that gender was addressed by adopting dialogue form of writing, usage
of gender inclusive language, designing of activities meant for all children. Further, few
books mentioned women and men achievers in different field and portrayed sensitivity

towards children with special needs. Teacher and students page focus on creating an
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inclusive classroom environment with a thrust on engaging students from different socio-
economic backgrounds. However it was found that stereotypes continue to exist in many
lessons of textbooks where in women were shown in limited roles and professions. In
addition there was a need to stress on continuity and change in institutions like family and
issues and concerns of transgender children. The session was taken with the help of power
point and the details of the findings of different state textbooks were shared with the

participants.
Self Defense for Empowerment of Girls
Self Defense Academy, Delhi Police

The session discussed on the need for self-defense training for empowerment of girls. The
team highlighted the objectives of the self-defense training, which is to make an effort to
reach out to women, to make them confident, to give them practice on self-defense

techniques, to sharpen the physical and mental reflexes of women.

Self-defense was started with the objective to empower women through training and
exposure in techniques of martial art and it has been over the years developed as a
comprehensive confidence building programme. It teaches women how to protect them
until help arrives. This also gives them self-confidence to respond to a crisis in an
appropriate way. The basic premise behind training in self-defense techniques is to develop
self-confidence and for self-protection. Essentially the idea is to empower women with the
knowledge to help lead a safer life, protecting herself from attacks by eve-teasers and anti-
social elements and prevent chain or bag snatching including criminal assault, using

everyday items such as a duppata, a pen, a hand bag, a book, a perfume spray etc.

A helpline 1091 has been started in 2003 and a Post Box No. 5353 has been functioning
since 2002 for providing help to girls and women in distress. The team then demonstrated
the self-defense training and provided firsthand experience to the participants regarding the

techniques.

18



Adolescence Education and Growing up Concerns

Prof. Saroj Bala Yadav

This theme dealt about many issues related to the problems of growing up which are faced
by children in schools. Adolescence is the stage of transition from childhood to adulthood,
in which considerable physical and mental changes take place. The realities of youth in
India today is that thirty percent of India’s population (243 million individuals) is in the
age group of 10 — 19. The early adolescence age is 9 to 13 years in which they develop
physically, socially and emotionally. The mid adolescence age is 14 to 15 years and the
adolescence age is 16 to 19 years where there is an intense need to be a member of the
group and acceptance of self.

There is adverse Sex Ratio (0-6 years) which is 914 females per 1000 males. In the age
group of 15-19, 65% females and 53% males are not in school (population council, 2009).
The gender role attitudes are still conservative as 53% women and 56% men in the 15-24
age group reported that wife beating was justified under specific circumstances. Both
tobacco and alcohol consumption are more prevalent in rural married youth with less/no
education and one in every 1000 youth is HIV positive (prevalence of 0.1% in females and
0.09% in males) (NFHS 3). More specifically only 28% of young women and 54% of
young men in the age group of 15-24 had comprehensive knowledge about HIV/AIDS. It
was emphasized that over 35% of all reported AIDS cases in India occur among young
people in the age group of 15-24 years and more than 50% of the new HIV infection occur

also among young people (NACO, 2005).

While everyone matures and goes through the changes in adolescence, this does not take
place at the same time and in the same way for everyone including psychosocial changes.
This difference often becomes the focus of teasing and ridicule among peers, leading to the
experience of shame and fear. There are many harmful ineffective products, which claim to
increase height and muscle mass very quickly, without any additional input of diet and
exercise. Similarly, advertisements for cosmetics over-emphasize physical appearance

often leading to feelings of inadequacy and low self-esteem.
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School spaces including teachers and parents can play a very powerful role in enabling
young people to be comfortable with their changing selves. Teachers can appreciate their
unique identity and challenge stereotypes perpetuated by media and the larger society
related to ideal physical appearance. Thus, there is a need to give them authentic
knowledge, so that they are well equipped to cope with the problems which they confront
during the transitional phase. They need guidance and independence as well as
opportunities to explore life for themselves. Simultaneously the school spaces can play a
very powerful role; they can provide a safe and supportive environment. Discussions were
held on the physical development of boys and girls during adolescence. Some case studies
on friend and bullying, positive and negative peer influences, attraction and romantic

feelings, body image and stereotyping where discussed.

Audio-Video Viewing
Prof. Mona Yadav

The participants were shown various films on gender issues like ‘Gender Bender’,
Chuppi-Todo, Right to Education short video films prepared by UNICEF and other short
films on gender issues. After the video viewing discussions were held with the participants

regarding the gender issues.
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Evaluation of the Programme

Feedback was taken from the participants on the themes and overall training for further
improvement of the programme. The participants’ responses on the various aspects of

the training programme are given below:

1. gqaq yR1EvT SRiHA A Audl f6a ydR amrf-aa fear 27?
| gfTRTT & AR —

> IIHT RISV BRIGH & S 81 95 B AR ®I [Aar | 59 Uik &
gRT 81 dSfdhdl & Siia" # 7791 9Sad off 9dhd g | 89 | Sl Siex & o
@ HHT ol g8 3F I B TS & | AR TH AP IR H GHS HdI AR A
H qEATT B BIRT BN |

> Sfhal @ ARAfie WR W SIWRIST & & HF fhar ST ddhdr g aein
JSfhal W IUAT 9 DY PR Thdl B, 39b IR H BN el |
TS Ud gfeld &l 7SS 89 &Y of Adhdl 8 I8 9T | Siex & IR H 73
SHGIRAT el | q3T U BRI H SART 98k ad 0 BRI B DI
3MILIHT B, 3AD TN H T GRCHIvT faHRIT g3l |

> 9 URIEAY $HRHH W Yd 81 ol o fh & dsal © A 89 I & gl
PR G AR 3G Y YRV o9 & d1q 89 ST [ 89 99 HB PR qhd
g 3R oSl A I8k PR AD & BT (%A YT garm |

> 39 PRIGH A TARMY ATAMILAN ¢ T 2| M. & &1 DA TANT o
Adhd 2, 39 IN H 980 B NG Bl e |

> T RieArfa &R urg=al & aR # SET | A H g9 aRadd o o
Ahd &, Siex & AT J9et § &= 8 s SITEeny Al |

> TASh—aISdH! H WeHd F HRd S IHF JBR e =1fau| s+ |
IR AR H &¥ uRdds o1 © | IRac &I |rd Ugel 37U+ 39 A YHad

AT & | FART TR agdb) gax H A1 gRad R | I8 ¥4 ST |
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> 9 BRIPH H ARUATAY. UYSIHIRGT, eATUdmrsll 3R el &I JuTe!
S BT YA A1 AT © Alid UeI—YKIhl AR R § S Bl AT
fhar S \& | 39 UREU BRIA W U §9 §RT 89 el sied &l
FSihdl B SieX & dN H FHST Al | ATGAIRIG, Hoh [SHhd, Taad
Red, Siex 9 et &1 ok 99 & &’ arel &1 S Aol <+ dTel
H1e 199 9 & IR H gH 980 Y o & el

> FHST | dASBAl @ N H Sl A g, SUH O] d8dd o Adbi | $9
gfR1eAor & 916 B0 |HST H AT fdh SISy @ S 99X 8, 98 A, gRae
IR HAifear & y9Ifdd 8ax ®R &Rl 2| 39 UE0 & 918 gARI e
FH 91 T |

> AN BT BRIHH 95 o1 30T AT | U ShA BT G W FAyed o
ST 100 TR B Aoa AT Fabdl § | FHAATINE DA EAT A1MBY, 39
ST | SHeERT Al |

» Training programme has helped in updation of knowledge about new

developments in the field of gender studies, different acts and laws
related to violence etc.

> It has positively changed outlook about gender very positively.

» Meaningful discussions helped to clarify confusions about gender,

adolescent, inclusion etc.

2. gf¥Eer eied & Wiesr 7 Sualr e @ fau e«
oY &7
| gfeIRR & TR —

> 39 URME SRIGH H S RRGEm A1 § a1 aiby 89R [y 9gd g1
SUIRT 3R AGEIR & | 8A AU el H TR el 3R 8RS H Ugd
gzal 3R el & Riegr—Rrferarei vd faenfial o1 Sisk ¥9mar & an
H FHIRAT 3R S URaad o @ foly U & |
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A\

AR Ao © & oroe Tet & ) Thel H d=fdhdl & IR # UH BIel
T AR BT | S A T8 919 W] 8, S o} WRTT BT dleild o
@1 faR 8, S e IR gl & aregd | RO § 9 |

g feU9d g=al @1 3R Wl & < 3R ST f[derery § HArde
FRA BT T B |

gge REd dRdb FARIT BT ISd FRIGIUT A BT YA B |
SIASIeR @Y 3R &9 ST 3R SFd! AT & TEIIRT & 7T SIS |
(BT B THSRA fh TeHI-—Ied! Ud FAM T | ASfhAl Bl AU
IR e =ity I8 ufvew Fies @ ST A & fou ue
AT SR Aok femw W™ @ Ao 71 iRar 5 # dsdr—otea
@ 4/ H S WeId § S GR B @l AT 7 |

fEIRT aTerel BT UG & ol JAEMd ARl BT SUANT B DI BIII
gl | “H Nl {B IR Fadl & B AR TR Siex Fdaefl Ut qorr e
DI ISR A S DI AT 2 |

AfZetrell B B AEN W W R IEH A3 Hgl W ==l
B |

SIS B AHRAT DI X XA B 10 U amifoTes fRfaR &1 e
fSTaH TSl & ATAT—TUdT BT W g S |

efdal # R Wl Helll § I8 S A DI BIRRT BT 3R IAd]
T BT ¥ 3IRT G BT BIFRTT T |

Gender concerns will be integrated in different programmes of teacher

training
Using the knowledge/material in developing the training modules for

training of teaching staff and SMDC members
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qddaE srIBH 3 fawal 7 9 I A1 Dl uRkiErvr sraegddarl
@ foag 999 e yfiie o7

| gfTR & TR —

afReroT BrRid & T ATy Se oy wgayul iR Ul o cifdT B3
g yqifies o fheiRmeRen iRk I9A 1 fHamei & SMeRI, s
3R Hifedr, Sier 3R argel BT Gl 3R ISl T qrefe! 1 FHEE
S Al Uhed, SMS.AISl, AN, Heh feh=d, Siex |HMdr
g |

Women role models TR =T S & I dlediaTg, Rofel iR Ryafacs
Afgerell & srg9dl U= = |

Adolescence Ud #MEI Hedl & IR H FHIMT 3R I8 & Sfs
AR Rl &7 & 8 gl & W Bl 8, $Hd dR H STaTd BT |
Equity 3R Equality @ IR H STH®RI |

Thot W Sl GARI SUAE ©, SAH IR oM @ oIy Action Research @
EINR AR

All the themes were very relevant and well presented.

uRreror $) A ar & fov oiq 4 favg urafire a8 297
gfe il & SR s W fIvg SurEfes FEl o) uflreror &l
MaTHAr & forv ) fawy urifiTe o |

AMYH! ARTATT ATETADHARI B YT &4 & g o9 4@ off[ &l
SIrST ST 9dhdl 87

OfrTRTT & TR URIETTT &1 I arall ®l GRT dR4 & oy o+l
o 9 HrdshA | dffera off | fiR W 9@ AR 3R JTd AT dR
S IR ST IRUIES fhed fa@ms 1 |l o |

Some more themes in the area of act/laws and self - defense can be added.
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6. fawa @ gfcdivr & Heg 4 AT TSI &I &d9al & IR q
TS FAT T B?

Uil & AR vy & gfeadr ¥ @ S HH™ DI AT
9gd B 78l ol | ATl WY §RT 84 98 §/Y G- &I el ©
3R S ¢7R BH ST < IR A1 SR SifeT 9gd & g9l o |

All the resource persons very competent and thorough in their subject.

Transaction was done very effectively. Though group was mainly
Gujarati speaking, resource persons could connect with simple language,

cues and elaborations.

7. T PRIHH BT IS Fdive-ad oAT1? Afe I, O |am o i 3ix
Al 3 g FE @ fag gsma <2

| IR & TR BRIH Halve-d o | 9 Rl & §RT 3!
TRE W 33T ISTERY ShR BH AHSIT AT o7 | UfeT § ®Ig &Hl
TE ol | UNITH &7 USYe 98d &1 IAWBT AT| FAR 3faR S—ll Hier off
SABT &4 HANodh St felr | f5Tel § Sra) g6 RE & B B |
BRed & IR # S—oil IR of, SR Y R BIAT A1MRY, ISHET
SEICIERCERIE

>  The programs was very satisfactory and fruitful.
8. ¥ HRiHAl © R W AUD FAT YT 2?
il & gRT f&d T gemd —
> Siex v & IR 7 g urs SR Areafie Rierd / Riferdrall wr W
SfH <= =rfRu | fRreror & R¥ren & 99y T SUBRT BT STANT B dlfd

qyTaeTen 18T 99 I |
> I8 BB district level TR 8FT T1RT |
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TS 3RIRTT 9+ |

Y BRIHH H (BT I dised | W1 Ferarr @2y | e 849 uRon
T Bl |

U ST AT H ST aR B ARy RO gH YR deR gERl Bl
gRRIfAT #R A |

Some more examples/episodes of social-happenings affecting the status of

girls/women/transgender can enrich the programme.
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Presentation by the participants on Gender Concerns in
Education of their district

District Patan and Ahmedabad Rural

What is the status of girls’ education in terms of enrolment and dropout?

The dropout problem is pervasive in the Indian education system. Many children, mainly
girls who enter school, are unable to complete secondary education and multiple factors are
responsible for dropping out of school. The reasons for dropout of girl are poverty, low
educational level of parents, the weak family structure and lack of pre-school facilities.
Family background and domestic problems create an environment which negatively affects

the value of education

Even though these issues persists, the enrolment of girls for secondary school in
Ahmedabad rural district has increased by 20 percent from last year. This improvement has
been through awareness generation on importance of girls’ education and better facilities

for them.

Is there proper infrastructure facilities provided in secondary schools as per RMSA

norms, give details?

Yes, proper facilities like benches, table, chair, black and green board, cupboard, science

and mathematics kit are being provided under RMSA.

List any three major gender concerns.

The three major gender concerns in our district are:-

less enrollment of girls in hostel due to location — This is the major concern of our district
as the girls’ hostels are located in interior regions away from habitation and is situated
near the industrial area. The hostel is far from school and girls have to travel a lot to reach
the school. As a result, the parents of girls do not feel safe to enroll girls in hostel and there

is dropout of girls in the hostel.
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Warden girls ratio — There is provision of one warden for hundred girls. Therefore it
becomes difficult for the warden to provide personnel care to every girl.

Security of girls in the hostel - security of girls is a major concern as there is
appointment of only one security guard for hundred girls. The duty of the security

guard is for twenty four hours and the wages are also very less.

4. List any three major initiatives taken-up by your district/state to improve access,

retention and quality of the girls’ education.

Meetings with parents are held on regular interval of time for creating an understanding
about importance of education. Awareness is given to the parent about the facilities
provided by state government for enhancing girls education

Meetings with primary school teacher in nearby villages of girls hostel is done to
promote girls’ education and ensure that the girls are enrolled in secondary school.
Meetings are held with parents of girls who dropout after primary schooling for
bringing them back to school. Homes of the dropout girls are visited and try to
convince the parents and the girls to join the hostel and school.

Meeting with the principal of KGBV school and SSA gender coordinator are held for

discussions on girls education.

5. What are the best practices with regards to girls’ education in your district and out

6.

7.

comes thereof?

Parents meeting is held regularly as a result they have become aware about the overall
development of their girl child in the hostel and the school.

Are there subject wise teachers available, Yes/No. If No please give details?
Yes, there are subject wise teachers available.

Whether skill based education (vocational) is being provided, Yes/No. If yes what courses
are being offered?

No, skill based is not being provided.

Is there any stereotyping in offering vocational courses, Yes/No. If yes give details?
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Presentation by Participants

RMSA SCHOOLS OF KUTCH

S. Block Schools
No. RMSA Model Model Day | Girls Hostels
e ", | Schoofs Schools’ (RMSA)
15 L?.”?P“ 1 s 0 1
“}2 |Rapar) * 5 1 1 Rapo
13 | Bhachau 4 1 L1 .
4: | Anjar 9. W 1 10 1
5 [ Bhuj A0 6 o4, T sksaizedl
6 | MNakhatrana 2 ~KAcHc)on, o 0
7 | Abdasa 1 o S Ml ]
8 | Mandavi 6 |8 0
9 | Mundra 4 " 0 0
10 | Gandhidham |2 % 0 1

RMSA SCHOOLS OF KUTCH

Schools No. of
No schools

RMSASchools

5. NO. SCHOOLS ENROLMENT TOTAL

RMSA SCHOOLS 1176

2 Model Schools B
2 MODEL SCHOOLS 255 356 611

3 Model Day Schools 2

3 MODELDAYSCHOOLS 84 93 177
4 GirlsHostels(RMSA) 7

CATEGORY WISE ERROLMENT

OF
GIRLS HOSTELS

IWE 0BC GENERAL MINORITY BPL

—— ‘ . — GirlsHostel 42 0o 05 0 08 il
Madhapar

2 GirlsHostel 16 03 01 11 01 00 00
Anjar
2504 19 60 22 96 3 GirlsHostel 18 05 00 13 00 00 06
2 8 % Bhachau
4  GirlsHostel 05 02 00 03 00 00 01
Gandhidham
5 GirlsHostel 45 33 00 05 (4 03 13
Dayapar
6 GirlsHostel 20 05 00 13 01 01 00
Naliya
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Girls hostel Infrastructure

Girls hostel Facilities

*No.of rooms:25 _ *Warden room

Solar plant

Girls hostel Activities

Self defense
training

Sports Activities In Girls hostel

< .‘r'

Other Activities In Girls hostel
/ l \ v

v‘r

Kho-kho

Other Game -
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Study Improvement Activities in girls hostel

Benefits From Starting Up Of Girls Hostel

» Kutch is the largest territorial area in India. It has been a
developing district in education also. It has longest range of seacoast.
There are many villages — people of which believe not to educate ‘a
girl child’ but visionary thought of starting girls hostel — the scenario
is changed. The girls from remote and backward area are coming into
girls hostel. And they are getting not only education but also
developing themselves in many skills.

¥This mission of MHRD, New Delhi with assistance of Gujarat
government / RMSA has been proved a ray of hope for the daughters
of the border area.

#More and more girls are coming out for education — knowledge.
Girls hostels are like “Mast for girls education”, Free fair and safe
education is reading towards new directions.

MODEL SCHOOL BALASINOR

Students Enrolment 2016-17 Drop Out 2016-17

[Std. [Boys| Girls| Total
6 33 22 55 0 0 [o]

7 30 22 52
8 39 1 50 Model School Balasinor
9 22 22 44
10 22 23 45
11 12 29 41

.
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GIRLS HOSTEL BALASINOR

Girls Enrolment ‘
2016-17

MODEL SCHOOL BAKOR

Students Enrolment Drop Out 2016-17
2016-17

“Boys | Girls | Total |
6 35 24 59 0 0 0

7 39 19 58
8 23 22 45
9 19 29 48
10 18 26 44
11 15 18 33

* HIBE 2\e ousle -

GIRLS HOSTEL BAKOR

Girls Enrolment

2016-17

9 19

10 14

11 14
12 1

Total 48

PHOTOGRAPHS
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MODEL SCHOOL KADANA

Students Enrolment
21]16—1?

5td_Boys Girls Total

23 23 46
24 20 44
23 26 49
16 16 32

Drop Out 2016-17

o omoN;

GOV, SECONDARY SCHOOL
PANCHMUVA (RMSA)

Students Enrolment

Drop Out 2016-17
2016-17
9 23 21 44 1 1 2
10 22 11 33

-

GOV. SECONDARY SCHOOL
ZALDADA (RMSA)

Students Enrolment
2016-17

9 18 28 46 1 0 1

10 26 32 58

e

Drop Out 2016-17
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GOV. SECONDARY SCHOOL
MOLARA (RMSA)

Students Enrolment

2016.17 Drop Out 2016-17

9 23 25 48 3 4 7

10 15 18 25

PHOTOGRAPHS

HOW MANY MODEL SCHOOLS IN PATAN DISTRICT : -

Block Name

District Name

Model school Name

1 Patan Sarswati Model school, Vagdod
2 Patan Harij Model school, Harij

3 Patan Sami Model school Sami

4 Patan Radhanpur Madel school, Radhanpur
5 Patan Santalpur Madel school, Santalpur

'MODEL SCHOOLS PHOTOGRAPHS : -

e =

Modé! School, Harij Model School:Sami

‘Students Information In Model Schools: -

2
r
N
0
1 Fatan

Students information | Students information
in 5td -10

Madel school
Name

in 5td -9

Sarswati Model school, Vazdod P % - o " #
2 Patan Harj Model school Harfj % 5 o M 5 u
3 Patn Sami Model school Sami
g EH = ] a1 S
4 Paten Radhanpur  Model school Radhanpur . i o & A “
5 Patan  Zantalpur  Model school Santalpur

34




In Patan Di

RMSA school Name

Sec School
2 mr sausn
Government Sec School Bhatsan
3 raT P Sec School
‘ s R Govemment Ser: School Alhabad
5 L] RiiREA Government Sec School Javantr
] Rt e
Govemment Sec School Charup
7 pam ma Government Sec School Dunavada
s Rt ol
Govemnment Sec School Sarel
: s = Govemment Sec School Ved
w BT e Govemnment Sec School Godhana
n mr AR Sac School
# s enme Govemnment Sec School Dhokawada
a L] £ Govemnment Sec School Ganjisar
w FaT TRRA Government Sec School Zazam
raT seTARA

Government Sec School Zekada

Boys | Girks | Total | Boys | G5 | Rt
L]
Block Model Day school Name
o e | s | copmment seosomoi v | 0 | ¥ | s | m | om | Name
T e | SesSNT ) copmment Sec School Bratsan 2| u | % |
i PATR SCeC-A 3a
Goemment Se¢ School Gangalasan | -1 3 37 i 1
4| P | ReRRR | copmment Sec School Aanad | @ a1 Y o |
B copmment scsomaimet | oo | s | oa | om | om | B
& | mm | SASHT | copmment Sec Saool Chang A I 4 4 1 PATAN  Santalpur Model Day school Lunichana
7 RATAN e n W 54 ] ] ]
GoRmmE $20 00l DUEEt:
H AT B Coemmed 520 School Sanel 13 ) a3 [] [] ]
] BaTE SH1 Gommmet Sso Sl Ved Fi n £ [ [ ]
w| oA || commment Sec Sudl CodE LI I ) i go]e
| s RICIPR ( ~oyermment Sac School Jorangan & il - ] ] ]
|| ROSNRE | Gopmment SecSowol Dhokemata | | | w0 |0 e
u PATR SATARR o o0 \GB'IJEEI' 1n 1n Fo3 [] [] []
w| ema | STARR | Gopmment Sec Schvol Zazam A N v
PATR SATARR Fed 14 an []
|Goemment Sec Senonl Zekadz

HOW MANY GIRLS HOSTEL IN PATAN DISTRICT : -

District BlockName RMSA school Name Students information Students
in§td-9 information in Std -

Block Name Girls Hostel Name

1 Patan Sarswati GirlsHostel, Vagdod
2 Patan Harij GirlsHostel Harij
1| pATAM | Samtalpur | Model Dayschool, | ¥ | * | = | *® | ® | ®
Lunichana
3 Patan Sami GirlsHostel Sami
4 Patan Radhanpur Girls Hostel, Radhan pur
5 Patan Santalpur Girls Hostel Sanalpur
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|HOW MANY GIRLS LIVE IN GIRLS HOSTEL : -
GIRLS HOSTELS PHOTOGRAPH : » Girls Information whao live in Girls

hostel

District Block Girls Hostel Name

— Name Name

Sarswati | GirlsHostel, Vagdod

2| Patan Harij Girls Hostel ,Harij = @ . o 5@

3 | Patan Sami GirlsHostel ,Sami o o a " 100

4| Patan | Radhanpur | GirlsHostel Radhanpur | . = " N e

5| Patan | Santalpur | GirlsHostel Santalpur | & o » 15
TOTAL

13 a 33 14 233

BT TR I = ZaLs-1T
== nm TRARCDTIOMALTE | EETERmomAaLTE | caoposT AATE  |PRossoTiomM aaTE
= e
b s | 2 S S T [ == iyl
e e sy - - -y e -y e -y
= = T ] = T = = T = = T = = T ] = T
B e Tt
caaz lecas| -oa- losach-caleca: Jecae b asasbaeslars liase lasas] s-alasaal-saalas-olo-gall saeq
Er=
a wamam
zxaw Jea-al cass lesackoanlezaa | -ga Sea-d-cacl-cashacal-—-alacca loas-tagagl-aesl oz g J-ceg loaaal cone
e
B e
a —amae
= [ A
Eer gy
Froa=—mry
gz sy lzows] soue lo-aels Pl PEE PR PP PR = alag e PSS PR e ceacl gz
-
»  frecazal woase
FE =g
am warmae az.za

€. ¢ Q088 F THar HY Alfgat
FH dEE IREATEY W0 Asd g e
e . e e RIGH e

14 | Eﬂﬂaﬂ | 03 | 03 . [:1.] | (1
? e 03 03 | of ols

oo feonsfiH FAH [+ wm = T w e
¥ 03 00 | ot 03

HgAcHIg ATFT T w PP v

| ¢ eI o¢ ot oo 03

. b - ERER - L1 [ of . oo of

£ ETE[eRT oo of oo of

w Tl T 1% 1% o3 kL
Ae=T F-AfEAET, HEACEG AT |
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eT-20t¢ H HRTT HCATEY, el Hr T

FEAGHET, Toiee & BN 3T F&T

o F & FHT o SOHEC
w el &1 A I AH A FAH wH ST AR T - e
' FRvmual. oeame e FA &= U FRUATEY RATE O, A % @ | o
U ygumend mEaE we s e }| FRUATEY AAEE O, @9 % " % b o
3 mmmﬂ- AEOTET 97T T AT i FRTATET AeaEs T, FARAE W ] W ] LE]
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;ﬁ& RIGHT T0 EDUCATION _ﬂ&

RMSA GUJARAT
VALSAD

Urvashi Thakor
Dist. Gender Co-Ordinator

Mission of RMSA ;ﬁ&;

* To reduce the ratio of illiteracy of Girls in India. 1)
» To make the girls confident enough to live an CATEGORY-ST
independent life.

+» To enhance the thinking ability of girls to ~STANDARD-9-40
increase the decision power. -STANDARD-10-32
«» To strengthen women power in our country. -STANDARD-11-
+ To provide education and other basic facilities A
of life to the backward dass girls and empower
their life with better education

¢

GIRLS HOSTEL-TOTAL-2 i HEALTH CHECK UPS

g o,
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Girls Hostel Activities
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Class-9|Class-10|Class-11|Class-12| Total
5r.No.|School Name Village | Caste

Girls | Girls | Girls | Girls |Girls

General| 3 0 0 0 3

GIRLS HOSTEL sC 1 0 0 0 |1

1 SATLASANA

SATLASANA ST 5| 16 % 3|10

0BC 9 8 3 0 20

Total 38 24 23 3 94
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Training Programme on Gender Concerns in Education for RMSA
Key Resource Persons for the State of Gujarat

23" March, Thursday, 2017

(23" — 27" March, 2017)

Programme Schedule

Time

Themes

Resource Persons

9:30 a.m. — 10:00 a.m.

Registration

10:00 a.m. —11:00 a.m.

Inaugural Session

-Welcome Note &
Inaugural Address
-About the Programme

Prof. Poonam
Agrawal, Head, DGS

Prof. Mona Yadav,
DGS

11:00 a.m. —11:30 a.m.

Tea

11:30 a.m. —1:00 p.m.

Journey Towards Gender
Equality in Education:
Policies, Programmes and
Schemes

Prof. Anita Nuna,
DCS

1:00 p.m. —2:00 p.m.

Lunch

2:00 p.m. —3:30 p.m.

Concerns on Equity and
Quality under RMSA

Prof. Sharad Sinha,
RMSA

3:30 p.m. — 4:00 p.m.

Tea

4:00 p.m. —5:30 p.m.

Being Self Reliant
:Vocational Education for
Economic Empowerment
of Girls

Prof. Poonam
Agrawal, DGS

24" March, Friday, 2017

Time

Themes

Resource Persons

9:30a.m. —11:00 a.m.

Adolescence Education
and Growing up Concerns

Prof. Saroj Yadav,
Dean Academic,
NCERT

11:00 a.m. —11:30 a.m.

Tea
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11:30 a.m. —1: 00 p.m.

Action Research as a
Strategy to Achieve
Gender Equality

Prof. Poonam
Agrawal, Head,
DGS

1:00 p.m. —2:00 p.m.

Lunch

2:00 p.m. —3:30 p.m.

Curriculum, Pedagogy and
Textbooks from a Gender
Perspective

Prof. Gouri
Srivastava, DGS

3:30 p.m. —4:00 p.m.

Tea

Gender Inclusive ICT

Dr. Angel Ratnabai

4:00 p.m. —5:30 p.m. Pedagogy at Secondary Dr. Mamur Ali
Stage

25" March, Saturday, 2017

Time Themes Resource Persons

9:30 a.m. — 11:00 a.m.

Addressing Gender Issues
in Education at Secondary
Stage

Prof. Mona Yadav,
DGS

11:00 a.m. — 11:30 a.m.

Tea

11:30 a.m. —1:00 p.m.

Gender Violence and
Laws for Safety and
Security of Girls and
Women

Ms. Punita Gupta,
Delhi University

1:00 p.m. —2:00 p.m.

Lunch

2:00 p.m. —3:30 p.m.

From Failure to Success:
An Approach with Focus
on Practices of Stress
Management

Dr. Surkshit
Goswami, Yoga
Expert, Times of
India, ND

Mob: 9811600440

3:30 p.m. —4:00 p.m.

Tea

4:00 p.m. —5:30 p.m.

Self Defense for
Empowerment of Girls

Self Defense
Academy, Delhi
Police
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26" March, Sunday, 2017 Field Visit

Time

Themes

Resource Persons

9:30 a.m.— 11:00 a.m.

Portrayal of Gender in
Media: A Critique

Dr. Sarita Anand,
Lady Irwin College

11:00 a.m.—11:30 a.m. Tea

11:30 a.m. onwards Field Visit

27" March, Monday, 2017

Time Themes Resource Persons

9:30 AM. —-11:00 A.M.

Making Classrooms more
Inclusive at Secondary
Stage with Focus on
Children with Disabilities

Prof. Vinay Singh,
DEGSN

11:00 A.M. - 11:30 A.M.

Tea

11:30 A.M. - 1:00 P.M.

Interactive Session on
Gender Concerns in the

DGS Faculty

State of Gujarat
1:00 P.M. — 2:00 P.M. Lunch

Video Viewing Prof. Mona Yadav,
3:30 P.M. —4:00 P.M. Tea

Valedictory DGS Faculty

4:00 P.M. —5:30 P.M.
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Name of Resource Persons

S.No. NCERT Faculty Other Experts
1. | Prof. Saroj Yadav, Dean, Academic, Dr. Surakshit Goswami
NCERT Yoga Expert, Times of India
2. | Prof. Poonam Agrawal, Head, DGS Dr. Sarita Anand
Lady Irwin College
Delhi University,
3. | Prof. Gouri Srivastava, DGS Ms. Punita Gupta

Aditi Mahavidyalaya,
Delhi University

4. | Prof. Sharad Sinha, Head, RMSA Shri Rakesh Pal and his team
Self Defense Academy,
Delhi Police, New Delhi

5. | Prof. Mona Yadav, DGS

6. | Prof. Anita Nuna, DCS

7. | Prof. Vinay Singh, DEGSN

8. | Dr. Mamur Ali, CIET

9. | Dr. Angel Ratnabai, CIET
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List of Participants

S.No.

Name

Address

Gamit Aelishaben Maganbhai

Warden,

RMSA Girls Hostel, Doswada, Songadh,
Dist. —Tapi

Mob.-9913123923, 9408688766

Email: — aelisha2009@gmail.com

Rohit Induben Chhaganbhai

Warden,

RMSA, Girls Hostel, Dhaneshwar, Ghonghba
Dist. —-Panchmabhal,

Mob.- 7567349033, 9099386251

Email: indubenrohit@gmail.com

Gamit Ushaben Jesha Bhai

Warden

RMSA, Girls Hostel Fatehpura, Vangd
Dist. Dahod-389151

Mob.- 8909887237, 9909887237
Email: ushagamit26 @gmail.com

Baria Manjulaben Narsingbhai

Warden

RMSA, Girls Hostel, Garbada

Dist. -Dahod-389151

Mob.- 8758810019, 9099315467
Email: —manjulabariall22@gmail.com

Rathod Komalben Dilipbhai

District Gender Coordinator, RMSA
District Education Office, Kutch
Dist. — Bhuj - Kutch
Mob.-02832-250157, 8238049252
Email: —gcdeokutch@gmail.com

Harshaben Navalbhai Gavli

Warden

RMSA Girls Hostel, Dharmpur
Dist. — Valsad

Mob.- 9978764486

Email: —harshagavli@gmail.com

Ilaben Jivanbhai Patel

Gender Coordinator

District Education Office, Tapi
Dist. - Tapi

Mob.- 9924619676

Email: —jcrmsatapi @gmail.com
Patelila74@gmail.com
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Shaikh Samirabanu Gulam
Mohammad

District Gender Coordinator
Dist. - Narmada
Mob.-02640-222603

Email: —gcnarmada@gmail.com

Metaliya Varsha Ben

Warden

RMSA Girls Hostel

Dist. — Surendra Nagar
Mob.-7698505200

Email: —-tamulax007 @gmail.com

10.

Thakor Urvashiben K.

District Gender Coordinator
District Education Office, Valsad
Dist. — Valsad - 396001
Mob.-2632-254228

Email: —vaisadgc@gmail.com

11.

Patel Jalpaben Ramesh Bhai

District Gender Coordinator (RMSA)
District Education Office, Patan

Dist. — Patan

Mob.-02766-230025, 9909923749
Email: —gendercopatan@gmail.com

12.

Prajapati Kunjalben Ramanlal

District Gender Coordinator

District Education Office

Dist. — Panchmahal, Godhra

Mob.- 02672-242240, 9712007842
Email: —gcpanchmahalgodhra@gmail.com

13.

Barot Devalben Ashvinbhai

District Gender Coordinator
District Education Office

Dist. — Ahmedabad Rural

Mob.- 079-27910571, 9909298304
Email: —gecoahmrural@gmail.com

14.

Pushpa Arjanbhai Bhuva

District Gender Coordinator
District Education Office

Dist. - Mahisagar

Mob.- 02674-250901

Email: —gcmahisagar@gmail.com

15.

Jadav Sunita Narshibhai

District Gender Coordinator, RMSA
District Education Office,

Dist. - Bhavnagar

Mob.- 2782426629, 9725377825
Email: —genderbhavnagar@gmail.com
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16.

Kokilaben M. Parmar

District Gender Coordinator
District Education Office, Palanpur
Dist. - Banaskantha

Mob.- 02742257055

Email: —dcbanaskantha@gmail.com

17.

Kahor Mayaben Amrabhai

Warden

RMSA Girls Hostel, Ghoga

Dist. - Bhavnagar

Mob.- 9924191217

Email: -mayabenkahor.12@gmail.com

18.

Sankliya Jyotsanaben
Ghanshyambhai

Warden

RMSA Girls Hostel

Dist. - Morbi

Mob.- 9662370880

Email: —jyotsanasankliya91@gmail.com

19.

Patel Manishaben Chaturbhai

Warden

RMSA Girls Hostel, Balasinor
Dist. - Mahisagar

Mob.- 9725867122

Email: -mp.521987 @gmail.com

20.

Trivedi Nimishaben Nathabhai

Warden

RMSA Girls Hostel, Bhabhr

Dist. - Banaskantha

Mob.-9879545377

Email: —nimishaupadhyay.147@gmail.com

21.

Chhanura Mukta Virjibhai

Warden

RMSA Girls Hostel, Diodar

Dist. - Banaskatha

Mob.- 95864-48428, 9099685652
Email: —dabhigopal92 @gmail.com

22.

Anjana Ben S. Rathva

Warden

RMSA Girls Hostel, Bhojva

Dist. - Ahmedabad

Mob.- 9879716303

Email: — rathvaanjanbahen@gmail.com
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23.

Priyankaben T. Tiwari

Warden

RMSA Girls Hostel, Meghraj

Dist. - Arvalli

Mob.-7285028732, 7285028132

Email:— priyankatiwari387001@gmail.com

24.

Pampaniya Jashiben Mulabhai

Warden

RMSA Girls Hostel, Kalyanpur
Dist. - Dwarka
Mob.-9173295005

Email: —-hnpanera@gmail.com

25.

Trivedi Archanaben
Harikrishnabhai

Warden

RMSA Girls Hostel, Madhapur

Dist. — Bhuj-Kutch

Mob.-7575839652

Email: —girlshostelmadhapur@gmail.com

26.

Patel Dipika Baldevbhai

Warden

RMSA Girls Hostel, Harij

Dist. - Patan

Mob.- 9913392356

Email: —dipikapatel0804@gmail.com

217.

Patel Suhasini Dahyabhai

Warden

RMSA Girls Hostel, Satalasaja
Dist. - Mehsana

Mob.- 9427509957

Email: —patelsuhasini9@gmail.com

28.

Priya Kumari Yadav

State Project Coordinator

Girls Hostel, RMSA

Dist. — Gandhi Nagar

Mob.- 079-23242093, 9978408501

Email: —priyarmsa@gmail.com

29.

Kavita Prashant Dambhe

State Project Coordinator (MIS)
RMSA

Dist. — Gandhi Nagar

Mob.- 097-23242093

Email: —-rmsakavita@gmail.com
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30.

Truptibahen Krushnalal Patel

Programme Manager (Public Procurement)
RMSA

Dist. — Gandhi Nagar

Mob.- 079-23242093, 9429890119

Email: —jdrmsa.edugujarat@gmail.com

31.

Prakash Madan

Jt. CEO, GCSE, RMSA

Dist. — Gandhi Nagar

Mob.- 079-23242093, 9978408508
Email: —jdrmsa.edugujarat@gmail.com
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Power Point Presentation by Resource Persons

Curriculum Peda

O
g
(&)
=

ogy and
Textbook from a Gender

Perspective

Prof. Gouri Srivastava
Dept. Of Gender Studies
NCERT, New Delhi

@ 0=
_—_—___-_-_'__'-' ==

“NCERT Initiatives in Curriculum

Development

¢ The Curriculum for the Ten Year School: A
Framework, 1975

¢ National Carriculum for Elementary and
Secondary Education: A Framework, 19088

¢ National Carriculum Framework for School
Education, 2000

¢ National Carriculum Framework, 2005

|
Curriculum

pr—

—— /

* Reflects Philosophy of the Constitution and Policy
Commitments

Pedagogy

¢ Focus on:

»Learner Centric

» Autonomy

»Participation

» Contextual

» Activity based

»Linkage with Environment

» Strategies Promoting Problem Solving and
Challenges

 Textual Maiﬁiﬁls%ndﬂlsdpll{

Knowledge

¢ SCIENCE AND SOCIAL SCIENCE

* HUMAN ACTIVITIES AND NATURAL
ENVIRONMENT

* HUMAN ACTIVITIES AND INTERACTIONS
* APPLICATION BASED

* MULTI-DISCIPLINARY

* SOCIETAL CONCERNS

* INTEGRATION OF TECHNOLOGY

* SUSTAINABLE DEVELOPMENT

Teaching Children with Diverse
Needs in Inclusive Classroom"

Dr. Vinay Kr. Singh
Professor in Education of Special Needs

Department of Education of Groups with Special
needs (DEGSN), N CERT, New Delhi

Email:vinay.singh303@yahoo.com
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* All children have unique needs and different
abilities.

* Fach child has capabilities, interests,
motivation and experiences that are unique
and personal.

* Many children experience learning and
participation difficulties in school because such
differences are not taken into consideration in
the teaching learning process.

* All children have unique needs and different
abilities.

* Each child has capabilities, interests,
motivation and experiences that are unique

and personal.

* Many children experience learning and
participation difficulties in school because such
differences are not taken into consideration in
the teaching learning process.

Inclusive education

Inclusive education means a system of education wherein students with
and without disability learn together and the system of teaching and
learning s suitably adapted to meet the learning needs of different
types of students with disabilities (RPD Act, 2016)

Inclusive education is concemed with removing all barriers to learning,
and with the participation of all learners vulnerable to exdusion and
marginalization.

IE is based on the prindple that all children have the right to leam and
that they need support. 1t respects and builds on the fact that all
children are different and have different learning needs.

Inclusive education sees the children at the centre of the teaching and
leaming process and recognizes that barriers to learning can arise at
any level of the system.

Inclusion is not only about disability.

Children who need more attention....

+ Girls

+ Scheduled Castes,

+ Scheduled Tribes

+ Minorities,

+  Economically weaker sections and underprivileged groups,
+  Disability,

+  Children affected by migration,

+ Urban deprived,

+  Children in areas affected by civil strife

+  Working asdomestic help,

+  Childrenin conflict with law,

+ Children in protectiveinstitutions,

+ Children affected by HIV/AIDS and other chronic and severe gilments,
+  Children affected by natural disasters

+  Anyother grouphaving disadvantage owing to social, cultural economical,
geographicl, linguistic, gender or such other factors.

+ SECLUSION / SEGREGATION /EXCLUSION: (Sorry ! No
Admission. You'd better stay home)

+ SEPARATION: (Sorry! No Admission. But, you could go
to special school)

* INTEGRATION: (Welcome But, you'll have to put extra
efforts to adjust / match other kids at school)

+ INCLUSION: (Welcome ! We'll adjust ourselves to suit
the needs and requirements of your kids)
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General
Education

Depart from the
General System

General
Educati

Apart from the
General System

Inclusive Education

Integrated
Education

Integral Part of the
General System

S

7

|

Disability

Person with disability means a person with long term physical, mental,
intellectual or sensory impairment which, in interaction with
barriers, hinders his full and effective participation in society
equally with others;

Person with benchmark disability” means a person with not less than
forty percent of a specified disability where specified disability has
not been defined in measurable terms and indudes a person with
disability where specified disability has been defined in measurable
terms, as certified by the certifying authority;

Person with disability having high support needs means a person with
benchmark disability who needs high support. High support means
an intensive support, physical, psychological and otherwise, which
may be required by a person with benchmark disability for daily
activities, to take independent and informed decision to access
facilities and participating in all areas of life induding education,
employment, family and community life and treatment and
therapy;

Disabilities specified in RPD Act, 2016

1. Physical Disability
A. Locomotor Disability including

a)  Leprosy cured person
b}  Cerebral Palsy
¢) Dwarfism
d)  Muscular Dystrophy
e Acidattack victims
B. Visual Impairment
a)  Blindness
b)  Low-vision
C. Hearing Impairment
a) Deaf
b}  Hard of hearing

D. Speech and language Disability

2. Intellectual disability including
a)  Specific Learning Disabilities
b}  Autism Spectrum Disorders

3. Mental behaviour
a)  Mentalillness
4, Disability caused due to
a) chronic neurological conditions
i} Multiple Sclerosis
i} Parkinson’s disease
Blood disorder
i} Hemophilia
i)  Thalassemia
iii)  Sickle Cell Disease
5. Multiple Disability including
a)  Deaf blindness
6. Any other category notified by
Central Government.

b)

Locomotor Disability
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Locomotor Disability

* Locomotor disahility (a person's inability to
execute distinctive activities associated with
movement of self and objects resulting from
affliction of musculoskeletal or nervous
system or hoth)

Leprosy cured person

"leprosy cured person" means a person who has been
cured of leprosy but is suffering from—

(i) loss of sensation in hands or feet as well as loss of
sensation and paresis in the eye and eye-lid but with
no manifest deformity;

(i) (ii) manifest deformity and paresis but having
sufficient mobility in their hands and feet to enable
them to engage in normal economic activity;

(i) extreme physical deformity as well as advanced age
which prevents him/her from undertaking any gainful
occupation, and the expression "leprosy cured" shall
construed accordingly

A child with Cerebral Palsy using mobile stander

Cerebral palsy

Cerebral palsy means a Group of non-
progressive neurological condition affecting
body movements and muscle coordination,
caused by damage to one or more specific
areas of the brain, usually occurring before,
during or shortly after birth

Dwarfism

* Dwarfism means a medical or genetic
condition resulting in an adult height of 4 feet
10 inches (147 centimeters) or less
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Muscular Dystrophy

Gower's Sign

Calf pseudohypertrophy

Muscular Dystrophy

Muscular dystrophy" means a group of hereditary
genetic muscle disease that weakens the muscles
that move the human body and persons with
multiple dystrophy have incorrect and missing
information in their genes, which prevents them
from making the proteins they need for healthy
muscles. It is characterised by progressive skeletal
muscle weakness, defects in muscle proteins, and
the death of muscle cells and tissue

Acid Attack Victims

Acid attack victims means a person disfigured
due to violent assaults by throwing of acid or
similar corrosive substance.

Visual impairment—
Blindness and Low Vision

Blindness means a condition where a person has
any of the following conditions, after best
correction—

(i) total absence of sight; or

(ii) visual acuity less than 3/60 or less than
10/200 (Snellen) in the better eye with best
possible correction; or

(iii) limitation of the field of vision subtending an
angle of less than 10 degree.
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Low-vision

Low-vision means a condition where a person
has any of the following conditions, namely:—

(i) visual acuity not exceeding 6/18 or less than
20/60 upto 3/60 or upto 10/200 (Snellen) in
the better eye with best possible corrections;
or

(ii) limitation of the field of vision subtending an
angle of less than 40 degree up to 10 degree.

6/6 - normal vision

6/24 - moderate vision
tmperirment

S/60 - legal blindnesy

Hearing Impairment

Hearing Impairment-
Deaf and Hard of hearing

Deaf means persons having 70 DB hearing loss
in speech frequencies in both ears

Hard of hearing means person having 60 DB to
70 DB hearing loss in speech frequencies in
both ears

Speech and language disability

Speech and language disability means a
permanent disability arising out of conditions
such as laryngectomy or aphasia affecting one
or more components of speech and language
due to organic or neurological causes

Intellectual disability
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Specific Learning Disabilities

SLD means a heterogeneous group of conditions
wherein there is a deficit in processing
language, spoken or written, that may
manifest itself as a difficulty to comprehend,
speak, read, write, spell, or to do
mathematical calculations and includes such
conditions as  perceptual  disabilities,
dyslexia,dysgraphia, dyscalculia, dyspraxia and
developmental aphasia;

Intellectual disability

Intellectual disability, a condition characterised
by significant limitation both in intellectual
functioning (reasoning, learning, problem
solving) and in adaptive behaviour which
covers a range of every day, social and
practical skills,

A child with autism

Autism spectrum disorder

Autism spectrum disorder means a neuro-
developmental condition typically appearing in
the first three years of life that significantly
affects a person's ability to communicate,
understand relationships and relate to others,
and is frequently associated with unusal or
stereotypical rituals or behaviours

Mental illness

Mental behaviour,—

Mental illness means a substantial disorder of
thinking, mood, perception, orientation or
memory that grossly impairs judgment,
behaviour, capacity to recognise reality or
ability to meet the ordinary demands of life,

but does not include retardation which is a
condition of arrested or incomplete
development of mind of a person, specially
characterised by subnormality of intelligence

Disability caused due to—
(a)chronic neurological conditions
(b) Blood disorder
(a) chronic neurological conditions, such as—
Multiple sclerosis and Parkinson's disease

Multiple sclerosis means an inflammatory, nervous
system disease in which the myelin sheaths
around the axons of nerve cells of the brain and
spinal cord are damaged, leading to
demyelination and affecting the ability of nerve
cells in the brain and spinal cord to
communicate with each other;
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Parkinson's disease

Parkinson's disease means a progressive disease
of the nervous system marked by tremor,
muscular rigidity, and slow, imprecise
movement, chiefly affecting middle-aged and
elderly people associated with degeneration
of the basal ganglia of the brain and a
deficiency of the neurotransmitter dopamine.

Blood disorder— Haemophilia, Thalassemia
and Sickle cell disease

Haemophilia" means an inheritable disease,
usually affecting only male but transmitted by
women to their male children, characterised
by loss or impairment of the normal clotting
ability of blood so that a minor would may

result in fatal bleeding;

Thalassemia

Thalassemia means @ group of inherited
disorders characterised by reduced or absent
amounts of haemoglobin.

Sickle cell disease

Sickle cell disease means a hemolytic disorder
characterised by chronic anemia, painful
events, and various complications due to
associated tissue and organ damage;

"hemolytic" refers to the destruction of the cell

membrane of red blood cells resulting in the
release of hemoglobin.

A student with deafblindness using
Brailler

Multiple Disabilities and
deafblindness

Multiple Disabilities (more than one of the
above specified disabilities) including

Deaf blindness which means a condition in
which a person may have combination of
hearing and visual impairments causing severe
communication, developmental, and
educational problems.
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Writing Devices : .
Strategies used in inclusive classrooms Braille Frame Plastic File Type

* Differentiated teaching-learning : planindividual
goalsinto classroom content and instructional
strategies

* Activity based and experiential learning:

Students engaged in discovery, movement, =
interaction with the environmentand “
manipulation of materials. g
* Peer tutoring: student partnerships _ ==
* Cooperative Learning : students work together aE
* Individualized Education: Individual’s needs and ==
learning ==
Stylus

Eraser Brailler

Saddle

Knob

Abacus

sesccccnne s
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Low vision aids

-
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e

Hearing aids Finger Spellings

A 3
\ 0,
\
. U
B

Communication aids
No/low tech and high tech devices

CommunicationBook  Elect. communicationbook  Screen Braille Communication
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Science Braille Book/embossed
teaching aids with Braille notation

3-D Raised Relief Plastic Charts on Huntah bodysystem
— T

BESPRITIRY SrSTEM ST SrITIe

Indian National Anthem in Universal Design_('lndian Sign Language)trim;_WMV V9.wmv

Adapted teaching

The Gender - Media
Connection

Dr. Sarita Anand

Associate Professor

Dept. Development Communication & Extension
Lady Irwin College

University of Delhi
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What is Gender?

Biological

Gender Stereotypes...does media play a role?

Gender roles are defined, women
portrayed as super-human- multi-tasking
emotional, bound to relationships,
economicallyand sociallydependent,
marginalized and deprived

The second extreme, beautydefined
withinnarrow conventions, perfect
size/physique & as sex objects

Consequences of ‘Negative Stereotypes’
attached to women

Relative Powerlessness

Limited Range of Occupations

Loss of Academic Potential

Lack of Respect for Women’s Abilities and

Low Self-esteem among Women

ALL women expected to follow and those who do not are perceived to
be clever and manipulative

Low productivity of women outside home and therefore to the nation-
India is 135® on the human Development index in the world because of
their poor health, education and participation in development

Social Construction of Gender

Small girls associated with beauty & soft skills
Small boys are portrayed playing mechnics
physical games

Women
models to
attractmen to
abrand and
men mostly
shown
owning and

Portrayal of ‘Idea of Men’- remains
the same over the decades

Gender portrayal in various forms of
Media

Advertisements
Films
Television
Print
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In Advertisements...common features

Popular celebrities are oftenseen asrole models...
creating reinforcements

Some attempts - to CHange

Ste reogxgne n?akers’

‘Women as ‘D

Looks and portrayal of physical
attributes

Some men like to take careof children..

Some have attemptedto Change
the narrative ....

T frv s weenh v ot sed et

S

ety wnd fmdevs, ¥
MR TR

Reinforcing ‘the unsaid norms’

Pain...doonlywomen suffer
frompain?
Vol

KOUD? tor o hves wes. s
v T

Revital.. Kyunki Thaknamanaa hai!

Because only men work through
out thedayand get tired? No
such ads for women ??

Areall mendoctors?

Genderin TV....some
still hold traditions

Men: dominating, bread
« « earners&powerful, hold
businesses and corporates
highestoffices

Women: close to culture,
submissive, patient, homely

.
Gender in Films: Image of ‘The HERO’
absolute power to cheap thrills
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Change is not far....women with
mind of their own!

Decision makers

“_ EN7/LISH
‘ weu
g @

Revolutionizing Print....much....
needed

FORJUNE 7 ghostpovrt

HealthWorker

using mobile Kunji

Women participatingin : RJ in Kashmir
CommunityRadio, a

3L ke B s s Ve o

—rq
Gender in Print...outwar

Pertectloman

modernity but
core conservative

ONLINE AT CORPAMCATIONS

TARGETED

NEWV.MEDIA

TRAFFIC

New Media are more gender
sensitive

Women Participation

- Women’s views and voices are marginalized

- Men’s voices dominate in hard news

- Men dominate as spokespersons and experts

- Women are more likely to be portrayed as victims

Reporters and Presenters

- News is mainly reported by men

- Female reporters are more likely to cover ‘soft’ news

News Content

- Women are not the central focus of a story

- THIRD GENDER IS MISSING or is made extra often ridiculed

- Need to be sensitive and create an enabling env
their contribution in our society.... Ashort video

onment to have

71



Addressing Gender Issues in
Education at Secondary Stage

Presented by:

Prof. Mona Yadav

GENDER

m Difference between Gender and Sex?

m Are women born women and men born
men?

s it related to women?
m What do we understand by Gender?
m What is gender discrimination?

S, N T . .
P NOER m Gender Issues in Education?
i GENDER & SEX

Definition
sex  JeewpeR |
Man/Women/Ti rqpsgender Feminine/Masculine

m Sex:  Physiological or  biological (UARE TS

characteristics of a person, which indicate Natural Socio-culturalHuman Made

whether the personis a woman or a man.

® Gender: Gender is a social construct.
Gender refers to the socio-cultural
definition of men and women, the way
societies distinguish them and assign them
social roles.

Refers to masculine and feminine
qualities, behaviour patterns, roles and

Biological (Visible differencesin
genitalia and related differences in

procreative function) responsibilities, etc.

Born with Not born with, Learnedthrough
socialization

Constant, Same everywhere Variable, changes fromtime totime,

culture to culture and even familyto
family.

Cannot be changed Changeable, Time and Place

NOE 5 O W e wemeN 8 O N el

Socially constructed through:

1 Dress: What to wear, How to wear?

n Attributes: How women are expected to
behave and what qualities women are
supposed to have and how men are expected
to behave the qualities that they are
supposedto have?

» Rolesand responsibilities: what roles are
women meant to take and what roles menare
meant to take?

n Verbal appellations.
n Activity exposures.

Factors that are responsible?

# Media

® Films

# Market

® Language

» Family

m School

» Textbooks

 Society

» Employmentopportunities
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Gender Issues in Education : Concerns

Right to Life : Sex Ratio Unfavorable to Girls

The sex ratio in India has been
unfavourable to girls and has been
deteriorating from decade to
decade since independence. From
976 in 1961, it has come down to
940 in 2011. The sex ratio of
Gujarat is 919 which was 920 in
2001.

There are villages in states where there is no
access to good transport system and lack of
| basic amenities like drinking water and
electricity but there is availability of mobile
sex clinics, offering ultrasound detection and
immediate abortion of the foetus if it is

oy female.

“There’s no tradition of having A girl child...”

Ranu, mother of one son, killed her first two children by
throttling them within a day of their birth Both the babies
were gitls.

Ranu hardly went to school Married at the age of 18, she
gave birth to her first child at the age of 20. She became
pregnant 7 times. Two sons died due to illness, two
pregnancies were terminated as the foetuses were female,
and two infants were killed. One child, aboy, is alive.

Ranu wants another son. She says clearly and firmly that she
will kill her other children if they are girls, because she
hardly has any money to give them at the time of their
wedding.

Infant Mortality — Denial of Rights to
Survival
The major causes of female child mortality are
premature Dbirth, diarrheal diseases, acute
respiratory infections, vaccine preventable
diseases and inadequate material and newborn
care. A Girl Child runs the risk of female
infanticide or the denial of life by deliberate
killing or neglect at the time of birth and during
g the vulnerable period of infancy.

hl -lﬂ-l -—I'-:i-l -I_-i

Ranu’s husband, Mukhtar, is a serviceman earning
between Rs. 2000-3000 per month. He seems to be
indifferent towards the killing of their daughters.

Neither Ranu nor her family members express sorrow
on the death of the baby girls as they consider a girl
child a ‘trouble maker’.

Ranu explains, “ The practice of elimination of
females continues in some districts of Rajasthan
including our village. The girl child is killed by
putting a sand bag on her face or by throttling her. It is
not a rare phenomenon. It happens without any
hindrance...”

Sovrce: UNFPA supported study on “Adverss Sax Ratioin Rajasthan”

At what cost...

Mr. and Mrs. Ravi have 3 children. Their eldest
daughter is 23 years old, a second daughter is 21,
and a son is 10. Before delivering their son, Mrs.
Ravi undertook 9 sex determination tests and had 8
pregnancies medically terminated.

She died tow days after giving birth to their son.
Her doctor had advised her not to get pregnant, as
it could pose a threat to her life. Mr. Ravi is a
senior executive in a multi-national company and
the late Mrs. Ravi was a teacher in a public school.

Sousce: UNFPA supported study on
“Infanticide in Rajasthan - Censes and Practices’
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Heterogeneous Gendered Realities:

Challenging Education

Rural girls’ educational accessibility

o Rural residence has emerged as acute
handicap in terms of school and educational
facilities in comparison to the urban areas.
The schools are either not available or
practically and /or socially in accessible.

SC/ST girls’schooling

Poor SC/ST, parents are unable to send their children to
free schools because of costs other than the tuition fee
and they have to forego the income from children’s
work. The most vulnerable among these are girls.

Muslims girls’ education: financial constraints and

Communal factors

Contrary to prevalent stereotypes about forces of
conservatism being the cases for low levels of education,
financial constraints seem to outweigh parental
oppositions as women’s chief obstacle to continuing
studies

Ao s AT

Implications of violence, conflict and

displacement for education:

Violence and violent conflict. both in the public
and domestic realms, affect the mental health of
individuals, have serious impact on education in
general and girls in particular, the 2002
communal carnage in Gujarat has seriously
impacted the access to educational opportunities
of Muslim girls, both in the immediate and long
term context.

. And in areas like North-East and Kashmir
the education system has been severely affected
by the impact of violence, conflict and
displacement but the problem has still not been
addressed. These violent conflicts as witnessed in
Gujarat, Kashmir and Manipur have resulted in
militant notions of masculinity for boys and
sexual violence for girls.

. The impact of domestic violence on
children too is considerable and affects their self-
confidence and performance in school. Education
has not focused on equipping the young to reflect
upon issues of violence and violent conflicts, nor
to deal with the resultant trauma.

Communalization of Education

# Studies have shown that some State textbooks
have communal perspectives. Religion has been
an important source of value generation in
education wherein it defines ideals and norms for
women and girls.

Schools of religious denomination
and limitations to girls’ education

® Currently the debate on religious schools is
polarized. However, the religious schools
reinforces the subordination of girls and fixes their
identity solely in terms of a religious identity, thus
leading to subordination.

Challenges to Globalization

Proliferation of Private Schools and Decline
Standards of Government Schools.

With globalization, privatization has been taking place
at a rapid pace, we have an unregulated private sector
in education, where a majority of schools focus on
market values and success rates, and do not have a
commifment to the constitutional values of equality,
citizenship and collective well-being. On the other
hand, government schools are becoming centers of
poor quality education for the poor and marginalized,
and are being attended by girls from poor families.
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. There has been a growth of the non-
formal sector and a downsizing of the formal
sector in the government education system,
without the problem of declining standards in
the latter being redressed. It is primarily dalit,
tribal and minority communities that access

non-formal education schemes and girls
within  these sections are particularly
disadvantaged.

Language as a new marker of Discrimination
against Girls

Globalisation is marginalizing girls further in
education in relation to access to English medium
education. With globalization, the demands for
fluency in English have increased in the job market.
More boys are being sent to private English schools
where possible, whereas girls continue to attend
cheaper or free vernacular schools.

Girls with disabilities — doubly
discriminated :

Girls with disabilities are generally not on
the radar screen of education. Being a
daughter marked with a disability is
considered a fate worse than death. Girls
with disabilities are commonly stereotyped
as sick, helpless, childlike, dependent,
incompetent, thus greatly limiting their
options and opportunities.

The issue of retention

e  While the overall enrolment of girls has increased the
dropout rate of girls from marginalized and rural sections,
especially from the upper primary level wpwards is
extremely high Reasons cited are -

. Lack of interest in studies,

¢ Hostile environments,

. Poor teaching.

*  Non comprehension and ddfficulties of coping.
*  Unfriendly atmosphere is schools

Doubt about the usefulness of schooling

NEE B O e el

o Increase of curricular burden makes
parents resort to private tuition
especially in case of first generation
learners and because of financial
burden parents try to retain boys in
school as girls are perceived as future
home makers with  domestic
responsibilities, and are withdrawn
from school. Thus girls are pushed out
of school system.

Education as Means of Socialization ?

* Increased access to does not guarantees that it
would improve women’s status

o Education doest not teach them to question

+ It is important forus to assess the ways in which
we have been addressing issues of gender in these
areas of education and in the very construction of

knowledge itself.
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Curriculum and Pedagogy

Curriculum is not designed in a manner that it
can question the hierarchy of tasks where
domestic chores occupy the lowest place.
Women perform inferior tasks and this sexual
division of labour puts them in low valuation.

Teacher and students engagement is critical in
the classroom because it has the power to
define whose knowledge will become a part of
school-related knowledge and whose voices
will shape it.

. Textbook writers made visible the
achievements of women without any thought to
how the very concept of writing accounts of great
men’s lives needed rethinking. Therefore, women
fought great battles like men. Children read
equally masculine, militaristic accounts of
women’s lives. Rani Durgavati Razia Sultan
found their place not just in history but in
language textbooks. Exceptional women like Rani
Jhansi and Madame Curie were defined by their
domestic roles — textbook writers were careful to
point out that that despite everything they
continued to perform their domestic roles.

What is the hidden curriculum of genderin
schools?

Organizational arrangements (including the division of
physical spaces within the classroom and the school along
lines of gender). Differential task assignment and sexual
division of labour in school (boys allowed to go out of
school, girls sweep and clean). Routines, rituals and
practices in everyday school life (like segregated seating
separate lines for girls and boys, or having them form
separate teams). Systems of rewards and punishments,
disciplining of boys and girls through different strategies,
teacher’s labeling patterns, teacher-student and student-
student interactions.

Gendered play in School

. In outdoor play, girls are usually found
playing “langdi” (hopping) and versions of
hopscotch; whereas boys play cricket with
equipment made from throw away material, such as
crumpled paper for a ball, or a stick for a bat, or a
tree stump for wickets. They also play catching and
abadubi (versions of bal and running games).

TR I e T ——

. The play space boundaries used by girls are
usually clearly demarcated before play- -either
naturally or by the girls themselves — and do not
involve the girls moving more than 10 feet away from
the central location of play. The boys, however, use
whatever space is available and even playgrounds in
the vicinity of the school.

. Even in formal games/sports it is boys who
typically participate. The games usually offered
involve longer duration of stay in school, and play with
equipment. Besides, the physicall games/ sports
instructor is usually male. (Source: Meera Oke,
Director, SOHAM-Training Research Development,
Pune)

Pedagogy

Learning from Conflict: If children’s social experience are to
be brought into classrooms, it is inevitable that issues of
conflict must be addressed. Curriculum has to accommodate
pedagogic strategies that deal with the idea of conflict,
between what is observed and valued in contemporary society,
in the social worlds that children inhabit, and what can be in a
gender-fust and less violent world.

Participation - Learning and teaching involves experiences of
both students and teachers. Real participation is to work with
the principle of recognizing difference. It is important that
this difference is not to be marked by status but by diversity.
Pedagogies that provide space for individual children to
express themselves freely in the classroom, without fear of
judgment and stereotyping are essential.
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Reading against the Grain : if is necessary.
to equip students to ‘read against the grain’,
to critically question received knowledge,
whether it is the ‘biased’ textbook, or other
literary sourcesin their own environments.
There is a need to build in approaches that
encourage learners to comment, compare and
think about elements that exist in their own
environment.

Acknowledging Power: A gender-sensitive
pedagogy is one that does not merely affirm
different individual and collective experience
but it locates these within larger structures of
power. It will help evolving differing
strategies for different learner. Forexample
encouraging a child to speak in class may be
important for some children and learning to
lesion to other may be of priority for others.

The Teacher as facilitator :

A teacher should provide space where they can
practice democratic ways of interacting with each
other and build skills to negotiate with conflicts
outside the school. For girls in particular, schools
and classrooms should be spaces to discuss
processes of decision making, to interrogate the
basis of their decisions and to make informed
choices.

The importance of sexuality education:

* Sexuality is a central aspect of being human and is an
mnevitable part of the experience of growing up, and a
critical form of self expression. It should be extended
beyond physical bodily sensations and as critical to the
constitution of self and identity of both boys and girls, in
terms of beliefs, attitudes, values and self-esteem

*Equip them to negotiate danger and deal with the
possibility or experience of sexual violence, both in the
domestic as well as in the public sphere.

¢ Schools should also create the space for frank and health
discussions that enable all young people to come to terms
with the role of sexuality in their lives, encourage them to
experience freedom from shame, and help them to develop
the confidence to express what they see as right or wrong.
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Strategies

+ Laws have been framed to curb foeticide, the
laws help in resolving social issues but cannot
stop the social evils. Such social problems will
disappear only when society understands its
responsibilities.

There is need for a holistic and integrated
approach to solve this problem and civil society
can play an important role in addressing this
problem.

B ENE N P el ) ENE N e D EOE e e

* The duty of all religious institutions of our
country is to give a proper and correct
interpretation of various religious laws and
regulations so that people belonging to any and all
faiths understand that the menace of forced
abortions is against the religion and humanity. In
our social structure the religious leaders have a
special place, their words are respected and people
take them seriously. Hence, the responsibility of
all religious leaders is to educate people about the
effects of female foeticide and declining sex ratio.
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* Pursuing the common school system
as the key strategy that can prevent
commercialism and exploitation of
education as making good quality
education available to all students in all
schools at affordable fees should be the
primary commitment of the Common
School System.

NN ECEE

+ Nationwide consultations must be set up
regarding the status and proliferation of
schools of religious denomination, of both the
majority and minority community, as the
education imparted in these schools bears
critically on issues of communalism and

gender equality.

Gender should not be a “mere add on”, it is a
ross-cutting issue that requires both specific
ttention as well as integration into all areas of
Gender be
ntroduced as yet another subject, that will only

econceptualisation. must  not
erve to marginalize gender issues and further
ncrease the heavy curricular burden on learners;
ather, it must inform every area of education in all

its stages and aspects.

® In-Service and pre-service teacher training
programme shoukf adopt inclusive approach of
linking content areas with life skills and infuse it
with a national concerns related to peace, gender
and environment sensitivity.

m Teaching of Self defense techniques to the girls
in all the schools, colleges and universities, so
that women can become self dependent.

® Media to play positive interventionist role for
portrayal of women. There is need to have check
on advertisements and shows which portray
women in negative roles.

Making Domains Of Knowledge Gender Inclusive

B In the Social Sciences give importance to the
reproduction of the household, the labor-force, and
cultural resources, only then will women feature
adequately in the social sciences in a way that
does justice to their work, therr lives and the
totality of their experiences.

B Issues of diversity, violence and conflict n which
gender is implicated should be incorporated in all
areas of the school curriculum.

® In languages curcula and syllabi planners,
textbook writers need to :

- understand the ways in which language
naturalises power differences .

Understand that inadequacies of language
and the issue of silence in women's speech
and writing are not markers of biological or
“natural” inability in girls and women but are
signs of inadequacies and silencing in
cuture and education which socialise
women to be passive and deferential.
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Action Research is a
reflective process which
allows ‘inquiry and action’
as a component ‘research’

It is searching for solutions to real
problems experienced at workplace
(schools), looking for ways to improve.

It is versatile tool for school/classroom
reforms.

It is NOT acquisition of general
knowledge in the field of education

It is NOT Action Research if researcher
(teacher) cannot take action!

It needs to be something over which the
teacher has influence.

Certain Assumptions

Problems can best be solved by those
directly involved e.q. teachers in
school settings

Teachers become more effective
when prepared to examine their
working, assess outcomes, diaghose
problems and try changes to reach
desired outcomes

e -II*I m.

Kurt Lewin is credited with coining
the term ‘action research’ around
1940s,

to describe research in a "natural”
setting

to change the way the researcher
interacts with that setting

A type of research that did not
separate the investigation from the
action needed to solve the problem

the process : cyclical

involving a “non-linear pattern of
planning, acting, observing, and
reflecting on the changes”
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It was believed that the scientific
method of examining problems in
education would bring about change
because educators would be involved
in both the research and the
application

Action research has been used
in many areas where an
understanding of complex social
situations has been sought in
order to improve the quality of
life.

Action research approaches to educational
research were adopted in the late 60s and

early 70s by the ‘teacher- researcher’

movement in the secondary education
sector.

This helped to bring the practicing
classroom teacher into the research
process as the most effective person
to identify problems and to find
solutions.

Teacher has to be a
“reflective practitioner”

N -Il-:i-l -lIi-l -IIH

an action research approach to teaching can
be used to

* improve teaching and learning practice

+ remove discrimination, stereotyping

* improve performance

* improve participation

+ design appropriate learning environments

o others....??

Face a Challenge

|

Focus on

* Question (s) (Dianosis)
* Define Problem / terms
* Identify Parameters

* Collect Data

|
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Analyze

l

Interpret

Observe for l
Effects

Devise action plan

/

In simple terms we can say the cycle is

- Observe \.\
Act Reflect
~ Plan _—"

* The cycle can begin at any step
+ Can begin with a very small effort

* Prompted by a desire to improve the
situation

¢ Problem could be global solution
local

¢ Problem could be local, solution
local

¢ Problem could be local, solution
global

¢ Problem could be global, solution
global

Teachers/
Teachers Educators is a unique tool to

Action Research by

address problems/ issues related to
gender.
Because of
*  Their complexity
*  There magnitude

What is unique with gender issues -

Up bringing

+ Thinking

+  Behaviour

+ Way of life

+ Sub-Conscience

We often don't realise when and where are
we being unfair

From Scotland

the relationship between gender and
education is complex and changing

In the past

Differences were formalized into
different Provisions

To prepare boys and girls for different
roles as adults

Today educational policy no longer
recommends separate provision,
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But

more hidden processes can still result
in inequality ex. Forms of play,
learning styles, etc.

research into the early years of
education reveals

that children are encouraged to form
single sex groups, and this becomes
the norm as they grow older.

Subject choice limitsthe
educational and career
choices that adults can make,
and gender differences are
very evidentin the further
and higher education courses
that men and women take.

Research into the teaching
profession has found that women
teachers have always had less
status and influence, even when
they became more numerous than
men.

And while women are no longer
employed on different terms,
women are still seriously under-
represented in promoted posts, and
unevenly distributed through the
different subject areas and sectors
of education

Thereis action-based research that has
explored how stereotyping can be
tackled

Analysis of existing statistics would
help identify trends

work on gender differences and
stereotypes in play, physical
education and learning styles;

on the 'hidden curriculum' right from
primary education;

N A -IIi-I -lIi-l -lIi

how far schools make organisational

and administrative arrangements on the
basis of gender, and the implications of
these for boys and girls.

role of career guidance in reinforcing
and challenging ideas about 'men's' and
'women's' jobs;

effectiveness of equal opportunities,
policies in schools.

relative positions of male and female
staff - of teachers, support staff and
dedsion makers.

Do you think you have a role of
Play?

What role you can play
What role teachers can play

and how?
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Issues will be

. Enrolment

*  Retention

+  Stereotyping

[ CURRICULUM CONTEXT

— READING AND LEARNING MATERIAL

— LANGUAGE

— PLAY

ScHoOL / CLASSROOM ACTIVITIES

* Performance / Achievement
*  Behaviour
Girl - Girls
- Boy-Girl
- Boy-Boy
- Teacher* — girl student
- Teacher —boy student

* And other staff in school

- Mother — daughter
- Mother — son
- Father — daughter
- Father —son
- Father — mother

+ Relationships

+ Developing or Challenging gender roles

hflnfose Ao

*by a single teacher
*Collectively by a group

*Can Start anywhere in the cycle
*Can have as many cycles as
needed : re-plan, re-act, re-
observe

*Can adopt any methodology :
Observation, Intervention,
Discussion,

N A -IIi-I m.

Obsn. girls are making a conscious
choice not to study physics even though
they have the ability to succeed (Hollins
et al., 2006)

A case Study Girls into Physics:

Action Research Ange Daly et.al. 2009
The project, run in partnership with the
National Network of Science Learning
Centres, involved supporting teachers
from 100 schools in carrying out action
research. @ @@
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How to approach a gender issue with
action research

Issue : Performance in Mathematics

Approaches
*Be gender blind
+ be conscious of gender but not intervene

*Pay more attention to girls and improve
performance, push girls harder

sAccept that they are not interested in Maths.
Do not pressurize them and let them do
better in subjects that interestthem more.

There cannot be a tailor-made
answer to any of the issues for
all situations,

But when it comes to developing or

challenging gender roles what do you
think should be chosen...???

Chose and

BEING, SELF-RELIANT

VOCATIONAL EDUCATION

FOR EMPOMWERMENT OF
GIRLS

By
Prof. Poonam Agrawal
Head, Department of Gender Studies
NCERT
profdrpoonam@gmail.com

@ It has been increasingly realized that
women have to be empowered for
creation and growth of sustainable
world economies as well as for making
world a better place to live in.

@ In the Indian scenario, the focus of

policy planning has shifted from
women welfare just after
independence, to development, to
now the empowerment.

@ seen no more just as a moral issue

but as an investment.

EDUCATION AND, SKILL DEVELORMENT
ARE TWO, IMPORTANT DETERMINANTS, OF
EMPOMERMENT
‘Appropriately’ educated and skilled Human Resource
(HR)

instrmnent‘!'n accruing other assets

such as
. a sound, sustained economy;
. social development and cohesion;
. internationalleadership
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India’s achievements in gender

m NPE, 1986 reiterates “This will be an act of ) .
equity are mixed

faith and social engineering Education
will be used as an agent of basic change in
the status of women. The National = On the one hand, India is commendably high
Education System will play a positive, m .po]%hcal empowerment F’f women, the
interventionist role in the empowerment of legislation and social engineering also received
women. It will foster the development of official encouragement, yet the pace is slow in
new values through redesigned curricula, health, education and poverty reduction.

textbooks, the trainingand orientation of

teachers, decision makersand B As regards women's employment, the crucial
dministrators. ” factors are employment  readiness and

employment opportunities.

R Reforms in New Scheme of VE
New Scheme

Objectives
Revised scheme of Vocationalisation . Enhance employability of youth through
of Higher Secondary Education, competency based modular vocational
courses
(MHRD) : + Maintain competitiveness of youth through
h te .. £ provisions of multi-entry multi-exit learning
as greater provisions for opporhinities
partnerships and involvement of . Provide vertical mobility/
indus tl"y interchangeability in qualifications

NSQF Design

The National Skill Qualification Framework

NS
( QF) 10 Doctorates NCC3S
. P . 9 Mast NCC7
Proposes various qualifications, right from - _ -
. . 8 |Post Graduate Certificates, Post NCCé
secondary level to Ph.D. level, interweaving Graduate Diplomasand Backelor
academic education, vocational education Degrees (Honours)
and skill training, to be linked for vertical 7| Bachelor Degreesand Graduate NEes
. Diplomas |
mﬂbl]lty- 6 | Graduate Certificates/ Advanced NCC4
Diplomas |
5 Diplomas NCC3
NCe2
National Competence
Certificate 1{NCC1)
NCWP-2
National Certificate for
TATmwmle The. b
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Main Provisions under
Framework

@ Frameworkwould be marketdriven.
=@ Courses would be modular.

® Each module will lead to certificate of
attainment.

@ Provision of recognition of prior learning,

@ Flexibility in delivery mode and training
design.

@ Diversity in range of courses and training
options.

Creation of New Management
Structure
XI FYP proposed a comprehensive National

Skill Development Mission: led to creation
of a three tier institutional structure in 2008

= National Council on Skill Development
(NCSD) chaired by the Prime Minister

= National Skill Development Coordination
Board (NSDCB) chaired by the Deputy
Chairperson, Planning Commission

= National Skill Development Corporation
(NSDC)

Determination of standards

National ~ Policy = on  Skill
Development envisaged creation
of Sector Skill Councils (55Cs),
through the NSDC, for
performing a wide range of
functions, the most important of

which are determination of
competency  standards  and

qualifications, and accreditation

oy yT |- I'.’ r
ector Skill Couneils

@ Till 2015, there were 31 Sector Skill Councils

= Agriculture, Apparels, Automotive, Aviation
& AeroSpace, Beauty & Wellness, BFSI,
Capital Goods, Construction, Electronics &
Hardware, Food Processing, Gems &
Jewellery, Handicrafts, Healthcare,
Infrastructure Equipment, Iron & Steel, IT-
ITeS, Leather, Life Sciences, Logistics, Media,
Mining, Oil & Gas, Plumbing, Power, Retail,
Rubber, Security, Spoits, Telecom, Textiles &
Handlooms, Tourism & Hospitality

List of ITI courses available after 8th

Engineering
= Mechanic Refrigeration and Air Conditioner

= Wireman, Pattern Maker, Mechanic Agriculture,
Welder (Gas & Electric), Carpenter, Plumber

Non Engineering
= Cutting & Sewing, Embroidery & Needle
Worker, Weaving of Fancy Fabric

What is latest

Ministry of Skill Development and Entrepreneurship-
= Launching - Skill India Mission
= Unveilingnew National Policy for
Skill Development and Entrepreneurship
& Rolling out Pradhan Mantri Kaushal Vikas Yojana
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What is latest..

= In orderto providejob-oriented courses and make
the students” independent after their 8th and 10th
class, the present Govthas decided that those
students who would pursue their ITI diploma after
these classes must be considered on par with 10th
and 12th class students.

India: A Young Nation

Approximately a quarter of the world’s population (24%)
resides in South Asia, a large percentage of which isin
the productive age and youth and resides in India.

Projections by the United Nations reveal that South Asia
will contribute to the majority of growth in the world's
working age population over the next several decades.
India being the majof BRI ESr.

At the same time an estimate reveals a global shortage in
skilled HR to the tune of 56 million by 2020.

Thus we can be the hub for potentially employable and
skilled, competitive HR, giving equal opportunities to
girls also.

There is a need for developing skills

for both local employment and for

those who seek to migrate

= For Girls" Empowerment, policy is to adopt
non discrimination in Skill development

= Develop skill sets needed by the economy

rather than guided by gender, don't promote
gender stereotyping.

Projected Employment - 2025
Source: India Soars High - KPMG Report, February 2016

Following selected sectors are expected to create
about 67 %of additional jobs during the next decade

» Auto and auto components

O]

O]

» Food processing
@ * Retail
* Handlooms and handicrafts

O]

O]

» Tourism, hospitality and travel

O]

* Building, construction and real estate
» Textile and clothing

O]

Some schemes for girls to benefit from :

5abla or Rajiv Gandhi Scheme for Empowerment of AdolescentGirls -
aims at Vocational training for girls > 16 years for economic
empowerment )

SHG
Website of Ministry of Women and Child Development explains after

training
how to set up enterprise
how to form SHGs

L-Maﬁewith local industry/entrepreneurs/ training
or skill development organisations/ NGOsetc.

We must equip our girlswith

@ knowledgeand expertise (skills),
= technology,

= entrepreneurial characterand

= managementskills

create space, environment and support
systems in which they can utilize such
investmentin them.
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PSYCHOLOGICAL VIOLENCE SUCH AS DOMESTIC VIOLENCE;
JSE, INCLUDING RAPE AND SEXUAL ABUSE OF CHILDREN BY FAMILY

MEMBERS; FORCED PREGNANCY; SEXUAL SLAVERY; TRADITIONAL
PRACTICES HARMFUL TO WOMEN, SUCH AS K ING

VIOLENCE; VIOLENCE IN ARMED CONFLICT, SUCH AS MURDER AND RAPE;
AND EMOT USE, SUCH AS COERCION AND ABUSIVE

CKING OF WOMEN AND GIRLS FOR PROSTITUTION,

, SEXUAL HARASSMENT AND INTIMIDATION AT WORK

‘ T =/
\_/ —/ J ¥
v v
Z ¥, i n
~ GENDER-BASED VIOLENCE IS VIOLENCE AGAINST WOMEN
GENDER VIOLENCE AND LAWS BASED ON WOMEN'S SUBORBINATEISTATUSIN SOCIETY. IT
FOR SAFETY AND SECURITY OF INCLUDES ANY ACT OR THREAT BY MEN OR MALE DOMINATED
GIRLS AND WOMEN INSTITUTIONS THAT INFLICT PRSICAIISEXUALIOR
e ¥ PSYCHOLOGICAL HAR!H ON A WOMAN OR GIRL BECAUSE OF
“Dl‘r CW‘D y THEIR GENDER. IN MOST CULTURES, TRADITIONAL BELIEFS,
ADITI MAHAYIDYALAYA .
o ] NORMS AND SOCIAL INSTITUTIONS LEGITIMIZE AND
o THEREFORE PERPETUATE VIOLENCE AGAINST WOMEN, Y
Y Y
o o/ v () Ol
L Il u \J )\ )
v vX i
' .+ GENDER-BASED VIOLENCE INCLUDES PHYSICAL, SEXUAL AND 4 ‘ 4

* GENDER VIOLENCE OCCURS IN BOTH THE ‘PUBLIC’ AND
‘PRIVATE’ SPHERES. SUCH VIOLENCE NOT ONLY OCCURS IN
THE FAMILY AND IN THE GENERAL COMMUNITY, BUT IS
SOMETIMES ALSO PERPETUATED BY THE STATE THROUGH
POLICIES OR THE ACTIONS OF AGENTS OF THE STATE
SUCH AS THE POLICE, MILITARY OR IMMIGRATION

e Y AUTHORITIES. GENDER-BASED VIOLENCE HAPPENS INALL
o SOCIETIES, ACROSS ALL SOCIAL CLASSES, WITH WOMEN

A PARTICULARLY AT RISKFROM MEN THEUKNOW.

o/ |\ b

* WHICH MAJOR TYPES OF VIOLENCE OCCUR IN THE
FAMILY, COMMUNITY /SOCIETY, AND THE ONES
PERPETRATED OR CONDONED BY THE STATE?

v
\./TYPES OF GENDER-BASED VIOLENCE

o * | N CLUDES BATTERING, SEXUAL ASSAULT, AT HOME OR IN THE
WORKPLACE)

+ FSYGHOUEIEAMABIEE N CLUDES DEPRIVATION OF LIBERTY, FORCED MARRIAGE, SEXUAL
HARASSMENT, AT HOME OR IN THE WORKPLACE)

+ DERRIVATONORRESOURGESINCEDED FOR PHYSICAL AND PSYCHOLOGICAL WELLBEING

(INCLUDING HEALTH CARE, NUTRITION, EDUCATION, MEANS OF LIVELHOQD)

+ TREATEN RO NEASIEEMMGBIIES) 1N CLUDES TRAFFICKING IN WOMEN AND GIRLS

FOR SEXUAL EXPLOITATION)
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oz L=
v
= SITES OF GENDER-BASED VIOLENCE

v
* FAMAILY IS ONE OF THE PRIMARY SITES OF GENDER VIOLENCE.

* PREPARES ITS MEMBERS FOR SOCIAL LIFE, FORMS GENDER STEREOTYPES AND
PERCEPTIONS OF DIVISION OF LABOUR BETWEEN THE SEXES.

* IS THE ARENA WHERE PHYSICAL ABUSES (SPOUSAL BATTERING, SEXUAL ASSAULT, SEXUAL
ABUSE) AND/OR PSYCHOLOGICAL ABUSES OCCUR. (DOMESTIC VIOLENCE CAN AI.SOTAKE

v

/" HEGITIMIZES POWER INEQUALITIES IN FAMILY AND SOCIETY AND PERPETUATES
GENDER-BASED VIOLENCE THROUGH ENACTMENT OF DISCRIMINATORY LAWS
AND POLITIES OR THROUGH THE DISCRIMINATORY APPLICATION OF THE LAW.

*15 RESPONSIBLE FOR TOLERANCE OF GENDER VIOLENCE ON AN UNOFFICIAL
LEVEL (LE. IN THE FAMILY AND IN THE COMMUNITY).

*T0 THE EXTENT THAT IT IS THE STATE'S RECOGNIZED ROLE TO SANCTION

" 7
v

* AS A GROUP SHARING COMMON SOCIAL, CULTURAL, RELIGIOUS OR ETHNIC
BELONGING, IT PERPETUATES EXISTING FAMILY STRUCTURE AND POWER
INEQUALITIES IN FAMILY AND SOCIETY.

#JUSTIFIES THE BEHAVIOUR OF MALE ABUSERS AIMED AT ESTABLISHING
'CONTROL OVER WOMEN IN THE FAMILY, AND SUPPORTS HARMFUL
3 NAL PRACTICES SUCH AS BATTERING AND CORPORAL PUNI

SUMMING UP

U + THE PRUNARY INEQUALITY THAT GIVES RISE TO GENDER-BASED VIOLENCE IS THE POWER INEQUALTY BETWEEN
WOMEN AND MEN.

+ THE MAJORTTY. OF PERPETRATORS OF GENDER-BASED VIOLENCE AREMEN. HOWEVER, DESPITE THE FACT THAT
NO SOCETY IS FREE FROM IT, MALE VIOLENCE AGAINST WOMEN VARIES IN DEGREE AND INTENSITY
ACCORDING TO THE SPECIFIC CRCUMSTANCES. MANY MEN CHOOSE TO REJECT DOMINANT STEREOTYPES OF
VIOLENT, CONTROLUNG MASCULNITY.

* SOME THFESOF VLEICE AGANST WONEN AREPEPETRTEORY WOKBL SOME AUTHORS 65 FRANCHE
PICKUP, IN ENDING VIOLENCE AGAINST WOMEN: A CHALLENGE FOR DEVELOPMENT AND HUMANTARIAN

CONCERNIIT 1S BOTHA CAUSE AND CONSEQUENCE OF GENDER
PERCEPTIONS. THE USE OF THE TERM ‘GENDER-BASED VIOLENCE'
PROVIDES A NEW CONTEXT IN WHICH TO EXAMINE AND
UNDERSTAND THE PHENOMENON OF VIOLENCE AGAINST WOMEN,
[T SHIFTS THE FOCUS FROM WOMENAS VICTIMS TO GENDER AND

89
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<+ WHAT A GENDER PERSPECTIVEON VIOLENCEIS

* A GENDER PERSPECTIVE:

¢ DISTINGUISHES BETWEEN THE TERMS *SEX” (BIOLOGICAL DISTINCTIONS) AND *GENDER" ~THE DIFFERENT
ROLES, ATTRBUTES AND CONDUCT THAT SOCETY DEEMS SOCIALLY APPROPRIATEFOR MEN AND WONEN;

" REFERSTO THE RELATIVE STATUS AND POSTTION OF MeN AND WomeN, AND [SEENSHERERIER

* EORESSVAORSMGAIERER 01155+ 10 CNTL
OVER MATERAL LAND, NCONE) AND NON-MATERAL RESOURCES POLTICAL PARTICPATON, TWE]

INTERACTION BETWEEN GENDER AND THE QTHER SOCIAL CATEGORES
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A GENDER PERSPECTIVE ON VIOLENCE AGAINST WOMEN ACHIEVES CHANGE
BY:

+ ACKNOWLEDGING GENDER-BASED VIOLENCE;

THE SIMILARITIES AND DIFFERENCES IN THE VIOLENCE
BY WOMEN AND MEN IN RELATION TO VULNERABILITIE

v
~GENDER-BASED VIOLENCE: A HUMAN RIGHTS VIOLATION
U“ THE CONCEPTUALIZATION OF VIOLENCE AGAINST WOMEN AND GIRLSAS A
~ VIOLATION OF HUMAN RIGHTS WAS ONE OF THE ACHIEVEMENTS OF THE WOMEN'S
MOVEMENT DURING THE SECOND WORLD CONFERENCE ON HUMANRIGHTSIN
VIENNAIN 1993. IN MARCH OF THE FOLLOWING YEAR, THE UNITED NATIONS

COMMISSION ON HUMAN RIGHTS SET FORTH A RESOLUTION THAT INTEGRATED
WOMEN'S RIGHTS WITHIN THE MECHANISMS ASSURING PROTECTION OF HUMAN

RIGHTS. INANSWER TO THE REQUEST OFWOMENSORGANIZATIONSATTHEVIB&NA y

BASED VIOLENCE

J MNCIMI WAS THE FIRST INTERNATIONAL DOCUMENT WHCH DEFINED VIOLENCE AGAINST WOMEN WITHI A BROADER

N mmw-u

U+ THEDRURATON'S BASC ASSERTIN IS THAT VIOIENCE AGANST WONBN ARes FRom Hsonc IESUMIBERIRENEVIG!
G AT RESUATS N THE DOMIATION. OF NEN OVER WONEN AND CAUSES GENDER DISCRIMINATION. T ENPHASIZES THAT
VIOLENCE 1S ONE OF THE CRUCAL SOCAL MECHANIMS .
COMPREDIMTRINEL" W S0\CE THE ADOPTION OF THE DECLARATION, INTERNATIONAL LAW CAN BE INTERPRETED TODEFNE
(GENDER.SASED VIOIENCE AS A HUMAN RIGHTS VIOTON.

+ THE HSTORC SGVRCANGE OF THE DECLARATION LES N THE IDENTCATION OF PRACTCAL NEASURES NEEDED T0 CONBAT
GENDERJASED VOIENCE THE DECATION RERECTS GROWING INTERATIONAL CONCERN ABOUTTHE PROBENAND
STATESTO DEVELOP NATIONAL ACTON PLANS T0 PROMOTE THE PROTECTION OF WONEN AGANST ANY FORM OF VOIRNGE,

TEEFECTIVE LEGLATIE FENEDES TOEUMNATE SUCH VIOIBNGE

OF,THE DECAATON EECOBNDS AT STATES ADOPT MEASAES N THE FED OF ENKATON TO QDR
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+ JUSTIFICATIONS FOR VIOLENCE FREQUENTLY EVOLVE FROM GENDER NORMS - THAT IS,
SOCIAL NORMS ABOUT THE PROPER ROLES AND RESPONSIBILITIES OF MEN AND WOMEN.
WHAT AR EXAMPLES OF TRADITIONAL GENDER ROLES?

+ WHAT QUALITIES ARE CONSIDERED “MALE" OR “FEMALE"

+ MASCULINTY IS OFTEN ASSOQATED WITH CHARACTERISTICS SUCHAS AGGRESSIVENESS,
COMPETITIVENESS, DOMINANCE, STRENGTH, COURAGE AND CONTROL. FEMININITY 15, ON THE

THER HAND, ASSOCIATED WITH WEAKNESS, GENTLENESS TOLBUNCE, PASSIVITY AND

Y whar DEFINTIONOFTHETERMIVIOLENCE AGAINST WOMEN” I3 GIVEN IN THE
DECLARATION?

+ WHAT IS THE MATRUGAUSEIFOR VIOLENCE AGAINST WOMEN AS IDENTIFIED IN THE
DECLARATION2 W WHAT TYPES OF VIOLENCE ARE UNDERLINED AND WHAT SPECIFIC
VIOLENCE ACTS ARE ENUMERATED IN THE DECLARATION?

 WAJORSITESIORVIGLENGEIAGAINST WOMEN DOES THE DECLARATION DEFINE?

v
FACTS ABOUT GENDER-BASED VIOLENCE WORLDWIDE
" AROUNDTHE WORLD,

(ORE THAN 20 % OF WOMEN ARE
REPORTED TO HAVE BEEN ABUSED BY MEN WITH WHOMTHEY LIVE.

+ APPROXIMATELY KILLED BY INFANTICIDE,
SELECTIVE ABORTION, DELIBERATE UNDER-NUTRITION OR LACK OF ACCESS TO HEALTH CARE

©
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s REDOUNDS DOUBLY AGAINST WOMEN, FIRST THROUGH THEDIRECT EXPERENCE OF VIOLENCE AND ITS AFTERMATH
V] AND SECONDLY THROUGH THE REACTIONS OF THER FAMILEES, PARTICULARLY THE MEN, TO THEIR STATUS AS
SURVIVORS OF SEXUAL CRIME

* BASED ONRECENT STUDIES, MORE THAN 130 MILLON WOMEN AND GIRLS IN AFRICA, MIDDLE EAST AND ASIA, HAVE

UNDERGONE FEMALE GENTTALAUTLATION AND AN ESTIMATED 2 MLLION GIRLS ARE AT RISK FOR UNDERGONG THE
PROCEDUREEACHYEAR

(CANADA, THE COST OF DOMESTIC VIOLENCE AMOUNTSTO §1.6 BILUION PERYEAR,NG.MM

* FORCING A WOMAN INTO MARRIAGE CONTINUES TO BE THE CHIEF REASON TO KIDNAP HER.
ACCORDING TO THE DATA, IN 2015, CLOSE TO 54% OF ALL ABDUCTIONS OF WOMEN WERE

, * CRIMES AGAINST CHILDREN ROSE 5.3% OVER 2014

) " SEXUALOFFENCES ALONG WITH KIDNAPPING AND ABDUCTION CONSTITUTED 81% OF ALL CASES OF CRIMES
v
AGAINST CHILDREN IN 2015. ACCORDING TO LATEST NCRBDATA, 2015 WITNESSED 4,172 CASES OF CRIMES
AGAINST CHILDREN OF WHICH 76,345 WERE ETHER RELATED TO SEXUAL OFFENCES OR INVOLVEDKIDNAPPING.

+ THEYEAR ALSO SAW ANINCREASE OF 5:3% N CRIMES AGANST CHLDREN AS COMPAREDTO 2014, WHENTHE
FIGUREWAS 89,423,

wammmwnwomo;mmmmcwwmmonomm

MEN AS AWAY OF ATTACKING THE MORALE OF THE ENEMY, BOTH WOMEN AND MEN. SUCH VIOLENCEOFTEN |

J
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SITUATIONIN INDIA

'+ NATIONAL CRINE RECORDS BUREAU DATA, 2015:SLIGHT DIP IN RAPE, CRIME AGAINST WOMEN
* CHLD TRAFRCKING DATA, RELEASED FOR THE FIRST TIME, SHOW' A VERY HIGH INCIDENCE IN WEST BENGAL,
ASSAM AND BIHAR.
 YEAR 2015 HAS WITNESSED A REDUCTION IN CRIME AGAINST WOMEN AS COMPARED TO 2014.

ADECREASEOF 415, 2015 SAW THE REGITRATION OF 37394 CASESUNDER THE HEAD
WONEN AS COMPARED T0 37,922 CASESIN 2014, SHOW FGURES FROM THEN

RAPE OF CHILDREN
Noighbours the biggest prodators
Rbathahip G s TGS
ActSocd s (o)
Nelghbou e B2
Employericoworkr 2227 52
Geandbather/fatherbrother ete. 138 15
Other closes Ganily ey % pa)

HIGHEST PERCENTAGE OF CHILD

RAPE AT WORKPLACE
Saate: Nowber  Tofallchild
Perceneage

Tomit Nocks

e
taky pill

WE
Oyt with rese 0 300 coses o cld wpocersidared

Rudoohvhmdootanly S0 | ywopeT RATE ANDCRIME
bacloieincloiond sad #4| NUMBERS UNDER POCSO
Sure Par Lkt

gl:'y.f::mmh Child
8,800 | 449

MOST CASES OF ABUSE BY FAMILY
WestBongal 1255

oe0es

169 154 125
Kamaka  Utae  Tamil  Gojat Madbya
kst Ndo Pracksty

CHILD TRAFFICKING DOMINATES

ALLHUMAN TRAFFICKING
Seate. Alhuman Chikd
twaffiking  trafficking
s s

SOME LEGAL RIGHTS ONE SHOULD KNOW ( FOR WOMEN)

@& * RIGHT TO FREE AID
WHEN A WOMAN GOES TO THE POLICE STATION WITHOUT BEING ACCOMPANIED BY A
LAWYER SHES EITHER QUOTED WRONG, IGNORED OR HUMILIATED FOR HER STATEMENTS.
SHE SHOULD BE AWARE OF THE FACT THAT SHE HAS A RIGHT TO GET THE LEGAL AID AND
THAT SHE SHOULD DEMAND FOR IT. "ACCORDING TO A DELHI HIGH COURT RULING,




v

* + RIGHT TO PRIVACY

AWOMAN WHO HAS BEEN RAPED HAS A RIGHT TO RECORD HER STATEMENT N PRIVATE, IN
FRONT OF THE MAGISTRATE WITHOUT BEING OVERHEARD BY ANYONE ELSE. SHE ALSO
TO RECORD HER STATEMENT WITH A LADY CONSTABLE OR A POLICE OFFICERIN
UNDER SECTION 164 OF THE CRIMINAL PROCEDURE CODE, THE COPS WILL
: ) THE VICTIM WITHOUT STRESSING HER IN FRONT OF MAS

RIGHT TO VIRTUAL COMPLAINTS

ACCORDING TO THE GUIDELINES ISSUED BY THE DELHI POLICE, A WOMAN HAS THE PRIVILEGE OF
A COMPLAINT VIA EMAIL OR REGISTERED POST. IF; FOR SOME REASON, A WOMAN 3
POLICE STATION, SHE CAN SEND A WRITTEN COMPLAINT THROUGH AN EMAIL OR

92

,NO MATIER IS TOO LATETO REGISTER THE
AR R

RIGHT TO ZERO FIR

A RAPE VICTIM CAN REGISTER HER POLICE COMPLAINT FROM ANY POLICE STATION UNDER
THE ZERO FIR RULING BY SUPREME COURT. "SOMETIMES, THE POLICE STATION UNDER WHICH
INCIDENT OCCURS REFUSES TO REGISTER THE VICTIM'S COMPLAINT IN ORDER TO

‘SHE HAS THE RIGHT TO LODGE AN FIR AT ANY POLICE STATION IN
RULING. THE SENIOR OFFICER WILL THEN DIRECT THE SHO

- WOMEN CANNOT BE CALLED TO THE POLICE STATION FOR INTERROGATION UNDER SECTION
E CRIMINAL PROCEDURE CODE. THIS LAW PROVIDES INDIAN WOMEN THE RIGHT OF




v
_ *RIGHTTO CONFIDENTIALITY

UNDER NO CIRCUMSTANCES CAN THE IDENTITY OF A RAPE VICTIM BE REVEALED. NETHER THE

POUCE NOR MEDIA CAN MAKE KNOWN THE NAWE OF THE VICTIM IN PUBLIC. SECTION
INDIAN PENAL CODE MAKES THE DISCLOSURE OF A VICTIS IDENTITY A PUNISHABLE
SE PRINTING OR PUBLISHING THE NAME OR ANY MATTER WHICH MAY MAKE KN

THEIDENTITY OF AWOMAN AGAINST WHOM AN OFFENSE HAS BEEN COMMTTED!S

@e, * RIGHT TO NO SEXUAL HARASSMENT

ITIS THE DUTY OF EVERY EMPLOYER TO CREATE A SEXUAL HARASSMENT COMPLAINTS
COMMITTEE WITHIN THE ORGANIZATION FOR COMPLAINTS. ACCORDING TO A GUIDELINE
ISSUED BY THE SUPREME COURT, IT IS MANDATORY FOR ALL FIRMS, PUBLIC AND PRIVATE, TO SET
 COMMITTEES TO RESOLVE MATTERS OF SEXUAL HARASSMENT. IT IS ALSO.
2 EE BE HEADED BY A WOMAN AND COMPRISE OF 50% WOMEN,

8 Beforetheytumts...
6 boyeprice 14 g

b 1
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A CASE OF RAPE CANT BE DISMISSED EVEN IF THE DOCTOR SAYS THAT RAPEHASNOT TAKEN

PLACE. A VICTIM OF RAPENEEDS TO BE MEDICALLY EXAMINED AS PER SECTION 164 A OF THE

CRIMINAL PROCEDURE CODE, AND ONLY THE REPORT CAN ACT AS PROO. "A WOMAN HAS.
RIGHT TOHAVE A COPY OF THE MEDICAL REPORT FROM THE DOCTOR, RAPEIS CRINE

POCSO ACT,2012 @)

@ * PROTECTION OF CHILDREN FROM SEXUAL OFFENCES
* THE ACT DEFINES A CHILD AS ANY PERSON BELOW EIGHTEEN YEARS OF AGE, AND REGARDS

THE BEST INTERESTS AND WELL-BEING OF THE CHILD AS BEING OF PARAMOUNT IMPORTANCE
AT EVERY STAGE, TO ENSURE THE HEALTHY PHYSICAL, EMOTIONAL, INTELLECTUAL AND SOCIAL
OPMENT OF THE CHILD. IT DEFINES DIFFERENT FORMS OF SEXUAL ABUSE, INCLUDING

* THE ACT OFFERS SEVERAL PROCEDURAL AND SUBSTANTIVE RELIEFS TO A CHILD VICTIM, WHICH @
@ INCLUDES:

+ CHILD-FRIENDLY PROCESSES

* EMERGENCY MEDICAL CARE

+ CARE AND PROTECTION




enough secrets.
enough shame.
enough hurt.
enough confusion.
enough denial.
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| Participants of the Training Programme from 23-27 March, 2017




